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Resur.1e: Secondary sch ools are considered by 
nany sources to be one of t:1.e most ioportant 
institutions for noldin g t h e values and 
attitudes of the influential citizen s of 
the future. This paper will exan ine sooe of 
the theoretical bases for the assun ptlon t h at 
schools can be effective agents for national 
development and will t h en look at soo e of the 
current activit ie s of secon dary sch ools in 
one African coun try . In particular it inves
tigates t h ose activities which seen to be 
related to developin g a sense of nation al 
identity, and a willingness to share i n the 
physical work necessary :for develop::1ent . 

The belief i n the i o portan ce of the secondary sch ools 
as attitude and value s h apin g i n stitution s is clearly 
evident fron t h e educational policy docurJen ts and co::.
rnission reports of t he t h ree East African countries . Equally 
clear is t h e desire of t h ese nation s to ~ave t h e sch ools 
produce pupils with attitudes and values which reflect the 
nati on ' s goals: a sense of nation al unity, a tolerance 
for peoples of differen t raci a l or tribal bacl:groun d, and 
a sen se of ob ligation to contribute effectively to national 
developDe n t . ... 

Fron t h e poin t of view of t h e social scientist , h owever, 
a closer look is ne eded at t h e relationship b etween the 
characteristics of t h e sc~ools a n d t h e sub s e quen t attitudes 
of t ho pupils . Is t h ere a n y evid ence froo research in Soci a l 
psych ology, or oth er disciplin es, to support tl': e coi:1mon belie fs 
about t h e effects of' different k inds of sch ools? Uh.at expe
rien ce is availab le fron t h e davelopo e n t of oth er n ations? 
i'Jhat is t h ere to suggest t h at t h e effe ct of t h e sch ool can be 
separated out from t h e con bin ed effect o:f faaily and community 
on t h e pupil , or t hat t h e effect of the secondary school can 
reverse or stron gly o odify t h e teach ings of t h e faDily and 
commu n ity? 

Th e educational system of East Afric a , during the coloni a l 
period , was foun deG on t he belie f t h at t Jo sch ool could be used 
to radically alter t he pupil ' s entire set o:f attitudes and 
beh avior pattern s . By i mmersin g to pupils i n a cm:ipletely 
nair environc10nt, h£.=.. a sch ool pa tt e rned after ti1e British 
Public Sch ool, :for a period o:f :four to six years it was believed 
that sign ificar..t c h a n ges could b e r.mde . Th e key to t h e 

*The resea rch reported i n t h is paper is part of a larger 
study of secondary sch ool teach ers. Th e study is b eing made 
u n der a fellows h ip granted b y the Fore ign Area Fellows h ip 
Progran . :-Iowever, t h e opin ions a n d s ta teo ent s i n t h is paper 
a re t h ose of t h e auth or and not necessarily t h ose of t h e 
Fellows h ip Prog r am . 
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efrectiveness of such schools was felt to lie in the isolation 
of t he schools froo outside influe~ces, and the total cont rol 
which this gave the school over ti1e pupil 1 s enviroI~Dont bot~J. 

in and out of t he · classroo~ . 

Schools of a similar kind had been effective in producing 
an elite 5 roup in England ·;-r i t):1 a cor::nnon set of values and 
attitudes . The British Public School ·was conceived of as an 
ins ti tu ti on to teach and mai ntain a way of life w:1.ich was 
derived from the upper classes of society . Tl"lus pupils needed 
to be protected from the outside pressures of a community whi c h 
did not adhere to tl:.is way of life . (For a fulle r discuss ion 
of this see 1-'Ius g ravo, 1965 , p . 226) not '...1nhaturally ti1.en , t he 
Briti sh tended to view the s ituation in Eas t Afri ca in a siLlilar 
way . The problem was to educate the African pupils in a way 
of life ~-ic~ was derived from the upp~r section of society 
(the Britis~) and to protect the pupils from a society (the 
traditional environment) with an entirely differe~t style of 
life . 

The effectiveness o:.l ;, J.is sy"..; ·c ..... l •• .l.U 1-... ::i.rica. is discussed 
by several authors. Musgrove (19S2) describes a well-known 
boarding sch ool in East i~rica as being able to orient t he 
boys away from tribal g~oups and towards gro~ps based on s c hool 
organization and activities. He says t e sc~ool affects t he 
boys ' attitudes toward marriage , occupational choi ces, and 
standards of social behavior , Similar comments a r c made about 
a Nigerian. secondary school by Hawkes (1965) . He attributes 
the ambivalent pattern oi' bo::.avior of the boys to the clash 
between t he values taugl.1.c i n the school a:ad tl1.ose learned by 
the boys at home. This 3uggests t hat, at the very least, the 
schoo l hap a strong eno- 5h effect on attitudes to produce 
serious conflicts for th3 boys . 

Such descriptions ::.c.ncl support to tho commonly accepted 
belief in the effe6tiveness of schools ir produc i ng desired 
changes i h pupils . Yet n•> ither those des criptions nor t he 
commonly held beliefs about th3 effects o f · education are · based 
on experimental data rel ating ~ pa cific ch~racteristics of 
sch ools to specific kinds of a1·1:i tudes . A search of t h 'e 
li torature and t~ e popular preE f · v.rill pro r..:!:ice an imr.10nse number 
of re:feren ces dealing with the ·,;eneral problem and calling for 
this and th~t change in tho sc~~·ols on tho assumption that sue~ 
a change ·will produce certain 1 )s ired r sul ts. But, t here is 
little or n otJing in the way cf scientifically accep t able 
evidence to support such belie1s.* 

* For an atteopt to reL:.J, , ~ extracurricular activities in 
an Aoerican h igh school to c(it~i::n. o.spec ts of political 
socialization ~ee Ziblntt, l<.f i . Th1fortunEtely he was not 
able to obtain very conclusj_,r) covid.c;nce o:f." a relationsh ip 
between the two. 
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I1Iy purpose in making these stater::1euts is not to attempt 
to d i sprove t hese beliefs , but rather to po i nt out just 
how hazy and ill-defined our w-iderstanding of the -relation
ships involved are . This deficien cy bocones particularly 
a cute in Afric2.J.1- countries wh ich face t he problem of re
designing an inb.eri ted school syster:i i n order to p r oduc e 
a new and more relevan t set of pupil attitudes and values . 

Fortm:1ately there is a considerabl e body of r esearch 
i n Social Psyc h ology relating to attitude foroation and 
att i tude clc.ange . Al though ::iost of t h is worl: has been done 
in Western coun tries , it c c:.n p rovide a n umbe r of useful 
i ns ights and guidelines for those interested in the effec ts 
of secondary school s on pupils i n devel oping cowLtries . 
Hypotheses forr:.1ulated on t h e b asis of t l:is research will , 
o f cours e , ll.eed to be test ed in an African environDcnt . 

Relevan t Research i n Social Psycho logy 

Efforts to consciously change pupil1 1 att itudes i n East 
African schools frequently consists of the presentation of 
correctional information atld a~ exhortation by the Headmaster 
urging the pupils to c hange their ways . However , t he r e is 
conside rab le research evidence (e. g . Sherif, 19 53, p . 218) . 
which suggests that this , in itself, is seldon a.i.'1. effective 
mechanisn for producing change . Att itudes and values of 
pupils are r arely based on r a tionally derived pos itions 
and.hence are not susceptible t o l ogical reasoning i n favor 
of change to a different pos ition. Dean a n d rosen (1955 , p90:ff ) 
discuss soDe o:f t he possible effects whic:i:::. correct ive i nfor
mation . CA~ - ~~~~ . depopding on t h e per~onali~y char acteri sitcs 
of t he listener . 

A more promising ~rea of research deals wi tb t h e concepts 
of reference groups and ,;ier,1bers:-iip groups . At titude cl.Lange 
c an be effectively brough t about by eith e r changing t he norms 
of the me::ibersh.i:i_J g roup (i . e . t h e group a pcrsoa belongs to) 
or by inducing a change in---rGference groups (i . e . t he group 
·whic h a person identifies with and aspires to be . a membe r of) . 
The latt e r c:.1cthod is usually t he easier of the two . 

Siegel and Siegel (1957, p . 264) i n a study of' girl' s 
living groups at Stanford Uni vers ity, point up t he effect of 
enforced rneubership groups (the g irls were assigned to living 
quarters)- on c 2-ie..nges in re f'e rcnce groups· ar-d consequent c1:-1anges 
in attitudes. A sir.iil a r study , uhich provides a direct 
parallel to t h e si tuation in an Africa~ sc~ool, is the study 
by iJewconb (1962) of attitude c:-ianges of students at Be:nni ngton 
College in Vernont . 1-Ie was able to der.10ns tra t o t :'la t t he i n ,;.. 
struraental factor i n t l--:i.e attitude c i-:ange . of .. t be g irls wns 
whether or n ot t hey s h ifted t he ir re:feronc o g roup frot:J. t he ir 
family to t h e college . 

The problc:-:.1 i n an Africa.n secondary sc2o.ol c an b e seen 
as one o:f inducing boys to accept what is at first an enforced 
menbers:'::lip group (i . e . t Lo boo..rding sch ool , or perhaps h is 
h ouse within t l1.e sch ool) ultimately ·as a reference g roup i n 
p l ace of l1.is tribo or conr:.1w i.i ty which is t lie reference group 
h e brings with h i n to t he scl':ool . To induce a change o:f 



reference groups it is clenr t~nt the new group n ust satisfy 
t he needs cf t::.J.e individual as uell as or better than h is 
old reference g roup. The n e1v group n ust also offer attractive 
rewards to the individual ·who is go i ng to change . 

The secondary boarding sch ools of East Africa would seem 
to have great potential for constructing with in theGselves 
reference groups wh ich. would be attractive to n ew pupils . Th e 
isolation of the school co1:1binecl with t i-:e opportunity for t::.i.e 
staff to control all aspects o:f e.. pu pil ' s life wl1.ilo he is at 
t~e school oake it possible for t h e sc~ool to set up a group 
of whatever type they desire . A nei.·1 pupil wi1.o wants to become 
accepted by h is school fellows does so in large part by demon
strating his willingness to think and behave in t he ways of 
the group . If the attraction of t he new group is strong enough 
t he new pupil will , over a period of h is sch ooling , cor:Je to 
accept their n orms as h is own . 

To the extent that this suggested transfer mechanisn is 
valid , the problen in Eas·t i '...frica today lies i n structuring 
the no r !:ls of the scl-1001 co::1:'..1uni ty irl such a 1vay t:1.at t hey 
reflect the attitudes and values needed by the new nation of 
wh ich the school is part . Having inherited a school systen 
whose structure is primarily derived :fron n.no t h er culture 
there is general agreement t hat changes are needed , There is 
less agreer.1·ent, however , on t l1.e extent and type of change which 
is needed . This lack of agreement reflects, in part , the very 
li1:Ji tecl state of our understanding of the process by which 
specific ch aracteristics of t h e sctlool affect attitudes . * 

Sone Characteristics of Secondary Schools i n an East African 
Country 

The rest of this paper will be devoted to presenting an~ 
discussing sooe recently collected data on the c haracteristics 
and activities of the secondary schools i n an Zast African 
country. Let me state at t he outset that t~~e purpos e of this 
study is not to criticize, but rat~er t o describ0 t h e situation 
which exists in t he sc:i:10ols sooe years after i ndependence . The 
author i .s :fully syopathotic to t h e irn:icnse challenge fuced by 
a new country with linited resources at its disposal and the 
consequent d ifficulty of naki ng rapid changes . It is intended 
that the study illumina te the situation in order to see where 
progress is being w::i.de and where progress in t h e future would 
be nost benefic i al . 

*It is t he author 's ·ope t h at t h e research reported in 
this paper will at least lay t h e e roundowrl: for the study of 
these rclation snips . Ultioately it is hoped to relate this 
data on school charact~ristics to to a recent study of pupil's 
a tti tudos i n 1:iany of t he saDe sch ools . (See for oxar.lple , 
:;:coff and Von der i-'Iuhll , 1966) 
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The study 1·1as .::. arried out in a sc.n .ple of sclJ.ools d r awn 
r andon ly frow a geograpc ical l y strat i fi e d list o f all t h e 
gove.r rn:ient secon dary s c h ools i n t h e country . Tab le I below 
shows s on o of t h e relationshi~s between c h aracteristic s of 
t ~J.e s aDple and those of t h e entire ~roup of sch ool s . 

Table 1 

Charac t eris tics of t h e SLlDple and t h e Popul a tion 

Characteristic :Jc-_:.#11)10 </' " 0:7' r.i......, G t 2.l /~·o l' 
S::tLipio Po pulctioa Tc.>t 2.. J_ 

Hw:i.ber o f Sch ool s J l 72 

F ounding :Body of Sch ool 

Govern..~ont 7 23% 19 26)t; 
Catholic 9 29% 19 26% 
Anglican 1 2 39% 21 JO% 
Othe r ( Ifuslin , 3 9% lJ lC~ 

Arso. l~han , etc,) 

Type o:f Gel ool 

Boarding 28 90~~' 54 7 5 /~ 
Dny J 10~~' H3 25~ 

Sex of Pupils 

Boys 15 48% 35 49% 
Mixed ll J6% 26 J 6% 
Girls 5 l61G ll 15% 

Hi ghest ?orn in Sch ool 

6th ? orr.1 9 29cp 19 . 26?s 
4th ::Jori.'1 1 4 457~ Jl 4J% 
Jrd or 2nd Fort:1 

,., 
26% 22 3 1% u 

The data. was obtained during a visit by t h e auth or to 
each of t h e schools . A seo i-structured i ntervi ew cu.r.1 checklist 
type of instrunent uas used . Th e i nfo r r.1.::tt ion was gene r a lly 
obtained fro r:1 an intervie-w \'lit::;. t h e head.1;1aster and i;,1:1.ere 
poss i b l e corroborated wit~ sc~ool records and other senior 
ner.1be r s of staff' . On a nur.1bor of the mo r e i mportant i t e i;.1s 
provision was n ade for an indepe~dent r a ting of t h e sch ool by 
t h e interviewer h i oself . 

Th o reliability and validity of t h e data a r e d i ff icult to 
asses s . Th e great i:1ajori ty of the' h e<ldr:mstors were open and 
f r ank in t h eir replies . JJot hlf'requen tly i n.f oro ation was given 
1·1h ich reflected failure to ach ieve desired goals or otl'lcr 
s h ortcon ings, t hus indi c ating a degree of trust of t h e in~er

viewe r . :Ieadi.:1asters are usually a ware of n ost of t h e asp'ects 
of sch ool life because of their direct responsibility f or t h o 
total fun ctioning of t h e sch ool . Yet , i nevitably t h e r e are 
bl i nd spots or n r ens of a isinforn ation a s a result of personal 
inclinations of t h e head~aster or peculiar situations in a given 
school . Hopefully t h ese are of ci. ran.d on nature and will Lave 
little effect on t h e overall results . 



The School Pro1:.1otGs a Se:;.se of Hational Unif'ica ti on and Identity 

That this goal is considered of prine importance by deve
lopin g count ries is evidenced by virtually every stateoent 
nade by national leaders on t J.e role of education . A good 
exanplo is provided by the I~onya Educat ion Comnission rteport 
w ... _ich states: "Ho proble'.:1 is wore i u porta:nt to t lc.e future 
welfare of I~enya t h an t h e cultivation of a sense o f belonging 
to a nation • • •. " ( OrJinclo, 196L~, p . 28) The sase report continues 
i n a l a ter section by indicatini'.S sonG of t he ways in which a 
school nigh t begin to develop such a sense of belonging , 

A sense of belongi ng to a nation is not Lerely 1 

or perhaps aainly, soQothing which co~es tro8 
study or reasoning faculties . Quite as ir:.1i:>ortant 
. , , is the experien ce of an at1:Josphere . • , , We 
refer in t b.is po.ragraph to t he i r:1pv..ct of c e renonial 
on the at:1osphore o:f a scuool and its possi"blo 
con tribution to nation.hood • •• , \Je suggest t hat 

such cereooniGs n i ght occasionally i n clude 
the singing of t h G national antheo , or tLG raising 
of t:-1e •• , n o.. tional falg . (Ol:iincle, 1964, p . Li.o) 

ThG report goes on to suggest ot~er syr.1bolic acts to 
drar:mtizG the wealth p res Gnt in tho diversity of trc.dition 
and abilitiGs of t h e various p a rts of t h o nation . Sinilar 
co1i1ents can be found i n t he Ug ando.Educ a tion Corn:iiss ion Report 
(Castle , l96J, p . l~) al t h ougl-: of a less explicit nature , 

Inforf.lation ua.s collected on a nur:1ber of specific 
activities wh ich werG felt to be relevant to t h e sooewhat 
elusive concept of t he 11 atr:-;osphere 11 of t h e scl1ool i n terl:ls 
of pronoting national unity . T~1.e indicators i~cluded cere 
monial aspects such as the display of t h o nat ional flag, 
the singing of t h e national anthco , and t he use of cerenony 
at tines of no.tional significance like Independence Day . 

Froo Tabla 2 it can be seen t ha t about 20~ of t he schools 
display t he n ational flag frequent ly ( every few weeks) about 
5071a fly t h e flo..g at oost several times a terr.1 , and tho renaining 
quarter either have n o flag or n o pcle , In only one sch ool i n 
t he sar.1ple is t h e national flag flown daily , and t hat school 
is a unique 11 oodel" sch ool fi:aanced b y USJ\.ID and staffed 
prir:iarily by Ar:1ericans. 

Table 2 

Displ ay of Na tional ~lag 

Frequency Displayed 

n o flag 

Flag but no Polo 

About Onco/ Tero 

Sev eral Tines/Te~~ 

Frequently 

No . of Schools 

6 

2 

1 1 

5 

7 

% of Schoo l s 

19% 

7°/o 
J6% 

16% 

22% 
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Tabl e J i ndica t es t h e fre quenc y wi t h w:J. i c h t h e national 
a.nth eD i s sung . A f u l l 35% of tl1-e s c ho o l s n eve r sia g tho 
ant h e r.1 and o~-il y 26% s i ng i t r.1o r o t h2..n onc e G. te r D. I n pci.rti a l 
exp l anation i t s .i.iou ld b e sai d t h at t lJ.e o.ne1.e D i s sonewh at 
d ifficult to s i n e a nd pe r h a ps would b e eas i e r fo r t he sch o o l s 
i f it we re r enrra ngod . 

Table 3 

S i n g i n g of t he IJationnl i>nth e n 

Fr e quen cy Su ng 

Ifov e r Su ng 

About Onc e / Ter o 

Sev e r a l Ti n es/Terr:1 

Frequently 

IJo . of Sch o o l s 

11 

1 2* 

5 

3 

% o :f Sch o o l s 

35% 

397& 
l67G 
10)~ 

* Includes one s choo l t h a t p l ays t h e ant~J.e l'..1 b u t does 
n o t sing it. 

The r:iost obvious o p portUJ.J.i ty f or c e r enon y occurs a t t he 
annive rsary of national i ndependenc e . Tab l e 4 i ndic a t e s t he 
a ctivities rrr1.ich the s choo l s o rgani zed f or Ind ependenc e Day 
t h is y ear . Th e r e a r e t wo fac tors wh ich c a us e d t h e sch ool s to 
be s oDe wh a t l ess a c t i ve t h an t l-:.ey n i ght h ave b een . Be e a.us e 
Independenc e Da y f ·e l l n ear C 1e ~:1iddl e o f t h e terr.1 it was nad e 
part of t h e hal f - te r n h o l iday during which many of t he stu d e nt s 
and s t aff l eav e the s ch oo l . I n addition , s ch ools we r e off icia lly 
encourage d to h ave pupi ls tak e par t in town or d istrict c e l e 
b r a tion s and Da n y headnas ters fe lt t h at t h e school should n o t 
c o1:J.pe t e wi t h t h o se c e lebra t ions . :Gve n wi t h t l"2.ese qua li f ica tion s 
t~ough , i t is s urp r ising t hat on l y 19% of t ~e sch oo ls h ad any 
fo r n o:f cerenon.y s u c h a s a spec i al c h u rch s e r v i ce o r a f l ag 
rai sing oereoony to n a r k t ho day . 75% of t h o s ch oo ls s ent u 
del egation o f pu p il s to t a ke part i n loc a l c e lebr a tion s but 
onl y h a l f of' ;,r,:-:.ose s c h o o l s a r rane ed s ooe forn of ent e r t ainr:1ent 
a t t h e sch ool i n add ition . ( e . g . :filr71 s h ows , speci n l foo d , 
a dan c e , et c , } 

Tab le L;. 

I n d e p e ndence Day Ceren on i o s 

Type of Co r er.10ny No . of S ch ools % of S c~ool s 

Did n oth i n g 2 5ot_ ,o 
On ly Sent Pu pil s to 

Town ll 36~ 

Sent Pupils to Town & 
Ent e rt a i rn:wn t a t ("" -

JC~l . 12 39% 
Had :Jcl::.oo l Cer enon y 

or ClJ.urch Servic e 6 19'ib 
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Anot~cr aspect of the national atoosphere of a sch ool 
involves t he extent to wl:.ich n.:i.tional develop'.:10nts are noted 
and discuss ed in t ho school . Aro there tir.Jes v1hen the 
attention o f tho sch ool is focussed on nationo.l events , tiQes 
when pupils a re Dadu to feol t~1nt they a re shariilg in i r.1por
tant developr:ients o"' tl-:eir country? One nensure of t h is type 
of atoo spher e woul d be tho existence of scheduled civics 
classes when s uch topi c s arc regulo.rly d iscussed . Likewise 
a current events soci e ty whi c h oct r egt' larly and p e r _a.ps 
r:1ainto.ined a. pu blic notice board of newspaper clippings, would 
also he l p to awa~on. national consciousnes s . 

Civics C~asQos and Cur=ent 3vent Societies 

Activity Present i n School Ifu . of Schools % of Sc h ools 

Both Socie t y and 
Ci v ic s Classes ~ 

Current Svents So ciety 14 

Civics Cl asses 6 

Ev ents Di s cussed in Zistory 
and Geogrophy Clc:.sses 6 

Special I 1!ec-:in53 for :Uiccussion 
with HGC Cla s3eS 4 

IJot:-1i ng ;:i.entio~ed 10 

* or 4L:-% of the sc~1ools in t he saopl e having H . S . C . Cl ass es 
Not e : These i tens do no~, total because sone sc:'lools are 

counted i n r.1ore t ~J.an one co. tegory . 

Fror..i Table 5 one note•• that nearly half ( li-5)0 ) of' the 
sch ools have current event::; s ocieties , a lth ou3h the level of 
activity of these eroup 0 ~o.rios considerably be tween schools . 
In some t :1e .society i!: popular and has frequent ncctings, 
while i n others t b.e society i..ay hetve only a handful of menbers 
and r.1e et qui te irrcGu:1- ar.J.y. About 20$£ of t he school s have 
scheduled ci vies classes, ~"!.suu.lly one period a week , wh ile 
another 20% h ave no for::-ial p 0riods but do d i scuss events i n 
h istory or geography 8lass v1ha11 tl-iere is interest . * 

.. In schools··.r:-ere ·t-~:o::'.' c a:::-c Higher School Classes t here 
are usually periods devoted to the prcpo.ration for the general 
paper . These peri ods can ~asily be u~nd t o discuss topics of 
nat ional i nterest nnd so~e t~oes outside spea~crs will be 
brough t in to address t~~.e 1..;lass. Unfortu nately speakers are 
difficult t o got nnd are quite rnrc except i n the case of 

* Thi s latter :fie ur- tJ n ay ·we l l be too low sinc e headoasters 
would n ot always be :J.·,mre o1~ the extent to '"hi ch nati onal 
issues are discuss 0d i L clas3 , 
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schools near a large city . The presenc e of t~e Hig~er Sc h ool 
tends to p roduc e a ~igher level o f d iscuss i on and a ctivity 
with r egard to national affairs t L::m is fou..."'ld i n sch ool s 
wh ich only l-iave scliool c e r t ificate clas ses . 

F i nally , nent ion n u st be made of t he s c h ools uh ich i n di
c a te n one of thes e activit ies n.nd which make up alnos t · one 
t h ird of t he snnplc . In al l cases t!-ie heG.dnaste r was asked 
about t he existenc e o f t hese act ivit ies . If ho could n ot 
t h i nk of any t be i nterviewer would probe by asking specif i call y 
about on e or wore of t he possible a ctivi ti e s , T3erefore , 
schools lis ted i n tl:..e last c ategory can be i n terpre t ed as 
having vi r tually no a ctivity a long t h is line . 

~fuil e it is not 8Y i ntention to suggest t hat these a r e 
t he only possible indicauons of a scnool ' s efforts to develop 
a sense of national i dent i fi c at ion i n its pupils , there 
appear to be few other ac tivit i es currently t aki ng place in 
e1e scl1ools wh ich could oe i nte r p reted as cont ributing to a 
sense o.f' national u...'iJ.i ty , . Tll.c only po ssible exception i n sorae 
schools is tl-ie debating s ocie ty , Debat ing is ve r y p o pula r 
and is frequen tly the o o st active society .in t:Le s c h ool , To 
neasurc t he cxte::.1t to wl:..ic:b. tho debates cor:tri but ed to an 
awareness of natio~al i ssues b eadoasterG were a sked a bout t he 
content of t l10 r.1otions c: ebu.ted . Table 6 i ncli c ntes t!J.e frequency 
which issues of a nationnl typo are report ed to occur . A 
n uob c r of ~eaclums t ers indicat0d t hnt t :J.ey vetted topics . a.head 
of tine in order to can cel one s w2i c h were politically sensitive , 
On the oth er :-iand , a few headr.msters said t~J.at t he b oys had 
coraplete freedoLl to dis cus s ~mt over t he y liked . The iopres 
sion of t he author is tl'la t even i n sc:'.lools lis ted as very 
frequent topics of nat ional i n terest probG.bly occur about 
half t lJ.e t i r:1e . 

Looking.bac k over t he data i n t~i s section one is struck 
b y .t h e relat i ve lack of a c tivity in a n a r ea cons i de r ed to b e . o f 
h ighest priority by tl:i.e n<J.t ional leaders . Given t he fairly 
lirai ted experience whic:'l the pupils bring Hi th t h e n to sch ool, 
e . g . few of t h eD have over trc.vo lled out s ide of tl-ie i r own· 
district , i t .would seco tll:::i.t tlJ.e sc:'lo o l has potentially an 
importan t role to play i n 0rienting pupils toward the nat ion 
as a whole . The rol e become s evon Do r e il7lpo r tant when one 
considers the exten t to wl'lic:'l other agencies such a s f ar;iily , 
c hurclJ. , conDu..."1.i ty, an.cl r:rn.ss r:i.edia are able to contribut e to 
t h e developn ent o f a sense o f identit y witL tho national unit . 

The fanily is still .. v e ry n uch rooted i n the tradi tion<::1. l 
way of life ~it~ its eophas is on k i nshi p a~d tribal s roupings 
while tl':e c h urch and .cor.:u:mn i ty tend t o be ori entecl prir.iar;i.)..y 
t o local a ffairs , ilb.Gt about nat iona lly oriented nas s medi a 
suc h as newspapers , radio , and television? To what e xtent d o 
t h ese sourc es have t ho opportunity to i nfluence studnnts? 



-10-

Table 6 

nat ional IsSUGS as Debnte Topics 

F requency 

Very ? requent 

Occasionally 

Ver y Rarely 

ITo . of Schools % of Schools 

11 

13 
6 

Total JO* 

37% 
l~ J% 

20% 

* lJo infor~:iation ( 1) 

Pu pil Exposure to IJational Cor:.munications I11Gdia in S c h oo l s 

Sirice n ost of t li.e schools are boarding sc ~i.ools where t h G 
pupils spend as ouc J.i. as te::::. ::10nt:i::s of t l:-_e yG a r , it is appr o 
priate to inquire i n t o the opi_)Ortuni ties wh icl1. pupi l s have for 
exposure to n.:::ttionnl coDr:iu.nications Dedia at s c h ool . Data 
was collected o n the oxistenco and use of sue~ aed i a in t he 
s c hoo l s . 

Radio is po t entin lly t __ e ~:1ost effective of' t i1e Dedia 
for reac hing t he g reat es t r.umber of pupi ls . Tabl e 7 present s 
the infor:nation on total nur.1be r of radios per h undr ed p u p i ls 
per sch ool . Tho nu::i"be r o f r adios i n eac h sch ool i s cor:Jposed 
of t he nur:1ber o f sc:1.ool own ed r adio s (usually 1 or 2) nnd 
t h e heac:lnus t e r 1 s estinate of the nur:1b er o :f private l y own ed 
radi o s . This estir.mte nay well be on t he low s i de , b u t is 
probably of the righ t order of' r:mgni tude . An ave r n.ge CO!...!pu ted 
by using the c ent er vnlue in en. c h interval yie l ds a figure 
o:f 2 . 6 r adios per h u ndr ed :'.)Upils i n boarding s c h oo l s . Round i n g 
t he figur e upwards to J/100 pupils to a llow for undercstiont i on 
gives a total of about 1 radio fo r every J5 pupils . 

Table 7 

IJunbe r o f Radio s per 100 Pu p il s by S c hools* 

Ho 6f Radios/100 Pupils No . of Sch~ . % p f S c h s . 

Less t~1.an 1 4 1L~% 

1 to 2 l;. 14% 
2 to J 9 J2~~· 

3 to l~ 6 22c;s 

4 to 5 5 1 ()('f 
0/'J 

* exclud i ng day schools (J) 
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The ratio is n ot as bad as it might seem; at first glance . 
Typically pupils ·live in h ouses with ax1ywhe re from 10 t o 25 
pupils per room. '\'Jl"1en a r adio is on it can eas i ly be h eard 
by all t h os e in one room, and n ot infrequently by t h ose i n 
adjacent rooms . I-~ence t h e ratio approaches a situation ·where 
every b oy is with i n listening range o f a radio in the d or
mitory . On t he other hand, there is aot much time wh e n 
pupil s are free to listen: a few minutes at meal time, an 
h our or so i n t he lat e afternoon, a few minutes bet·ween t he 
end of prep and lights out, and during weekends . One also 
gets t he impression that music is far more popula r t h an news 
or information p rograms among the pupils . 

\H"lat about i mportant national events b roadcas t on the 
radio such as p r esident i a l speec _es ? \!hen queried about 
whether t h ey would make arr angements f or t he sch ool t o listen 
to such t h i ngs headmasters u sually indicated t -:ie ir willin gness 
to do so . Bowever, few of them could cite a specific i n stance 
wh en t hey had done s o, and most said t::ia t t :1e practical dif
ficulties like the l a ck of advanc e n otice, t he p o ss i b le con
flict with t b.e s ch ool scbedul e , and t he lack of suitab le . 
facilities made it very difficult , Combi ned with thes e dif
ficulties is t h e fact t hat t h e national rad io s ervice at 
present does n ot seem to have a cons cious p olicy of bro ad
casting material de s igned to mold n ational opin ion . Thu s 
whi le the coimnw-ii c ations network appears to exist, t here is 
little c·o-ordinat·e d effort d ire ct ed to·ward maki ng use of it. 

Si milar i nformati on was collected on the availability o f 
t h e nati onal newspaper i n the sc~ool s . Table 8 presents t he 
nu.rnber o f copies o :f t h i s newspaper r eceived b y t h e 'schoo l in .· . 
terms o:f t he number o f pupils in t h e s ch ool . 

Table 8 

Number of Nat iona l :newspapers per 100 Pu pils by Schoo l * 

No . o f Papers / 100 . Pupi..Ls Ho . o f Sch e . <!'/,, 
1~ of 

Less than 1 lJ 

1 to 2 7 
2 to J 6 

Over 4 1 

*excluding day schoo l s (J) ; ITo i nformc:cti on ( 1) 
~Jo te: .. t"'verage = 1 . 2 papers per 100 pu1)ils . 

Sch s . 

L~ G% 

26% 

22% 

L~% 

~Jith nearly h alf o f' the scLool s ~aving less t han one paper 
a vailab l e f or eve r y h undred pupils,. t :1.e opportunity .. to see a 
newspaper is relatively small . In only a small number of' 
cases was t li.'e re as much as one copy per h ouse . Bore oft en 
t her e would be one or two copies put in t he library , a 
:facility which i n many sch oo ls is open only during certain 
h ours of the day . 
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What opportunities do t l1.e pupils hn.vc to buy t:l::eir 
own papers? Schools were ran~ed on a four point scale as 
t o t h e ease and f r equency i;·.rith wh ich t h e hcadnas tor esti
mated pupils could and did purchase papers . Table 9 indi
cates t hat it is neit er easy to buy papers n or a :frequent 
occurrence in more than h alf of t he schools . 

Table 9 

2 ase and ? requency of Pupils Purchasing~~wspapers 

Ease and ~roquency Ho . o f Sc h ool s % of Schools 

Very Easy and Very 
Frequent 1 3% 

Moderate l y Easy and 
Iloderately Frequent 6 2oc0 I 

Moderately :!)ifficult and 
Not Very Frequent 7 2L~<Jb 

Very Difficult and Very 
Infrequent 16 53% 

JO* 

* Ho informat ion ( 1 ) 

The e~ceptions a re, of course, the dn.y scho ols in the larger 
t owns . 1-!owever, f or bon.rding ·-school s , even when papers are 
available ,;Ti t h.in a reas onable distance , the pupils -a.re generally 
restricted to the sc!io·ol s during t'_e week and seldom have 
surplus cash t o spend on such t h ings . In other words, if 
rea listic opportunities arc to occur f or significant numbers 
of pupils to see commercial papers or magaz ines the sch ools will 
have to make considerably greater effort to provide t hem t han 
is now t h e case . 

Finally, what about t h e use of television? kt present 
approximn.te-ly - ·l:.D'j~ o f t l e sch ools have · television sets . Cu-rrent 
cxpnnsion of transmission facilities will r.mke recepti on p os sible 
i n as much as 60% or 7ocjv o :f t:10 sc~-iool s i n the n ear future . 
Again , h owever, t ie difficulty lies in t h e use of t he opportun ity 
provided . Table 10 s h ows t:i.1.e extent to which t:i.i.e sch ool s wh ich 
have T . V . sets are currently caking us e of t hem . 

Table ·10 

In and Out of Class Use of Television 

Time 

ITot at all 

1-Jh rs/week 

4 - 8hrs/wee:{: 

In Class 

lTo . o:f Sch s . 

J 

5 
4 

13 
Average= J , 08 hrs/week 

Ou t of Class 

Time n o . of Schs 

Not at all J 

1-J hrs/wcel~ J 

4-8 h rs/week 7 

lJ 

Average = J .70hrs/week 
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The etverage sc:_ool uses t;1.o television in class , t J.at i s f or 
French, Engli sh lit~rature 1 etc . , ab out 3 h ours a weel: , and 
:for out of c lass entertainment etbou t 3 . 7 :'..'lours per woolc . 
This lettter use generally occurs on ~aturday or Sunday etnd 
se ldom i n volves moro t han 20 or JO pupils at a t i me . I:n 
gener al , te chni c a l pro b l ems aside , t elevision faces tho sarae 
kinds of p roblems as have alreetdy been ment ioned :for radio . 

The information in t !.1.i s section seems to pro v i de fn. irly 
strong evi denc e t:C.at t h e nat iona c omnuni c a. tions .1edia a r e 
at present exercising a relatively sraall influence as agenc i es 
o f socialization for pupi l s in b o arding schools . It woul d 
be :mi s l eadi ng t h ough , t o con clude t h at p u pils arc totally 
un. i nformed . Coming f rom s oc ieties wh ich traditionally: com
munica to by word o f a out h , t :-ie pupil s continue to get a g oo d 
deal o f inforr.w.tion in pers o nal conversation r a t he r t:'..1.n.n 
direct :from otl or media . '.Jhile e:i.:fect i vo :fo r s ome ld nds o f 
i nformation, t:l.1.is informal c on~murd cat ion networ:-:: 1;rould probably 
be difficult to use for sbaping pupils ' opini ons along t he 
lines of natinnal goals , IJarticnlc..rly if such o fforts 
emanato f rom a dista~t source . 

TLe S ch ool Promot es tho Dig:r~i ty of Labor <J.nd a ::::iense of S ervic e 

~Je n o1v turn t o t h e problem o f creating sciJ.ool cotmnuni ties 
where t:1.e behavior and attitude n or;;i s to whi c h new pupils 
become s oci a lized are the sai:::ie as those d es ired and needed by 
society at large ~ As i n othe r areas , tbe task facing t he 
cotu1trios of' E 2..st A:fricG. is o ne o f modify i ng t ho c har a cteristics 
of schools t~i.at 1rnro orig inally d es igned to p roduc e a v e ry 
different set o f n o rms . In particular we will lo ok at t he 
task o f developing i n pupils a wi l lingnes s to share· i n : ·t he 
physical work of development and sense o f respons i b ility 
to do so . 

Thi s theme c an be f ound i n t~o ~ational docu..~ents o f a ll 
t:~ree countries . A few excerpts f rom the Uganda 2 ducation 
Commi ss io~ aeport will serve as an exrunpl e : 

One o f our t asl-::s is to prove to t h o se we educ a t e 
t h at skilled u anual l abor and pro g r essive fanni ng 
o ffer rewards equ al t o tho~se i n t he r cleaner 1 

occup 2.tions . (Castel , 1963, p . 2) Uc h ope also t l-:.a t 
tea6hers will encou r age the belief t hnt all g ood 
worl: , n o matter h ow humble , c ontri butes t o coi:1-
muni ty welfare and is t herefore deserving of 
respect .•. • we regard the prevailing att itude 
towards manual labor :cs a seri ous impediment • . •. 
( castle , 1963 , p . 4) 

Iiuch stronger and more explicit state8onts c an o f' course be 
fou....'1.d in Fye r e r e ' s statement o n 11 :'GducL:Lti o n and Self Reliance 11

• 

Do cs t h e situati on i~ t he school s today generally 
s upport t h e s t ated g o a l s i n ter;~rn of' d e veloping at titudes 
favorabl e to i:1anu al ·wor::? As befo re 1rn a r e faced with t:r-.e 
problem o f :71.oasuri ng a s o mewi1at intangibl e c har acte ris t ic 
and we must t c..l:e specific activities as indicators of t h e 
school atmo sp0ere . ~-Jo :~ave c h o sen t o look at tho amount and 



typo o f physico.l wor~ done by the pupils i n t h o school on · 
the a.ssumpt ion tha-L oehci.vior which is supported b y group 
n orms i n schoo l , wi ll continue to occur when t ho pupil le a ve s 
school , * 

Tabl e 11'12 and 1 J den:ons trc.te the typo s "of worl: COr.11-:J. Only 
done i n t ho schools by tho pupil s , 

Tab l e 11 

Cle<:ming Duties IJo . o f' School s % o f S c h ools 

Cl ean Dorrai tories Only 2 

Cl ean Cl assro oms Only 0 

Clea.n b otl-: :Jorr.1s 0 Classes 26 QC 

IJo Cl eaning at all J* 

* All d ay sc~ool s 

Tabl e 12 

Cleaning Duties Ho. of S c h s . 

Assembly hall , labs, etc . 
Onl y 

Holp Pr.epare 7 ood 

Tidy Compund Near 
Dorr.1i tories 

Tidy n.nd Trim I-lo st of' 
the Cornpol.L."'1.d 

Clean l abs , and Compound 
near Dormit ories 

I~ Cleaning at all 

* lJo i nfo r w:i.tion ( 4) 

1 

J 

9 

6 

+ J of' t~ese are da.y scl ools 

,.. t<-
0 /0 

o<fv 

8L:.'fa 

109; 

1~ oi' Sc~"ls . 

lG)'b 

ll!.'f; 

* It r.iigl:t be useful to n o te h ere t ha t con trary to t he 
case with other a. tti tudes , b o ti1. family and comr.mni ty play an 
i~portant part in developing pupilst aLt itudes t owa rd 
physical work . Standards a re set by whnt i s expe c ted of 
t he pupil u hen he retu:::>ns to : is h ome and villa.Ge f or sch ool 
vac ation . In thi s ca.§e the s ch ool any wel l be trying to 
r everse a ttitudes ab out t he proper activities of an educated 
person . 
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Tt.. .. blo 13 

Cleaning - Dutios Ifo , of Scl::.s , 
- - ·- -·- ·- ·····--·-·-----------------

Serving . Food, in Dini~g 
Eall 

Unshing 01vn Dis:-io s 
\ 

Serving 1 \Jccshing Dishes 
& Cl eaning 3 . .J.11 

No work i n Din~ng Hal l 

2 

2 

L;. 

22 

JO* 

13% 

73% 

·------· ----·-·-·-·---·---------------
*No i n:formo.tic _ _._ ( l) 

In the groci. -C nnj o i~i ty ct' s ci-iools t 1:e pupils clean b oth 
cla ssroons and d cr:-.1i tories . Like\·1ise in r:iost of the school s 
t he pupils "1a~Je r.ot,_~.:.n.g to do wi t ic. t h e wo r k invo l ved i n 
serving a nd .::: J.0aning up aft e:r me;:ils . Ab out h o.lf o f t h e 
schools reql.:cire :['.-1.[>i.ls to d o s o::ne N·or:: in t he compound , 
usually around tho d ormi toriP-s . Other duties sor.wtimes 
include cl ec-aiing (;0c::.E1o n 1'.'oor.1s suc l-:.. a·s t h e <=tssernbly h all 
or the laborntorie~. In vir~nally a ll sc~ools t~ere are 
p o rters ·who do wl"_at·::-ver is n ot done by pupils , u~-iic:_ is gene 
r ;:illy ab out l-:.::t lf o:•:' i:he te to.1 cleaning <:tnd r:i.a i ntainence re
quired i n t he s chco~. 

There ::i.i-0 a LUi.1ber of prn.ctical diff'icul ties in having 
pupils do· narc oi' t.:.'lo uor~: Day sch ools a re unusunl if t hey 
require b.ny 1:10:1'.'l: o:: their pupils sin ce r;_10st pupils must l eave 
soon nft~i .. s6ho~l ~n orde~ to retur n h ome before dark . As 
boarding sch ool s bo~ome larger (sooe are now approach ing 600) 
thG organizationc. l. di:fficu ~_ tj_es lead to less and less work 
be i ng done by t{-~c -:.:~·.1pils . =io ad.mc:isters say t h ey 1·10uld like 
to do more but tce y just do n ot hav o t h e necessary staff time 
available for super :isicn . 

Outside o f r '..) g· la.r c_:;_oo.ning do pupils engage in c ouununi ty 
labor . or self--hol[:> P:::'Ojects in t he school? T2..ble ll.:, shous 
e1at half of t ..2e schoo ! .s :<.1.c.-w do n othing at a ll of t h is natur e , 
al t h ough 13'% of t he·::1 u sed to do cornmuni ty wor:i.~ so::10time in 
the past. . Approxi __ ate l y one t h ird of t he schools have fairly 
regular connnu.ni tJ uork~ etl t1::.ouel'3. o n ly 10% of tli.e school s can 
be charnctorizod as having very a ctive progr mns i nvolving 
aelf-help projects. 
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Table lL~ 

Cor:JL1un.ity \!orl' nnd Self' - ~Ielp Projects 

Type of' Uork 1Jo • of Schs , 

n othing of this kind 11 

Did have in the past, 
but not currently 4 

Irregular Comr:mni ty ilork 5 
Fairl y Regular, Recent 

Self-~elp Project 7 
Very Active , Ongoing Solf-

Help Project _ J 

JO* 

* no informatior.. (1) 

'!~ of r . .::icns. 

37% 

2J% 

The difficulty of' setti g up a suitable o.tmosphere 
where 1-Jork. is regarded a ·s o. dign.i:fied and n or:-:m.l o.cti vi ty 
for pupils is perho.ps related to t l c coumon use of' work as 
a punishment for pupils . Table 15 presents the situation with 
regard' to punishr1ent . 

Table 15 
The Use of Physical Labor as a Punish oent 

Used as o. Cor!U11on 
Punishnon t 

I~t genoro.lly Used o.s 
Punis11.L1ent 

*No inforoation (1) 

IJo. of Schs , % Of Scb.s . 

22 73% 

27% 

JO * 

Of the G scl:ools wr..o do not use work as a punishoent , in only 
three cases ( 10%) is it bocnuse t h o hoadr.mster is concerned 
about tho effect on attitudes toward uork . In tho othe r 5 
cases it is either regarded us too incon venient or is only 
used in cases of severe misb ehavior ! T~ere is ~o apparent 
relationsh ip between the sch ools active in self-help and those 
eschewing work as a punishment . ( A contingen cy table indicates 
no relntionsi1ip ::it all . ) I:owever, in cases where work is not 
a punishment the decision is relatively recent and is unlikely 
to hnve had o.ny effect, 

It is clear from t h ese tables that very few of the schools 
have been able to esto.blish -u1 ntnosph ere wh ere nn.."lual work 
is looked upon as a respected part of cor.ununity life , As ~as 
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been indica t ed abovo there a re a nunber Ol pra ctica l and 
environno:;ital difficulties ,.,~i.ich ::ia~rn cl"1angos in t l"le existing 
p a ttern of pup i l p a rticipa tion v e r y difficult , \fo a r c d ealing 
with strongl y ingrained att itudes o.b out t ... e privileges of 
t he educated , o.tt i tudos wh i ch are generally support ed by tho 
far..1ily o.nd co.:mu n i ty o:f t he pupils . Atteupts a t e v en Dinar 
c hanges in pupil war:~ ho.bits ,1.a ve i n tho p ast sGt off serious 
i n cidents i n scho o l s . Changes i n thGse h abits can b e mo.de but 
they require careful a tt ent ion to :t:J.e social dynru:1ics o f t he 
s c h ool corn:mni ty . and strong , c ho.r i snatic lea d e rs'_ip on t he 
part o f t Le headnaster and s taff . 

S ch ool Type o.nd ~i.anking i n Socia lizat ion :::::t.ar a cterist ics 

In a ddition to studyin g t he dis tribution o f c ho.rac-
t e ri st ics betwGe n sch ool s , an atte~pt was oade to relate t he 
presen ce or absenc e o f charact e ristic s to sch ool types . Three 
i n dices WGre computed fro c t h e data present ed above . ~ach 

index ,.ras f orood by addi ng t he s core s f o r a singl G sch ool on 
all t , o vari ab l e s rel a ting to a given di~:1ons io n. , sucl1 as 
act i vi ti e s proooting a. s ens e of national identity . r c 
sch ools were t hen ra~:ed a ccording to t~eir total scores 
for a par t icular dioensi on . Thus; f::>r e ach s c h ool t h ere were 
t J r ee ra~:s r e present i ng t heir rel ative scores on t h o 
diDens ion s of p rQmot ing nation a l iden tity, providing external 
sources o f co:r..:mu n ication i and promo t i ng a sense of the dignity 
of' l ab or . 

Us i ng t ::.~ese rankings , co tingency tab l es we re con structed 
to see wh ether v a rio s types o f scho ::>ls wore generally h i g h 
or low on a particula r diuens ion . Ea ch of ::ie d i c:1ens ions 
was conpar ed 1vi t h. such t h ings as sex of t ho pup ils, founding 
organ iza ti on of' t he school , h igh e s t faro i n t h e school , n.nd 
age o f t h e scl1.o ol , Tho i nteresting r esult 1·13.s n.n alnost 
t otal a bsence of apparent relationsh ips . Ilild trends were 
appnren t i n a n Ur.1ber of c ases but rarely did tney a c h i e v e 
statist i c a l sign ificance . J'..n exar.J.ple of one of t h e stronge r 
relation s h ips is shown i n Table 16 . 

To.ble 16 

Sc h oo l Ran~~ing on Proraotio:'- of Labor vs . ~i'ounding Organizat ion 

of t ho Sch ool 

S c h oo l Rnnking Founding Organi zat ion 
on Labor Gove r nr.1011. t Cat h olic Anglicnn 

l - 10 0 2 4 

1 1 20 1 5 5 
21 JO 6 1 J 
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l:;- or To.blo 1 6 t l-::o C~-::-!. squared v::i.lue is 10 , 391 u:-~ic:>.. is 
significant at t l-::c . 05 level . L •:1or useful stntistic 
h owever is t~e i dcz of predictive nsso ciation . (sec for 
e:xample I-Inys , 1965 , p . 605) wl-::ic:1. is et !"'lo::i.sure of t :i.-10 r e 
d uction in probability of err o r in predicting the va.luo of 
one variable if t ~"lo vLl.lue of t~:.e oti:10 r vLl.ria.blo is lr..nown . 
Tii.is stc..tistic s::.ows t h at in p rec:icting ran.l: i ng on l abor 
f ron o. lr_riowledgc of found i ng body , t l-:..o reduction i n pro 
bLl.bili ty of e rror is about 31~~ . Going t ho ot~er way, tDc 
reduction is o n ly sorae 20%. In ncit~er c a se a. r e t~e 
r ductions groat enough to wa.rrnn t .::i.nyt~1.ing ot"t ... e r t h c.n a 
2 ild statoDeut o ·"' apparent trend . 

It is possible t hat t ho indice s a re bLl.scd o n too h etero
gene ous a. set of vari a bles such t hat their eff e ct s canc e l 
enc: ot:i:~or out . Yet tests of i ndivi dual vari 'l.b lcs Ll.ga.inst 
sch ool typo s fCtilod to turn up a n y useful r e sults . I t is 
rioro probLl.blo t~at t hese arc i nte r a c t ion effects be t ween 
sue:'! t :::L-:gs a s sex o f pupils ar..d fo u ndi ng body , etc , Unfor
t rn. tely t ~-:: .._, snn ple is prooCl.bly to o sr'.1Cl.ll to a.llou :·men 
i tern ction a nalysis . 

In co n clusion t:1e n a ll t L ::i. t c ::'..:a be so.id at C-iis point 
is t l:a.t sii.:1plo mi n ded cor:ip arison s betwe e n school types and 
spe cific char a ct e ristics are n ot revea ling . The fCl.ctors con 
trolling t:rn existence of o.ct i vi tics and c ~J.aractoristics of 
a. sc~ool arc n ot sinply c orrelated with basic sc~o ol typos 
nad stat EJeI"ts i n dicatin g sue ~'- rel a tion s s:1.oul d be vim·10d 
with sooe skopticiso . 

Conclusiop. 

In e~ch o:f t~e dioonsions oxuoined t ho secondary schools 
seen to _J.u.vo cons iderable poton ti <:'.. l for furt~1.or d o volopr.1ont of 
a ctivities i n o rder to begin oeoting the goals set out i n 
educa.tiona.l policy docuDents . Pe r :"lci. s the greatest gap occurs 
i n t h o dime n.sion of ccmciously trying to pro::10tc in pupils a 
sense of' identity wi tic. tho n ation . The dimons iorc. of external 
conr:mn.icci.ti o ns shows p r or:ii so , particularly i n t 2'lo us c of ra.dio 
as n r.rionns of pro::io tintS i n terest i n nutionci.l nffu.irs . The 
t :'J.ird dimension , i n.vol ving t he dignity o:f 1C1.hor, s :'..'lous evide:;ice 
of sono progress but it is probCtbly t he ~ost difficult of t i1c 
three dinensions in ten:.is of naki ng _ c hnnges . 

~fuy , we n i ght as~ , so littl ::i.pparent pro5ross towards 
nat ionnlly ir,1portant goals i n a country w~i.ich has been i n de
pendent ror approxiQately ~alf a dec ade ? An i oportun t part 

,., . .._, , 
of the reason proba bly lies in t : ... o C:t:i10tL.J. t o:f e:f:fort and 
resources wl-iic_1. are required just to ~:cep t :io syste::1 functioni 
botl-i o.n a sc:,.oo l level and o ~-i a nntio 1.Ll. l lcvo l . Th o sec on dary 
sch ool systeo Las doubled in size in t :,.ro e years , This h::i.s 
placed i r.m1ensc dcn'i.nds o n al r oCl.dy lir.1ited resources . In ·co;:-_
pari son wit:-: d et!l.ands to i'lit -staff vCl.can'cie s or to c opo wi t :C_,_ 
severe s :1.'ortages of tcci."c r ... i ng oaturinls , t :1e p r ob l m:1 of c :-u.1.ne;i. e; 
t h e less t angi~lo aspects of sc~ool a tmosph ere be co2 cs one of 
lower priority in ter;.:15 of ir:i~:iedi nte action . ~·Then u r:der suc~-i 
pressure s t :1.c te::1pto.tion to c arry o n u i t :1. t '.:!e inh.eri ted systc::1 
is a l mo st overpowering . 
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Co n tributing to this r.mj or dif:ficul ty a ro n. n u r.1ber of 
s maller probler:1s . Be c a us e of t ho di:fficulties o f co t:mu ni c a tion , 
the daily l ife of school s c an be effective l y cont rolled only 
by t he hon.drmster and his staff , t he t:mj ori ty o f Hh o D a r o 
still expn.tri a t e s ( about 70%) . Ot h er t h i ngs be ing e qual , one 
can genern.l l y assur:ie t h a t teachers wi ll a c t and t l-;. i nl: i n 
ways siQil a r to t h ose wh ich t he y experi anced in t heir own 
sch ools a t h o r.1e . ( This i3 O!l.e of s .e vera l ~:.ypotneses wLi c h 
i s currently being explored . ) ?his is n ot to s ay t ta t 
teachers are unsyi:1path etic o r nn<l.war e o f t l:.e ne e d f or 
different l:inds of s c h ools in Africa . But, as on a national 
level, und er t h e dn.ily p ressures of gett i ng t ho job done , 
the way of least r es i stance is t ~1.e 1'ln.y Cnt is mo st f8.r.liliar . 

Coupled with t~e probloQ o f teache r s is t hat o f pupil 
expectations , By and l a r ge pupils e xpect , and i n i:1any 
c ases det:;and t~1at t hey be g i ven nn educ a ti on of t 11.o forr~ 

wilich t heir old or f ri ends nnd r elntives re c e i v ed . The 
increas ing incidenc e of pup il unrest nay v1Gll be a fo r r:; o f 
resistan ce , or 3 ore h opefully , it o~y be Cll1 indi c a t or 
o f i n creasing pupil awarenoss o f t ~:-.>.e neod fo r c r....ange . 

To prod uce c hange i n suc h circl.l!'~stances requires 
unusua l resolve , a. set o f c l ear and er:10tionally appe aling 
g oals, dynnl.11ic and chari sDa tic leadersLip, ·and a reasonab l e 
consen sus o n t he part of t h e peopl e of t he country as to 
t h e need and d esirability of t he p ropos ed c h anges . Such 
a conbi n ation o :f factors is rare i :a an.y COU11.t r y a nd 
exceptionally so i n newly developing ones-. 

Decenber J 1 , 1967 
ICar.1pal a , Uganda. 
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