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Introduction and approach

Teachers and educators who work in fragile and conflict-affected 
contexts are at the forefront of complex crises which affect the schools 
they work in as well as their personal lives, and face extremely difficult 
working conditions. Over the last two years, the Covid-19 pandemic 
has exacerbated the challenges they face in education sectors often 
marked by structural underfunding and sharp inequalities. Yet they 
continue to carry out their work to the best of their abilities and often at 
the cost of their wellbeing. They are pillars of the resilience of education 
in the face of crises, and the object of the BRiCE research project. 

Over the last four years, the European Union’s Directorate-General for 
International Partnerships (DGIP) has funded a flagship project on education 
in contexts of crises, entitled Building Resilience in Crises through Education 
(BRiCE). The project combined educational interventions aimed to support 
teachers, students and school communities in crisis-affected contexts, with 
research projects aimed at gaining a better understanding of the challenges 
they face. Four different consortia were funded between 2018 and 2022.1

This research summary presents the key results of the research project led 
by the Institute of Development Studies (IDS) and the Institut Supérieur 
Pédagogique de Bukavu (ISP Bukavu) in Niger and the Democratic Republic 
of the Congo (DRC). It is the research component of the consortium led by 
Save the Children Norway, in partnership with Save the Children UK, Save the 
Children International and the Education Ministries of Niger and the DRC.

The results of the project are presented in three reports: the Baseline Report, 
the Midline Report and the Endline Report. Several academic articles 
are also being produced as part of this project, as well as a teaching 
module on education in conflict-affected contexts. A short book will also 
present the cross-cutting results of the four BRiCE research projects. 

The BRiCE research project had two overarching objectives. First, to 
understand how the primary and secondary education sectors operate 
in fragile and conflict-affected contexts, with a particular focus on 
the role of teachers. Second, to analyse the impact of two central 
components of Save the Children’s BRiCE education programme, 
Teacher Professional Development (TPD) and Improving Learning 

1    These include a consortium led by Plan International UK and the University of Sussex; a
        consortium led by Oxfam IBIS and Columbia University; a consortium led by the Norwegian Refugee 
     Council, the University of Notre Dame and Statistics for Sustainable Development; and the current
       consortium led by Save the Children, the Institute of Development Studies and the Institut
     Supérieur Pédagogique de Bukavu.

https://www.ids.ac.uk/projects/brice-project-teachers-role-and-well-being-in-contexts-of-protracted-violent-conflict/
https://www.ids.ac.uk/publications/brice-project-drc-and-niger-baseline-report/
https://www.ids.ac.uk/publications/brice-project-drc-and-niger-midline-report/
https://www.ids.ac.uk/publications/brice-project-drc-and-niger-endline-report/
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Environment’s Together (ILET), with the objective of informing the 
design of the interventions, as well as programming and policy on 
education in fragile and conflict-affected contexts more broadly. 

The BRiCE research project sought to answer four research questions: 

– RQ1. Investigate whether, and how, exposure to and 
experience of violence influence teaching quality and teacher 
wellbeing in fragile and conflict-affected contexts. 

– RQ2. Examine the impact of TPD and ILET on teaching quality and 
teacher wellbeing in fragile and conflict-affected contexts.

– RQ3. Examine how teaching quality and teacher 
wellbeing influence children’s cognitive and non-cognitive 
outcomes in fragile and conflict-affected contexts.

– RQ4.  Explore how knowledge developed by teachers in conflict-
affected contexts can be used effectively in policy and programming.

While being guided by these research questions, the research project 
adopted an open, inductive approach, addressing themes and 
issues that came up during discussions with educational actors in 
Niger and DRC, and paying attention to the considerable changes 
that occurred in both countries over the period of the project. 

The research focused on 55 schools in the territories of Uvira and Fizi in 
the province of South Kivu, DRC, and 71 schools in the regions of Zinder 
and Diffa, in Niger. These schools were selected to be part of the BRiCE 
education programme led by Save the Children in partnership with the 
educational authorities of Niger and the DRC, on the basis of several 
criteria including accessibility, infrastructure and school viability.

Conducting research on education in crisis-affected contexts is a complex, 
time intensive and risky process, and the project involved highly qualified 
teams. The quantitative component relied on three rounds of surveys 
carried out in the BRiCE schools in both countries in 2019 (baseline), 
2020 (midline) and 2021 (endline). In the DRC, questionnaires for schools, 
teachers and child/caregivers were carried out with a total of 55 head 
teachers, 704 randomly selected teachers (197 female teachers) and 
637 randomly selected young students (307 girls), who were followed 
from baseline to endline in the 55 BRiCE schools of South Kivu. In Niger, 
the study covered 71 schools in the regions of Diffa and Zinder and a 
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total of 71 head teachers, 609 teachers (537 female teachers) and 694 
students (319 girls), who were followed over the three survey periods.

The qualitative component of the study relied on secondary sources, 
educational policy literature and qualitative interviews carried out in Niger 
and the DRC in 2020 and 2021. In the DRC, 211 semi-structured interviews 
were carried out over the baseline, midline and endline phases of the 
data collection. In Niger, a total of 129 interviews were carried out with 
the support of a research team from International de la Communication 
et de l’Accompagnement Professionnel (ICOMAP). The main respondents 
were teachers, head teachers and parents, and interviews were also 
carried out with government and faith-based administrators, students, 
customary chiefs, teacher unionists and officers of the national military.

Results

The impact of violent conflict on 
schools and teachers 

One of the central objectives of the BRiCE study is to understand the 
causes of violence against teachers in conflict-affected contexts and 
its effects on teacher’s wellbeing and capacity to teach, as well as its 
effects on schools more broadly. Researching violence in the school 
environment and beyond comes with significant methodological and 
ethical challenges. The project used quantitative recall methods and 
qualitative interviews to research the impacts of violent conflict on the 
school environment. The project followed a range of safeguarding provisions 
registered through ethics reviews, as well as Save the Children’s child 
safeguarding protocols. The Trauma and Resilience Informed Research 
Principles and Practice approach developed by Natalie Edelman was 
also applied and adapted to the contexts of the study (Edelman 2022).

We found considerable evidence that violent conflict has a direct impact 
on teachers and students in the schools we studied in Niger and the 
DRC. In the schools of the territories of Fizi and Uvira in the South Kivu 
province of the DRC, we found that 37 per cent of the teachers had 
experienced a violent attack in their lifetime. In the schools of the regions 
of Diffa and Zinder in Niger, we found that 4 per cent of teachers and 8 
per cent of schools had experienced direct violent attacks. The study 
provides further evidence of the intensity and magnitude of violence 
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against schools, teachers and students, complementing the work 
done by other studies on violence against education, in particular the 
Global Coalition to Protect Education from Attacks (GCPEA 2022). 

Credit: © Séraphin Kajibwami

The study explored the dynamics of violence against teachers in the 
BRiCE schools of South Kivu, DRC. Our reports emphasise the historical 
roots of contemporary violence and show that the causes of current 
violence against teachers in the territories of Uvira and Fizi in South Kivu 
are numerous. While teachers are affected by the insecurity that affects all 
civilians in the region, teachers and schools can be targeted specifically 
because they receive a regular income. Extortion of schools and school 
staff is often part of larger violent economies. Teachers can also be 
targeted because of their real or perceived identities and social status. 
Ethno-cultural fault-lines, being originaire (i.e. a local) versus non-originaire, 
and religion, were the most cited reasons why teachers felt threatened 
in the qualitative interviews. Teachers can also be targeted because of 
their position of ‘reluctant representatives of the state’ (Brandt 2021), or 
as a result of ‘jealousy’ with regards to their social status in rural areas. 
In militarised environments, where violent organisations such as armed 
groups or gangs penetrate the school environment, disputes over school-
related issues such as grades, students being expelled, and exams can 
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spill out of the school and become violent. Tensions and inter-personal 
conflict in the school environment, among teachers or between parents 
and teachers, can also escalate into violence. Moreover, as a result of 
the economic, political and symbolic importance of education, armed 
groups can also intervene in the governance of schools, for example in 
the nomination of school personnel or in the deployment of teachers. 

Such exposure to violence has a clear effect on teachers’ wellbeing and 
their capacity to teach. At an organisational level, we show that exposure 
to violence leads to a high turnover of teachers, prolonged absences, 
transfers away from conflict-affected areas, and teachers abandoning 
the profession. Head teachers explained that it is particularly challenging 
to manage teachers who have ties with armed groups. At the individual 
level, we find a strong negative and statistically significant effect of 
teacher’s exposure to violence on our post-traumatic stress disorder 
(PTSD) index, which was measured through the surveys. In Niger, we found 
relatively lower but nevertheless significant levels of violence. Teachers 
spoke of the fear and panic that had spread through the teaching 
profession following direct attacks on teachers, showing that forms of 
collective trauma exist within the profession. It is important to note that 
our study did not cover the region of Tillabéri, which has experienced 
a drastic escalation in violence against schools in recent years.

Together, these results provide further evidence of the negative 
effect of violence on teaching and learning experiences and of the 
importance of factoring these experiences in policy and programming, 
as well as providing psychosocial support to teachers. Pedagogical 
tools can also help teachers deal with the effects of violent conflict in 
the classroom and on their personal lives and teaching practice. This 
has been a key motivation behind the development of a teaching 
module on education in conflict-affected contexts (see below).

Teacher wellbeing in fragile and 
conflict-affected contexts
The wellbeing of teachers in fragile and conflict-affected contexts is shaped 
by a range of personal, social, ecological and professional factors. In order to 
understand the factors that influence teacher wellbeing and their capacity 
to teach, we have sought to cast light on the contexts in which teachers 
operate. These are marked by violence, as discussed in the last section, 
but it is important not to stop there. In fact, on a daily basis, teachers’ main 
concerns may have more to do with navigating complex social environments 
and trying to make ends meet in contexts of poverty. Our research has 
shed light on the precarious working conditions of teachers, the nature and 
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ramifications of which are crucial for any policy or intervention to succeed. 
In both countries, most teachers felt “being used up at the end of day” and 
felt as if they were working too hard at least a few times a month. In order 
to tailor the research to those aspects most relevant to teachers in the DRC 
and Niger, we followed an inductive approach, whereby we focused on 
those factors that came out most prominently in discussions with teachers.

In the professional sphere, a key factor affecting teachers’ wellbeing 
is their contractual status. In both Niger and the DRC, the contractual 
status of teachers is associated with sharp inequalities in the teaching 
profession, which we analysed using the quantitative data we collected. 
In Niger, the majority of the teaching workforce is hired under temporary 
contracts. Teachers on temporary contracts have lower salaries and 
experience more delays in receiving their salaries, and their opportunities 
for career progression are stifled, which can affect their incentives to 
invest in professional development. In the DRC, there is a complex political 
economy around teachers’ contractual status, and progression towards civil 
servant status often depends on patronage. A large part of the workforce 
does not receive a state salary, and those teachers saw their income 
drastically cut when the 2019 policy of free primary education removed 
parents’ contributions to teachers’ salaries, pushing numerous teachers on 
these precarious contracts to leave the profession, thereby putting more 
pressure on the education system. However, our data shows that teachers 
on temporary contracts achieve similar levels of teaching quality as those 
on permanent contracts, which suggests that despite having more difficult 
employment conditions, those teachers make substantial efforts in their work. 
The question of the contractual status of teachers therefore remains a key 
policy area, and educational interventions which target teachers’ wellbeing 
should take into account the inequalities caused by contract status. 

The research project also investigated the role of gender and its 
relationship to teacher wellbeing and teaching quality. In Niger, the 
contractualisation of the teaching profession seems to be associated 
to a ‘feminisation’ of the profession. There, we find something of a 
paradox: While the teaching profession represents an opportunity for 
professional and economic emancipation of Nigerien women, female 
teachers have to navigate professional and social environments that 
are saturated with restrictive gender norms which makes their work 
more difficult. In the DRC, the gender ratio in the teaching profession is 
tilted in the opposite direction, with a large majority of male teachers. 
There as well, female teachers face restrictive norms that make their 
work challenging. Despite these challenges, we found evidence that 
although female teachers displayed slightly lower overall averages on 
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our indicators of teaching quality2, they were often more motivated than 
their male counterparts, and in Niger, female teachers seemed to be 
more reactive to project interventions than their male counterparts.

Another line of investigation has been around the role of ethnocultural 
identities in the teaching profession, and the education sector more broadly, 
with a focus on the DRC. Because of a history of politicisation of ethnicity and 
the polarising effect of the violent conflict, ethnicity plays an important role 
in public life in eastern DRC, although it should not be reified. Using interviews 
as well as background documents, and building on other studies, we found 
that ethnicity also plays an important role in the school environment. First, 
the distribution of school infrastructure and the ethnoterritorial organisation 
of the state can entail that some ethnocultural groups are more marginalised 
from education. In contexts of tensions between ethnocultural groups, this 
can add to grievances that partially underpin violent conflict. Moreover, 
partially as a result of the violent conflict, some schools display higher levels 
of concentration of specific ethnocultural groups, a phenomenon that 
has been observed in other violent conflicts such as the Yugoslav wars or 
the violent conflict in Northern Ireland (in relation to religion). Ethnocultural 
identity can also play a role in the appointment of teachers and their 
deployment to different areas, as well as in the governance of teachers, 
which can lead to tensions between teachers and within the wider school 
environment. Regarding students, we found evidence of several forms of 
discrimination on the basis of ethnocultural identities, with some students 
being mocked and harassed on that basis or even being discriminated 
against by certain teachers. This can lead to students dropping out of school 
or concealing their mother tongue in the school environment. Educational 
policies and educational interventions have started developing pedagogical 
tools to address discrimination in schools, but more should be done to 
explicitly address discrimination on the basis of ethnic or racial criteria. 

Finally, the project has looked at the effects of the Covid-19 pandemic 
and the related school closures on teachers and students. We found that 
in both Niger and the DRC, the school closures caused significant stress 
among teachers. This was more pronounced in the DRC where the school 
closures lasted a total of six months, compared to two months in Niger. 
In the DRC, the school closures exacerbated the effects of the policy of 
free primary education (often referred to as Gratuité) which was rolled 
out by the Congolese Government in 2019. Teachers who were not on the 
state’s payroll and were previously paid by parents through school fees 
saw their income fall drastically as a result of the policy, and their hardship 

2 Importantly, these indicators are based on self-reported measures of teaching quality.

        Female teachers may self-assess their teaching practices more harshly than male teachers, 

        meaning that the gender differences we observe may reflect internalised gender norms.
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was exacerbated by the school closures. Many of these teachers left the 
profession or sought secondary activities, increasing the pressure on school 
staff already facing a drastic increase in student numbers resulting from the 
policy. The analysis of the combined effects of the free primary education 
policy and the school closures has been published by the research team in 
an article in the Journal of Education in Emergencies (Falisse et al. 2022).

Assessing the impact of Save 
the Children’s TPD and ILET 
educational interventions 

The second main objective of the BRiCE research project is to study the 
impact of two key interventions of Save the Children’s BRiCE education 
programme on teaching quality and teacher wellbeing (RQ2), as well as 
students’ learning and wellbeing (RQ3). The first is the Teacher Professional 
Development (TPD) intervention,3 which is a professional development course 
that seeks to improve teaching quality, teachers’ motivation and teachers’ 
wellbeing. The intervention aims to develop a set of agreed teachers’ 
competencies – knowledge, skills and attitudes, in addition to increasing 
teachers’ sense of ownership to develop their own work. It aims to work in 
line with, and strengthen, national education systems and national teacher 
training programmes. The second is Improving Learning Environments 
Together (ILET),4 which aims to improve the learning environment of children 
in contexts of humanitarian crises by improving school safety, supporting 
children’s wellbeing, promoting active learning and encouraging children, 
parents and school communities to develop a common understanding of 
the nature and purpose of quality education. ILET is implemented through 
participatory and reflective decision-making processes whereby students, 
teachers, parent committees and local authorities develop a school 
improvement plan and implement it with the support of a small grant (US$ 
2,000). Examples of improvement activities are recreational support for 
students, improving safety at school by installing appropriate fencing, and 
improving school infrastructure such as access to clean drinking water.

3 Save the Children’s Teacher Professional Development is now part of the Enabling Teachers 
      approach: https://resourcecentre.savethechildren.net/document/enabling-teachers-                                                                                                                               
         foundations-course-teacher-professional-development-module-20-teacher/
4 For a detailed presentation of ILET, see: https://ilet.savethechildren.net/

Save the Children’s Teacher Professional Development is now part of the Enabling Teachers approach: https://resourcecentre.savethechildren.net/document/enabling-teachers-foundations-course-teacher-professional-development-module-20-teacher/ 
Save the Children’s Teacher Professional Development is now part of the Enabling Teachers approach: https://resourcecentre.savethechildren.net/document/enabling-teachers-foundations-course-teacher-professional-development-module-20-teacher/ 
https://ilet.savethechildren.net/
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Credit: © Séraphin Kajibwami

The BRiCE research project used a quantitative research design to assess 
the impact of these interventions on teachers and students, namely a 
phased-in cluster randomisation approach which was chosen for ethical 
reasons, with all surveyed schools receiving the interventions. As the TPD and 
ILET interventions were implemented at the same time, it is their combined 
effects which were evaluated. Teaching quality was measured through 
seven indices: teachers’ interactions with other teachers, lesson delivery, 
providing feedback to students, use of high-quality literacy practices in 
the classroom, attitudes toward physical punishment, providing conflict-
sensitive education, and unbiased gender attitudes. The survey also 
measured teachers’ professional wellbeing as their job satisfaction, their 
professional motivation, and their perception of how manageable their 
work-related challenges are. An additional measure of PTSD was added, 
given the significant levels of violence that the project has documented. 
For student outcomes, learning assessments were carried out including the 
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Early Grade Reading Assessment (EGRA) and Early Grade Mathematics 
Assessment (EGMA). These were complemented with measures of students’ 
wellbeing, including perseverance, educational aspiration, empathy and 
student’s perception of having a nurturing classroom environment. 

Overall, the analysis found limited evidence of an overall impact of the 
intervention, although there were some specific positive effects worth
stressing:  

In terms of teaching quality, the effects of the TPD and ILET are different 
between countries. In Niger, the indexes on teacher interactions, lesson 
delivery, and literacy activities are all positively affected. These effects 
appear to reinforce over time, and they are mostly driven by female 
teachers. In the DRC, however, the only visible effect is on physical 
punishment. Different baseline levels may explain the difference between 
countries. The delay in implementing some of the TPD modules may 
also explain the lack of effects on related teaching quality indices. 
In terms of overall teacher wellbeing, the TPD and ILET interventions improved 
teacher wellbeing in Niger but not in the DRC, mostly through a perceived 
improvement of the teaching environment and built environment, and job 
security (the latter also holds in the DRC, but it is the only variable affected). 

Regarding students’ experience and learning, we could not detect 
any TPD and ILET effects on students’ cognitive learning in the DRC. We 
find positive effects on boys’ literacy and girls’ numeracy in Niger. These 
limited effects are not surprising given the schools’ closure during the 
intervention, and the long and indirect channel linking TPD and ILET to 
student’s cognitive learning. The same explanation probably applies to 
the overall lack of effects of TPD and ILET on socio-emotional learning 
(here we find some slight effects on boys in the DRC only). Effects on 
other aspects such as students’ perceptions of positive discipline, or 
their perception of safety and security at school are equally limited.

While we find limited evidence of a positive impact of the TPD and 
ILET interventions, this does not mean that they were not worthwhile. 
It is important to keep in mind that they were implemented during the 
Covid-19 pandemic and in very difficult conditions, which also made the 
evaluation challenging. On several of the indicators, the interventions had 
positive but not statistically significant effects, which suggests that the 
sample size might not have been large enough to detect small effects. 
The qualitative analysis also points to the fact that the interventions had 
intrinsic value – for example, by creating spaces for discussion among 
the teachers – that might not be detectable or measurable through the 
quantitative approach. The reports also discuss a series of challenges 
that are likely to have hampered the effectiveness of the interventions, 
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namely the fact that (1) the level of resources available to schools remain 
very limited, (2) interpersonal trust is low, and (3) there are high levels of 
violence in the school environment (especially in the DRC and increasingly 
so in Niger). Moreover, it is important to reflect on the Theory of Change 
of these interventions, and to acknowledge that the bar was set high 
not only in terms of the wide range of aspects that were supposed to 
be impacted by the interventions, but also in terms of the timeframe – 
changing school environments and teachers’ behaviour takes time and 
evaluating effects after a couple of very turbulent years is difficult.

Learning from teachers’ knowledge 
and competencies in fragile and 
conflict-affected contexts

A central challenge for building resilient education sectors is to ensure that 
the knowledge developed by teachers is understood, shared and made 
available for programming and policy. Teachers and school staff in fragile 
and conflict-affected contexts have the most precise understanding of the 
challenges that schools face in such contexts, and crucial insights on how to 
address them. There are, however, considerable barriers to the recognition 
of teachers’ knowledge and its incorporation into programming. This was 
the rationale behind research question four (RQ4): how can knowledge 
developed by teachers in conflict-affected contexts be used effectively in 
policy and programming?  The results cover several challenges that teachers 
face in the classroom, with a view of informing education programming:

Discrimination at school. Many (head) teachers claimed that schools 
are neutral spaces where discrimination based on ethnic, religious 
and other identities does not occur, yet several interviews pointed 
to the existence of identity-based tensions and discriminations in 
schools. Teachers, we found, need to navigate the inherent tension 
between high ethical standards and the lived realities of ingrained 
prejudices, discrimination on ethnic grounds and armed conflict. TPD 
interventions could be used to foster critical and reflective discussions 
among teachers on identity-based discrimination at school.

Teaching about armed conflict. In the DRC, we found contrasting views 
about discussing violent conflict in the classroom: some teachers felt that 
the topic should be avoided to not exacerbate tensions (a view also held 
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by many in Niger), whereas others felt that discussing the topic can help 
reduce tensions in the classroom. We also found that teachers’ views and 
political opinions, which are forged by their identity, personal background 
and experience, can in some cases reinforce fault-lines in their classrooms. 
What can be done is to equip teachers with the pedagogical tools to take 
decisions about whether or not to discuss violent conflict in classroom, how to 
discuss it if they do, and how to respond to students’ questions on the topic. 

Positive discipline. Our study has found that many teachers have concerns 
about positive discipline, in particular because they feel that it can weaken 
teachers’ authority and reduce discipline in the classroom. These concerns 
need to be taken seriously in contexts where teachers already feel an 
erosion of their authority, and often feel distressed. Emphasising that positive 
discipline does not necessarily lead to an erosion of authority and using 
examples of teachers who have achieved positive discipline in such context, 
is key. Behavioural norms and ingrained practices take time to change, 
and the impact evaluation suggest that change may be on the way. It will 
likely be gradual and achieved through discussions rather than injunction.

Teaching in a multilingual setting (in the DRC). Our research found 
tensions around the use of French at school, which in most cases is not the 
language that students speak at home. This is a substantial challenge 
for teachers, and classrooms can become spaces of discrimination 
based on language, which can link with social tensions resulting from 
violent conflict. We found that educational interventions rarely address 
the challenges that teachers face in a multilingual setting and that 
more can be done on this front, building on recent changes in the 
DRC national policy on languages and teachers’ lived realities.  

Key conclusion points

The BRiCE research project has gathered considerable empirical evidence 
on the negative effects of violent conflict on education. The results raise 
a range of questions that educational interventions in conflict-affected 
contexts should take into account: First, that levels of violence needs to be 
understood properly (our study found that levels of violence in schools are 
actually higher than what broad-level estimates suggest); second, that it is 
key to identify and reflect on the ways in which violent environments affect 
schools and teachers, and factor them into educational programming; and 
third, our study invites to carefully consider how teachers’ work is shaped 
by violence, and the type of challenges teachers face in violent contexts.
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The study also cast light on the contexts in which teachers operate. 
Teachers are members of society and we have explored several facets of 
teachers’ social position in the societies of the DRC and Niger. We have also 
highlighted some of the factors which help explain what may have limited 
the impact of the BRiCE education interventions and will deserve attention 
in future interventions in the DRC and Niger (and beyond). In particular, the 
fact that contractual status, salaries and financial compensation create 
different incentives for engagement; that time is a key constraint and that 
teachers can realistically spend only a limited amount of time on self-
directed activities; and that absenteeism is rampant and raises questions 
about the durability of activities. Education programmes, as well as research 
projects, must adapt their interventions and research tools to these realities. 

The research has also allowed us to reflect on international education 
partnerships and international research partnerships. The BRiCE project 
sought to adapt the educational interventions as well as the research 
instruments to the contextual and cultural specificities of the studied 
regions, and the input of the researchers from the Institut Supérieur 
Pédagogique de Bukavu has been invaluable in that regard. Nevertheless, 
there have also been obstacles to the contextualisation and incorporation 
of existing forms of knowledge. These are the result of the deep inequalities 
that exist in international partnerships, which are material, financial and 
epistemological. Addressing these inequalities requires commitment 
and resources, and may imply reducing the objectives of projects.

Finally, time has been a central challenge. It has been a challenge for 
the evaluation, and it is also a concern for epistemological progress. 
Notions like teaching quality, which are deployed through education 
interventions and serve as guiding principles for Monitoring and 
Evaluation as well as research, still reflect western-centric conceptions 
of education. Moving beyond them and proposing new, more 
appropriate concepts and tools will require substantial and repeated 
discussions, and projects need to factor these in their design.
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Teaching module on education 
in conflict-affected contexts

As part of the BRiCE project, ISP Bukavu and IDS have developed 
a teaching module which aims to serve as an initial training on 
education in conflict-affected settings for secondary teachers, 
during their training in the DRC’s Instituts Supérieur Pédagogique 
(teacher training institutes). Drawing on existing approaches and 
building on the results of the BRiCE project as well as the expertise 
of the research team5, the module encompasses teacher wellbeing, 
peace education and child protection, and presents key notions on 
the Education in Emergency architecture, the political economy of 
violent conflict, the impact of armed conflict on education, conflict-
sensitive education and teachers’ resilience in conflict affected 
settings. When finalised, the module will be made available online. 

5 The development of the module was led by Professor Murhega Mashanda, Professor Samuel
        Matabishi, Pamela Hajal, Cyril Brandt, Professor Justin Sheria Nfundiko, Professor Bosco 
       Muchukiwa and Gauthier Marchais.
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