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1. Figures on Teachers

Figure A4.1 Impact Evaluation on Teacher Quality Indexes in DRC and Niger
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Impact Evaluation on Teaching Quality Indexes for DRC (blue) and Niger (orange). Estimates from a balanced panel
of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country separately. Length of
axis may vary by country. Outcome variables take a higher value upon improvement.

Figure A4.2 Impact Evaluation on Teacher Quality Indexes in DRC by Gender
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Impact Evaluation on Teaching Quality Indexes for DRC (blue). Estimates from a balanced panel of teachers (3 periods).
Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may vary by gender.

Outcome variables take a higher value upon improvement.
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Figure A4.3 Impact Evaluation on Teacher Quality Indexes in Niger by Gender
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Impact Evaluation on Teaching Quality Indexes for Niger (orange). Estimates from a balanced panel of teachers
(3 periods). Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may vary
by gender. Outcome variables take a higher value upon improvement.

Figure A4.4 Impact Evaluation on Punishment Index Components in DRC and Niger
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Impact Evaluation on the components of the Punishment Practices Indexes for DRC (blue) and Niger (orange). Estimates
from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country
separately. Length of axis may vary by country. Outcome variables are binary and take a higher value upon improvement
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Figure A4.5 Impact on Gender Index Components in DRC and Niger
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Impact Evaluation on the components of the Gender Attitudes Indexes for DRC (blue) and Niger (orange). Estimates
from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country
separately. Length of axis may vary by country. Outcome variables are binary and take a higher value upon improvement
* Higer values indicate more neutral views of gender, so disagrements with these statements.

Figure A4.6 Impact Evaluation on Lesson Delivery Index Components in DRC and Niger
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Impact Evaluation on the components of the Lesson Delivery Index for DRC (blue) and Niger (orange). Estimates
from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country
separately. Length of axis may vary by country. Outcome variables are binary and take a higher value upon higher use
of practice.



Funder’s Report
BRICE Project DRC and Niger: Endline Report
Teacher Wellbeing and Teaching Quality in Fragile and Conflict-Affected Contexts

ids.ac.uk

Figure A4.7 Impact Evaluation on Literacy Activities Index in DRC and Niger
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Impact Evaluation on the components of the Literacy Index for DRC (blue) and Niger (orange). Estimates from a
balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country separately.
Length of axis may vary by country. Outcome variables are binary and take a higher value upon higher practice.

Figure A4.8 Impact Evaluation on Student Feedback (Positive Education) in DRC and Niger
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Impact Evaluation on the components of Student Feedback Index for DRC (blue) and Niger (orange). Positive education.
Estimates from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by
country separately. Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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Figure A4.9 Impact Evaluation on Conflict Sensitive Education Index in DRC and Niger
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Impact Evaluation on the components of Conflict Sensitive Education. Index for DRC (blue) and Niger (orange).
Estimates from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by
country separately. Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.

Figure A4.10 Impact Evaluation on Interaction with Others Index in DRC and Niger
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Impact Evaluation on the components of Interaction with Other Index for DRC (blue) and Niger (orange).
Estimates from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by
country separately. Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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Figure A4.11. Impact Evaluation on Wellbeing of Teachers Indexes in DRC and Niger
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Impact Evaluation on Teaching Wellbeing Indexes for DRC (blue) and Niger (orange). Estimates from a balanced panel
of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country separately. Length of
axis may vary by country. Outcome variables take a higher value upon improvement.

Figure A4.12. Impact Evaluation on Wellbeing of Teachers Indexes in DRC by Gender

Male Teachers Female Teachers
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Impact Evaluation on Wellbeing Indexes for DRC (blue). Estimates from a balanced panel of teachers (3 periods).
Confidence interval at a 95percent level. Model estimated by gender separately. Length of axis may vary by gender.
' "Outcome variables take a higher value upon improvement."
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Figure A4.13. Impact Evaluation on Wellbeing of Teachers Indexes in Niger by Gender
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Impact Evaluation on Wellbeing Indexes for Niger (orange). Estimates from a balanced panel of teachers (3 periods).
Confidence interval at a 95percent level. Model estimated by gender separately. Length of axis may vary by gender.

' "Outcome variables take a higher value upon improvement."

Figure A4.14. Impact Evaluation on Job Satisfaction Index in DRC and Niger
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Impact Evaluation on the components of Job Satisfaction Index for DRC (blue) and Niger (orange). Positive education.
Estimates from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by
country separately. Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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Figure A4.15. Impact Evaluation on Teaching Challenges Index in DRC and Niger
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Impact Evaluation on the components of Teaching Challenges Index for DRC (blue) and Niger (orange).
Estimates from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by
country separately. Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.

Impact A4.16. Evaluation on Professional Perception (Motivation) Index in DRC and Niger
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Impact Evaluation on the components of Professional Perception (Motivation) Index for DRC (blue) and Niger (orange).
Estimates from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by
country separately. Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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Figure A4.17. Impact Evaluation on PTSD Index Components in DRC and Niger
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Trouble remembering parts of stressful experience
Loss of interest in joyful activities

Trouble falling or staying asleep
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Impact Evaluation on the components of PTSD Index for DRC (blue) and Niger (orange).

Figure A4.18. Impact Evaluation on Gratuité in DRC Using Pooled Data
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Panel of teachers (3 periods) for DRC and Niger, pooled sample. Model
controls for time, region, age of teacher, school size, ILET and TPD par-
ticipation, disability students and floods m DRC (Uvira). Confidence mter-
vals plotted at a 95 percent level. Indices (normalised around zero) are

a summary of information of a series or Likert scaled variables.
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2. Figures on Children

Figure A4.19 Impact Evaluation on EGMA in DRC and Niger
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Estimates from a balanced pool of children (3 periods). Each country estimated separately. Confidence intervals at a 95
percent level. Horizonal axis may vary by country. Outcome variable: children scores on each task.

Figure A4.20 Impact Evaluation on EGRA in DRC and Niger

Impact Evaluation on EGRA
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Estimates from a balanced pool of children (3 periods). Each country estimated separately. Confidence intervals at a 95
percent level. Horizonal axis may vary by country. Outcome variable: children scores on each task.
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Figure A4.21 Impact Evaluation on Reading in DRC and Niger

Impact Evaluation on Reading Proficiency
Reading Assessment
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Figure A4.22 Impact Evaluation on Empathy and Perseverance Tests in DRC and Niger

Impact Evaluation on Empathy and Perseverance Tests
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Notes: Confidence intervals at a 95 percent level. Length of horizontal axis vary by country. Estimates from a balanced
pool of children (3 periods).
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Figure A4.23 Impact Evaluation on Perception of Punishment Practices in DRC and Niger

Impact Evaluation on Punishment Practices from Teachers
Perceptions from Children
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Notes: Confidence intervals at a 95 percent level. Length of horizontal axis vary by country. Estimates from a balanced
pool of children (3 periods). Dependent variables are binary taking the value of one upon improvement in outcome.
Higher values indicate reduced likelihood of negative punishment.

Figure A4.24 Impact Evaluation on Perceptions of Positive Education in DRC and Niger

Impact Evaluation on Perceived Positive Education

Perception of Children
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Notes: Confidence intervals at a 95 percent level. Length of horizontal axis vary by country. Estimates from a balanced
pool of children (3 periods). Dependent variables are binary taking the value of one upon improvement in outcome.
Higher values indicate increased likelihood (percentage points) of perceived positive education practice.
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Figure A4.25 Impact Evaluation on Conflict Education Practices in DRC and Niger

Impact Evaluation on Conflict Education Practices
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Notes: Confidence intervals at a 95 percent level. Length of horizontal axis vary by country. Estimates from a balanced
'pool of children (3 periods). Dependent variables are binary taking the value of one upon improvement in outcome.
Coeflicient interpreted as likelihood change (points).

Figure A4.26 Impact Evaluation on Perceptions of Safety and Violence in DRC and Niger

Impact Evaluation on Perceptions of Violence
Perceptions of Children
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Notes: Confidence intervals at a 95 percent level. Length of horizontal axis vary by country. Estimates from a balanced
'pool of children (3 periods). Dependent variables are binary taking the value of one upon improvement in outcome.
Coefficient interpreted as likelihood change (points).
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Figure A4.27 Impact Evaluation on EGMA in DRC by Gender

Impact Evaluation on EGMA by Gender
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Estimates from a balanced panel of children (3 periods), separately by gender. Confidence interval at a 95 percent level.

Figure A4.28 Impact Evaluation on EGMA in Niger by Gender

Impact Evaulation on EGMA by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by

gender separately. Length of axis may vary by gender.
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Figure A4.29 Impact Evaluation on EGRA in DRC by Gender

Impact Evaluation on EGRA by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by

gender separately. Length of axis may vary by gender.

Figure A4.30 Impact Evaluation on EGRA in Niger by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by

gender separately. Length of axis may vary by gender.
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Figure A4.31 Impact Evaluation on Reading Proficiency Attainment in DRC by Gender
Impact Evaluation on Reading (Level Attiainment) by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender.

Figure A4.32 Impact Evaluation on Reading Proficiency Attainment in Niger by Gender

Impact Evaluation on Reading (Level Attiainment) by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender.
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Figure A4.33 Impact Evaluation on Empathy and Perseverance Assessments in DRC by
Gender

Impact Evaluation on Empathy and Perseverance Tests
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender.

Figure A4.34 Impact Evaluation on Empathy and Perseverance Assessments in Niger
by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by

gender separately. Length of axis may vary by gender.
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Figure A4.35 Impact Evaluation on Perceptions of Punishment Practices in DRC by
Gender

Impact Evaluation on Punishment from Teachers (Perceptions)
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender. Variables are about children perceptions of teaching punishment
practices.

Figure A4.36 Impact Evaluation on Perceptions of Punishment Practices in Niger by
Gender

Impact Evaluation on Punishment from Teachers (Perceptions)
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender. Variables are about children perceptions of teaching punishment
practices.
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Figure A4.37 Impact Evaluation on Perceptions of Positive Education in DRC by Gender

Impact Evaluation Positive Education (Perception)
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender. Variables are about children perceptions of teaching positive

education practices. Outcome variables are binary, taking a unit value upon improvement.

Figure A4.38 Impact Evaluation on Perceptions of Positive Education in Niger by Gender

Impact Evaluation Positive Education (Perception)
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender. Variables are about children perceptions of teaching positive
education practices. Outcome variables are binary, taking a unit value upon improvement.
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Figure A4.39 Impact Evaluation on Perceptions of Conflict Education in DRC by Gender

Impact Evaluation on Conflict Education (Perceptions)
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender. Variables are about children perceptions of teaching positive
education practices. Outcome variables are binary, taking a unit value upon improvement.

Figure A4.40 Impact Evaluation on Perceptions of Conflict Education in Niger by Gender
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by
gender separately. Length of axis may vary by gender. Variables are about children perceptions of teaching positive
education practices. Outcome variables are binary, taking a unit value upon improvement.
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Figure A4.41 Impact Evaluation on Perceptions Safety and Violence in DRC by Gender

Impact Evaluation on Violence (Perceptions)
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may
vary by gender. Variables are about children perceptions of violence. Outcome variables are binary, taking a unit value upon improvement.

Figure A4.42 Impact Evaluation on Perceptions Safety and Violence in Niger by Gender

Impact Evaluation on Violence (Perceptions)
Niger
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Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may
vary by gender. Variables are about children perceptions of violence. Outcome variables are binary, taking a unit value upon positive value.
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3. Figures on Impact of Violence Against
Teachers

Figure A4.43 Impact of Violence on Teaching Quality in the DRC

Impact of Violence on Teachers: Teaching Quality
Democratic Republic of Congo
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Confidence intervals at a 95 percent level. Estimates from a balanced panel of teachers, three periods. Coefficients measure standard deviations from mean.

Figure A4.44 Impact of Violence on Teacher Wellbeing in the DRC

Impact of Violence on Teachers by Gender: Teacher Wellbeing

Democratic Republic of Congo
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Confidence intervals at a 95 percent level. Estimates from a balanced panel of teachers, three periods. Coefficients measure standard deviations from mean.
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Figure A4.45 Impact of Violence on Teacher PTSD Index in the DRC

Impact of Violence on Teachers: PTSD Index
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Confidence Interval at a 95 percent level. Estimates from a Balanced Pool of Teachers, three periods. Coefficients
measure expected likelihood change in agreement with statement. Higher values imply worsening of PTSD Index.

Figure A4.46 Impact of Violence on Teacher Punishment Practices Index in the DRC
Impact of Violence on Teachers: Punishment Practices
Democratic Republic of Congo
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Confidence intervals at a 95 perccent level. Estimates from a balanced pool of teachers, three periods. Coefficient measures expected likelihood change
in agreement with statement. Higher values imply diminished approval for physical punishment.
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Figure A4.47 Impact of Violence on Teaching Quality by Gender in the DRC
Impact of Violence on Teachers by Gender: Teaching Quality
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Confidence intervals at a 95 percent level. Estimates from a balanced panel of teachers, three periods. Coefficients measure standard deviations from mean.

Figure A4.48 Impact of Violence on Teaching Quality by Gender in the DRC
Impact of Violence on Teachers by Gender: Teacher Wellbeing
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Confidence intervals at a 95 percent level. Estimates from a balanced panel of teachers, three periods. Coefficients measure standard deviations from mean.
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4. Figures Distributional Plots (Descriptive)

Figure A4.49 Distribution of Schools by School Characteristics in DRC Over Time
Distribution of Schools in the DRC (2019 - 2021)
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Kernel distributions of schools according to each metric. Data for 2019 (dark blue), 2020 (blue) and 2021 (light blue).

Figure A4.50 Distribution of Schools by School Characteristics in Niger Over Time
Distribution of Schools in Niger (2019-2021)

Stability in school size and within school ratios

Density
0 .0003001.00130020025
1

T
1000

T
1500

T
0 500
Total number of students
<
I
[sa)
>
(@)
5 \
o i "
T T T T
0 50 100 150

Students per classroom

[sa)

Density
.02
1

.01
1

V.

T T T T

20 40 60 80
Pupils per teacher

T
0

2 3

T
1
Female to male ratio of students

Kernel distributions of schools according to each metric. Data for 2019 (maroon), 2020 (red) and 2021 (orange).



ids.ac.uk Funder’s Report 31
BRICE Project DRC and Niger: Endline Report
Teacher Wellbeing and Teaching Quality in Fragile and Conflict-Affected Contexts

Figure A4.51 Comparing the Distribution of Schools by Teacher Gender Ratio in DRC
and Niger

Distribution of Schools by Teacher Female to Male Ratio
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Distribution of Schools according to 2021 figures.

Figure A4.52 Comparing the Distribution of Schools by Characteristics and
Composition in the Different Regions of Study in DRC and Niger

Distribution of Schools by Size and Pupil-Teacher Ratio
Democratic Republic of Congo and Niger
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Figure A4.52 Distribution of Schools by Teacher Female to Male Ratio in DRC
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Distribution of schools by female to male ratio of teachers. kernel = epanechnikov, bandwidth = 0.0868

Figure A4.53 Distribution of Schools by Teacher Female to Male Ratio in Niger
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