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1. Figures on Teachers 
Figure A4.1 Impact Evaluation on Teacher Quality Indexes in DRC and Niger 

 
Figure A4.2 Impact Evaluation on Teacher Quality Indexes in DRC by Gender 
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Impact Evaluation on Teaching Quality Indexes for DRC (blue) and Niger (orange).  Estimates from a balanced panel
of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country separately. Length of
axis may vary by country. Outcome variables take a higher value upon improvement.

0.13

0.05

-0.01

-0.00

-0.03

-0.07

-0.06

0.03

-0.01

0.04

-0.03

-0.01

-0.05

0.00

-.2 -.1 0 .1 .2 -.2 -.1 0 .1 .2

Baseline Treatment Effect Delayed Treatment Effect 

Does not favour physical punishment Index
Unbiased Gender Attitide Index
Conflict Sensitive Education Index
Interaction with teachers Index
Lesson Delivery Index
Student Feedback Index
Literacy Activities Index

Average effects (standard deviations)

Male Teachers

0.15

0.01

0.02

-0.00

-0.00

-0.00

-0.06

0.09

0.12

0.12

-0.09

0.02

-0.11

-0.13

-.4 -.2 0 .2 .4 -.4 -.2 0 .2 .4

Baseline Treatment Effect Delayed Treatment Effect 

Does not favour physical punishment Index
Unbiased Gender Attitide Index
Conflict Sensitive Education Index
Interaction with teachers Index
Lesson Delivery Index
Student Feedback Index
Literacy Activities Index

Average effects (standard deviations)

Female Teachers

Impact Evaluation on Teaching Quality Indexes for DRC (blue).  Estimates from a balanced panel of teachers (3 periods). 
Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may vary by gender. 
Outcome variables take a higher value upon improvement.
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Figure A4.3 Impact Evaluation on Teacher Quality Indexes in Niger by Gender 

 
Figure A4.4 Impact Evaluation on Punishment Index Components in DRC and Niger 
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(3 periods). Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may vary 
 by gender. Outcome variables take a higher value upon improvement.
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separately. Length of axis may vary by country. Outcome variables are binary and take a higher value upon improvement
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Figure A4.5 Impact on Gender Index Components in DRC and Niger 

 
Figure A4.6 Impact Evaluation on Lesson Delivery Index Components in DRC and Niger 

 
  

1.8

-0.8

-0.9

3.7

2.3

0.3

0.0

-0.0

-0.2

6.6

3.8

4.4

-0.3

-0.9

0.6

0.1

0.1

0.8

-5 0 5 10 -5 0 5 10

Baseline Treatment Effect Delayed Treatment Effect 

Man has final word at home*
Men more likely to be doctor*
Fathers should cook and clean
Teaching is more suitable for women*
Woman role is home*
Treat girls and boys differently*
Equal gender class participation
Woman can be village leader
Boys should be assigned team leaders*

Average Intervention effects (Likelihood change)

DRC

0.4

0.9

0.4

0.7

0.5

0.4

-0.0

-0.4

0.4

-0.3

0.3

-0.1

0.8

-0.1

0.6

-0.1

-0.1

0.4

-4 -2 0 2 4 -4 -2 0 2 4

Baseline Treatment Effect Delayed Treatment Effect 

Man has final word at home*
Men more likely to be doctor*
Fathers should cook and clean
Teaching is more suitable for women*
Woman role is home*
Treat girls and boys differently
Equal gender class participation
Woman can be village leader
Boys should be assigned team leaders*

Average Intervention effects (Likelihood change)

Niger

Impact Evaluation on the components of the Gender Attitudes Indexes for DRC (blue) and Niger (orange).  Estimates
 from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country
separately. Length of axis may vary by country. Outcome variables are binary and take a higher value upon improvement
* Higer values indicate more neutral views of gender, so disagrements with these statements.

-0.1

-0.0

-1.9

-0.6

-1.5

0.7

-0.9

1.4

0.2

-2.5

-5 0 5 -5 0 5

Baseline Treatment Effect Delayed Treatment Effect 

Uses pictures
Check understanding
Uses interesting material
Summarises lessons
Relates lessons to life

Average Intervention effects (Likelihood change)

DRC

1.7

0.2

0.8

0.4

0.8

-1.4

-0.1

-1.4

0.6

-1.0

-4 -2 0 2 -4 -2 0 2

Baseline Treatment Effect Delayed Treatment Effect 

Uses pictures
Check understanding
Uses interesting material
Summarises lessons
Relates lessons to life

Average Intervention effects (Likelihood change)

Niger

Impact Evaluation on the components of the Lesson Delivery Index for DRC (blue) and Niger (orange).  Estimates
 from a balanced panel of teachers (3 periods). Confidence interval at a 95 percent level. Model estimated by country
separately. Length of axis may vary by country. Outcome variables are binary and take a higher value upon higher use
of practice.



 

ids.ac.uk Funder’s Report 
BRiCE Project DRC and Niger: Endline Report  
Teacher Wellbeing and Teaching Quality in Fragile and Conflict-Affected Contexts 

 

9 
 

 

 

Figure A4.7 Impact Evaluation on Literacy Activities Index in DRC and Niger 

 
Figure A4.8 Impact Evaluation on Student Feedback (Positive Education) in DRC and Niger 
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Figure A4.9 Impact Evaluation on Conflict Sensitive Education Index in DRC and Niger 

 
Figure A4.10 Impact Evaluation on Interaction with Others Index in DRC and Niger 
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 country separately.  Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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 country separately.  Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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Figure A4.11. Impact Evaluation on Wellbeing of Teachers Indexes in DRC and Niger 

 
Figure A4.12. Impact Evaluation on Wellbeing of Teachers Indexes in DRC by Gender 
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axis may vary by country. Outcome variables take a higher value upon improvement.

-0.04

-0.03

-0.06

-0.00

-0.04

0.06

-0.15

-0.08

-.2 0 .2 -.2 0 .2

Baseline Treatment effect Delayed Treatment effect

Job satisfaction Index
PTSD Index
Professional Perception  Index
Teaching Challenge Manageability Index

Average effects (standard deviations)

Male Teachers

0.02

0.04

-0.07

-0.03

0.03

0.02

-0.16

-0.04

-.2 0 .2 -.2 0 .2

Baseline Treatment effect Delayed Treatment effect

Job satisfaction Index
PTSD Index
Professional Perception  Index
Teaching Challenge Manageability Index

Average effects (standard deviations)

Female Teachers

Impact Evaluation on Wellbeing Indexes for DRC (blue).  Estimates from a balanced panel of teachers (3 periods). 
 Confidence interval at a 95percent level. Model estimated by gender separately. Length of axis may vary by gender. 
' "Outcome variables take a higher value upon  improvement."
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Figure A4.13. Impact Evaluation on Wellbeing of Teachers Indexes in Niger by Gender 

 
Figure A4.14. Impact Evaluation on Job Satisfaction Index in DRC and Niger 
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 Confidence interval at a 95percent level. Model estimated by gender separately. Length of axis may vary by gender.
' "Outcome variables take a higher value upon improvement."
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 country separately.  Length of axis may vary by country. Outcomes are binary and unitary upon higher practice.
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Figure A4.15. Impact Evaluation on Teaching Challenges Index in DRC and Niger 

 
Impact A4.16. Evaluation on Professional Perception (Motivation) Index in DRC and Niger 
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Figure A4.17. Impact Evaluation on PTSD Index Components in DRC and Niger 

 
Figure A4.18. Impact Evaluation on Gratuité in DRC Using Pooled Data 
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2. Figures on Children 
Figure A4.19 Impact Evaluation on EGMA in DRC and Niger 

 
Figure A4.20 Impact Evaluation on EGRA in DRC and Niger 
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Figure A4.21 Impact Evaluation on Reading in DRC and Niger 

 
Figure A4.22 Impact Evaluation on Empathy and Perseverance Tests in DRC and Niger 
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Figure A4.23 Impact Evaluation on Perception of Punishment Practices in DRC and Niger 

 
Figure A4.24 Impact Evaluation on Perceptions of Positive Education in DRC and Niger 
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Figure A4.25 Impact Evaluation on Conflict Education Practices in DRC and Niger 

 
Figure A4.26 Impact Evaluation on Perceptions of Safety and Violence in DRC and Niger 
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Figure A4.27 Impact Evaluation on EGMA in DRC by Gender  

 
Figure A4.28 Impact Evaluation on EGMA in Niger by Gender  
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Figure A4.29 Impact Evaluation on EGRA in DRC by Gender 

 
Figure A4.30 Impact Evaluation on EGRA in Niger by Gender 
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Figure A4.31 Impact Evaluation on Reading Proficiency Attainment in DRC by Gender 

 
Figure A4.32 Impact Evaluation on Reading Proficiency Attainment in Niger by Gender 
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Figure A4.33 Impact Evaluation on Empathy and Perseverance Assessments in DRC by 
Gender 

 
Figure A4.34 Impact Evaluation on Empathy and Perseverance Assessments in Niger 
by Gender 
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Figure A4.35 Impact Evaluation on Perceptions of Punishment Practices in DRC by 
Gender 

 
Figure A4.36 Impact Evaluation on Perceptions of Punishment Practices in Niger by 
Gender 
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Figure A4.37 Impact Evaluation on Perceptions of Positive Education in DRC by Gender 

 
Figure A4.38 Impact Evaluation on Perceptions of Positive Education in Niger by Gender 
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Figure A4.39 Impact Evaluation on Perceptions of Conflict Education in DRC by Gender 

 
Figure A4.40 Impact Evaluation on Perceptions of Conflict Education in Niger by Gender 
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Figure A4.41 Impact Evaluation on Perceptions Safety and Violence in DRC by Gender 

 
Figure A4.42 Impact Evaluation on Perceptions Safety and Violence in Niger by Gender 

 
 

3.5

3.3

-1.6

1.4

0.2

6.4

-1.3

-2.4

-0.5

-3.6

0.5

3.2

-0.2

-5.0

0.7

1.2

-10 -5 0 5 10 -10 -5 0 5 10

Baseline Treatment Effect Delayed Treatment Effect

Boys feel safe at school

Girls feel safe at school

Travelling to school is safe for boys

Travelling to school is safe for girls

Violence is not a problem in school

Students are not afraid to report sexual harassment

Gangs are not a problem in school

Boys report incidents of violence

Average Intervention effects (Likelihood change)

Male Children

5.0

1.9

4.8

3.1

-0.5

-2.2

2.6

-0.1

-0.3

-0.6

-1.1

-1.6

-1.8

-5.4

-4.5

4.7

-10 0 10 20 -10 0 10 20

Baseline Treatment Effect Delayed Treatment Effect

Boys feel safe at school

Girls feel safe at school

Travelling to school is safe for boys

Travelling to school is safe for girls

Violence is not a problem in school

Students are not afraid to report sexual harassment

Gangs are not a problem in school

Boys report incidents of violence

Average Intervention effects (Likelihood change)

Female Children

Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may
vary by gender. Variables are about children perceptions of violence.  Outcome variables are binary, taking a unit value upon improvement.

Democratic Republic of Congo
Impact Evaluation on Violence (Perceptions)

0.1

-0.6

-0.7

-0.6

0.5

-0.8

0.4

0.2

-0.1

2.6

2.3

2.6

2.5

2.5

0.9

-0.4

-5 0 5 -5 0 5

Baseline Treatment Effect Delayed Treatment Effect

Boys feel safe at school

Girls feel safe at school

Travelling to school is safe for boys

Travelling to school is safe for girls

Violence is not a problem in school

Students are not afraid to report sexual harassment

Gangs are not a problem in school

Boys report incidents of violence

Average Intervention effects (Likelihood change)

Male Children

-0.0

-0.1

-0.4

-0.9

0.0

-2.1

0.8

-0.3

0.4

1.5

2.7

1.3

0.0

1.1

0.2

0.7

-5 0 5 -5 0 5

Baseline Treatment Effect Delayed Treatment Effect

Boys feel safe at school

Girls feel safe at school

Travelling to school is safe for boys

Travelling to school is safe for girls

Violence is not a problem in school

Students are not afraid to report sexual harassment

Gangs are not a problem in school

Boys report incidents of violence

Average Intervention effects (Likelihood change)

Female Children

Estimates from a balanced panel of children (3 periods). Confidence interval at a 95 percent level. Model estimated by gender separately. Length of axis may
vary by gender. Variables are about children perceptions of violence.  Outcome variables are binary, taking a unit value upon positive value.

Niger
Impact Evaluation on Violence (Perceptions)



 

ids.ac.uk Funder’s Report 
BRiCE Project DRC and Niger: Endline Report  
Teacher Wellbeing and Teaching Quality in Fragile and Conflict-Affected Contexts 

 

27 
 

 

 

3. Figures on Impact of Violence Against 
Teachers 
Figure A4.43 Impact of Violence on Teaching Quality in the DRC 

 
Figure A4.44 Impact of Violence on Teacher Wellbeing in the DRC 
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Figure A4.45 Impact of Violence on Teacher PTSD Index in the DRC 

 
Figure A4.46 Impact of Violence on Teacher Punishment Practices Index in the DRC 
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Figure A4.47 Impact of Violence on Teaching Quality by Gender in the DRC 

 
Figure A4.48 Impact of Violence on Teaching Quality by Gender in the DRC 
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4. Figures Distributional Plots (Descriptive) 
Figure A4.49 Distribution of Schools by School Characteristics in DRC Over Time 

 
Figure A4.50  Distribution of Schools by School Characteristics in Niger Over Time 
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Figure A4.51 Comparing the Distribution of Schools by Teacher Gender Ratio in DRC 
and Niger 

 
Figure A4.52 Comparing the Distribution of Schools by Characteristics and 
Composition in the Different Regions of Study in DRC and Niger 
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Figure A4.52 Distribution of Schools by Teacher Female to Male Ratio in DRC 

 
Figure A4.53 Distribution of Schools by Teacher Female to Male Ratio in Niger 
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