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Table A3.1: Exploring student attrition  
  DRC Niger 

 (1) (2) t-test (1) (2) t-test 
  Non-attrited Attrited Difference Non-attrited Attrited Difference 
School characteristics         
Number of children enrolled 751.613 833.746 -82.133 405.336 414.391 -9.055 

 [44.095] [77.966]   [20.025] [25.953]  
Number of girls enrolled 370.432 411.032 -40.600 206.827 202.774 4.053 

 [21.461] [40.147]   [12.610] [16.079]  
Number of boys enrolled 381.181 422.714 -41.533 198.509 211.617 -13.108 

 [23.996] [38.267]   [12.308] [17.353]  
Number of female teachers 4.771 4.827 -0.056 9.501 8.600 0.901 

 [0.439] [0.531]   [0.533] [0.870]  
Number of male teachers 11.534 11.710 -0.176 1.381 1.805 -0.424* 

 [0.707] [0.920]   [0.162] [0.303]  
Total number of teachers 16.305 16.537 -0.232 10.908 10.438 0.470 

 [0.917] [1.226]   [0.492] [0.752]  
Funding total (in US$) 20562.442 23311.357 -2748.915 5687.442 8191.523 -2504.081 

 [5329.685] [9925.957]   [1790.897] [2808.084]  
School is considered safe 0.218 0.187 0.030 0.238 0.286 -0.047 

 [0.064] [0.059]   [0.055] [0.076]  
Number of attacks experienced by the 
school since 1990 1.350 1.343 0.008 0.046 0.030 0.016 
  [0.244] [0.299]   [0.027] [0.030]   
Child and Household 
Characteristics         
Age in years 9.325 9.541 -0.216* 10.137 10.219 -0.082 

 [0.086] [0.134]   [0.055] [0.109]  
Male 0.511 0.403 0.108*** 0.472 0.526 -0.054 

 [0.015] [0.019]   [0.018] [0.040]  
Mother went to school  0.684 0.644 0.040 0.376 0.269 0.107** 

 [0.033] [0.041]   [0.027] [0.039]  
Father went to school 0.876 0.840 0.036 0.488 0.383 0.105** 

 [0.021] [0.032]   [0.024] [0.047]  
Child has a disability 0.056 0.074 -0.018 0.007 0.000 0.007** 

 [0.014] [0.022]   [0.003] [0.000]  
Number of HH members 8.653 8.092 0.561** 9.447 9.000 0.447 

 [0.191] [0.143]   [0.212] [0.485]  
Asset index -0.159 -0.443 0.284 0.405 -0.335 0.739*** 

 [0.150] [0.199]   [0.177] [0.229]  
Child gets help with school homework  0.477 0.435 0.043 0.797 0.686 0.111** 

 [0.031] [0.040]   [0.021] [0.045]  
Household has books at home  0.181 0.145 0.036 0.611 0.515 0.096** 

 [0.023] [0.025]   [0.024] [0.041]  
Travel time to school (in min) 19.141 20.735 -1.594 12.505 13.259 -0.754 
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 [1.243] [1.186]   [0.391] [0.870]  
Violence is a problem in the school  0.133 0.212 -0.079** 0.187 0.146 0.041 

 [0.022] [0.037]   [0.019] [0.033]  
Child feels protected and secure in 
the school  0.969 0.947 0.022 0.977 0.956 0.021 

 [0.009] [0.014]   [0.006] [0.019]  
School staff take action when 
students report violence 0.737 0.724 0.013 0.902 0.883 0.019 

 [0.034] [0.040]   [0.015] [0.027]  
Child is treated fairly by teachers 0.774 0.784 -0.010 0.712 0.715 -0.004 

 [0.031] [0.029]   [0.024] [0.039]  
Child is praised for good work 0.695 0.721 -0.026 0.900 0.905 -0.005 

 [0.033] [0.031]   [0.014] [0.028]  
Child is threatened by teachers 0.062 0.074 -0.012 0.044 0.051 -0.007 

 [0.015] [0.019]   [0.010] [0.018]  
Child is afraid to go to school  0.294 0.265 0.029 0.206 0.182 0.024 

 [0.035] [0.034]   [0.019] [0.034]  
Child has experienced any form of 
physical punishment  0.412 0.396 0.017 0.183 0.175 0.008 

 [0.038] [0.038]   [0.022] [0.031]  
Student does not wish to continue 
school after marriage 0.435 0.452 -0.017 0.146 0.168 -0.022 

 [0.028] [0.031]   [0.014] [0.030]  
Child ever repeated a grade 0.331 0.371 -0.041 0.198 0.248 -0.051 

 [0.023] [0.024]   [0.019] [0.041]  
Child ever dropped out of school  0.203 0.233 -0.030 0.011 0.022 -0.011 

 [0.024] [0.025]   [0.005] [0.012]  
EGRA score 12.713 11.633 1.080 23.080 17.874 5.206*** 

 [1.330] [1.648]   [1.162] [1.735]  
EGMA score 58.628 53.105 5.523*** 63.310 54.102 9.207*** 

 [1.392] [1.560]   [1.362] [2.597]  
Child born in this village 0.743 0.512 0.231*** 0.813 0.752 0.061 

 [0.027] [0.045]   [0.020] [0.042]  
Number of attacks experienced by the 
child since 1990 0.350 0.318 0.032 0.036 0.058 -0.023 
  [0.049] [0.042]   [0.010] [0.020]   
N(children) 354 283   562 133   

Source: Authors’ own, based on the data. 

Note: The table reports the mean and standard deviation in the parentheses for each category and variable. The 
value displayed for t-tests are the differences in the means across the groups. Standard errors are clustered at 
school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level. 
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Table A3.2: Exploring teacher attrition 
  DRC Niger 

 (1) (2) t-test (1) (2) t-test 
  Non-attrited Attrited Difference Non-attrited Attrited Difference 
School characteristics         
Number of children enrolled 885.597 820.155 65.442 417.409 434.601 -17.192 

 [63.312] [85.432]   [21.710] [26.801]  
Number of girls enrolled 432.384 409.837 22.546 209.911 226.669 -16.758 

 [32.142] [43.234]   [13.594] [15.560]  
Number of boys enrolled 453.213 410.318 42.896 207.498 207.932 -0.435 

 [32.145] [44.064]   [13.984] [17.213]  
Number of female teachers 5.742 5.202 0.540 10.084 9.565 0.518 

 [0.623] [0.492]   [0.502] [0.700]  
Number of male teachers 13.311 12.597 0.714 1.345 1.439 -0.094 

 [0.801] [1.037]   [0.157] [0.246]  
Total number of teachers 19.053 17.798 1.255 11.436 11.080 0.356 

 [1.064] [1.255]   [0.494] [0.604]  
Funding total (in US$) 33266.074 22057.450 11208.624 7101.408 7278.455 -177.047 

 [14923.315] [8380.854]   [2195.395] [2649.448]  
School is considered safe 0.218 0.132 0.087** 0.261 0.149 0.113** 

 [0.065] [0.049]   [0.057] [0.046]  
Number of attacks experienced by the 
school since 1990 1.467 1.922 -0.455 0.059 0.068 -0.008 
  [0.320] [0.493]   [0.031] [0.042]   
Teacher characteristics         
Age in years 39.661 38.597 1.064 35.775 35.275 0.500 

 [1.296] [1.707]   [0.536] [0.594]  
Male 0.716 0.690 0.026 0.117 0.156 -0.039 

 [0.022] [0.039]   [0.021] [0.041]  
Mother went to school 0.368 0.310 0.057 0.364 0.394 -0.029 

 [0.023] [0.045]   [0.023] [0.038]  
Father went to school 0.730 0.674 0.056 0.522 0.599 -0.077* 

 [0.023] [0.052]   [0.029] [0.041]  
Teacher has a disability 0.122 0.132 -0.010 0.036 0.019 0.017 

 [0.014] [0.036]   [0.008] [0.010]  
Teacher’s Education (in years) 11.899 11.891 0.007 10.951 10.137 0.813** 

 [0.081] [0.154]   [0.173] [0.250]  
Teacher’s Experience (in years) 15.843 14.938 0.905 11.387 11.144 0.243 

 [1.354] [1.604]   [0.420] [0.526]  
Number of people living in the household 8.291 9.031 -0.740** 6.380 5.931 0.449 

 [0.170] [0.354]   [0.181] [0.293]  
Number of sons less than 15 years 1.966 2.364 -0.398** 1.910 2.000 -0.090 

 [0.094] [0.202]   [0.062] [0.109]  
Number of daughters less than 15 years 1.994 2.450 -0.456** 2.011 1.892 0.119 

 [0.089] [0.191]   [0.080] [0.103]  
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Asset index -1.279 -1.456 0.177* 1.665 1.525 0.140 

 [0.077] [0.102]   [0.108] [0.143]  
Travel time to school (in min) 28.844 28.814 0.030 13.863 13.531 0.332 

 [2.309] [2.382]   [0.547] [1.014]  
Teacher has a secondary occupation 0.143 0.124 0.019 0.065 0.063 0.003 

 [0.020] [0.027]   [0.012] [0.018]  
Monthly salary (in US$) 123.466 115.020 8.446 177.152 175.078 2.074 

 [14.410] [20.576]   [5.582] [4.774]  
Teacher was born in this village 0.356 0.295 0.062 0.346 0.300 0.046 

 [0.025] [0.042]   [0.030] [0.044]  
Number of friends in this village or entity 3.308 3.295 0.014 3.919 3.362 0.557 

 [0.111] [0.202]   [0.390] [0.485]  
Number of village groups the teacher is 
part of 1.104 1.233 -0.128 0.730 0.762 -0.032 

 [0.043] [0.101]   [0.039] [0.066]  
This school is the teacher's posting of 
choice 0.846 0.822 0.024 0.335 0.394 -0.059 

 [0.021] [0.034]   [0.028] [0.039]  
Job satisfaction 0.577 0.559 0.018 0.635 0.618 0.017 

 [0.012] [0.019]   [0.013] [0.021]  
Workload has increased 0.310 0.403 -0.093 0.532 0.535 -0.003 

 [0.025] [0.064]   [0.023] [0.048]  
Teacher exhibits PTSD symptoms  0.377 0.403 -0.026 0.072 0.081 -0.009 

 [0.031] [0.046]   [0.011] [0.026]  
Number of attacks experienced by the 
teacher since 1990 1.069 1.279 -0.210** 0.049 0.069 -0.019 
  [0.063] [0.117]   [0.017] [0.025]   
N(teachers) 623 129   440 148   

Source: Authors’ own, based on the data. 

Note: The table reports the mean and standard deviation in the parentheses for each category and variable. The 
value displayed for t-tests are the differences in the means across the groups. Standard errors are clustered at 
school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level. 
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Table A3.3: Evolution of teacher well-being from baseline to midline  
Teacher Well-being DRC Niger 

 BL ML %Δ BL ML %Δ 

Job satisfaction Index (average out of 7) 4.01 4.06 1.26 4.50 4.52 0.30 

Job satisfaction Index (rescaled average out of 1) 0.57 0.58 0.72 0.64 0.65 0.19 

Teacher is satisfied with the current salary (%) 14.61 12.52 -2.09 52.36 51.87 -0.49 

Teacher is satisfied with the number of working hours 
in each school day (%) 

92.13 92.02 -0.11 82.02 80.10 -1.92 

Teacher is satisfied with the availability of textbooks 
in school (%) 

20.71 26.96 6.25 28.76 26.87 -1.89 

Teacher is satisfied with the condition of school 
infrastructure (%) 

38.20 36.73 -1.48 49.21 47.62 -1.59 

Teacher is satisfied with job security (%) 67.74 69.46 1.73 72.36 76.19 3.83 

Teacher is satisfied with the level of cooperation from 
parents (%) 

80.90 84.32 3.42 69.66 73.47 3.81 

Teacher is satisfied with social status as a teacher in 
the community (%) 

86.84 84.18 -2.66 95.96 95.58 -0.38 

       

Motivation index (average out of 3) 1.88 1.84 -2.08 2.16 2.11 -2.22 

Motivation index (rescaled average out of 1) 0.63 0.61 -1.31 0.72 0.70 -1.60 

Teacher would not like to change schools (%) 62.44 57.22 -5.22 74.38 69.39 -4.99 

Teacher does not regret becoming a teacher (%) 73.03 72.35 -0.68 90.34 88.44 -1.90 

Teachers can influence children’s learning (%) 52.49 54.47 1.98 50.79 52.89 2.10 

       

Teaching challenge support index (average out of 
12) 

9.07 8.21 -9.48 9.35 8.79 -6.02 

Teaching challenge support index (rescaled 
average out of 1) 

0.76 0.68 -7.16 0.78 0.73 -4.69 

Does the teacher feel supported to manage (%):       

Students with functioning limitations 79.92 74.69 -5.23 84.86 80.10 -4.76 

Students with learning difficulties 65.75 59.42 -6.33 65.14 51.02 -14.12 

Students lacking prerequisite skills 62.17 58.60 -3.58 64.97 57.99 -6.97 

Large class size 85.56 55.85 -29.71 78.57 78.06 -0.51 

Children from different grades in the class 84.18 72.63 -11.55 91.67 92.86 1.19 

Disruptive children 76.07 69.60 -6.46 70.41 62.07 -8.33 

Uninterested children 78.40 73.73 -4.68 80.10 85.03 4.93 

Students with irregular attendance 64.92 68.64 3.71 75.51 65.65 -9.86 

Students who speak a different language 91.33 85.42 -5.91 95.41 96.09 0.68 
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Other teachers with irregular attendance 93.12 92.98 -0.14 98.13 98.47 0.34 

Problems with parents 61.07 52.27 -8.80 71.09 59.69 -11.39 

Parents who are unable to afford learning materials 64.10 56.81 -7.29 59.52 52.04 -7.48 

       

PTSD Score (average out of 68) 15.28 12.83 -16.01 7.20 5.68 -21.08 

PTSD Index (rescaled average out of 1) 0.22 0.19 -3.60 0.11 0.08 -2.23 

Source: Authors’ own, based on the data. 

Note: This table is based on the panel of teachers observed at both the baseline and the midline – 623 teachers in 
DRC and 445 in Niger. 
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Table A3.4: Evolution of teaching quality from baseline to midline  
Teaching Quality DRC Niger 

 BL ML %Δ BL ML %Δ 

       

Interaction with teachers Index (average out of 4) 3.07 2.92 -4.85 2.91 3.16 8.38 

Interaction with teachers Index (rescaled average out 
of 1) 

0.77 0.73 -3.73 0.73 0.79 6.10 

Teacher discusses how to teach a particular topic (%) 74.80 71.94 -2.86 55.73 70.58 14.85 

Teacher collaborates in planning and preparing 
instructional materials (%) 

74.32 71.25 -3.07 71.46 72.96 1.50 

Teacher shares teaching experiences (%) 80.74 74.55 -6.19 84.72 86.56 1.85 

Teacher works together to try out new ideas(%) 77.21 74.42 -2.79 79.33 85.54 6.22 

       

Lesson delivery Index (average out of 5) 4.01 3.91 -2.50 4.20 4.39 4.36 

Lesson delivery Index (rescaled average out of 1) 0.80 0.78 -2.01 0.84 0.88 3.67 

Teacher summarises what students should have learned 
from the lesson (%) 

82.50 80.33 -2.17 78.88 86.39 7.52 

Teacher relates the lesson to students’ daily lives (%) 77.69 79.64 1.95 79.55 86.22 6.67 

Teacher brings interesting materials to class (%) 79.13 75.93 -3.20 85.84 87.59 1.74 

Teacher uses graphs, pictures and printed materials on 
walls, figures (%) 

69.66 67.68 -1.99 77.98 82.31 4.34 

Teacher asks questions to students to check their 
understanding (%) 

91.97 87.35 -4.63 98.20 96.26 -1.94 

       

Student feedback Index (average out of 4) 3.22 2.89 -10.29 3.54 3.58 1.13 

Student feedback Index (rescaled average out of 1) 0.81 0.72 -8.29 0.89 0.90 1.00 

When a student respond incorrectly teacher provides 
feedback (%) 

82.02 69.60 -12.42 92.58 95.24 2.65 

Teacher does not ignore students who show little interest 
(%) 

90.37 82.67 -7.70 90.79 93.20 2.41 

Teacher provides specific comments and suggestions 
when a student performs well (%) 

73.35 66.99 -6.37 84.27 86.22 1.95 

Teacher rewards students for improving their school work 
(%) 

76.40 69.74 -6.67 86.52 83.50 -3.01 

       

Literacy activities Index (average out of 13) 7.06 6.65 -5.79 6.48 6.94 7.03 

Literacy activities Index (rescaled average out of 1) 0.54 0.51 -3.15 0.50 0.53 3.50 

Teacher asks students to repeat the alphabet (%) 69.34 74.83 5.49 77.30 79.25 1.95 
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Teacher uses pictures and asks students to name the first 
letter (%) 

66.13 64.92 -1.21 65.62 72.11 6.49 

Teacher uses short word and asks students to read the 
letters (%) 

68.06 64.37 -3.68 74.61 73.98 -0.63 

Teacher asks students to listen to a story (%) 64.21 57.50 -6.71 44.27 48.30 4.03 

Teacher asks students to read a story (%) 48.15 43.47 -4.69 33.71 41.16 7.45 

Teacher asks students to answer questions based on the 
story (%) 

50.72 41.54 -9.18 33.93 34.86 0.93 

Teacher asks students to write sentences multiples times 
(%) 

52.17 46.91 -5.26 42.92 47.62 4.70 

Teacher asks students to write texts to express ideas and 
feelings (%) 

35.15 30.54 -4.62 24.04 30.10 6.06 

Teacher asks students to match words spoken at loud 
with written words (%) 

64.21 61.21 -3.00 70.11 69.73 -0.38 

Teacher often asks students to connect words with 
pictures (%) 

59.07 57.08 -1.99 49.89 55.95 6.06 

Teacher often stops an activity to explain a word 67.09 61.07 -6.02 83.37 88.10 4.72 

Teacher often creates word banks on specific themes (%) 32.58 32.32 -0.26 32.13 37.76 5.62 

Teacher often gives newspapers to students (%) 29.37 29.57 0.20 16.40 14.97 -1.44 

       

Does not favour physical punishment Index (average 
out of 3) 

2.39 2.29 -3.98 2.58 2.63 2.03 

Does not favour physical punishment Index (rescaled 
average out of 1) 

0.80 0.76 -3.17 0.86 0.88 1.74 

Teachers should not physically punish the students for not 
doing their homework (%) 

80.42 83.63 3.21 88.99 90.82 1.83 

Teachers should not make a student sit in the corner of 
the class for misbehaviour (%) 

76.24 69.46 -6.78 77.08 78.06 0.98 

Teachers should not use the cane to punish students (%) 81.86 75.93 -5.93 92.13 94.56 2.42 

       

Conflict-sensitive education Index (average out of 6) 4.27 4.31 0.93 4.49 4.40 -1.96 

 Conflict-sensitive education Index (rescaled average 
out of 1) 

0.71 0.72 0.66 0.75 0.73 -1.47 

Teacher informs students on the security measures in this 
school (%) 

70.30 71.25 0.95 75.06 64.80 -10.26 

Teacher encourages students affected by trauma to think 
about other events (%) 

46.71 46.22 -0.49 49.66 45.24 -4.42 

Teacher informs the students affected by trauma of help 
resources (%) 

44.94 46.91 1.96 38.65 40.48 1.82 

Girls feel safe at school (%) 94.54 91.06 -3.48 95.96 96.26 0.30 
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Teachers or school officials immediately act when 
students report violence (%) 

75.44 82.26 6.81 93.03 97.79 4.76 

Boys feel safe at school (%) 95.18 93.40 -1.79 96.40 95.41 -1.00 

       

Unbiased gender attitudes Index (average out of 12) 9.65 9.23 -4.34 7.91 8.40 6.28 

Unbiased gender attitudes Index (rescaled average 
out of 1) 

0.80 0.77 -3.49 0.66 0.70 4.14 

Disagrees with woman's most important role is to take 
care of her home (%) 

59.71 58.05 -1.66 62.25 65.48 3.23 

Disagrees with teacher would be a more suitable job for a 
woman (%) 

77.37 76.34 -1.03 35.51 42.01 6.50 

Disagrees with men are more likely to become doctors 
than women (%) 

84.43 82.12 -2.31 63.37 74.83 11.46 

Agrees with woman can be elected as the village head 
(%) 

87.16 85.83 -1.33 19.10 19.73 0.63 

Disagrees with man should have the final word about 
decisions in his home (%) 

47.99 48.01 0.01 23.60 27.89 4.30 

Agrees with men should share in cooking and cleaning 
(%) 

67.42 63.69 -3.73 41.35 52.89 11.54 

Agrees with girls and boys should be encouraged to read 
the same books (%) 

97.27 97.39 0.12 97.53 96.09 -1.44 

Agrees with children’s books should show both girls and 
boys becoming doctors (%) 

91.49 84.87 -6.62 98.20 97.62 -0.58 

Disagrees with books should encourage women to stay at 
home (%) 

73.19 62.86 -10.33 72.13 82.82 10.69 

Disagrees with boys and girls should be treated differently 
at school (%) 

91.01 86.38 -4.63 91.46 95.92 4.46 

Agrees with teachers should encourage girls and boys in 
the same way (%) 

98.39 96.56 -1.83 98.43 98.98 0.55 

Disagrees with teachers should assign boys in leadership 
positions (%) 

89.25 80.74 -8.50 87.87 86.22 -1.64 

Source: Authors’ own, based on the data. 

Note: This table is based on the panel of teachers observed at both the baseline and the midline – 623 teachers in 
DRC and 445 in Niger. 
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 Table A3.5: Observable characteristics of teachers by contract status  

 
DRC Niger 

 

Unfavourable 
contract 

Favourable 
Contract Difference 

Unfavourable 
contract 

Favourable 
Contract Difference 

       
Age (in years) 31.561 43.844 -12.283*** 33.973 41.778 -7.805*** 

 
[1.393] [1.069] 

 
[0.496] [0.475] 

 
Male 0.691 0.726 -0.035 0.112 0.162 -0.051 

 
[0.036] [0.024] 

 
[0.028] [0.034] 

 
Teacher's education (in years) 12.073 11.780 0.293* 9.888 10.622 -0.733*** 

 
[0.139] [0.089] 

 
[0.134] [0.180] 

 
Teaching experience (in years) 8.455 19.830 -11.375*** 9.238 17.151 -7.913*** 

 
[1.451] [1.116] 

 
[0.284] [0.424] 

 
Mother's education (in years) 3.366 2.634 0.732 2.735 3.195 -0.460 

 
[0.467] [0.221] 

 
[0.264] [0.338] 

 
Father's education (in years) 7.886 6.630 1.256*** 5.438 5.708 -0.270 

 
[0.371] [0.283] 

 
[0.421] [0.442] 

 
Number of HH members 6.797 7.478 -0.681* 5.985 7.292 -1.307*** 

 
[0.346] [0.194] 

 
[0.210] [0.326] 

 
Wealth Index -1.409 -1.129 -0.280 1.303 1.877 -0.575*** 

 
[0.188] [0.063] 

 
[0.141] [0.122] 

 
Teacher is the sole bread winner in 
HH 0.415 0.434 -0.019 0.165 0.243 -0.078* 

 
[0.045] [0.034] 

 
[0.030] [0.039] 

 
School is posting of choice 0.821 0.840 -0.019 0.350 0.405 -0.055 

 
[0.054] [0.021] 

 
[0.035] [0.038] 

 
Travel time to school (in min) 30.919 29.564 1.355 13.292 13.103 0.190 

 
[4.395] [1.756] 

 
[0.723] [0.756] 

 
N (Teachers) 123 500 

 
260 185 

 

Source: Authors’ own, based on the data. 

Note: This table is based on panel of teachers observed at both the baseline and the midline – 623 teachers in DRC 
and 445 in Niger. The value displayed for t-tests are the differences in the means across the groups. Standard 
errors are clustered at school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level. 
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Figure A3.1 presents the average teaching quality indices by whether a teacher holds a 
favourable or unfavourable contract. In DRC, teachers on unfavourable contracts 
(NU/NP/omis teachers) display slightly higher quality of teaching than teachers on 
favourable contracts (MP teachers). However, these differences are small and 
statistically insignificant.1 On the other hand, we find the opposite trend in Niger, where 
teachers on unfavourable contracts (temporary) perform worse or as well as teachers 
on favourable contracts (permanent). Again, these gaps are small and statistically 
insignificant.  

 
Figure A3.1: Average teaching quality by employment status of 
teachers 

Source: Authors’ own, based on the data. 

Note: This table is based on panel of teachers observed at both the baseline and the midline – 623 teachers in DRC 
and 445 in Niger. The figure reports the average outcomes, and the red lines denote the 95% confidence interval.  

 
1 Displayed by the overlapping red lines on the bars for ‘No’ and ‘Yes’ at 5% significance level. 
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Looking at the well-being outcomes in Figure A3.2, teachers on unfavourable contracts 
report slightly higher levels of job satisfaction in both DRC and Niger. They are less 
likely to be as motivated as the teachers on favourable contracts. NU/NP/omis teachers 
in DRC also feel more supported to deal with teaching challenges. Coming to PTSD 
symptoms, teachers on favourable contracts display higher levels of trauma, particularly 
in DRC. However, all the differences in well-being outcomes by contract status is small 
and statistically insignificant. The qualitative data are inconclusive when it comes to 
respondents’ assessment of the quality of civil servant teachers versus contract 
teachers in Niger (14, 19). 

 

Figure A3.2: Average teacher well-being by employment status of 
teachers 

Source: Authors’ own, based on the data. 

Note: This table is based on panel of teachers observed at both the baseline and the midline – 623 teachers in DRC 
and 445 in Niger. The figure reports the average outcomes, and the red lines denote the 95% confidence interval.  
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In Figure A3.3, we find that teachers who experienced a delay in receiving their salaries 
in the academic year 2019-2020 exhibit lower levels of teaching quality, the distinction 
being particularly stark in DRC.  

 

Figure A3.3: Average teaching quality by delays in teacher salaries 

Source: Authors’ own, based on the data. 

Note: This table is based on panel of teachers observed at both the baseline and the midline – 623 teachers in DRC 
and 445 in Niger. The figure reports the average outcomes, and the red lines denote the 95% confidence interval.  
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In Figure A3.4, we present the average teacher profession well-being indices and the 
levels of PTSD symptoms by delays in salary payment. It is unsurprising that teachers 
who report having received their salaries late in the academic year 2019-2020 also 
report lower levels of job satisfaction and motivation, along with feeling less supported 
to manage teaching challenges. In DRC, such teachers also report higher levels of 
PTSD symptoms, again a finding that may be associated with the tensions associated 
with teacher pay, exacerbated by Gratuité. 

 

Figure A3.4: Average teacher well-being by delays in teacher salaries 

Source: Authors’ own, based on the data. 

Note: This table is based on panel of teachers observed at both the baseline and the midline – 623 teachers in DRC 
and 445 in Niger. The figure reports the average outcomes, and the red lines denote the 95% confidence interval.  
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Table A3.6 shows the differences in the means of school and teacher characteristics 
across control and treatment groups schools in DRC, in Niger and in both countries 
combined. For most of these observable characteristics, the mean values of these 
variables are similar across the control and treatment group schools in both countries 
indicating that the schools and teachers share common characteristics. However, for 
some characteristics, there are statistically significant differences across the two types 
of schools. The average number of enrolled students was statistically greater in the 
treatment group schools in DRC. In Niger, the percentage of schools catering for 
disabled children was higher in control group schools. In treatment group schools, the 
average number of teachers was higher in both countries. Finally, in Niger, control group 
schools had teachers with, on average, slightly higher age (less than 3.3 years 
difference), more experience, larger households, more likely to be the only bread winner 
in the household than in treatment group schools. The magnitude of these mean 
differences is always small. These differences do not exist in DRC. In the DRC, teachers 
were more likely to have experienced a violent attack in the control group schools.  

 

Table A3.6: Observable characteristics of schools and teachers by 
treatment status 

  DRC   Niger   All   
 (1) (2) t-test (1) (2) t-test (1) (2) t-test 

 Control Treatment Difference Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (1)-(2) 
Number of 
years of 
establishment 42.532 47.757 -5.225 34.100 29.893 4.207 38.738 40.815 -2.077 
 [5.916] [3.968]  [4.713] [4.733]  [4.011] [3.373]  
Total 
enrolment 695.691 1006.944 -311.252*** 413.695 423.773 -10.078 568.822 780.323 -211.501** 
 [44.447] [101.032]  [29.250] [27.527]  [36.754] [75.169]  
School caters 
to disabled 
children 0.874 0.729 0.145 0.905 0.689 0.216** 0.888 0.713 0.174** 
 [0.072] [0.095]  [0.047] [0.086]  [0.044] [0.066]  
School caters 
to refugee or 
IDPs 0.606 0.816 -0.210 0.382 0.507 -0.125 0.505 0.696 -0.191* 
 [0.119] [0.086]  [0.088] [0.089]  [0.075] [0.065]  
Total teachers 16.587 20.729 -4.141* 10.186 12.640 -2.454** 13.708 17.585 -3.878** 
 [1.945] [1.244]  [0.652] [0.736]  [1.300] [1.025]  
School 
infrastructure 
index 0.180 -0.189 0.369 0.477 0.344 0.133 0.314 0.018 0.296 
 [0.188] [0.221]  [0.157] [0.180]  [0.124] [0.153]  
School 
director feels 
the school is 
safe 0.636 0.751 -0.116 0.559 0.693 -0.134 0.601 0.729 -0.128 
 [0.113] [0.097]  [0.090] [0.083]  [0.074] [0.067]  



 

ids.ac.uk Funder’s Report 
BRiCE Project DRC and Niger: Midline Report 
Annexe 3: Quantitative Analyses Tables 

19 
 

 

Attacks on 
school 1990-
2020 0.576 0.463 0.113 0.136 0.053 0.083 0.378 0.304 0.074 
 [0.115] [0.110]  [0.066] [0.038]  [0.075] [0.075]  
Age (in years) 40.320 42.254 -1.935 38.068 35.391 2.677** 39.307 39.587 -0.280 
 [1.239] [1.840]  [0.840] [0.588]  [0.814] [1.260]  
Male 0.695 0.737 -0.042 0.127 0.120 0.007 0.440 0.497 -0.058 
 [0.035] [0.025]  [0.031] [0.038]  [0.045] [0.047]  
Has a 
functional 
limitation 0.145 0.144 0.001 0.023 0.018 0.005 0.090 0.095 -0.005 
 [0.018] [0.036]  [0.011] [0.008]  [0.014] [0.024]  
Mother's 
education (in 
years) 2.959 2.641 0.318 2.873 3.191 -0.318 2.920 2.855 0.065 
 [0.332] [0.256]  [0.321] [0.318]  [0.232] [0.203]  
Father's 
education (in 
years) 7.026 6.766 0.260 5.659 6.284 -0.625 6.411 6.579 -0.168 
 [0.286] [0.379]  [0.446] [0.544]  [0.269] [0.310]  
Teacher's 
education (in 
years) 11.877 11.808 0.069 10.095 10.204 -0.109 11.076 11.185 -0.109 
 [0.088] [0.125]  [0.182] [0.161]  [0.151] [0.139]  
Teaching 
experience (in 
years) 16.606 18.328 -1.722 13.605 11.333 2.271*** 15.256 15.610 -0.354 
 [1.208] [1.880]  [0.717] [0.386]  [0.791] [1.273]  
Number of HH 
members 7.472 7.246 0.226 6.982 6.084 0.897** 7.252 6.794 0.457* 
 [0.299] [0.215]  [0.257] [0.268]  [0.199] [0.181]  
Wealth Index -1.121 -1.232 0.110 1.586 1.499 0.087 0.096 -0.171 0.267 
 [0.101] [0.099]  [0.173] [0.145]  [0.214] [0.200]  
Teacher has a 
second job 0.401 0.266 0.136* 0.064 0.036 0.028 0.249 0.176 0.073 
 [0.054] [0.047]  [0.016] [0.014]  [0.038] [0.033]  
Teacher is the 
sole bread 
winner in HH 0.379 0.469 -0.090 0.282 0.116 0.166*** 0.335 0.332 0.004 
 [0.048] [0.039]  [0.038] [0.030]  [0.032] [0.034]  
Attacks on 
teacher 1990-
2020 0.491 0.359 0.132** 0.041 0.053 -0.012 0.288 0.240 0.048 
 [0.053] [0.035]  [0.013] [0.014]  [0.043] [0.030]  
N 269 354   220 225   489 579   
Clusters 25 24   35 35   60 59   

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. Standard errors are 
clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level. 

Table A3.7 shows the differences in the means of standardised outcomes at the time of 
the baseline survey across control and treatment groups schools in DRC, in Niger, and 
in both countries combined. In Niger, teachers in the treatment group schools report 
higher scores in the ‘Lesson Delivery Index’ than those in the control group. 
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Table A3.7: Baseline outcomes by treatment status: 
 

DRC Niger All  
(1) (2) t-test (1) (2) t-test (1) (2) t-test  
Control Treatment Difference Control Treatment Difference Control Treatment Difference 

Variable Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (1)-(2) 
Interaction 
with 
teachers 
Index 0.000 0.117 -0.117 0.000 -0.193 0.193 0.000 -0.003 0.003  

[0.107] [0.083]  [0.083] [0.090]  [0.069] [0.063]  
Lesson 
delivery 
Index -0.000 -0.069 0.069 -0.000 -0.274 0.274** -0.000 -0.149 0.149  

[0.088] [0.138]  [0.080] [0.107]  [0.060] [0.093]  
Student 
feedback 
Index 0.000 0.006 -0.006 -0.000 -0.153 0.153 -0.000 -0.056 0.056  

[0.077] [0.078]  [0.069] [0.070]  [0.052] [0.055]  
Literacy 
activities 
Index 0.000 0.087 -0.087 0.000 -0.113 0.113 0.000 0.009 -0.009  

[0.122] [0.097]  [0.083] [0.086]  [0.076] [0.069]  
Does not 
favour 
physical 
punishment 
Index 0.000 -0.001 0.001 -0.000 0.123 -0.123 0.000 0.047 -0.047  

[0.095] [0.064]  [0.075] [0.068]  [0.061] [0.047]  
Conflict-
sensitive 
education 
Index 0.000 -0.080 0.080 -0.000 0.053 -0.053 -0.000 -0.028 0.028  

[0.067] [0.072]  [0.091] [0.075]  [0.055] [0.053]  
Unbiased 
gender 
attitude 
Index 0.000 0.057 -0.057 -0.000 -0.154 0.154 -0.000 -0.025 0.025  

[0.088] [0.075]  [0.082] [0.102]  [0.060] [0.062]  
Job 
satisfaction 
Index 0.000 0.039 -0.039 -0.000 0.081 -0.081 -0.000 0.056 -0.056  

[0.112] [0.062]  [0.081] [0.097]  [0.071] [0.053]  
Motivation 
Index -0.000 0.108 -0.108 0.000 0.036 -0.036 -0.000 0.080 -0.080  

[0.080] [0.070]  [0.075] [0.078]  [0.055] [0.052]  
Teaching 
challenge 
support 
Index 0.000 -0.127 0.127 0.000 -0.154 0.154 0.000 -0.137 0.137  

[0.098] [0.103]  [0.086] [0.078]  [0.066] [0.069]  
PTSD 
Index 0.000 -0.162 0.162 -0.000 0.121 -0.121 -0.000 -0.052 0.052  

[0.074] [0.111]  [0.081] [0.070]  [0.054] [0.075]  
N 269 354   220 225   489 579   
Clusters 25 24   35 35   60 59   

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. Standard errors are 
clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level. 
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Table A3.8 shows the differences in the means of standardised outcomes at the time of 
the baseline survey by gender in DRC, in Niger and in both countries combined. In DRC, 
female teachers had, on average, higher scores on the PTSD index than male teachers. 
In Niger, female teachers had, on average, higher scores on the ‘Job satisfaction Index’ 
and the ‘Motivation index’. In Niger, male teachers had, on average, higher scores in 
the ‘Interaction with teachers index’, the ‘Lesson delivery index’, the ‘Student feedback 
index’, the ‘Literacy activity index’ and the ‘Conflict-sensitive education index’. 

 

Table A3.8: Baseline outcomes by gender 
  DRC Niger All 
  (1) (2) t-test (1) (2) t-test (1) (2) t-test 
  Female Male Difference Female Male Difference Female Male Difference 
Variable Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (1)-(2) 
Interaction with 
teachers Index 

0.097 0.082 0.014 -0.149 0.269 -0.418*** -0.072 0.104 -0.176** 

  [0.094] [0.068]   [0.062] [0.113]   [0.054] [0.062]   
Lesson delivery 
Index 

-0.083 -0.066 -0.017 -0.147 0.129 -0.276* -0.127 -0.044 -0.083 

  [0.083] [0.109]   [0.076] [0.120]   [0.058] [0.097]   
Student 
feedback Index 

0.036 0.045 -0.009 -0.088 0.202 -0.290** -0.049 0.063 -0.112* 

  [0.078] [0.057]   [0.051] [0.094]   [0.043] [0.051]   
Literacy activities 
Index 

0.006 0.041 -0.035 -0.141 0.534 -0.674*** -0.095 0.098 -0.193** 

  [0.074] [0.085]   [0.057] [0.163]   [0.046] [0.079]   
Does not favour 
physical 
punishment 
Index 

-0.040 0.064 -0.105 0.046 0.051 -0.005 0.019 0.063 -0.044 

  [0.070] [0.064]   [0.054] [0.146]   [0.043] [0.059]   
Conflict-sensitive 
education Index 

-0.052 0.015 -0.066 -0.050 0.325 -0.375** -0.050 0.051 -0.101* 

  [0.078] [0.051]   [0.059] [0.152]   [0.047] [0.049]   
Unbiased gender 
attitude Index 

-0.076 0.022 -0.098 -0.112 -0.102 -0.010 -0.101 0.007 -0.108 

  [0.091] [0.057]   [0.068] [0.156]   [0.054] [0.054]   
Job satisfaction 
Index 

0.085 -0.027 0.112 0.132 -0.288 0.420** 0.118 -0.057 0.175** 

  [0.101] [0.066]   [0.059] [0.179]   [0.052] [0.062]   
Motivation Index 0.104 0.073 0.031 0.132 -0.181 0.314** 0.124 0.043 0.080 
  [0.086] [0.058]   [0.053] [0.113]   [0.045] [0.053]   
Teaching 
challenge 
support Index 

0.032 -0.087 0.119 -0.081 -0.397 0.316 -0.046 -0.123 0.078 

  [0.083] [0.080]   [0.062] [0.209]   [0.050] [0.075]   
PTSD Index 0.092 -0.096 0.188** 0.113 -0.069 0.182 0.107 -0.093 0.200*** 
  [0.102] [0.071]   [0.059] [0.139]   [0.051] [0.065]   
N 175 448   386 59   561 507   
Clusters 47 49   64 30   111 79   

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. Standard errors are 
clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level. 
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Table A3.9: Regression results of treatment effects on teacher outcomes in DRC 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 

VARIABLES 

Interaction 
with 

teachers 
Index 

Lesson 
delivery 

Index 

Student 
feedback 

Index 

Literacy 
activities 

Index 

Does not 
favour 

physical 
punishment 

Index 

Conflict-
sensitive 
education 

Index 

Unbiased 
gender 
attitude 
Index 

Job 
satisfaction 

Index 
Motivation 

Index 

Teaching 
challenge 
support 
Index PTSD Index 

                        
Treatment -0.032 -0.035 -0.168 -0.057 0.322*** 0.159 0.046 -0.023 -0.433*** -0.194 -0.023 

 (0.143) (0.156) (0.165) (0.150) (0.092) (0.127) (0.129) (0.122) (0.140) (0.175) (0.086) 
Total enrolment -0.000 0.000 0.001*** 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.016 -0.001 -0.023* -0.013 -0.012 -0.001 -0.016 -0.012 -0.015 -0.023 -0.012 

 (0.011) (0.010) (0.014) (0.011) (0.008) (0.013) (0.013) (0.011) (0.016) (0.018) (0.009) 
School caters to disabled 
children -0.125 0.049 0.326* 0.125 0.101 0.219* 0.157 -0.020 -0.104 0.094 0.008 

 (0.175) (0.192) (0.181) (0.205) (0.082) (0.124) (0.183) (0.104) (0.166) (0.192) (0.154) 
Age (in years) -0.002 -0.002 -0.002 -0.004 -0.001 -0.004 -0.004 0.000 0.007** -0.002 0.003 

 (0.004) (0.004) (0.005) (0.004) (0.003) (0.004) (0.004) (0.003) (0.003) (0.004) (0.003) 
Number of HH members -0.007 0.013 -0.011 0.016 0.032*** 0.005 0.009 0.001 0.024* 0.001 -0.000 

 (0.014) (0.011) (0.016) (0.014) (0.011) (0.011) (0.014) (0.011) (0.013) (0.012) (0.012) 
Teacher is the sole bread 
winner in HH 0.090 0.096 -0.037 0.021 -0.064 0.097 0.045 -0.120* 0.111 -0.017 -0.120 

 (0.100) (0.093) (0.107) (0.112) (0.087) (0.084) (0.093) (0.060) (0.091) (0.102) (0.083) 
Attacks on teacher 1990-
2020 -0.243** -0.127 -0.112 -0.284*** 0.018 -0.213** -0.206*** -0.206** -0.276** 0.028 0.590*** 

 (0.102) (0.118) (0.100) (0.103) (0.088) (0.082) (0.077) (0.087) (0.111) (0.106) (0.079) 
Constant 0.050 -0.131 -0.007 0.169 -0.136 -0.098 0.221 0.196 -0.239 0.322 -0.231 

 (0.266) (0.245) (0.348) (0.277) (0.216) (0.235) (0.374) (0.190) (0.275) (0.296) (0.244) 
            

Observations 623 623 623 623 623 623 623 623 623 623 623 
R-squared 0.034 0.015 0.051 0.043 0.051 0.045 0.048 0.107 0.065 0.045 0.116 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors are clustered at the school level. ***, **, and * indicate 
significance at the 1, 5, and 10 percent critical level.  
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Table A3.10: Regression results of treatment effects on teacher outcomes in Niger 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 

VARIABLES 

Interaction 
with teachers 

Index 

Lesson 
delivery 

Index 

Student 
feedback 

Index 

Literacy 
activities 

Index 

Does not favour 
physical 

punishment 
Index 

Conflict-
sensitive 
education 

Index 

Unbiased 
gender 
attitude 
Index 

Job 
satisfaction 

Index 
Motivation 

Index 

Teaching 
challenge 
support 
Index 

PTSD 
Index 

                        
Treatment 0.144 0.157 0.106 0.359*** 0.312*** 0.178* 0.194* 0.150 -0.019 0.208* -0.103 

 (0.108) (0.095) (0.118) (0.109) (0.103) (0.092) (0.101) (0.108) (0.119) (0.111) (0.088) 

Total enrolment -0.000 0.000 0.001*** 0.001*** 0.000** 0.001* 0.001*** -0.000 0.000 -0.001*** 
0.001*

** 
 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 

Total teachers -0.005 -0.053*** -0.045*** -0.068*** -0.048*** -0.066*** -0.050*** 0.025** -0.025 0.045*** 0.011 
 (0.012) (0.011) (0.016) (0.015) (0.015) (0.014) (0.016) (0.012) (0.018) (0.012) (0.011) 

School caters to disabled 
children -0.187 -0.053 0.080 -0.101 0.051 -0.099 0.131 -0.077 -0.137 0.012 0.015 

 (0.151) (0.094) (0.137) (0.145) (0.107) (0.110) (0.116) (0.122) (0.130) (0.116) (0.095) 
Age (in years) -0.002 0.004 0.018** -0.006 0.013** -0.003 -0.003 0.003 0.012* 0.002 0.000 

 (0.005) (0.005) (0.007) (0.006) (0.005) (0.006) (0.006) (0.006) (0.006) (0.006) (0.006) 
Number of HH members -0.007 -0.019 -0.003 -0.015 -0.007 -0.001 -0.000 0.002 0.004 -0.003 -0.009 

 (0.012) (0.012) (0.011) (0.011) (0.010) (0.010) (0.010) (0.010) (0.010) (0.015) (0.010) 
Teacher is the sole bread 
winner in HH 0.277** -0.107 -0.081 0.072 0.098 0.055 0.153 -0.153 0.001 0.090 -0.066 

 (0.125) (0.122) (0.137) (0.118) (0.119) (0.113) (0.121) (0.111) (0.123) (0.130) (0.172) 
Attacks on teacher 1990-
2020 -0.021 -0.079 0.088 -0.024 -0.658** 0.264 0.098 -0.095 -0.145 0.336** 0.149 

 (0.253) (0.174) (0.204) (0.213) (0.323) (0.177) (0.171) (0.203) (0.267) (0.133) (0.237) 
Constant 0.443 0.380 -0.686* 0.753*** -0.199 0.585** -0.024 -0.086 -0.222 -0.201 -0.328 

 (0.306) (0.265) (0.402) (0.282) (0.242) (0.283) (0.333) (0.312) (0.313) (0.326) (0.258) 
            

Observations 445 445 445 445 445 445 445 445 445 445 445 
R-squared 0.030 0.050 0.045 0.128 0.076 0.064 0.053 0.069 0.029 0.074 0.023 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors are clustered at the school level. ***, **, and * indicate 
significance at the 1, 5, and 10 percent critical level.  
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Table A3.11: Regression results of gender differentiated treatment effects on teacher outcomes in DRC 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 

VARIABLES 

Interaction 
with teachers 

Index 

Lesson 
delivery 

Index 

Student 
feedback 

Index 

Literacy 
activities 

Index 

Does not favour 
physical 

punishment Index 

Conflict-
sensitive 
education 

Index 

Unbiased 
gender 
attitude 
Index 

Job 
satisfaction 

Index 
Motivation 

Index 

Teaching 
challenge 

support Index 
PTSD 
Index 

                        
Treatment -0.072 -0.133 -0.114 0.066 0.390** 0.170 -0.117 0.121 -0.425** 0.083 0.148 

 (0.168) (0.182) (0.209) (0.177) (0.179) (0.156) (0.179) (0.197) (0.184) (0.238) (0.116) 
Treatment*Male 0.052 0.130 -0.094 -0.193 -0.105 -0.025 0.223 -0.201 0.000 -0.404** -0.235* 

 (0.139) (0.168) (0.214) (0.176) (0.194) (0.147) (0.154) (0.179) (0.195) (0.187) (0.133) 
Male 0.036 0.054 0.294*** 0.367*** 0.161 0.144 -0.004 0.067 -0.146 0.380** 0.011 

 (0.125) (0.124) (0.091) (0.125) (0.160) (0.109) (0.098) (0.140) (0.147) (0.152) (0.108) 
Total enrolment -0.000 0.000 0.000*** 0.000 0.000 0.000 0.000 0.000 0.000 0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.016 -0.001 -0.022 -0.011 -0.011 -0.000 -0.016 -0.011 -0.016 -0.020 -0.011 

 (0.012) (0.010) (0.015) (0.012) (0.008) (0.013) (0.013) (0.011) (0.016) (0.019) (0.010) 
School caters to disabled children -0.120 0.060 0.333* 0.128 0.103 0.223* 0.172 -0.030 -0.111 0.087 -0.008 

 (0.175) (0.190) (0.180) (0.199) (0.082) (0.122) (0.183) (0.103) (0.163) (0.182) (0.154) 
Age (in years) -0.002 -0.002 -0.002 -0.004 -0.001 -0.004 -0.004 0.000 0.007** -0.002 0.003 

 (0.004) (0.004) (0.005) (0.004) (0.003) (0.004) (0.004) (0.003) (0.003) (0.004) (0.003) 
Number of HH members -0.007 0.012 -0.012 0.015 0.032*** 0.005 0.008 0.001 0.025* 0.001 0.000 

 (0.014) (0.011) (0.016) (0.014) (0.012) (0.011) (0.014) (0.011) (0.013) (0.012) (0.012) 
Teacher is the sole bread winner in HH 0.087 0.090 -0.049 0.006 -0.070 0.090 0.039 -0.119* 0.119 -0.026 -0.115 

 (0.101) (0.095) (0.107) (0.112) (0.089) (0.084) (0.094) (0.061) (0.091) (0.101) (0.087) 
Attacks on teacher 1990-2020 -0.248** -0.136 -0.128 -0.300*** 0.012 -0.221*** -0.215*** -0.203** -0.266** 0.019 0.601*** 

 (0.104) (0.118) (0.099) (0.102) (0.089) (0.082) (0.078) (0.088) (0.112) (0.104) (0.080) 
Constant 0.025 -0.167 -0.208 -0.081 -0.248 -0.197 0.222 0.150 -0.139 0.058 -0.239 

 (0.278) (0.270) (0.362) (0.289) (0.231) (0.256) (0.379) (0.228) (0.293) (0.325) (0.265) 
            

Observations 623 623 623 623 623 623 623 623 623 623 623 
R-squared 0.035 0.019 0.061 0.059 0.054 0.050 0.053 0.110 0.069 0.056 0.122 
Male control group mean outcome -0.00361 0.0166 0.0930 0.118 0.0622 0.0427 0.00358 0.0145 -0.0371 0.123 0.0171 
Male control group outcome SD 0.972 1.020 0.973 1.021 0.979 1.003 0.975 1.030 0.982 0.932 1.032 
Female control group mean outcome 0.00822 -0.0379 -0.212 -0.269 -0.142 -0.0973 -0.00817 -0.0331 0.0845 -0.281 -0.0391 
Female control group outcome SD 1.067 0.957 1.035 0.901 1.039 0.991 1.061 0.933 1.040 1.096 0.927 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. The effect of the treatment on female is given by the variable (Treatment) 
and the effect of the treatment on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, 
and 10 percent critical level.
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Table A3.12: Regression results of gender differentiated treatment effects on teacher outcomes in Niger 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) 

VARIABLES 

Interaction 
with teachers 

Index 

Lesson 
delivery 

Index 

Student 
feedback 

Index 

Literacy 
activities 

Index 

Does not favour 
physical 

punishment 
Index 

Conflict-
sensitive 
education 

Index 

Unbiased 
gender 
attitude 
Index 

Job 
satisfaction 

Index 
Motivation 

Index 

Teaching 
challenge 
support 
Index 

PTSD 
Index 

                        
Treatment 0.205 0.254** 0.055 0.312** 0.339*** 0.198* 0.224* 0.197* 0.101 0.173 -0.091 

 (0.126) (0.110) (0.142) (0.122) (0.121) (0.101) (0.123) (0.104) (0.121) (0.124) (0.105) 
Treatment*Male -0.431 -0.594** 0.158 0.037 -0.057 -0.329 -0.213 -0.124 -0.604* 0.275 -0.033 

 (0.270) (0.226) (0.275) (0.269) (0.225) (0.206) (0.282) (0.292) (0.347) (0.258) (0.261) 
Male 0.314** 0.308* 0.178 0.433** -0.154 0.530*** 0.160 -0.215 0.059 -0.249 -0.047 

 (0.144) (0.158) (0.212) (0.204) (0.162) (0.161) (0.231) (0.196) (0.230) (0.195) (0.197) 
Total enrolment -0.000 0.001* 0.001*** 0.001*** 0.000** 0.001** 0.001*** -0.000 0.000 -0.001*** 0.001** 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.009 -0.059*** -0.039** -0.060*** -0.053*** -0.063*** -0.051*** 0.019 -0.036** 0.046*** 0.009 

 (0.012) (0.012) (0.017) (0.016) (0.016) (0.014) (0.017) (0.012) (0.017) (0.013) (0.013) 
School caters to disabled children -0.176 -0.029 0.052 -0.138 0.069 -0.114 0.135 -0.050 -0.091 0.009 0.022 

 (0.154) (0.100) (0.135) (0.148) (0.107) (0.113) (0.118) (0.117) (0.128) (0.121) (0.096) 
Age (in years) -0.002 0.005 0.016** -0.009 0.014*** -0.005 -0.003 0.005 0.014** 0.002 0.001 

 (0.006) (0.005) (0.007) (0.006) (0.005) (0.006) (0.006) (0.006) (0.007) (0.007) (0.006) 
Number of HH members -0.005 -0.016 -0.004 -0.016 -0.006 -0.000 0.001 0.003 0.006 -0.004 -0.009 

 (0.012) (0.011) (0.011) (0.011) (0.010) (0.010) (0.011) (0.010) (0.011) (0.015) (0.010) 
Teacher is the sole bread winner in HH 0.262** -0.113 -0.110 0.022 0.118 0.011 0.145 -0.122 0.024 0.106 -0.059 

 (0.131) (0.123) (0.138) (0.123) (0.121) (0.114) (0.126) (0.111) (0.122) (0.133) (0.172) 
Attacks on teacher 1990-2020 -0.019 -0.072 0.079 -0.036 -0.652** 0.259 0.099 -0.092 -0.138 0.334** 0.152 

 (0.254) (0.171) (0.201) (0.202) (0.317) (0.178) (0.168) (0.206) (0.265) (0.136) (0.237) 
Constant 0.404 0.329 -0.676* 0.749*** -0.200 0.550** -0.042 -0.089 -0.266 -0.176 -0.330 

 (0.309) (0.264) (0.399) (0.282) (0.237) (0.268) (0.335) (0.307) (0.301) (0.335) (0.264) 
            

Observations 445 445 445 445 445 445 445 445 445 445 445 
R-squared 0.036 0.061 0.051 0.148 0.080 0.082 0.054 0.077 0.041 0.078 0.024 
Male control group mean outcome 0.356 0.284 0.130 0.372 -0.0680 0.455 0.110 -0.204 0.100 -0.198 -0.0929 
Male control group outcome SD 0.626 0.624 0.905 1.015 1.035 0.802 0.954 1.025 1.123 1.001 1.136 
Female control group mean outcome -0.0520 -0.0414 -0.0190 -0.0542 0.00992 -0.0663 -0.0161 0.0298 -0.0146 0.0289 0.0135 
Female control group outcome SD 1.034 1.038 1.014 0.989 0.997 1.010 1.008 0.996 0.983 0.999 0.981 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. The effect of the treatment on female is given by the variable (Treatment) 
and the effect of the treatment on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, 
and 10 percent critical level.
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Table A3.13: Regression results of treatment effects on literacy activities in DRC 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) 

VARIABLES 
Repeat 

alphabet 

Name first 
letter of 
picture 

Read 
letters 

of short 
words 

Teacher 
reads 
story 

Asks 
students to 
read story 

Asks 
questions 
based on 

story 
Sentence 

writing 

Writing to 
express 

ideas 

Match 
spoken 

word with 
written 
word 

Match 
pictures 

with words 

Explains 
meaning 
of words 

Creates 
word 
banks 

Gives 
newspapers 

                            
Treatment 0.012 -0.038 -0.037 -0.052 -0.062 -0.070 -0.059 0.022 0.005 0.051 -0.003 0.010 0.019 

 (0.048) (0.046) (0.062) (0.058) (0.068) (0.054) (0.071) (0.047) (0.064) (0.058) (0.048) (0.049) (0.055) 
Total enrolment 0.000 0.000** 0.000 0.000 0.000 0.000 -0.000 -0.000 0.000 0.000 0.000 -0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.004 -0.008** -0.005 -0.004 -0.010** -0.008** -0.001 0.002 -0.005 -0.006 -0.003 0.000 -0.004 

 (0.004) (0.004) (0.005) (0.005) (0.005) (0.004) (0.004) (0.004) (0.006) (0.006) (0.005) (0.004) (0.004) 
School caters to 
disabled children 0.005 0.064 0.038 0.034 -0.013 -0.006 -0.034 0.054 0.036 0.091 0.045 0.021 0.075 

 (0.062) (0.058) (0.083) (0.069) (0.095) (0.085) (0.091) (0.053) (0.081) (0.058) (0.058) (0.055) (0.071) 
Age (in years) -0.001 0.001 -0.001 0.000 -0.001 -0.003* -0.000 -0.003* -0.001 0.001 -0.002 -0.002 -0.002 

 (0.002) (0.002) (0.002) (0.002) (0.001) (0.002) (0.002) (0.002) (0.002) (0.002) (0.002) (0.001) (0.002) 
Number of HH 
members -0.003 0.003 0.003 0.003 -0.001 0.006 0.004 0.014** 0.003 0.006 0.011 0.011* -0.002 

 (0.005) (0.005) (0.005) (0.006) (0.006) (0.007) (0.007) (0.006) (0.007) (0.007) (0.007) (0.006) (0.007) 
Teacher is the sole 
bread winner in HH 0.029 0.040 -0.004 -0.022 -0.036 0.028 -0.028 -0.019 0.049 -0.021 0.029 -0.019 -0.005 

 (0.044) (0.050) (0.045) (0.046) (0.052) (0.043) (0.051) (0.043) (0.041) (0.044) (0.039) (0.047) (0.049) 
Attacks on teacher 
1990-2020 -0.035 -0.110** -0.085* -0.076 -0.100* 0.003 -0.080* -0.065* -0.115*** -0.167*** -0.066 -0.101** -0.041 

 (0.045) (0.047) (0.044) (0.047) (0.052) (0.043) (0.043) (0.037) (0.040) (0.043) (0.041) (0.042) (0.041) 
Constant 0.702*** 0.631*** 0.703*** 0.575*** 0.619*** 0.545*** 0.537*** 0.290*** 0.638*** 0.503*** 0.584*** 0.390*** 0.356*** 

 (0.103) (0.098) (0.117) (0.101) (0.111) (0.124) (0.139) (0.105) (0.129) (0.127) (0.094) (0.109) (0.132) 

              
Observations 623 623 623 623 623 623 623 623 623 623 623 623 623 
R-squared 0.011 0.026 0.013 0.024 0.041 0.030 0.021 0.023 0.025 0.039 0.020 0.029 0.023 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors are clustered at the school level. ***, **, and * indicate 
significance at the 1, 5, and 10 percent critical level. 
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Table A3.14: Regression results of treatment effects on literacy activities in Niger 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) (13) 

VARIABLES 

Repea
t 

alphab
et 

Name 
first 

letter of 
picture 

Read 
letters of 

short 
words 

Teacher 
reads 
story 

Asks 
students 
to read 
story 

Asks 
question
s based 
on story 

Sentence 
writing 

Writing to 
express 

ideas 

Match 
spoken 

word with 
written 
word 

Match 
pictures 

with words 

Explains 
meaning 
of words 

Creates 
word 
banks 

Gives 
newspapers 

                            
Treatment 0.011 0.108* 0.128*** 0.034 0.107* 0.069 0.071 0.024 0.182*** 0.147** 0.107*** 0.108* 0.099** 

 (0.043) (0.057) (0.039) (0.057) (0.056) (0.055) (0.053) (0.049) (0.039) (0.056) (0.033) (0.060) (0.047) 
Total enrolment 0.000 0.000** 0.001*** 0.000 0.000 0.000 0.000 0.000 0.000 0.001*** 0.000** 0.000** 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.009* -0.017* -0.025*** -0.028*** -0.015** -0.017** -0.014** -0.021*** -0.017*** -0.038*** -0.008 -0.027*** -0.012* 

 (0.005) (0.009) (0.006) (0.007) (0.007) (0.008) (0.006) (0.007) (0.006) (0.009) (0.005) (0.008) (0.006) 
School caters to 
disabled children 0.042 -0.056 -0.051 -0.096 -0.029 0.012 -0.015 -0.045 0.039 0.003 -0.053** -0.001 -0.051 

 (0.053) (0.048) (0.048) (0.070) (0.074) (0.082) (0.065) (0.057) (0.052) (0.051) (0.025) (0.089) (0.076) 
Age (in years) -0.003 -0.001 0.001 -0.003 -0.003 -0.000 0.004 -0.003 -0.000 -0.003 -0.004* -0.004 0.001 

 (0.003) (0.003) (0.003) (0.003) (0.003) (0.003) (0.003) (0.003) (0.003) (0.003) (0.002) (0.003) (0.002) 
Number of HH 
members -0.001 -0.009 -0.009 0.001 0.004 -0.001 -0.003 0.000 -0.007 -0.014*** -0.002 -0.003 -0.006 

 (0.004) (0.006) (0.005) (0.006) (0.005) (0.006) (0.006) (0.005) (0.005) (0.005) (0.003) (0.005) (0.004) 
Teacher is the sole 
bread winner in HH 0.046 -0.068 -0.010 0.113* 0.108* -0.024 -0.026 0.007 -0.016 0.089 -0.092* 0.088 0.056 

 (0.042) (0.051) (0.048) (0.065) (0.061) (0.063) (0.066) (0.065) (0.053) (0.060) (0.054) (0.061) (0.046) 
Attacks on teacher 
1990-2020 -0.080 -0.052 -0.015 0.082 0.260** -0.011 -0.038 -0.091 0.030 -0.089 0.043 0.026 -0.088 

 (0.098) (0.119) (0.097) (0.115) (0.120) (0.104) (0.115) (0.101) (0.099) (0.117) (0.055) (0.114) (0.069) 

Constant 
0.851*

** 0.802*** 0.773*** 0.805*** 0.538*** 0.459*** 0.469*** 0.591*** 0.730*** 0.862*** 1.024*** 0.599*** 0.207 

 (0.139) (0.144) (0.122) (0.140) (0.153) (0.164) (0.161) (0.143) (0.142) (0.165) (0.106) (0.164) (0.125) 

              
Observations 445 445 445 445 445 445 445 445 445 445 445 445 445 
R-squared 0.020 0.071 0.068 0.077 0.056 0.033 0.025 0.028 0.054 0.110 0.077 0.051 0.046 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors are clustered at the school level. ***, **, and * indicate 
significance at the 1, 5, and 10 percent critical level.
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Table A3.15: Regression results of treatment effects on conflict-
sensitive education in DRC 
  (1) (2) (3) (4) (5) (6) 

VARIABLES 

Informs 
students of 

security 
measures 

Knows how to 
engage with 
students and 

trauma 

Informs 
students of 
trauma help 
resources 

Girls feel safe 
at school 

Acts 
immediately 

when students 
report violence 

Boys feel safe 
at school 

              
Treatment 0.012 -0.039 0.021 0.096** 0.031 0.056 

 (0.047) (0.049) (0.058) (0.040) (0.060) (0.036) 
Total enrolment 0.000 -0.000 0.000** 0.000 -0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.008 0.001 -0.008 0.001 0.005 0.003 

 (0.005) (0.004) (0.005) (0.004) (0.005) (0.003) 
School caters to 
disabled children 0.028 0.034 0.016 0.038 0.122 0.035 

 (0.048) (0.050) (0.063) (0.050) (0.079) (0.048) 
Age (in years) -0.001 -0.001 -0.003 0.001 -0.002 0.000 

 (0.002) (0.002) (0.002) (0.001) (0.001) (0.001) 
Number of HH 
members -0.005 0.003 0.004 0.002 0.003 0.001 

 (0.006) (0.007) (0.006) (0.004) (0.004) (0.004) 
Teacher is the 
sole bread 
winner in HH 0.008 0.056 -0.005 0.027 0.030 0.011 

 (0.040) (0.035) (0.045) (0.024) (0.034) (0.026) 
Attacks on 
teacher 1990-
2020 -0.043 -0.065 -0.013 -0.079*** -0.027 -0.056** 

 (0.041) (0.040) (0.042) (0.026) (0.038) (0.026) 
Constant 0.892*** 0.486*** 0.533*** 0.723*** 0.707*** 0.759*** 

 (0.101) (0.102) (0.107) (0.074) (0.131) (0.076) 

       
Observations 623 623 623 623 623 623 
R-squared 0.019 0.010 0.025 0.076 0.028 0.050 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors 
are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level
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Table A3.16: Regression results of treatment effects on conflict-
sensitive education in Niger 
  (1) (2) (3) (4) (5) (6) 

VARIABLES 

Informs 
students of 

security 
measures 

Knows how to 
engage with 
students and 

trauma 

Informs 
students of 
trauma help 
resources 

Girls feel safe 
at school 

Acts 
immediately 

when students 
report violence 

Boys feel safe 
at school 

              
Treatment 0.071* -0.009 0.017 0.040* 0.017 0.024 

 (0.042) (0.053) (0.052) (0.022) (0.015) (0.021) 
Total enrolment 0.000* 0.000** 0.000** -0.000 0.000 -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.022*** -0.036*** -0.037*** 0.002 -0.004 0.001 

 (0.006) (0.007) (0.006) (0.003) (0.003) (0.003) 
School caters to 
disabled children -0.102** -0.046 -0.001 0.017 -0.024** 0.015 

 (0.049) (0.064) (0.071) (0.026) (0.009) (0.025) 
Age (in years) -0.000 0.002 0.000 -0.000 -0.000 -0.002 

 (0.003) (0.003) (0.003) (0.001) (0.001) (0.002) 
Number of HH 
members 0.004 -0.008 -0.002 0.003* -0.001 0.002 

 (0.005) (0.006) (0.006) (0.002) (0.003) (0.002) 
Teacher is the 
sole bread 
winner in HH 0.065 -0.020 0.023 0.008 0.013 -0.016 

 (0.062) (0.056) (0.056) (0.028) (0.015) (0.044) 
Attacks on 
teacher 1990-
2020 0.131 0.017 0.100 0.046*** 0.017** -0.001 

 (0.087) (0.118) (0.118) (0.014) (0.007) (0.052) 
Constant 0.848*** 0.741*** 0.619*** 0.907*** 1.041*** 0.892*** 

 (0.145) (0.162) (0.149) (0.076) (0.050) (0.081) 

       
Observations 445 445 445 445 445 445 
R-squared 0.039 0.073 0.079 0.019 0.019 0.026 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors 
are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level
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Table A3.17: Regression results of treatment effects on attitude to 
physical punishment in DRC 
  (1) (2) (3) 

VARIABLES 
Not physically 

punish students 
Not make students 

sit in corner 
Not use cane to hit 

students 
        
Treatment -0.015 0.047 0.254*** 

 (0.035) (0.053) (0.055) 
Total enrolment 0.000 0.000 0.000 

 (0.000) (0.000) (0.000) 
Total teachers 0.002 -0.009** -0.004 

 (0.003) (0.004) (0.004) 
School caters to disabled children -0.005 0.027 0.078 

 (0.044) (0.058) (0.050) 
Age (in years) -0.001 -0.000 0.001 

 (0.001) (0.002) (0.002) 
Number of HH members 0.010** 0.009 0.008 

 (0.004) (0.006) (0.006) 
Teacher is the sole bread winner in HH 0.019 -0.056 -0.028 

 (0.031) (0.037) (0.041) 
Attacks on teacher 1990-2020 -0.002 -0.106** 0.132*** 

 (0.035) (0.045) (0.044) 
Constant 0.730*** 0.684*** 0.465*** 

 (0.093) (0.104) (0.115) 

    
Observations 623 623 623 
R-squared 0.011 0.058 0.100 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors 
are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level
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Table A3.18: Regression results of treatment effects on attitude to 
physical punishment in Niger 
  (1) (2) (3) 

VARIABLES 
Not physically 

punish students 
Not make students 

sit in corner 
Not use cane to hit 

students 
        
Treatment 0.059** 0.150*** 0.029 

 (0.026) (0.038) (0.030) 
Total enrolment 0.000 0.000** 0.000 

 (0.000) (0.000) (0.000) 
Total teachers -0.006* -0.020*** -0.009* 

 (0.003) (0.006) (0.005) 
School caters to disabled children -0.006 0.042 0.007 

 (0.032) (0.047) (0.026) 
Age (in years) 0.004** 0.001 0.003** 

 (0.002) (0.002) (0.001) 
Number of HH members 0.001 -0.005 -0.001 

 (0.003) (0.005) (0.003) 
Teacher is the sole bread winner in HH 0.039 0.072 -0.016 

 (0.027) (0.047) (0.035) 
Attacks on teacher 1990-2020 -0.260*** -0.047 -0.102 

 (0.091) (0.092) (0.074) 
Constant 0.671*** 0.770*** 0.953*** 

 (0.091) (0.104) (0.064) 

    
Observations 445 445 445 
R-squared 0.066 0.057 0.043 

Source: authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors 
are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level
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Table A3.19: Regression results of treatment effects on teaching challenge support in DRC 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) 

VARIABLES 

Student
s with 

disabilit
y 

Students 
with learning 

difficulties 

Students 
lacking 

prerequisite 
skills 

Large 
class size 

Multiple 
grades in 

same class 
Disruptive 
students 

Uninterested 
students 

Students' 
attendance 

Other 
teachers' 

attendance 

Problems 
with 

parents 

Parents 
unable to 

afford 
textbooks 

Students 
speaking 
different 
language 

                          
Treatment -0.054 -0.083 0.033 -0.137* -0.081** -0.027 -0.042 -0.031 -0.008 -0.021 -0.014 -0.059 

 (0.061) (0.055) (0.049) (0.075) (0.040) (0.057) (0.056) (0.057) (0.037) (0.033) (0.079) (0.068) 
Total enrolment -0.000 0.000 0.000 -0.000 0.000 0.000 0.000 -0.000* 0.000* 0.000 0.000 -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.001 -0.009* -0.005 0.000 -0.009** -0.004 -0.006 0.000 -0.007** -0.003 -0.010** -0.005 

 (0.006) (0.005) (0.005) (0.008) (0.004) (0.006) (0.005) (0.005) (0.003) (0.004) (0.005) (0.005) 
School caters to 
disabled children -0.005 0.052 0.017 0.007 0.063 -0.039 -0.030 0.035 0.048 0.008 0.009 0.080 

 (0.051) (0.068) (0.060) (0.070) (0.072) (0.067) (0.054) (0.066) (0.046) (0.026) (0.097) (0.084) 
Age (in years) -0.001 0.000 -0.002 -0.002 -0.002 -0.002 0.000 -0.002 -0.001 0.000 0.002 0.003 

 (0.002) (0.002) (0.001) (0.002) (0.002) (0.002) (0.001) (0.001) (0.001) (0.001) (0.002) (0.002) 
Number of HH 
members -0.002 0.004 -0.002 -0.002 0.003 0.004 0.006 0.003 -0.000 0.000 -0.005 -0.009 

 (0.005) (0.006) (0.007) (0.006) (0.005) (0.005) (0.006) (0.006) (0.004) (0.004) (0.007) (0.006) 
Teacher is the sole 
bread winner in HH -0.007 0.001 -0.006 0.011 -0.041 -0.032 -0.070* -0.024 0.029 -0.000 0.044 0.067 

 (0.033) (0.042) (0.042) (0.039) (0.035) (0.046) (0.040) (0.044) (0.032) (0.025) (0.041) (0.045) 
Attacks on teacher 
1990-2020 -0.029 -0.003 0.028 -0.029 -0.016 0.034 0.063 0.018 0.040 -0.003 -0.037 0.006 

 (0.039) (0.045) (0.050) (0.053) (0.033) (0.045) (0.046) (0.038) (0.025) (0.023) (0.052) (0.046) 
Constant 0.797*** 0.617*** 0.692*** 0.658*** 0.830*** 0.814*** 0.839*** 0.829*** 0.906*** 0.921*** 0.602*** 0.466*** 

 (0.128) (0.107) (0.111) (0.127) (0.104) (0.117) (0.114) (0.107) (0.089) (0.075) (0.142) (0.133)              
Observations 623 623 623 623 623 623 623 623 623 623 623 623 
R-squared 0.023 0.037 0.013 0.045 0.042 0.014 0.028 0.018 0.021 0.010 0.038 0.058 

 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors are clustered at the school level. ***, **, and * indicate 
significance at the 1, 5, and 10 percent critical level
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Table A3.20: Regression results of treatment effects on teaching challenge support in Niger 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) (10) (11) (12) 

VARIABLES 

Students 
with 

disability 

Students 
with learning 

difficulties 

Students 
lacking 

prerequisite 
skills 

Large 
class size 

Multiple 
grades in 

same class 
Disruptive 
students 

Uninterested 
students 

Students' 
attendance 

Other 
teachers' 

attendance 
Problems 

with parents 

Parents 
unable to 

afford 
textbooks 

Students 
speaking 
different 
language 

                          

Treatment 0.042 0.050 0.096 -0.012 -0.007 0.019 0.105*** 0.060 0.016 0.006 0.031 0.075 

 (0.045) (0.055) (0.058) (0.052) (0.031) (0.057) (0.038) (0.055) (0.019) (0.020) (0.068) (0.049) 

Total enrolment 0.000 -0.000* -0.000 -0.001*** 0.000 -0.000** -0.000 -0.000 -0.000 -0.000 -0.000* -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 

Total teachers -0.007 0.007 0.008 0.022*** 0.011** 0.014** 0.010** 0.012 0.003 -0.001 0.027*** 0.003 

 (0.006) (0.007) (0.006) (0.006) (0.004) (0.006) (0.005) (0.007) (0.002) (0.002) (0.007) (0.006) 
School caters to 
disabled children 0.079 0.017 0.058 -0.011 0.010 0.010 0.012 -0.066 -0.006 -0.018* -0.022 -0.009 

 (0.054) (0.057) (0.057) (0.057) (0.032) (0.066) (0.052) (0.070) (0.018) (0.010) (0.072) (0.057) 

Age (in years) 0.003 -0.002 0.000 -0.000 0.001 -0.001 -0.000 0.004 0.001 -0.001 -0.003 0.004 

 (0.002) (0.003) (0.003) (0.003) (0.001) (0.003) (0.002) (0.003) (0.001) (0.001) (0.003) (0.003) 
Number of HH 
members -0.007 -0.003 -0.001 -0.001 -0.003 0.005 -0.003 0.003 0.000 0.002 0.005 -0.005 

 (0.005) (0.006) (0.006) (0.006) (0.004) (0.005) (0.004) (0.006) (0.001) (0.002) (0.006) (0.006) 
Teacher is the sole 
bread winner in HH -0.115* -0.071 -0.004 0.053 0.010 0.032 0.047 0.057 0.021 0.012 0.134** 0.022 

 (0.059) (0.078) (0.078) (0.050) (0.026) (0.060) (0.048) (0.057) (0.022) (0.020) (0.060) (0.051) 
Attacks on teacher 
1990-2020 0.204*** 0.004 -0.120 0.155** 0.077*** 0.019 0.113** 0.197** 0.031*** -0.029 0.130 -0.116 

 (0.028) (0.130) (0.131) (0.073) (0.022) (0.098) (0.050) (0.080) (0.011) (0.036) (0.103) (0.111) 

Constant 0.590*** 0.657*** 0.420** 0.800*** 0.722*** 0.550*** 0.742*** 0.391** 0.944*** 0.953*** 0.475** 0.320** 

 (0.122) (0.156) (0.161) (0.144) (0.108) (0.174) (0.123) (0.172) (0.062) (0.084) (0.182) (0.141) 

             
Observations 445 445 445 445 445 445 445 445 445 445 445 445 
R-squared 0.043 0.021 0.020 0.095 0.049 0.030 0.048 0.042 0.012 0.028 0.057 0.034 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Standard errors are clustered at the school level. ***, **, and * indicate 
significance at the 1, 5, and 10 percent critical level
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Table A3.21: Evolution of student outcomes from baseline to midline 

 DRC Niger Total 
                               Baseline Midline Baseline Midline Baseline Midline 
Average Proportion of Correctly Answered     
Letter reading                 0.271 0.382 0.398 0.639 0.337 0.515 
                               (0.256) (0.294) (0.273) (0.319) (0.272) (0.333) 
Familiar word reading          0.103 0.188 0.195 0.355 0.151 0.274 
                               (0.180) (0.238) (0.211) (0.302) (0.202) (0.285) 
Invented word reading          0.0928 0.180 0.147 0.308 0.121 0.246 
                               (0.168) (0.235) (0.186) (0.291) (0.180) (0.273) 
Oral passage reading           0.0747 0.161 0.149 0.306 0.113 0.236 
                               (0.158) (0.244) (0.228) (0.319) (0.201) (0.294) 
Comprehension                  0.0700 0.137 0.214 0.310 0.146 0.226 
                               (0.183) (0.266) (0.325) (0.360) (0.277) (0.329) 
Proportion of students meeting the levels     
Minimum proficiency Level 1    0.0361 0.132 0.0658 0.205 0.0516 0.170 
                               (0.187) (0.339) (0.248) (0.404) (0.221) (0.375) 
Minimum proficiency Level 2    0.0502 0.129 0.207 0.332 0.132 0.234 
                               (0.219) (0.335) (0.406) (0.471) (0.339) (0.423) 
Minimum proficiency in both levels 0.0220 0.0801 0.0343 0.159 0.0284 0.121 
                               (0.147) (0.272) (0.182) (0.366) (0.166) (0.326) 
Average Proportion of Correctly Answered     
Number identification          0.571 0.664 0.543 0.640 0.556 0.651 
                               (0.235) (0.182) (0.252) (0.220) (0.244) (0.203) 
Quantity discrimination        0.808 0.893 0.826 0.887 0.818 0.890 
                               (0.233) (0.196) (0.229) (0.198) (0.231) (0.197) 
Missing numbers                0.468 0.511 0.501 0.612 0.485 0.563 
                               (0.248) (0.247) (0.266) (0.268) (0.258) (0.263) 
Addition                       0.543 0.676 0.618 0.762 0.583 0.721 
                               (0.290) (0.294) (0.338) (0.317) (0.318) (0.309) 
Subtraction                    0.287 0.392 0.451 0.599 0.373 0.499 
                               (0.292) (0.335) (0.330) (0.352) (0.323) (0.359) 
Proportion of children       
Perseverance                   0.254 0.496 0.474 0.692 0.369 0.597 
                               (0.436) (0.500) (0.500) (0.462) (0.483) (0.491) 
Continue school after marriage 0.557 0.714 0.850 0.944 0.710 0.833 
                               (0.497) (0.452) (0.358) (0.229) (0.454) (0.373) 
Empathy                        0.363 0.480 0.425 0.573 0.395 0.528 
                               (0.481) (0.500) (0.495) (0.495) (0.489) (0.499) 
Praises me for good work       0.706 0.716 0.901 0.908 0.808 0.815 
                               (0.456) (0.451) (0.298) (0.289) (0.394) (0.388) 
Helps me when I am sad         0.397 0.396 0.667 0.661 0.538 0.533 
                               (0.490) (0.489) (0.472) (0.474) (0.499) (0.499) 
Almost never humiliated me     0.794 0.830 0.910 0.915 0.855 0.874 
                               (0.404) (0.376) (0.287) (0.279) (0.352) (0.332) 
Almost never hit with hand     0.568 0.684 0.793 0.823 0.686 0.756 
                               (0.496) (0.465) (0.406) (0.382) (0.464) (0.430) 
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Almost never hit with object   0.542 0.645 0.771 0.784 0.662 0.717 
                               (0.499) (0.479) (0.420) (0.412) (0.473) (0.451) 
Almost never pulled ears       0.576 0.669 0.824 0.867 0.706 0.771 
                               (0.495) (0.471) (0.381) (0.340) (0.456) (0.420) 
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Table A3.22: Average student outcomes at baseline and midline by 
treatment status in the DRC 
  DRC Baseline DRC Midline 

 (1) (2) t-test (3) (4) t-test 
Outcomes Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (3)-(4) 
Letter reading 0.261 0.301 -0.041 0.351 0.414 -0.064 
 [0.026] [0.028]  [0.029] [0.030]  
Familiar word reading 0.102 0.107 -0.005 0.171 0.206 -0.036 
 [0.022] [0.019]  [0.025] [0.023]  
Invented word reading 0.093 0.102 -0.009 0.165 0.195 -0.030 
 [0.021] [0.019]  [0.024] [0.021]  
Oral passage reading 0.080 0.076 0.004 0.152 0.170 -0.019 
 [0.022] [0.015]  [0.029] [0.023]  
Comprehension 0.077 0.071 0.005 0.130 0.144 -0.013 
 [0.023] [0.018]  [0.030] [0.023]  
Minimum proficiency Level 1 0.047 0.027 0.019 0.126 0.138 -0.012 
 [0.025] [0.014]  [0.035] [0.026]  
Minimum proficiency Level 2 0.058 0.038 0.020 0.114 0.144 -0.030 
 [0.022] [0.017]  [0.034] [0.028]  
Minimum proficiency in both levels 0.035 0.011 0.024 0.083 0.077 0.006 
 [0.020] [0.008]  [0.030] [0.022]  
Number identification 0.601 0.615 -0.013 0.664 0.664 0.000 
 [0.022] [0.018]  [0.012] [0.016]  
Quantity discrimination 0.819 0.844 -0.025 0.886 0.901 -0.015 
 [0.019] [0.020]  [0.014] [0.014]  
Missing numbers 0.481 0.509 -0.027 0.503 0.519 -0.016 
 [0.022] [0.026]  [0.018] [0.017]  
Addition 0.540 0.591 -0.051 0.655 0.698 -0.043 
 [0.028] [0.023]  [0.025] [0.019]  
Subtraction 0.266 0.317 -0.051 0.360 0.426 -0.067* 
 [0.031] [0.026]  [0.030] [0.023]  
Perseverance 0.250 0.258 -0.008 0.495 0.497 -0.001 
 [0.048] [0.052]  [0.048] [0.039]  
Continue school after marriage 0.605 0.527 0.077 0.729 0.699 0.031 
 [0.042] [0.036]  [0.036] [0.023]  
Empathy 0.355 0.385 -0.030 0.477 0.484 -0.007 
 [0.052] [0.051]  [0.043] [0.042]  
Praises me for good work 0.663 0.725 -0.062 0.674 0.760 -0.086 
 [0.048] [0.046]  [0.047] [0.033]  
Helps me when I am sad 0.314 0.440 -0.126* 0.425 0.365 0.059 
 [0.050] [0.048]  [0.047] [0.036]  
Almost never humiliated me 0.773 0.791 -0.018 0.772 0.891 -0.119** 
 [0.041] [0.038]  [0.045] [0.025]  
Almost never hit with hand 0.529 0.577 -0.048 0.640 0.731 -0.091* 
 [0.063] [0.053]  [0.038] [0.031]  
Almost never hit with object 0.517 0.511 0.006 0.646 0.644 0.002 
 [0.070] [0.064]  [0.041] [0.042]  
Almost never pulled ears 0.570 0.560 0.009 0.631 0.708 -0.078 
  [0.045] [0.059]  [0.043] [0.033]  
N 172 182  325 312  
Clusters 25 24  25 24  

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. The midline sample includes 
the new students surveyed using replacement strategy. Standard errors are clustered at the school level. ***, **, and * 
indicate significance at the 1, 5, and 10 percent critical level
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Table A3.23: Average student outcomes at baseline and midline by 
treatment status in Niger 
  Niger Baseline Niger Midline 

 (1) (2) t-test (3) (4) t-test 
Outcomes Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (3)-(4) 
Letter reading 0.439 0.381 0.058* 0.649 0.629 0.021 
 [0.027] [0.020]   [0.028] [0.029]  
Familiar word reading 0.225 0.185 0.040 0.343 0.367 -0.025 
 [0.020] [0.017]   [0.025] [0.026]  
Invented word reading 0.165 0.144 0.022 0.299 0.317 -0.018 
 [0.017] [0.014]   [0.022] [0.025]  
Oral passage reading 0.175 0.135 0.040 0.295 0.318 -0.022 
 [0.022] [0.017]   [0.027] [0.028]  
Comprehension 0.219 0.240 -0.021 0.295 0.325 -0.030 
 [0.020] [0.029]   [0.022] [0.029]  
Minimum proficiency Level 1 0.081 0.057 0.024 0.183 0.228 -0.045 
 [0.020] [0.016]   [0.031] [0.032]  
Minimum proficiency Level 2 0.190 0.254 -0.063 0.323 0.341 -0.018 
 [0.026] [0.036]   [0.029] [0.034]  
Minimum proficiency in both levels 0.028 0.043 -0.015 0.134 0.186 -0.051 
 [0.009] [0.015]   [0.026] [0.027]  
Number identification 0.574 0.551 0.023 0.641 0.639 0.002 
 [0.024] [0.022]   [0.021] [0.020]  
Quantity discrimination 0.851 0.819 0.033 0.895 0.878 0.017 
 [0.012] [0.020]   [0.012] [0.019]  
Missing numbers 0.504 0.529 -0.025 0.599 0.625 -0.026 
 [0.020] [0.020]   [0.018] [0.019]  
Addition 0.649 0.631 0.018 0.756 0.769 -0.013 
 [0.024] [0.026]   [0.025] [0.025]  
Subtraction 0.444 0.490 -0.046 0.593 0.605 -0.012 
 [0.023] [0.024]   [0.021] [0.026]  
Perseverance 0.535 0.421 0.114** 0.789 0.590 0.199*** 
 [0.029] [0.033]   [0.032] [0.041]  
Continue school after marriage 0.852 0.857 -0.005 0.937 0.952 -0.015 
 [0.020] [0.022]   [0.014] [0.012]  
Empathy 0.405 0.471 -0.066 0.554 0.593 -0.039 
 [0.032] [0.026]   [0.032] [0.031]  
Praises me for good work 0.887 0.914 -0.027 0.894 0.922 -0.028 
 [0.020] [0.020]   [0.018] [0.020]  
Helps me when I am sad 0.655 0.686 -0.031 0.634 0.689 -0.054 
 [0.035] [0.033]   [0.031] [0.028]  
Almost never humiliated me 0.919 0.900 0.019 0.931 0.898 0.033 
 [0.019] [0.022]   [0.017] [0.020]  
Almost never hit with hand 0.743 0.836 -0.093** 0.800 0.847 -0.047 
 [0.034] [0.023]   [0.036] [0.024]  
Almost never hit with object 0.736 0.804 -0.068 0.783 0.784 -0.002 
 [0.038] [0.029]   [0.034] [0.024]  
Almost never pulled ears 0.813 0.818 -0.004 0.860 0.874 -0.014 
  [0.028] [0.031]   [0.025] [0.027]   
N 284 280   350 334  
Clusters 35 34   35 34   

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. The midline sample includes 
the new students surveyed using replacement strategy. Standard errors are clustered at the school level. ***, **, and * 
indicate significance at the 1, 5, and 10 percent critical level
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Table A3.24: Average female student outcomes at baseline and midline 
by treatment status in DRC 
  DRC Girls Baseline DRC Girls Midline 

 (1) (2) t-test (3) (4) t-test 
Outcomes Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (3)-(4) 
Letter reading 0.211 0.295 -0.084** 0.288 0.398 -0.110** 
 [0.025] [0.030]  [0.031] [0.033]  
Familiar word reading 0.078 0.100 -0.022 0.127 0.181 -0.055* 
 [0.018] [0.021]  [0.023] [0.024]  
Invented word reading 0.068 0.088 -0.021 0.122 0.161 -0.039 
 [0.018] [0.020]  [0.022] [0.019]  
Oral passage reading 0.051 0.065 -0.014 0.112 0.147 -0.035 
 [0.015] [0.015]  [0.025] [0.021]  
Comprehension 0.052 0.059 -0.007 0.102 0.128 -0.026 
 [0.017] [0.023]  [0.028] [0.022]  
Minimum proficiency Level 1 0.024 0.011 0.012 0.090 0.096 -0.005 
 [0.017] [0.011]  [0.035] [0.027]  
Minimum proficiency Level 2 0.024 0.034 -0.011 0.079 0.126 -0.047 
 [0.017] [0.019]  [0.027] [0.027]  
Minimum proficiency in both levels 0.012 0.011 0.000 0.062 0.054 0.008 
 [0.012] [0.011]  [0.026] [0.023]  
Number identification 0.600 0.621 -0.021 0.661 0.663 -0.001 
 [0.026] [0.024]  [0.012] [0.018]  
Quantity discrimination 0.819 0.857 -0.038 0.888 0.892 -0.004 
 [0.029] [0.023]  [0.016] [0.015]  
Missing numbers 0.482 0.527 -0.045 0.508 0.529 -0.021 
 [0.029] [0.027]  [0.019] [0.022]  
Addition 0.486 0.572 -0.086* 0.625 0.683 -0.057 
 [0.033] [0.035]  [0.031] [0.026]  
Subtraction 0.233 0.274 -0.041 0.294 0.404 -0.110** 
 [0.036] [0.033]  [0.034] [0.030]  
Perseverance 0.200 0.261 -0.061 0.458 0.425 0.032 
 [0.050] [0.062]  [0.049] [0.045]  
Continue school after marriage 0.600 0.511 0.089 0.734 0.677 0.058 
 [0.065] [0.045]  [0.036] [0.039]  
Empathy 0.353 0.443 -0.090 0.508 0.503 0.005 
 [0.069] [0.066]  [0.049] [0.045]  
Praises me for good work 0.682 0.705 -0.022 0.644 0.754 -0.110 
 [0.059] [0.059]  [0.059] [0.035]  
Helps me when I am sad 0.353 0.375 -0.022 0.401 0.359 0.042 
 [0.067] [0.056]  [0.055] [0.047]  
Almost never humiliated me 0.847 0.818 0.029 0.757 0.886 -0.129** 
 [0.044] [0.046]  [0.051] [0.033]  
Almost never hit with hand 0.518 0.614 -0.096 0.644 0.749 -0.104 
 [0.067] [0.053]  [0.051] [0.040]  
Almost never hit with object 0.494 0.511 -0.017 0.689 0.659 0.031 
 [0.079] [0.067]  [0.050] [0.045]  
Almost never pulled ears 0.600 0.580 0.020 0.684 0.695 -0.011 
  [0.045] [0.066]  [0.051] [0.040]  
N 85 88  177 167  
Clusters 23 23  25 24  

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. The midline sample includes 
the new students surveyed using replacement strategy. Standard errors are clustered at the school level. ***, **, and * 
indicate significance at the 1, 5, and 10 percent critical level
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Table A3.25: Average female student outcomes at baseline and midline 
by treatment status in Niger 
  Niger Girls Baseline Niger Girls Midline 

 (1) (2) t-test (3) (4) t-test 
Outcomes Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (3)-(4) 
Letter reading 0.463 0.381 0.083** 0.658 0.601 0.058 
 [0.030] [0.026]   [0.032] [0.034]  
Familiar word reading 0.240 0.168 0.072** 0.367 0.325 0.041 
 [0.021] [0.022]   [0.029] [0.029]  
Invented word reading 0.171 0.130 0.041 0.320 0.272 0.047 
 [0.017] [0.019]   [0.026] [0.028]  
Oral passage reading 0.192 0.127 0.065* 0.318 0.285 0.034 
 [0.025] [0.021]   [0.032] [0.033]  
Comprehension 0.239 0.264 -0.025 0.303 0.272 0.031 
 [0.029] [0.040]   [0.026] [0.035]  
Minimum proficiency Level 1 0.092 0.055 0.037 0.217 0.203 0.014 
 [0.024] [0.020]   [0.038] [0.037]  
Minimum proficiency Level 2 0.224 0.288 -0.064 0.342 0.285 0.058 
 [0.038] [0.049]   [0.036] [0.041]  
Minimum proficiency in both levels 0.026 0.041 -0.015 0.163 0.169 -0.006 
 [0.013] [0.016]   [0.035] [0.034]  
Number identification 0.553 0.523 0.031 0.631 0.620 0.012 
 [0.029] [0.026]   [0.025] [0.025]  
Quantity discrimination 0.829 0.801 0.028 0.880 0.859 0.021 
 [0.019] [0.022]   [0.016] [0.024]  
Missing numbers 0.496 0.536 -0.040 0.599 0.598 0.001 
 [0.024] [0.024]   [0.022] [0.025]  
Addition 0.629 0.608 0.021 0.743 0.752 -0.009 
 [0.025] [0.035]   [0.029] [0.028]  
Subtraction 0.422 0.480 -0.058 0.595 0.560 0.035 
 [0.026] [0.029]   [0.027] [0.030]  
Perseverance 0.559 0.425 0.135** 0.799 0.547 0.252*** 
 [0.041] [0.049]   [0.039] [0.055]  
Continue school after marriage 0.849 0.856 -0.007 0.957 0.942 0.015 
 [0.035] [0.030]   [0.016] [0.019]  
Empathy 0.441 0.479 -0.039 0.549 0.616 -0.067 
 [0.035] [0.043]   [0.044] [0.042]  
Praises me for good work 0.855 0.890 -0.035 0.870 0.919 -0.049 
 [0.030] [0.030]   [0.030] [0.024]  
Helps me when I am sad 0.612 0.658 -0.046 0.652 0.703 -0.051 
 [0.043] [0.045]   [0.040] [0.039]  
Almost never humiliated me 0.934 0.897 0.037 0.940 0.919 0.022 
 [0.023] [0.027]   [0.019] [0.023]  
Almost never hit with hand 0.750 0.842 -0.092 0.821 0.860 -0.040 
 [0.044] [0.035]   [0.040] [0.032]  
Almost never hit with object 0.737 0.801 -0.065 0.783 0.808 -0.026 
 [0.046] [0.038]   [0.038] [0.035]  
Almost never pulled ears 0.855 0.870 -0.015 0.902 0.913 -0.011 
  [0.032] [0.036]   [0.029] [0.029]   
N 152 146   184 172  
Clusters 34 34   34 34   

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. The midline sample includes 
the new students surveyed using replacement strategy. Standard errors are clustered at the school level. ***, **, and * 
indicate significance at the 1, 5, and 10 percent critical level
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Table A3.26: Average male student outcomes at baseline and midline 
by treatment status in DRC 
  DRC Boys Baseline DRC Boys Midline 

 (1) (2) t-test (3) (4) t-test 
Outcomes Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (3)-(4) 
Letter reading 0.309 0.307 0.002 0.426 0.433 -0.007 
 [0.036] [0.032]  [0.033] [0.038]  
Familiar word reading 0.125 0.113 0.012 0.223 0.235 -0.012 
 [0.028] [0.024]  [0.032] [0.033]  
Invented word reading 0.119 0.115 0.004 0.217 0.234 -0.018 
 [0.028] [0.024]  [0.031] [0.033]  
Oral passage reading 0.109 0.087 0.022 0.199 0.197 0.002 
 [0.032] [0.021]  [0.038] [0.036]  
Comprehension 0.101 0.083 0.018 0.165 0.161 0.003 
 [0.036] [0.018]  [0.037] [0.035]  
Minimum proficiency Level 1 0.069 0.043 0.026 0.169 0.186 -0.017 
 [0.038] [0.019]  [0.043] [0.044]  
Minimum proficiency Level 2 0.092 0.043 0.049 0.155 0.166 -0.010 
 [0.039] [0.020]  [0.047] [0.041]  
Minimum proficiency in both levels 0.057 0.011 0.047 0.108 0.103 0.005 
 [0.037] [0.011]  [0.038] [0.035]  
Number identification 0.602 0.608 -0.006 0.667 0.666 0.002 
 [0.026] [0.024]  [0.017] [0.020]  
Quantity discrimination 0.818 0.832 -0.014 0.882 0.910 -0.028 
 [0.022] [0.028]  [0.017] [0.018]  
Missing numbers 0.480 0.491 -0.011 0.496 0.506 -0.010 
 [0.027] [0.036]  [0.026] [0.022]  
Addition 0.593 0.609 -0.015 0.690 0.715 -0.025 
 [0.031] [0.025]  [0.025] [0.023]  
Subtraction 0.298 0.357 -0.060 0.438 0.452 -0.014 
 [0.036] [0.033]  [0.038] [0.031]  
Perseverance 0.299 0.255 0.044 0.541 0.579 -0.039 
 [0.065] [0.054]  [0.059] [0.050]  
Continue school after marriage 0.609 0.543 0.067 0.723 0.724 -0.001 
 [0.053] [0.049]  [0.050] [0.041]  
Empathy 0.356 0.330 0.027 0.439 0.462 -0.023 
 [0.054] [0.051]  [0.054] [0.047]  
Praises me for good work 0.644 0.745 -0.101 0.709 0.766 -0.056 
 [0.060] [0.050]  [0.043] [0.043]  
Helps me when I am sad 0.276 0.500 -0.224*** 0.453 0.372 0.080 
 [0.060] [0.059]  [0.059] [0.044]  
Almost never humiliated me 0.701 0.766 -0.065 0.791 0.897 -0.106** 
 [0.052] [0.053]  [0.045] [0.028]  
Almost never hit with hand 0.540 0.543 -0.002 0.635 0.710 -0.075 
 [0.074] [0.071]  [0.042] [0.041]  
Almost never hit with object 0.540 0.511 0.030 0.595 0.628 -0.033 
 [0.085] [0.078]  [0.047] [0.051]  
Almost never pulled ears 0.540 0.543 -0.002 0.568 0.724 -0.157** 
  [0.061] [0.071]  [0.052] [0.036]  
N 87 94  148 145  
Clusters 25 23  25 24  

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. The midline sample includes 
the new students surveyed using replacement strategy. Standard errors are clustered at the school level. ***, **, and * 
indicate significance at the 1, 5, and 10 percent critical level
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Table A3.27: Average male student outcomes at Baseline and Midline 
by treatment status in Niger 

  Niger Boys Baseline Niger Boys Midline 
 (1) (2) t-test (3) (4) t-test 

Outcomes Control Treatment Difference Control Treatment Difference 
  Mean/SE Mean/SE (1)-(2) Mean/SE Mean/SE (3)-(4) 
Letter reading 0.410 0.381 0.030 0.640 0.658 -0.019 
 [0.030] [0.026]   [0.031] [0.034]  
Familiar word reading 0.207 0.203 0.004 0.316 0.412 -0.096** 
 [0.022] [0.021]   [0.027] [0.032]  
Invented word reading 0.159 0.158 0.001 0.276 0.364 -0.088** 
 [0.020] [0.018]   [0.025] [0.031]  
Oral passage reading 0.155 0.143 0.012 0.270 0.353 -0.083* 
 [0.024] [0.022]   [0.027] [0.034]  
Comprehension 0.195 0.213 -0.018 0.286 0.381 -0.096* 
 [0.025] [0.028]   [0.032] [0.039]  
Minimum proficiency Level 1 0.068 0.060 0.008 0.145 0.253 -0.109** 
 [0.026] [0.024]   [0.030] [0.040]  
Minimum proficiency Level 2 0.152 0.216 -0.065 0.301 0.401 -0.100 
 [0.031] [0.035]   [0.042] [0.046]  
Minimum proficiency in both levels 0.030 0.045 -0.014 0.102 0.204 -0.101** 
 [0.014] [0.023]   [0.024] [0.036]  
Number identification 0.597 0.582 0.015 0.651 0.659 -0.008 
 [0.025] [0.027]   [0.023] [0.020]  
Quantity discrimination 0.877 0.837 0.040 0.911 0.898 0.013 
 [0.015] [0.026]   [0.011] [0.020]  
Missing numbers 0.514 0.522 -0.009 0.599 0.654 -0.056* 
 [0.023] [0.027]   [0.022] [0.025]  
Addition 0.672 0.657 0.015 0.769 0.786 -0.017 
 [0.031] [0.029]   [0.028] [0.029]  
Subtraction 0.470 0.501 -0.032 0.592 0.653 -0.062 
 [0.027] [0.030]   [0.032] [0.031]  
Perseverance 0.508 0.418 0.090 0.777 0.636 0.141** 
 [0.048] [0.048]   [0.037] [0.047]  
Continue school after marriage 0.856 0.858 -0.002 0.916 0.963 -0.047* 
 [0.035] [0.029]   [0.021] [0.014]  
Empathy 0.364 0.463 -0.099 0.560 0.568 -0.008 
 [0.049] [0.034]   [0.051] [0.036]  
Praises me for good work 0.924 0.940 -0.016 0.922 0.926 -0.004 
 [0.025] [0.019]   [0.021] [0.026]  
Helps me when I am sad 0.705 0.716 -0.012 0.614 0.673 -0.058 
 [0.047] [0.043]   [0.050] [0.045]  
Almost never humiliated me 0.902 0.903 -0.001 0.922 0.877 0.045 
 [0.029] [0.029]   [0.025] [0.027]  
Almost never hit with hand 0.735 0.828 -0.094* 0.777 0.833 -0.056 
 [0.039] [0.038]   [0.042] [0.031]  
Almost never hit with object 0.735 0.806 -0.071 0.783 0.759 0.024 
 [0.044] [0.039]   [0.042] [0.034]  
Almost never pulled ears 0.765 0.761 0.004 0.813 0.833 -0.020 
  [0.042] [0.044]   [0.036] [0.035]   
N 132 134   166 162  
Clusters 32 34   32 34   

Source: Authors’ own, based on the data. 

Note: The value displayed for t-tests are the differences in the means across the groups. The midline sample includes 
the new students surveyed using replacement strategy. Standard errors are clustered at the school level. ***, **, and * 
indicate significance at the 1, 5, and 10 percent critical level 
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Table A3.28: Regression results of treatment effects on literacy outcomes in DRC and Niger (EGRA and minimum 
proficiency thresholds) 

  (1) (2) (3) (4) (5) (6) (7) (8) 

VARIABLES Letter reading 
Familiar word 

reading 
Invented word 

reading 
Oral passage 

reading Comprehension 

Minimum 
proficiency Level 

1 

Minimum 
proficiency Level 

2 

Minimum 
proficiency in 

both levels 
                  
Treatment 0.013 0.013 0.010 0.005 -0.009 0.008 0.014 0.003 

 (0.034) (0.026) (0.026) (0.028) (0.040) (0.039) (0.047) (0.035) 
Treat*Niger 0.007 0.043 0.024 0.053 0.022 0.059 -0.023 0.039 

 (0.043) (0.034) (0.034) (0.035) (0.052) (0.054) (0.062) (0.048) 
Niger 0.174*** 0.060** 0.071*** 0.051** 0.128*** 0.034 0.181*** 0.055* 

 (0.031) (0.023) (0.023) (0.024) (0.033) (0.037) (0.042) (0.033) 
Total enrolment 0.000 -0.000 -0.000 0.000 -0.000 0.000 -0.000 -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.002 0.005*** 0.004** 0.003** 0.007*** 0.001 0.009*** 0.002 

 (0.002) (0.001) (0.001) (0.001) (0.003) (0.003) (0.003) (0.002) 
School caters to 
disabled children 0.016 0.016 0.023 0.006 -0.007 0.029 -0.015 0.018 

 (0.025) (0.019) (0.019) (0.023) (0.028) (0.031) (0.037) (0.026) 
BL is missing -0.020 -0.020 -0.019 -0.029 -0.014 -0.046* -0.018 -0.031 

 (0.020) (0.019) (0.017) (0.019) (0.019) (0.024) (0.024) (0.020) 
Constant 0.096** 0.010 0.020 0.030 0.049 0.039 0.056 0.030 

 (0.037) (0.025) (0.024) (0.030) (0.036) (0.043) (0.047) (0.034) 

         
Observations 1,311 1,311 1,311 1,311 1,311 1,311 1,311 1,311 
R-squared 0.404 0.435 0.361 0.442 0.143 0.173 0.100 0.122 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the students were only surveyed at the midline, they have been assigned the 
relevant group means as the baseline value of the outcome variable. The effect of the treatment on DRC is given by the variable (Treatment) and the effect of the treatment in Niger is 
given by (Treatment + Treat*Niger). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level.
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Table A3.29: Regression results of gender differentiated treatment effects on literacy outcomes in DRC 
(EGRA and minimum proficiency thresholds) 

  (1) (2) (3) (4) (5) (6) (7) (8) 

VARIABLES Letter reading 
Familiar word 

reading 
Invented word 

reading 
Oral passage 

reading Comprehension 
Minimum 

proficiency Level 1 
Minimum 

proficiency Level 2 

Minimum 
proficiency in 

both levels 
                  
Treatment 0.065 0.037 0.028 0.028 0.015 0.013 0.051 -0.001 

 (0.041) (0.031) (0.028) (0.031) (0.043) (0.047) (0.045) (0.039) 
Treatment*Male -0.070* -0.029 -0.013 -0.020 -0.025 0.015 -0.028 0.017 

 (0.039) (0.034) (0.031) (0.033) (0.037) (0.058) (0.047) (0.042) 
Male 0.101*** 0.076*** 0.074*** 0.056*** 0.053** 0.058 0.068** 0.033 

 (0.024) (0.019) (0.020) (0.017) (0.020) (0.035) (0.027) (0.020) 
Total enrolment -0.000 -0.000 -0.000 -0.000 -0.000* -0.000 -0.000* -0.000* 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.004* 0.005*** 0.005*** 0.004** 0.008*** 0.004 0.008** 0.006** 

 (0.002) (0.002) (0.002) (0.002) (0.003) (0.003) (0.004) (0.002) 
School caters to 
disabled children 0.055* 0.033 0.052** 0.040 0.013 0.047 0.029 0.014 

 (0.032) (0.026) (0.024) (0.031) (0.034) (0.035) (0.037) (0.028) 
BL is missing 0.015 0.003 0.003 -0.013 0.005 -0.034 0.011 -0.001 

 (0.021) (0.020) (0.018) (0.020) (0.018) (0.026) (0.023) (0.021) 
Constant 0.021 -0.022 -0.024 -0.011 0.008 0.007 0.007 0.014 

 (0.037) (0.031) (0.026) (0.036) (0.041) (0.042) (0.052) (0.036) 

         
Observations 637 637 637 637 637 637 637 637 
R-squared 0.284 0.255 0.236 0.265 0.087 0.111 0.044 0.070 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the students were only surveyed at the midline, they have been assigned 
the relevant group means as the baseline value of the outcome variable. The effect of the treatment on female is given by the variable (Treatment) and the effect of the treatment 
on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level.
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Table A3.30: Regression results of gender differentiated treatment effects on literacy outcomes in Niger 
(EGRA and minimum proficiency thresholds) 

  (1) (2) (3) (4) (5) (6) (7) (8) 

VARIABLES Letter reading 
Familiar word 

reading 
Invented word 

reading 
Oral passage 

reading Comprehension 

Minimum 
proficiency 

Level 1 

Minimum 
proficiency 

Level 2 

Minimum 
proficiency in 

both levels 
                  
Treatment 0.001 0.016 -0.014 0.021 -0.054 0.022 -0.103* 0.007 

 (0.036) (0.026) (0.027) (0.030) (0.045) (0.050) (0.054) (0.048) 
Treatment*Male 0.040 0.079** 0.099*** 0.069** 0.128** 0.099* 0.158** 0.090 

 (0.041) (0.032) (0.037) (0.034) (0.060) (0.054) (0.077) (0.059) 
Male 0.016 -0.025 -0.033 -0.017 -0.008 -0.054 -0.032 -0.058* 

 (0.024) (0.020) (0.020) (0.019) (0.038) (0.035) (0.052) (0.032) 
Total enrolment 0.000** 0.000 0.000 0.000* 0.000 0.000** 0.000 0.000** 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.001 0.005* 0.002 0.002 0.005 -0.004 0.009 -0.005 

 (0.004) (0.003) (0.002) (0.002) (0.005) (0.005) (0.006) (0.004) 
School caters to disabled 
children -0.021 -0.003 -0.008 -0.026 -0.032 0.004 -0.058 0.009 

 (0.033) (0.029) (0.027) (0.031) (0.040) (0.047) (0.057) (0.041) 
BL is missing -0.064* -0.044 -0.043 -0.045 -0.038 -0.049 -0.056 -0.064* 

 (0.036) (0.035) (0.031) (0.036) (0.036) (0.042) (0.047) (0.037) 
Constant 0.263*** 0.071* 0.107** 0.081* 0.178*** 0.071 0.242*** 0.093 

 (0.054) (0.041) (0.040) (0.046) (0.056) (0.073) (0.082) (0.068) 

         
Observations 684 684 684 684 684 684 684 684 
R-squared 0.349 0.482 0.419 0.501 0.098 0.212 0.063 0.142 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the students were only surveyed at the midline, they have been assigned 
the relevant group means as the baseline value of the outcome variable. The effect of the treatment on female is given by the variable (Treatment) and the effect of the treatment 
on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical level.
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Table A3.31: Regression results of treatment effects on numeracy 
outcomes in DRC and Niger (EGMA) 
  (1) (2) (3) (4) (5) 

VARIABLES 
Number 

identification 
Quantity 

discrimination Missing numbers Addition Subtraction 
            
Treatment -0.015 0.001 -0.004 0.006 0.041 

 (0.017) (0.018) (0.027) (0.025) (0.037) 
Treat*Niger 0.016 -0.018 0.019 0.006 -0.060 

 (0.023) (0.025) (0.034) (0.035) (0.043) 
Niger -0.007 0.002 0.085*** 0.045 0.125*** 

 (0.018) (0.017) (0.025) (0.029) (0.032) 
Total enrolment -0.000*** -0.000*** -0.000 -0.000 -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.004*** 0.005*** 0.003 0.006*** 0.003 

 (0.001) (0.001) (0.002) (0.002) (0.003) 
School caters to 
disabled children -0.012 0.006 -0.015 0.022 0.041** 

 (0.014) (0.018) (0.021) (0.019) (0.020) 
BL is missing -0.013 -0.013 -0.023 -0.013 0.007 

 (0.014) (0.014) (0.017) (0.020) (0.022) 
Constant 0.271*** 0.583*** 0.338*** 0.281*** 0.141*** 

 (0.027) (0.044) (0.037) (0.045) (0.043) 

      
Observations 1,311 1,311 1,311 1,311 1,311 
R-squared 0.423 0.127 0.127 0.289 0.302 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the 
students were only surveyed at the midline, they have been assigned the relevant group means as the baseline value of 
the outcome variable. The effect of the treatment on DRC is given by the variable (Treatment) and the effect of the 
treatment on Niger is given by (Treatment + Treat*Niger). Standard errors are clustered at the school level. ***, **, and 
* indicate significance at the 1, 5, and 10 percent critical level.
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Table A3.32: Regression results of gender differentiated treatment 
effects on numeracy outcomes in DRC (EGMA) 
  (1) (2) (3) (4) (5) 

VARIABLES 
Number 

identification 
Quantity 

discrimination Missing numbers Addition Subtraction 
            
Treatment -0.007 0.003 0.012 0.024 0.112** 

 (0.021) (0.021) (0.031) (0.035) (0.044) 
Treatment*Male 0.002 0.027 -0.006 -0.012 -0.105** 

 (0.021) (0.026) (0.039) (0.040) (0.050) 
Male 0.006 -0.005 -0.012 0.035 0.126*** 

 (0.015) (0.018) (0.024) (0.028) (0.037) 
Total enrolment -0.000*** -0.000*** -0.000 -0.000 -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.004** 0.004** 0.003 0.004** -0.002 

 (0.002) (0.002) (0.002) (0.002) (0.003) 
School caters to 
disabled children -0.021 0.013 -0.001 0.043 0.077** 

 (0.023) (0.030) (0.029) (0.027) (0.030) 
BL is missing 0.008 0.004 -0.001 0.025 0.036 

 (0.013) (0.016) (0.019) (0.021) (0.026) 
Constant 0.337*** 0.652*** 0.389*** 0.262*** 0.090 

 (0.043) (0.069) (0.054) (0.070) (0.062) 

      
Observations 637 637 637 637 637 
R-squared 0.305 0.076 0.037 0.185 0.192 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the 
students were only surveyed at the midline, they have been assigned the relevant group means as the baseline value of 
the outcome variable. The effect of the treatment on female is given by the variable (Treatment) and the effect of the 
treatment on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, 
and * indicate significance at the 1, 5, and 10 percent critical level.
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Table A3.33: Regression results of gender differentiated treatment 
effects on numeracy outcomes in Niger (EGMA) 
  (1) (2) (3) (4) (5) 

VARIABLES 
Number 

identification 
Quantity 

discrimination Missing numbers Addition Subtraction 
            
Treatment -0.005 -0.030 -0.027 -0.002 -0.100*** 

 (0.021) (0.025) (0.031) (0.034) (0.037) 
Treatment*Male 0.010 0.012 0.067* 0.007 0.113** 

 (0.024) (0.029) (0.039) (0.036) (0.048) 
Male -0.007 0.011 -0.006 0.001 -0.034 

 (0.016) (0.015) (0.026) (0.025) (0.037) 
Total enrolment -0.000 -0.000 0.000 -0.000 -0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.005*** 0.008*** 0.002 0.009*** 0.013*** 

 (0.002) (0.002) (0.003) (0.003) (0.003) 
School caters to 
disabled children -0.007 0.004 -0.029 0.009 0.012 

 (0.016) (0.020) (0.029) (0.027) (0.025) 
BL is missing -0.039 -0.033 -0.059* -0.067* -0.026 

 (0.028) (0.023) (0.030) (0.037) (0.037) 
Constant 0.210*** 0.495*** 0.400*** 0.323*** 0.252*** 

 (0.029) (0.043) (0.048) (0.049) (0.039) 

      
Observations 684 684 684 684 684 
R-squared 0.519 0.204 0.158 0.364 0.322 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the 
students were only surveyed at the midline, they have been assigned the relevant group means as the baseline value of 
the outcome variable. The effect of the treatment on female is given by the variable (Treatment) and the effect of the 
treatment on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, 
and * indicate significance at the 1, 5, and 10 percent critical level. 
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Table A3.34: Regression results of treatment effects on well-being outcomes in DRC and Niger 

  (1) (2) (3) (4) (5) (6) (7) (8) (9) 

VARIABLES Perseverance 

Continue 
school after 

marriage Empathy 
Praises me for 

good work 
Helps me 

when I am sad 
Almost never 
humiliated me 

Almost never 
hit with hand 

Almost never 
hit with object 

Almost never 
pulled ears 

                    
Treatment 0.011 -0.029 -0.024 0.127** -0.051 0.127** 0.107** 0.000 0.083 

 (0.063) (0.043) (0.055) (0.060) (0.062) (0.059) (0.051) (0.059) (0.057) 
Treat*Niger -0.195** 0.038 0.078 -0.073 0.129* -0.134** -0.071 0.005 -0.057 

 (0.081) (0.047) (0.070) (0.066) (0.073) (0.063) (0.067) (0.073) (0.067) 
Niger 0.294*** 0.228*** 0.104* 0.201*** 0.196*** 0.145*** 0.148*** 0.133** 0.214*** 

 (0.061) (0.042) (0.058) (0.052) (0.062) (0.046) (0.054) (0.056) (0.050) 
Total enrolment 0.000 -0.000 0.000** 0.000 0.000** 0.000** -0.000 0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.000 0.005* -0.006* -0.008** -0.011*** -0.010*** -0.001 -0.000 -0.003 

 (0.005) (0.003) (0.003) (0.004) (0.004) (0.004) (0.004) (0.004) (0.004) 
School caters to 
disabled children 0.100** 0.024 0.060 0.047 -0.009 0.001 0.019 0.050 0.043 

 (0.049) (0.023) (0.045) (0.036) (0.042) (0.042) (0.039) (0.043) (0.040) 
BL is missing 0.018 0.102** -0.000 0.031 0.046 -0.001 0.055 0.018 0.138*** 

 (0.035) (0.041) (0.036) (0.040) (0.034) (0.044) (0.033) (0.044) (0.037) 
Constant 0.376*** 0.616*** 0.349*** 0.705*** 0.458*** 0.814*** 0.610*** 0.567*** 0.478*** 

 (0.085) (0.063) (0.084) (0.074) (0.081) (0.069) (0.072) (0.074) (0.069) 
          

Observations 1,321 1,321 1,321 1,321 1,321 1,321 1,321 1,321 1,321 
R-squared 0.070 0.107 0.024 0.082 0.088 0.049 0.039 0.029 0.083 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the students were only surveyed at the midline, they have been 
assigned the relevant group means as the baseline value of the outcome variable. The effect of the treatment on DRC is given by the variable (Treatment) and the effect of the 
treatment on Niger is given by (Treatment + Treat*Niger). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical 
level.
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Table A3.35: Regression results of gender differentiated treatment effects on well-being outcomes in DRC 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) 

VARIABLES Perseverance 

Continue 
school after 

marriage Empathy 
Praises me for 

good work 
Helps me when 

I am sad 
Almost never 
humiliated me 

Almost never 
hit with hand 

Almost never 
hit with object 

Almost never 
pulled ears 

                    
Treatment -0.012 -0.052 -0.034 0.159** -0.039 0.134* 0.096 -0.041 -0.002 

 (0.068) (0.056) (0.060) (0.074) (0.076) (0.073) (0.063) (0.071) (0.071) 
Treatment*Male 0.071 0.060 0.031 -0.055 -0.042 -0.024 -0.028 0.063 0.145** 

 (0.070) (0.082) (0.069) (0.061) (0.086) (0.051) (0.076) (0.069) (0.067) 
Male 0.089* 0.002 -0.068 0.067 0.056 0.036 -0.002 -0.090* -0.102* 

 (0.046) (0.050) (0.056) (0.045) (0.065) (0.037) (0.055) (0.054) (0.055) 
Total enrolment -0.000 -0.000 0.000* -0.000 0.000 0.000 -0.000 0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers 0.009* 0.004 -0.007 -0.005 -0.005 -0.008 0.002 0.002 0.000 

 (0.005) (0.004) (0.004) (0.005) (0.005) (0.005) (0.005) (0.005) (0.005) 
School caters to 
disabled children 0.206*** 0.026 0.008 0.094 -0.021 -0.017 -0.082 0.012 0.001 

 (0.066) (0.039) (0.071) (0.065) (0.070) (0.082) (0.049) (0.072) (0.065) 
BL is missing 0.056 0.123*** 0.016 0.016 0.031 0.004 0.064** 0.032 0.076* 

 (0.041) (0.045) (0.042) (0.037) (0.038) (0.030) (0.030) (0.046) (0.039) 
Constant 0.180* 0.609*** 0.443*** 0.626*** 0.421*** 0.782*** 0.683*** 0.644*** 0.497*** 

 (0.098) (0.078) (0.112) (0.108) (0.106) (0.103) (0.081) (0.100) (0.094) 

          
Observations 637 637 637 637 637 637 637 637 637 
R-squared 0.055 0.023 0.016 0.024 0.010 0.038 0.019 0.009 0.044 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the students were only surveyed at the midline, they have been 
assigned the relevant group means as the baseline value of the outcome variable. The effect of the treatment on female is given by the variable (Treatment) and the effect of the 
treatment on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical 
level.  
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Table A3.36: Regression results of gender differentiated treatment effects on well-being outcomes in Niger 
  (1) (2) (3) (4) (5) (6) (7) (8) (9) 

VARIABLES Perseverance 

Continue 
school after 

marriage Empathy 
Praises me for 

good work 
Helps me 

when I am sad 
Almost never 
humiliated me 

Almost never 
hit with hand 

Almost never 
hit with object 

Almost never 
pulled ears 

                    
Treatment -0.202*** -0.029 0.086 0.081** 0.101* 0.014 0.043 0.030 0.036 

 (0.074) (0.026) (0.059) (0.037) (0.056) (0.031) (0.048) (0.052) (0.037) 
Treatment*Male 0.101 0.065* -0.070 -0.048 -0.000 -0.029 0.016 -0.052 0.009 

 (0.076) (0.033) (0.082) (0.046) (0.092) (0.042) (0.058) (0.065) (0.056) 
Male -0.005 -0.045* 0.021 0.059 -0.029 -0.009 -0.036 0.006 -0.074* 

 (0.041) (0.024) (0.066) (0.037) (0.068) (0.029) (0.038) (0.040) (0.042) 
Total enrolment 0.000* -0.000 0.000* 0.000 0.000*** 0.000*** -0.000 0.000 0.000 

 (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) (0.000) 
Total teachers -0.019** 0.007*** -0.005 -0.012*** -0.021*** -0.014*** -0.003 -0.003 -0.008* 

 (0.008) (0.002) (0.005) (0.004) (0.006) (0.004) (0.005) (0.005) (0.005) 
School caters to 
disabled children -0.007 0.021 0.100* 0.013 -0.006 0.020 0.095* 0.071 0.078* 

 (0.062) (0.026) (0.056) (0.036) (0.049) (0.030) (0.051) (0.046) (0.046) 
BL is missing -0.072 0.002 -0.074 0.034 0.019 -0.028 -0.077* -0.093* -0.041 

 (0.049) (0.023) (0.055) (0.025) (0.047) (0.030) (0.041) (0.047) (0.036) 
Constant 0.847*** 0.888*** 0.360*** 0.913*** 0.658*** 0.983*** 0.716*** 0.674*** 0.820*** 

 (0.090) (0.041) (0.079) (0.053) (0.082) (0.048) (0.095) (0.080) (0.077) 

          
Observations 684 684 684 684 684 684 684 684 684 
R-squared 0.074 0.019 0.026 0.031 0.032 0.040 0.043 0.027 0.049 

Source: Authors’ own, based on the data. 

Note: The regression also controls for the baseline value of outcome variable, not reported in the table. Where the students were only surveyed at the midline, they have been 
assigned the relevant group means as the baseline value of the outcome variable. The effect of the treatment on female is given by the variable (Treatment) and the effect of the 
treatment on male is given by (Treatment + Treatment*Male). Standard errors are clustered at the school level. ***, **, and * indicate significance at the 1, 5, and 10 percent critical 
level. 
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