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African Universities’ Research Approaches (AURA) Programme: Course Pack “Engaged excellence in teaching and research” 



Research Course 2/Face-to-Face /Day 1/Session 3 (R2_F2F-D1-S3)
Title: Introduction to the Course Schedule and Outcomes for Day 1, 2, and 3
Session Description:
(Overall time: 60 mins) The purpose of this session is to introduce learners to the course schedule and the outcomes for Day 1, 2, and 3, to enable them to familiarise themselves with one another through two ice-breaker activities that will also provide the facilitator with useful data concerning their engagement with the pre-online phase and the learning material shared prior to the face-to-face course. Lastly, the mood monitor will be explained as a formative assessment technique that will be used during the three days of the course.
Learning Outcomes:
1. Comprehend the learning outcomes of the course and Day 1
2. Comprehend the dependency between the three main phases of R2 (pre and post online and face-to-face
3. Collaborate in the creation of a community of practice
Recommended Modality: 
· Face-to-face
Learning Activities:
1. (20 mins) An ice-breaker activity that enables learners to get to know their peers and orientate themselves at the beginning of the course. In groups of three, learners are asked to introduce themselves while the other two listen to them. At the end, each person is asked to describe one of the two peers they listened to with two or three adjectives representing that person in a particular way (LOs 3) 
2. (10 mins) An ice breaker activity that enables the facilitator to assess learners’ engagement with the online phase and the materials shared prior to the face-to-face course. Learners are asked to rate their engagement with the online phase on a scale from 1 to 5 (where 1 is lowest and 5 is highest); learners’ feedback during the activity might highlight the need to reinforce some specific areas more than planned, or revise part of the design of the face-to-face course (since the face to face course is highly interdependent with the pre-online phase, a low engagement with the pre-online phase would therefore require revisions to the face-to-face phase to accommodate this)  (LOs 2-3)
3. (30 mins) Learners are invited to write down their expectations for the course on post-it notes, coloured card or plain paper. Each expectation is written on a separate note (15 mins). Once everyone has written their expectations they will link these to the course outcomes, which are shared on a flip-chart (or via a projector). The facilitator and group should reach consensus on the learning outcomes for the course, and agree those outcomes that are outside scope, and why (15 mins). (LOs 1-3)
Formative Assessment
· Mood Monitor 
· Questioning 
Learning Resources:
· [R2-P01-S3] Power Point Presentation Session 3: Introduction Workshop & Outcomes. This presentation provides guidance for Session 3 as an introduction to the course outcomes, to the ice-breaker activities, the rules of the course, and the formative assessment technique (e.g. mood monitor) which will form part of the course.
Course Materials:
· Plain/Coloured paper or post-it notes
· Pens
· Flipchart paper (prepared in advance)
· Computer
· Projector


Presentation Slides
Slide 1




Points in bold are facilitation instruction - for example, they might indicate how to run a group discussion or brainstorming session.

Points in italic indicate things you should tell the audience. You can express them in your own words.

Underlined points refer to formative assessment techniques and indicate what you can learn from learner responses (although it is impossible to be comprehensive about all of the insights).



Slide 2




(20 mins)

Facilitation: Ask participants to describe one peer they interviewed with 2 or 3 adjectives representing that person in a particular way (rather than simply stating their position and name). This is an ice-breaker activity that enables learners to get to know their peers and to orientate themselves at the beginning of the course by giving them some time to feel comfortable in the new learning environment.


Content: In groups of three individuals, introduce yourself briefly to one another while the other two listen to you. At the end, describe one of the two peers you listened to with two or three adjectives representing that person in a particular way, rather than simply stating their position and name.


Formative Assessment: This is an ice breaker activity in order to find out more about the learners and to ensure they feel comfortable and get to know their peers in an informal way.





Slide 3
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(10 mins)

Facilitation: The facilitator invites learners to stand in a line indicating the value of their response to the statement on the slide in order to express their engagement with the pre-online phase. The values range from 1 (left) to 5 (right) and so learners should indicate where they are positioned on the line from left to right.

It’s important to stress here that the facilitator is not making a judgement or singling out those who didn’t complete the preliminary activities. The activity simply helps to make an assessment on how many people need to refresh their knowledge on the content covered during the online (introductory) phase of the course. Based on learners’ answers, the facilitator can then assess learners’ pre-knowledge and potentially decide to provide additional scaffolding to some of the activities planned for the face-to-face course.

Content: Now we will undertake the second ice-breaker activity which will provide a sense of your engagement with the online activities. On a spectrum from 1 to 5, where 1 is the lowest and 5 the highest, rate your engagement with the pre-online phase, and therefore with the materials and activities shared during that phase. 

Keep in mind that a value pertaining to 1 will start from the left end of the line, and values pertaining to five will be positioned at the right end of the line. 

There is no judgement on whether you completed the activities or not. This is just for me, as a facilitator, to have some quick and immediate feedback that we might want to keep in mind during the coming sessions.


Formative Assessment: The suggested activity assessing the engagement with the online phase is a quick needs’ assessment technique that can suggest potential areas that need to be reviewed and/or the need to rethink, adapt or scaffold some of the learning activities planned during the course. 



Slide 4
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(5 mins)

Facilitation: The facilitator asks learners to write their outcomes for the course based on their expectations. 

In the meantime, the facilitator should be prepared to reveal the course outcomes. If some learners finish earlier than others, then the facilitator can ask them to move around and pair up with another participant that has completed the activity and get them to share their views. This approach is a great way of getting learners to communicate with each other and keeps them occupied while others finish. Once everyone has completed, bring the group up to the flipchart. It is a good idea to move people around the room so they maintain high energy levels.

Content: Please write on a post-it note the outcomes for the course by asking yourself the questions:

· What are your expectations for the course?
· What do you hope to achieve?

You have a few minutes to write down your responses on the post-it notes provided. Write one comment on each post-it note. If you have finished writing down your outcomes, get up and sit next to one of your peers who has completed the activity and share your views with him/her while waiting for the rest of the learners to complete the activity.

Formative Assessment: This activity supports the pre-assessment conducted prior to the delivery of the course. Learners can share their expectations and outcomes, thus contributing to the design of the course. The facilitator can learn more about the learners’ preferences and interests, and areas requiring additional support. The activity is also a good way to clarify at the very beginning of the course what expectations are beyond scope in order to avoid confusion or misunderstandings.
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(Slide 5-7: 15 mins)
Facilitation: Bring learners in front of the flipchart and reveal the outcomes for the course. Ask individuals to stick their responses next to an outcome that matches their own expectations, and to place those responses that sit outside the planned outcomes either below the outcomes or on another sheet. 
After this exercise, the facilitator might clarify what is included in the course and what expectations are beyond the scope of the course. This is an important exercise for reaching consensus about the expected outcomes/outcomes of the course.

Content: Now come to the front of the flipchart. Look at the outcomes planned for this session that are also on the slide, and stick your responses next to an outcome that matches your own expectations. Place those responses that sit outside the planned outcomes either below the outcomes or on another sheet. 

As a facilitator I would like to clarify what is included in the course and what expectations are beyond scope. For now, let us focus on the outcomes that you have identified and that sit beyond the scope outlined here. These outcomes may be covered by later courses, or become part of the overall goals of other interventions.

Formative Assessment: Setting clear expectations and outcomes is important to address possible questions at the very beginning of the course or session and avoid confusion.
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(Slide 5-7: 15 mins)

See instructions on previous slide





Slide 7
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(Slide 5-7: 15 mins)

Facilitation: While explaining the course outcomes, the facilitator is recommended to reveal slide 7 as this will help to make explicit the connection between each learning outcome and the day – or days - of the face-to-face course that is tackling that specific outcome.

The facilitator should also clarify that the plan showed in slide 7, which covers the various learning outcomes envisaged for the course, might change, based on learners’ feedback and the continuous needs’ assessment conducted by the facilitator, and also in response to the need to focus on a specific learning outcome for longer (or less) than planned. 


Content: I would also like to clarify, and make explicit, the connection between each learning outcome and the day of the face-to-face course that is tackling it. This plan might change during the course, based on your feedback and my assessment of your needs, which might require us to focus on a specific learning outcome for longer or less than planned. 

Formative Assessment: Setting clear expectations and outcomes is important to address possible questions at the very beginning of the course or session and avoid confusion.
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(5 mins)

Facilitation: After this, the facilitator will need to go through the rules of the course. This is the next participatory activity for this session: the facilitator asks learners to agree a set of rules they would like to abide by to ensure the course runs smoothly. The rationale behind this approach is that learners have formulated the rules (rather than the facilitator - thus emphasising that we’re not using a ‘top down’ approach) and therefore learners are more likely to feel a sense of ownership of the rules. 

The facilitator will also need to run through all the house rules – and will need to remember to point out where the restrooms are and the fire evacuation procedure.

Content: We will now have a quick participatory activity to collaboratively agree on a set of rules for the course that you would like to abide by to ensure the course runs smoothly. This will ensure that the rules (and other elements in the course) are not enforced with a ‘top down’ approach and that you are more likely to feel a sense of ownership of the house rules.

Formative Assessment: This activity enables the facilitator to determine the values of learners.
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Facilitation: Finally introduce the formative methods that will be used to capture feedback during the course. 

A mood monitor is used to collect feedback. It can be used to collective formative feedback during a workshop or summative feedback at the end. The AURA programme particularly made use of the former, using it as formative feedback at the end of each day of its workshops. The team did this through dividing a piece of flipchart paper into 4 equal parts to form 4 different sections. These sections are: high points (represented by a smiley face); low points (represented by a sad face); questions (represented by a question mark); and more information (represented by an exclamation mark). 

Participants are then asked to give feedback using post-it notes, and each of their notes is then attached to one of the 4 above sections. What the sections mean is self-explanatory: A happy face is where participants attach post-it notes giving positive feedback. A sad face for things that you are unhappy about. The question mark is for points covered in the session that need further clarification. And lastly, an exclamation mark is for those points requesting additional information or general comments. 

During our courses the AURA team would take a look at the mood monitor at the end of each day. The team would then put the post-it notes into themes: so where numerous post-its said something similar they were grouped together to form a reoccurring theme. The team then raised these points back to the class on the following day, discussing them and getting further clarification if needed, but then ultimately agreeing with participants on measures they’ll be using to address particularly the constructive criticism. This approach has had a lot of positive feedback from participants, with participants claiming it’s helped them get involved with the content and design of the workshop on an ongoing basis. However, in order for this activity to work it needed to be introduced at the beginning of the workshop, so that participants are aware of they’ll be feeding back on. Furthermore, as the day approaches it’s important for he facilitator to encourage all participants to attach their post-it notes onto the mood monitor. 

Content: We will be using a Mood Monitor to capture your views through-out the course. The Mood Monitor has four sections. A happy face for positive feedback. A sad face for things that you are not so happy about. A question mark for points covered in the session that you feel need further clarification. An exclamation mark for any points where you would like to request additional information or any general comments. 

Please use the Mood Monitor to share your thoughts with us - about any aspect of the course - including the logistics! There are post-it notes here and you can leave anonymous comments. We will check the Mood Monitor throughout the day, and make refinements to the course delivery based on your feedback. At the end of the day, you will use the Mood Monitor to feedback summary comments about your highs/lows. We will come back to this later.
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(5 mins)
Facilitation:  Show slide and introduce notion of collaboration within a community of practice.  Define community of practise.  Introduce the AURA Programme's collaborative platforms as an example.  Explain the Twitter basics. Reference AURA Research Course 4 (or R4) for further information.
Content: Here is a slide which shows the AURA Programme Twitter account, the AURA Programme twitter handle (@AURA2018) and a couple of hashtags (#aura2018; #auraorientate) that were used to identify research communications from AURA on Twitter.  
· Hashtags are a topic. You can click on a hashtag and see what other people are saying about the topic, even if you do not follow them. Using a hashtag helps your tweet to have a wider audience than just your list of followers
· Each twitter account has a twitter handle denoted with @ - a twitter handle, e.g. @AURA2018 including in a tweet means that @AURA2018 will be notified that they have been mentioned in your tweet so are a good way to get attention on Twitter.
Online platforms, like Twitter, provide excellent opportunities for researchers to promote learning arising from their research including research outputs and impact.  
The AURA Programme developed an AURA Programme community of practice (CoP) on Google+ and an AURA Programme blog to share research communications and learning arising across the programme and utilized Twitter to promote these outputs widely within a wider global network.  A community of practice is a term which is used to define groups of individuals who come together around a common theme or interest, to share professional information, practices, or approaches.
If you are interested in exploring the area of research communications further, we recommend the AURA Research Course 4 (or R4) course which is a one-day course focusing on research communications in social media). 
Formative Assessment: N/A
Additional reading:
The AURA Programme on Twitter. Available at: https://twitter.com/aura2018 (Accessed: 16 September 2016).
The AURA Programme Blog, Available at: http://auraprogramme.blogspot.co.uk/  (Accessed: 16 September 2016).
[bookmark: _GoBack]The Aura Programme on Google+. Available at: https://plus.google.com/105763565547970186506  (Accessed: 16 September 2016).
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Introduce yourself to your peer

Flickr.com/equinoxefr

Ice-breaker





In groups of three participants, introduce yourself briefly while the other two listen to you. At the end, describe one of the two peers you listened to with a 2/3 adjectives representing that person in a particular way (rather than simply stating their position and name)

2



image1.jpeg









reelf o your peer

Introduce





image3.png
~ Rate your engagement with the pre-online phase

\
of R2 on a spectrum fromii to5 -





image4.png
Learning Outcomes Setting

What are your expectations for the course?
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Course Outcomes

By the end of the course, you will:

1. Describe the three research methods in general terms (i. e.
Comparative Case studies, Social Network Analysis, Surveys); including
the analytic trade-offs each makes, and what they can and cannot do.

2. Identify situations and scenarios in which they can be applied

3. Deconstruct research designs (that use these methods) and evaluate
their likely strengths and weaknesses.
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Course Outcomes Continued

4. Judge the value of the methods in relation to your own research

5. Design researcher-led research methodologies that answer their
own research and funding bodies' questions by using the covered (and
other) methods
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Rules
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(3 mins)

This is the next participatory activity of this session:

instructor asks participants to agree a set of rules they would like to abide by to ensure the workshop runs smoothly.

The rationale behind this approach is that participants have formulated the rules (rather than the instructor and thus emphasising that we’re not using a ‘top down’ approach) and therefore are more likely to feel a sense of ownership to them.



Also, go over house rules - remember to point out where the restrooms are and the fire evacuation procedure
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It didn't happen in R2




We will be using a Mood Monitor to capture your views through-out the course. The Mood Monitor has four sections. A happy face for positive feedback. A sad face for things that you are happy about. A question mark for points covered in the session that need further clarification. An exclamation mark for those points requesting additional information or general comments. Please use the Mood Monitor to share your thoughts with us - about any aspect of the workshop - including the logistics! There are post-it notes here and you can leave anonymous comments. We will check the Mood Monitor throughout the day, and make refinements to the course delivery based on your feedback. At the end of the day, you will use the Mood Monitor to feedback summary comments about your highs/lows. We will come back to this later.
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This work is licensed under a Creative Commons 

Attribution-ShareAlike 3.0 Unported License.

The content is authored by:

Associate Lecturer

Dr. Philipp Grunewald

p.grunewald@lboro.ac.uk
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