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ABSTRACT

Historically education in Lurope, through its timing, was
linked to "rural labour nceds.

In Africa the child and youth contribution to the sedentary and
pastoral modes of uroduction are significant. Because education in
LDCs has become an important drain of rural labour a urima facie case is
made for consciously linking educational timing to rural labour demand
which is not the case at present, It iz shown that a significant increase
in rural household production could be achieved at no capital or foreign
exchange cost. 1In addition such a link would reducc the "opportunity
cost" of education to the poor.

Seasonal aspects of educational timing and curricula are discussed
and areas for further research are indicated.

(Paper wiregented at the Regional Workshop on Sessonality in the
Provisioning, Nutrition and Health of Rural Pamilies -~ Ford Foundation and
African Hedical and Research Poundation: Wairobi April 1982).
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SEASONAL ASPECTS OF BDUCATION IN EASTERN AND SOUTHERN AFRICA,

I. INTRODUCTION

Much has been expected of the contribution which education
would make in the development of the Less Developed Countries (LDCS).
Formal education was, next to cagital, acccrded a central role in the
development process. Invariably the systems of education inherited/
chosen by the LDCs carried the mark Made~in-Burope! for they are all based
on the year-class/curriculum system ., This is a syctem which became
dominant in Burope more for its administrative ease and cost effective-

ness than for its educational merits.

Yet historically, although formal education was meant primarily
for the rich, was internally rigid and disciplined it did try to adapt
to the socio-economic reality of the times and the needs of the poorer
sections of the Coumunity. This acaption was most noticeable in the
timing of the school terms 2nd academic year. The system of education
took specific cognizance of agrarian need by ensuring that pupils were
at home (the farm) at times of peak labour need-especially harvesting.
Indeed, now as then, school holidays in the West were known :by their
Seasonal or agricul tural names; Spring Holiday, Summer Holiday, Potatoe
Harvest Holiday, etc. The current timings of education in the West are

a legacy of this adaption to agrarian needs.

Threugh its conscilous timing, education in the West supported
the demands of rural oroduction. This was in a'situation where a
much smaller percentage oi the population worked directly in agricul ture

than is the case in Africa.

What is the situation in Africa today; does education recognize
the seasons; is education, in its timing, supportive of the backbone of the

African economy - its agriculture? If not what have been the consequences?

This paper offers, in the context of eastern and southern Africa,
an exploration of the seasonal aspects of education. An area neglected

in the vast literature on education for development.



2 - IDS/Wp 393

II. EDUCATION, FAMILY AND PRODUCTION

1, Bducation and development.

Formal education is unidue in its universality. The sane
basic system of education seems to be able to transcend -~ on a world
scale -~ the boundaries ox exXhnicity, nationality, ideology and
political and economic systems. The coumon feature of the systemn is
the linking of a defined curricula to a fixed age group of human beings.
The curricula (camposed of subjects and topics) are enshrined in text
books, the age -~ groups into Classes or PForms. Despite its .educational
disadvantages this system still forms the dominant mode in Tormal education
throughout the world.

/

Since the late 1800s there has heen criticism of this system
centred-on ite detrimental influences on the developument needs of the
individual.1 It is only of late, due to the explicit use of education
as a tool for development, that other points of criticism are being
raised. Yet irrespective of their plummage and degree of radicalism all
education critics agree that some form of basic education is a human

right.2

As far as develoyment is concerned Education has heen designated
8 cornerstone of the comprechensive Human Resources approach to develop-
nent which emerged in the early seventies. The World Benk éees an
interrelated significance of education for achieving a comprehensive
development approach., TFirstly, as a basic need in its own right; secondly,
as a way of meeting other nceds; and thirdly, as an activity that
sustains and accelerstes overall development.3 In addition, as opposed
to other development sectors, education is supposed to he a vervasive ele-
ment that must be integrated - horizontally and vertically - into

all developnment efforts.4 High expe¢tations indeedl

1. For example, early educational critics and innovators were
Dewey (1859-1952), Key (1855-19%2), Montessori (1870-1953).
2. Frere through his bvook Pedagogy of the Oppressed (New Yorlk:

Herder and Herder, 1970) and Illich through is Deschooling Society

(London; Pengu = 1973) are probably the vest known of the current critics
of education in soeiety and developuent., Yet both 8till see education,
abbeit in a different form, as a human right.

3. This is clearly spelt out in the Iducation: Sector Policy Paper
(Washington: World Bauk, 1980) p. 13.

4- Ib-l—dl Ve 14-
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The World Bank still considers that for LDCs the economic return on
an investment in education exceeds those of alternative kinds of investment.
As a macrostatement this may be true but country-specific studies have con-
cluded the opposite, postulating a negative overall return on educational

5
investment,

It is beyond the scope and intention of this paper to consider in
detail the current critique on education in the development process. Suffice
it to say that education's contribution to the increase in social and economic
inequality, the serious shortcomings in the relevance of curricula, changes in
attitudes of the youth and the problems of the educated unemployed appear

frequently as pointers of what is wrong with education for and in ‘development.

For our purpose the aspect of importance is the influerce which
education has had on .rural households-specifically in relation to their
production and productivity. Our starting point is education as absorber of

children (6-11 yrs) and youth (12-17 yrs).

2. Education - an absorber of child family labour.

The rapid expansion of education in all LDCs after independence,

TN ' R
especially at primary level, bears witness to the interpretation by governments
and families that education is an important contributor to national develop-

I}

ment and individual advancement.

Education is in general valued by rich and poor alike although
it has been shown that its costs for the latter are higher, while its benefits
are less.” Education in LDCs has often been shown to be inherently in-
egalitarian,7 This .notwithstanding. the .expansion -ef education has-reached
into the rural areas and to the subsistence - based peasantry who make up

the majority of the LDCs population. Table 1 shows the proportional expansion

5. A local example is Thais, H. and Carnoy, M., Cost Benefit Analysis
in Education: A Case Study of Kenya. (Washington: World Bank Staff Occasional
Paper No. 14, 1972).

6. Again an example from Kenya is a paper in T. Killick (ed), Papers
on the Kenyan Economy (Nairobi: Heineman, 1981, p. 273 by M.P. Todaro entitled
"The Cult of Education: Myth and Reality'.

7. Ibid. p. 273.






