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INTRODUCTION

After presenting an investingation of the role of indigeneous
music in the traditional African education, and illustrating the
influcnoe of Musioc upon the LAfrican social econcmic ond spiritunl
environment, this paper advances views supporting the significance
of indigenebus Music in the modern African formal cducation at
gschool and University levels.

THE TRLDITION.L LFRICAN 1DUCTION

"Uneducated" behavior is at times met with among Africans who
have for years been under intengive modern formal caucation or
have been under: Buropean influenced schools. On the other hand,
many Africans who have never had contact with, or becn inflaenced
by modern formal educotion show such dignified and tactful
behavior, and reveal so such refinement in their manners and
speech that they well deserve to be called "cducated." L system
of education that could produce men and women of such calibre merits
n thorough investigation; and, not only rightfully deserves to be
incorporated into our modern formal education, but should have been
its foundations

In Africa, as well as in many lands, the strength of a family is
reflected in that of the society to which it belongs. It has always been
the family that has traditionally undertaken the entire burden of
providing, with devotion, the education of the young.

"In a sociely where family ties are more oftcn thought of as cate—
goriocal than individual, most terms of relationship are applied not to the
individual but to a group of persons. Thus all members of the same generation
within a clan or zioup of related clans may call each ofther as brothers and
sigters.

In such a society, o child has to learn correct behaviour to his
relatives and his superiors in age. Right from his tender yoars

a child is made conseious ¢f the fact that he is a member not only of
hig family but of a large roup which in turn influences him to0 learn from
his clders knowledze ~nd attitudes to life.

The torm "edueation™, in one o{ yho most promincnt Bantu languages,
may be roferred to as "okugunjura® ‘4 word whosc literal equivalent in
Inglish is "upbr%gping“. Inherent in the meaning of the word is the act of
praparing, itraining and transformgnz a young person into a mature responsi-
ble being

Under the traditional African system, cducation took the form
of socialigation and maturation of children, and of inducting them into
the acocumulated heri{ﬁgo of their predeccssors. Mythologies, legends
genelogies, proverbs, oral history, Music, Dance, Nature of the Universe,
codes of conduct and 8pecch were inculeatcd into the younge In some
large kingdoms, training in leadership took the form of cxposing sons
of rulers to couri manners. The young pages werc taus trained in the arts,ﬁf”
of service and war. Modes of livelihood among the common class were
sometimes inculcated by moans of appreaticoship, at the end of which,
apprentices were initiated into the trade.

(1) Runyoro word for cducation. /
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The main objective of the African traditional system of cducation
wag creation of a strong scnse of community. This objcctive was always
vigorously pursued; cspecially at initiation ritcs - at the period of
transition from childhood Lo adult lifc and of admission to full meambership
of the society. The objective hag always beun and it remains to the presant
day a living force in Africas

MUSIC D THE ATRICAN TRADITICHS

A study of the art of Musgic in the traditional African setting would
reveal that the art is not a luxury to an African, but that it is part
of the whole process of living. It is o major source of the African's
accumilated heritage.

Music is s0 firmly cntrenched in the diversity of social functions found
in Africa, that African trnditions which surround rituals of all kinds arc
nlways expressed in Mugic. This has led to African Music being regarded
entirely« Perhaps erroncously, as funciional music by a number of
Africanigts.
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A proper asscssment of the role of Music in the“ﬂfwiﬂﬁﬁftradltlons must
focus upon the characteristi¢ éfrican lifc cycle ond the traditional
African way of living.

Man's life, in the traditional Africnn getting, could bec dischotomized
into birth, infancy, puberty, adulthood (marrlsgc llfe), death and
succession. Hach of the dichotomies form import nt land marks in one's
life with definitc expericnces characterized by music as is illustrated
in Figure 1.
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There is music for birth, music for puberty, music for ~dulthood
and weddings, music for funerals ~nd music for succeszions

The trnditions surrounding birth of » child, which besgins before
birth of a baby at the sceking of a deviver's message regarding safs
deliverty of the baby, consist of music ond dances Birth of twins is
ensucd by a rich ritual in which music and dance play a dominant roles

Musical %roditions surrounding African childhood life consist
of a wealth of songs such as dance songs(_ﬁlaysongn, story songs and
musical games of all kinds. . \1), Before the advent of
modern schooling in HAfrica, children were mostly loft to themselves to
engare in their own pastime activities wiich had values in themselvaes and
possessed thoir own creativencsss

Puberty is a momentous occassion markcd by circumcision music and dance.
Before the advent of modern sclhoolinz in Africa it was during the
initiation rites nt Puberty stage that an intense course of education

was imparted to the young designed to facilitate their transition from .
childhood to adult life. |

Singing and dancing mark marriage ceremonies. Some marriapge rituals
are in real essence operas of the most intensc dramatic and musical
content. Herc wider is a description of o Wahaya 'edding ritual and is being
structured into typical operatic scencs for purposcs of descriplion.

First scene is a notier advising her daughter on how a lady ouzht %o
conduct hersclf in marricd life and how she should behave hefore her in
laws. All this is donc while the bride is being bathed, smeared with ointment,
and dressed. The mother's advice is given in typical operatic style of
recitatives interspensed with arias.” The words of the ariasm praise the
beauty of the bride, of her bride dress and of the institution of marriage in
gencral,

Second scene is a proceasion of women conducting the bride to the home
of the bridegroom. The entirc procession ia conducted in characteristic
music.

Third scenc reveals men singing wedding sonss, normnally love songs,
2t the home of the bridegroom as they wait for the arrivel of the bride
As instrumental music is played, one notices the predominance of the
bowlute at scvernl irnditional African weddings and the abundance of love
themes that cliaracterize the lext of songs thot are played on bowlutesn.

The fourth scene is the arrival of the bride at the home of the
bridegroom. The jubilant mood tha$ mark the arrival of the bride gt
the home of her groom and the march like rhythmsthat precced the srrival
form a charecteristic onerntic climnx heightengd by intenge music and
dancing. § 4y
X

The fifth scene is inside tho home of the bridegroom after the bride
has entercd. The mood is restivg nand love potms are being recited with
nccompaniment of music played pn e trough—zither.

Mcanwhile in the courtyard, outside the home of the bridegroom, therc
is much playing of music, singing and doncing by differcnt partics some
of them being representatives of qulturnl groupings -

(i) MBABI-KATANA, Primary School Kusic Course Book 1
- Uganda Publishing House.
KAMPALA 1973
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tne commonly finds in Africen village communitio?, nn? other par?yd
being formed by visitors from the side of th? b?1do who accom?anlo i
her to her new homes The music is characteristic wedding music ang iex
of the song have either love flieme or have themes relevant to marriagZe

problems.

Music is indispensable for the African's nnd jubiliations at
vweddings and festivals, his pride and sophistication at courl, his
simplicity and humblencoss nt home b his fireplnce, his bravery ~nd cour:s e
at war; but it does most intensely expres: grief at funcrals,

Succession ceremony among scvoral African ethnic groups from
o rich and joyful ritual marked by dignified music and dancinge. The
toxt of the songs are wostly contemplative on lifc.

e a—

Indigoneous Music in Afriece pervades all socinl environment ~s well
as spiritual life. Its spiritual role in African Religions is
unique in that it provides a medium between the living and the dead and -
that through Music invoecaition of onecestral gnirits is achieved,

Music is used by frican verbal artisis to accompany oral history
story telling, speech making ond various lorms of poetic rocitntions.
Geneologzies, proverbks and legends are all porirayed through music,
Traditional African Music is hizhly integrated into the sister arts
of Art-masques, Dance and Drama. Musical therapy is an established
traditional art in Africa.

Music in the traditional African educafional sciting acts as
preserver and disseminator of knowledre. It is in music thot arts such
as drama, poctry, dance, oral hisfiory and folklore have been conceived
and arec bequeathed to posierity.

FPigure 2 helow is an attempt to illusirnte the sart played Ly music
in both preserving and desseminating knowledge in the btraditional
Africen sctting. o
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There is o~ Runyankole son” whic!. bricefly depicts historicnl cevents that
occurrzd in Cenitral, Tast ~nd S?u‘h Afrien ot a period immedintely followins
the 2nd "orld ar - )¢ In this short sonz the artist is not only na
narrnsing the hisiorical cvents but he is ~lso deliverins a moral lesson
in the, refrain: which liternlly translated means: "Bewarce of racinl
hatred®.

Story-telling in recjictive stylc marked by o rezrain is a com on
Africon art Vel

Oncc upon 2 time wnr threatencd the “oundnries of the Dmpire of Kitara.
111 shle=hodies males wcre called to join the iwperinl army. Two brothers
recerred to in this story picked their sperrs and shiclds and went to wor.

On their way to the wnr front theoy cncountered » fettish :hich
propliezied their fahce! It warned thie brotlers that both of them would be .
wounded! The brothers persisted ond went to fisht the war.

As soon as they joincd the war the old hrother, named Kikwangura,
killed two cnemy soldicrs; and on nttachin  a third soldier, he was
seriously wounded! The youns brother also killed two cnemy soldiers,
but wns wounded by o third soldier.

The young brother on sceing Kikwanguz.. _<riously wounded,assisted him and
carried him away from the battle. Before Kikwangura dicd of his wounds, he had
this to say to his young brothcr; =

"I am dying my young brother. When you return home give my love to my senior

wife. I left her expecting. If she gives birth to a girl, name the baby 'Mbanabibi'!
(meaning: I sce evil becausc that is what women sce). If she gives birth to a boy,
name the baby 'Mugenzi' (meaning: The traveller because all men travel),

Recitation of poctry with the aid of musical rhythms played on a solo instru-
ment such as stringed instumcnt of o zither type is a common practice among several
Africa aethnio group.

Acholi Bwola Dance is a typical Afriean cxample of a perfectly unified art
in which music, dance and the performer's art dress complement each other. There
are many examples of African dances such as war dances in whicwdancer wear paints
or masques and other dresses which together with music and dance form complete and
unique African art beauty.

(1.) MB'BI-KATANA, Soncs of Bos: Africn Part 1
Feemillon 7 Co. Litd.
London 1G5
(Sons. Jo. 24 p.28)

A

(2) IBADI-KAT VA, Primary School Music cours: Dook 1
Usanda Publishing [ouse Kompala 1973
(Sonz no. 32 5.106)



THE ROLT OF USIC TN "IE TRADITIONAL AFRIC'I QCCUPATIONS

The significance of Music in the life of an Africon is further illusirated
by the role it playes in his trnditional occupations ~nd activities. Music
is ever prescnt at pastoral, apricultural nnd fishery occupations. Activities,
leisured or otherwise, such as huniing, wrestlinzg, rowing, dancing and any
other work may he asocisted with music.

The gignificance of music in the tratitional African agriculiural life is
being sinzled out for demonsir~tion in this paper. The African agricultural
life can be cast into She followin~ dichotomies cach of which is associaled with
music: clearing bush, plou-hinz, planting, wecding. harvesting and thrasiing.

Figurc 3 below, is illustratins the fact that therc is music for
clea ing of bush, music for plou: 1103, music for planting, music for weeding
music for harvesiin- nnd music for *“hrashing in one or other cof the multitudes
of African cultural groups.

FICURE 3 _

f‘fﬁ#%;t;q ; ’ ( Music)
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Pigure 4 is a superimposition of figrures 1, 2, and 3. It is made in
order to illustratc, more vividly, how indigcaeous music is firmly
enterenciied in the diversity of social, cconcmic and spiritual functions
in tradtitional Africa, as well ns demonstrnie the fact shat music in Africa
i¢ not a luxury but that it forms part of the whole proc=sgs of living.

FIGUR 4
e
F i)
s ~-—Jlfﬂ(7‘:u.§>

-

Byl . -
%{ng) 3 -%*'
el

e ! ¢ | |
\ § . . | |
4 4/ - : '
| 7 | i /
. » _ ' ‘ !
\ ! | | - ;

R © g ‘ o @1 u::'(g ;@f



MODERYN AFRICAN FORIAL ZDUCH 'ICN SHOULD 3E'R RELIVICE
TO RZ'L ATRIC'N LI

——— T — ———— T —

The history of modern cducrtion in most of Africa was enacied hy
Catholic and Protestant Missions which arrived previous to, or a* the time of
tho Partition of the Continent. Althoush Islom had had been introduccd
in Africa long hefore Christianitv, it had not tolten firm roots in
several parts of the Continent hy the time of the arrivnl of
Chrisiian Missions, becausc the primary motive of Arab Moslems had heen
trade rather than propa-~tion of Islam, It was “he arrival of Christian
Missions thot threatened the cxpansion of Islom nnd created an atmoshhere
of religious competition. Mhe Moslem faction and not % first shown
interest in modern schoole beyond ‘he reli~ious one which tau at the
rcading of the Koran.

Thus the concept of modern formal eduention, in Africn, wns
motivated by relificus zeal. Schools in the handg of; cspecially
Missions had 2 destiuctive efiect on socinl cohesion of the Africane.
Replocement of the indi cneous religicns by foreign cnes siruck At the
very foot of Afri-an lifc.

The phrase “Christian Civilization® idealized h7 Buronenn Missions
became the »>rimary aim of educniion in the Cintinent. There Africon
ingtitutions were different from the Duroscon they were termed un—Christian,
Replacement of African customs by Iuropean ns o wvictory of the Christian
Spirit. Thus Christianization and Puarcpean cultursl indoctrination went
hand in hand. Schocle were rorarded as powerful mcans for di.seminatin.
this missionary propacanda since they were ~lso attended b Pagans.

School subjects bore no rilevoncge to re=l life of the peoples
Indi~scneons ‘Music wag considercd "“azan and despiscd by teochers ~nd Hupilse.

While Christians Missiono were “usf founding chools, Europenn
coloninl sovernments were ire-occuridd in building 1y ~duinistrabive
machinery and est-hlishin® law and order. It ns soon remlized %y colonial
covernment that a little sechoolin: would incransce the usefulncus of the
African; and different olicies of eductiion werc cnagted by difforent
Buropcan colonirl grovernments in con‘ormity with their own ccloninl aims
of education desirmed; ecsoccially, for the Afric-n ‘o suit Master-3ervant
rclationshipe.

Idcnlly, first lesson in '‘lum~nities should "¢ %o make pupils sware of
their coatri ution to civilization; ~nd sccond lesson shoul be to teach
them o oul other civilizations of.individunl peoples. Tiws, a sroper
anrpraisal of each otlier should follow.

Under the Burcpcan coloninl syotem of eduention in Africa, Africans
had to 1l:arn much about their Mo ters nnd ncthing ~hout themselves.
Indizeneous iHusic, which is the music that is related to real life and
experience of the people, was brand @ pacan and Jiscnrded in favour of
Buropenn Music.

Sesarated from his environment Ly edueniion, the schooled Africnn deve—
loned loss of Value in, »nd disres_cci of Lig heriia e. /A general ambivalence
toward African herits' e among schoocled Africais is a »ro'lem that chnllenscs
modern African cducaliong.
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The loss is not only spiritunl but it is also fechnical.
Mzclusion of indizeneous music from the colonial Buropocon conceived school
curicula has led to formotion of cnerciions of men and women iho are incapable
of serforming African Music. The skills of performance and the rales of ihe
art are gradually dlsappcrln"

Buropean colonial conceived cducation did not only turn pupils away from
their community, but it Hromotel negative ethnéceniricity which besct proper
srouwth of vouns African Naiions, by producing a larse numher of inert and
lifeless mass who are uprooted from their society, and are no lonper acting
Members of a unity or conceiving themsclves from the standpoing of 'the group
to which they belong. They become extremely disumited and 1ncxaable of offering
cffective servico and leacdership to their communitizs. -

IFDICENROUS MUSIC Ti¥ THE WODERI ATRICAN .DUC’ ION

Schools have come into existence in Africn l.ccaus: civilization has grown
coinlex; so, the formal mothod of education has been superimposced npon the
traditional or informal method,; nnfortunately, without prior study ~nd
apprcciation of the latter. b

Life means growth, and living has its ‘own intrinsic quality which
hocomes the main concern of educntion. Life and its dichotomy constitutes
hizhly valuable experiences ingrnined with qualities and volucs most interesting
to educators who seek to reconstruct such experiences for enrichment of the
minds of their students and stimulation of “heir powcrs of cre~tivity.

Childhood and pubertyhood are not merely preparations for adulthood,
ihey are values in themsclves and possess their own cre~tiveness.

While we ienlize that the murpose of lenrning is not merely continunnce
of tradition, we should however, reconstruct such positive and naturnl experiences
of ciildhood and pubertyhood for early cducntion of our pvpils. Such
experiences would create confidence ~mong the pupils and bring forth morally
positive reations. :

Figures 2 and 3 illustrate vividly the interdisciplinary character
of Africa indigencous music. The study of inde~eneous music is “ound to
contribuic considerably to understanding of related aspecis of learning.

Bearing in mind that hichly divided curriculum that separcies
artificially the soiments of Yifc common to ~11 neonle is not desirshle.
Teachers could cxploit the interdiscinlinary mature of the study of indigencous
African Music  The time thus cained would benefit all su'jectse.

.‘.00..-/10



RAYS OF HOPE

With the advent of new ind: .endent nations in Africa during the
middle of the present century and emerging Universitjes throughout
the Qontinent, Music is begimning to receive the ‘some emphasis as
other school subjects and the concept is developing that Universitics
should be spearheads for promoiing, enccouring ond stimlating a
continued avolution in the cudture of Africa and that they should enhance
srowth of Music to funciion as a true element of that culture

A confcnenCL of African States on the Development of Bducation in
Africa held in May 1961 at Addis Ababa expresscd tﬁe need of development of

African Culture.

Among the conclusions and recomiendations of a conference on the
Development of Hicher FBducation in Africa held in September, 1962 i
Tananarive was the following quotation: '"encournge elucidation of
and appreciation for African Culturc and Heritage."

A Report drawn up in 1962 by the former Unlver51ty of Bas* Africn on
"Needs and Priorities reads as follous'

"We regard the followin: academic subjects 25 among these it will

be desireable to introduce in the Bast African setting when
conditions allow of such new developments. 'le have no attompted to
establish an order of nrlorltles uere and the subjecis are therefore
listed alphabeticallys :

Anthropology; Archeclogy; Biochemisiry; Islamic studies
Marine Biology; Meteorology; Musicy Mutrition; Ph1losop1y,
Psycnolouy, Tropical Ecolo:y.

In 1961 a "Research ~nd Training in Africon Music" prosramme w~s . - »~d
launched at the then Makerere University Collese of DIast Afrieca through
the finanoial assistrnce of a Rockcfeller Foundation grant of £17930.

Similar progrommes have becn launched at different African Universities.
In most Universities the work is still bh2in; conducted mainly on
research basis. DBut at other Universities = foundniions for full -
fledged Schools and Departments of Music have becn laid and the teaching
of the subject is in the full swinge

Meanwhile the world has Leen gaining more conceptual understanding
of Music and, although the suhject is late in “eing introduced into African
University studies, this con be looked at as a blessing in that scholars are
embarking upon the teaching of music, fully equipped with the mordern
conceptual knowledse of the subject.

Music contributes an essential facet of Man's cultural manifegtotion.
It is crected by man. It is o product of his general physiologicnl
consitution, motivoted and diversificed both by individual or collcective
inventiveness and by cultural environment. It can not be properly investisated
if appronched as an isolated phenomenon,

The world now renlizes that Music does not exist L - and of itself but it is
part of the totality of human behavior. Thais noint has been fully hrought
out by Kolingki in the journal of Ethnomusicology of 1967 Number Cne.
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A new branch of lMusicol study entitled Ethnomusicolo;:y that has
been structured into some of the courses offercd at the newly established
Departments and Schocls of Music is 2 dircct ncknowledgement cof ‘this
universal aspect of the study.

Another aspect of the concept of music that is being fully
acknowledged at the newly established Departments ond Schools of music
is its interdisciplinary character.

Barlier on in this paper emphasis was made on the role of Africon
Music upon the social, spiritual cnvironment of the Africane. While African
orientated studies are still at their carlist st~ge, o stimulus for their
deveclopment must come from a ccemprchensive approach o the siudy of
African Music which tnkes into acount the cross-disciplinary charancter of
the subjeet which would constitute an enormous ncodemic vnlue 5o African
gtudics in general.

.
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