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" Introduction

Kerala, the southern most state of the Indian Union, is widely noted
for its high level §f literacy. In 1981, with a general literacy rate of
69.%7 percent, and meple and female literacy rates of 74.0% percent and\64.48
perdent respectively, Kerala's position was not only far aheadlof the general
Indiam literacy rate — which was only 36.17 percentl/—but was also ahead of
mogt oﬁher developing cpuntries. What makes:the Kerala case more interesting
is the fact that such high‘levels of literacy was achieved with a rather
low level of per capita inoéme, of around R 1312 in 1980-8§1, which was lerr

than the average Indian per capita Income of R&15712/.

This generates interest in exploring, not only the details of the
content, organization, snd management of the education system that facili-~
tated this achievement; but also’ about the sccio-economic and political

factors which contributed to. the shaping of that education system over the

years. In tils paper.we offer tenté“ively, certain insights into the latter

set of factors which had & role in the evolution of Kerala's educational
systemy with reference to the southern districts, which until 1948 formed

part of the erstwhile princely state of Travancore.

Kerala's preeminence in the matter of literacy in Indis, is mot of

recent origin. At the turn of the century, Cochin and ?ravanooie - two

princely states which now forms part of Kerala - held the first and second

positions in the order of literacy among states and provinces in India.j/

(See Tables I and II). The advantage of a comparatively higher literacy

level with which Cochin and Travencore entered the Twentieth century, is a

point worth explalning, in this context.
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Jwole 1 s+ Liverates and Illiterates among Men end Women, Travancore - 1901

(Pexroc vtages in Brackets)

Both Sexes ﬂales ' Females
Literate L 364,810 - 31949 44,833
, (12.56) (21.47 (3.07)
Iliiterote 2,587,547 1,170,188 1,417,159
(87.64) (78.53) (96.93)
T 40l o 2,952,157 1,490,165 . 1,461,992

{Bource: V.Nagau Aiya: (1906) Vol.II, Ch.VII, p.32).
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Liter

in Travsnesre
India =

Table L : fate

c

srovince/ Jtate Literate persons Literate Men Literate
; S CAAE per 1000 popn. per 1000 Women per
' male popn. ‘ 1000 female
. pODN.
Oocmin 133 324 45
Trevancore 124 215 31
Fareda 8" X 163 8
thaden e : ) &3 119 )
nehay 70 116 9
Eewgal 104 5
Ny are : ’ 51 93 8
Caray . 45 ) 85 3
ASRGA 36 67 4
Py jab . 64 3
o jputanz 62 2.
Ur.ited Provinces - 57 2
Ceniral India 55 3
dycerabad 55 3
Cemtrel Provinces 28 54 2
Kozhpir , 38 1
Ajtwr~Merwava 67 97
welior 24 1
£1) Trndia 98 7

(Sources i. Cengus (19034) Ch.VII, Tables XIII and IX, Sub~Ta.X, p.218.
ii. Census (1903B) Vel.I.A, Tables, Table VIII, p.114.
iii. Gezetteer (1907) Vol IV, Ch.XIII, pp.415-16).



The District of Malabar, which is the third constitusmbt unif-ef Lhe
oomposite State ol Eerala, did not have a comparable level of literacy but
8till had =z clear edge over most other distriéts of the Southern Presidency
of Madras. &/ This intra-regiconal difference between South (Travancore and
Cochin) and North (Malabar) Kerala, increased in the first half of Twentieth
century.i/ Therefore, in explanations regarding the high literacy levels in
Kerala, it is the South which merits special attention. Uf the two States
which formed its part, Travancere, the larger region is chosen for analysis
here.

Table IIT ¢ Number of Schools and Students, Digtrivuted according o
ifferent types of Management: Travancore 1900-01

Percentage Percenteoge of

Number of Number of .
Management SCHOOLE of students Students in
gchools each category
Government 429 11.6 45,834 24.8
"Private Aided 941 25.5 51,383 27.8
Private Unaided 2,313 62.9 87,422 | 47.4
Total %683 100.0 1,84,639 100.0

(Source: BAT: (1902), Ch.VII, p.60, pe.279)

Network of Schools : Some evidence

The achievements of Travancore and Cochin in the Ninsteenthrcemtury
were attributed inter-alia te enlightened State policy which allowed signi-
ficant public investment in education, not only by way of starting a muaber
of government schools but also by offering libderal grants-in—aid to private
sohoolg. Drawing uron the grants as well as with own funds, verious Chris—
tian Churches and groups, és well as other private agencies set up several

schoole in Southern Kergla in the second nalf of the Nineteenth century.



Tagechor . hew public end private schonls accounted for an impressive
network of Tarmal educationsl institutions by the end of Nineteenth

3

_ : . . . 6
sentury: T 17007 Lios weve 3683 educatienal in:itatutions in Travancofé;j
wroviding 1 achool per 792 persons nnd 1.9 square mile aréa,Z/and 119
P e 8/ e . . .
sehocle wor Daluw of the Btate,~ on on gverage, Harlier investigations

sy Dicuent cut the effert chad hag beer invested by government, privat

9/

afenoles, and traditionzl zgzencics in setiing up theae schonis.

Hanégement pattern of tre school system in Travancore vonsisted
nf governuent scihwols, private schools aided hy government, and also uhaifed
private sciools. as Toble I demomsf}ates, of thiese the unaided private
schoecls dyainated both in terus of the mumber of schools as well ag of
students. HNext in tzrme of size was the private aided schools, followed

by thHe xovernment scnools.

Suck Aistmietiar % oohesle anoerding to menzgement,raises some
interestir facts about the demsn. for. there seemg 10 have been a steady
gerand for education tn surport so many schocls. We will snalyse the
~rawtih of schoolz in cich of these'three categnries, both from the point
of the agencies vroviding schools as well-as from the point of view of the

destenid {or schools that was emerging in Travancore.

Ta Fineteenth century fundamental changes were occuring in the

a

+

ravancorean eccnowy and society. It's land relations weie reformed in

>

A

‘(_.'r

» a way ae to give proprietory rights to an irportant segment of. former

[&]

tenants. Like in rest of India, Travancore also had expansion of trade in
spices and hill osroduces, along with new plantation companies apgearing on
the scene. Moreover, the adi.inistrative system in the State underwent

souwe major cianges, primarily expanding towards a British-style secretariad

avsten. Apzrt from the foet that new communities have become landowners,



using the vroprietory rights now granted to them, and operéting in the land
market, there arose, a nuvmber of job opportunities in the go&ernment and in
private trade and plantation companies, attracting young people from these
landowning commnities. Moreover, there was an increase in.the need for
general literacy skills in computing, and recording land documents in the
commercialiged economy. This relationship between the socio~economic

trgnsition and educational development to be studied in this paper.

If we were to go back to the educational statistics of Travancore
at the end of Nineteenth century, quite gignificantly, primary schools and
vernacular schools had a clear predominance., By 1900~01, 95.2 percent of
schools were primary schools and 83.7 percent of sfudents were primary schoc

10/

students. In the neighbouring Madras rresidency by the end of Nineteenth
century, primsry schools constituted only 76 percent of schools and primary

school students formed only 57.3 percent of the total student population.il/

Instructions in the vernacular had such preeminance in nineteenth

century Travancore that the Travancore Census Report=1301, noted that "it is

refreshing to observe that the Vernaculars are holding their ground on this
side of the Ghats, better than elsewhereﬁ—g/ In 1901, English schools in
Travancore nmumbered only 112 or 3 percent of the total number of schoolss
while the number cf vernacular schools stood at 3560, constituting 96.7 per-
cent of the total number of schools.ii/ With regard to the share of students

vernacular schools'had 91.9 percent and the English schools, only 7.8 per-

cent.iﬁ/

This pattern of distribution of schools was also helpful in promoting
mass literacy. Primary schools and vernacular education do help the spread
literacy more than secondary schools and education in English, In fact this

is a factor often held up in favour ~f Travancore es zgainst other parts of

India.li/



The guestion reuwains as to whether this pattern was the result of any
definite p.licy formulation. If . was the result oi a deliberate policy,
then the process of its implementation is to be explained. We know that

at least from the days of the Wood's Despatch,lé/emphasis on primary educa-

tion and vernacular education was contained in the policy statements of
British India also. Yet, in effect Travancore seems to have achieved

more in these lines, than British India. Travancore's success in this

regard depended on compulsions guiding the establishment of primary schools
and vernacular schools. The demand for education in Travancore in Nineteenth
century, as we presently explain, was mostly for primary and vernacular

education.

+JThe demand created by the commercialized agricultural economy in
Travancore, was for basis literary skills such as the abilities to read,
write and doing basic arithmatical exercises. OSuch skills are mainly
provided in primary schools. Similarly, bulk of the demand for personnel
that came from government was for persone elucated in Malayalam. This was
due to the fact that Travancore State was mainly interested in people io
man the lower and middle level jobs in govermment for which knowledge of
Melayalam was enough as the language in use was vernacular. On the other
hand Biritish Indian government, even when they were looking for people
to man the lower level jobs, must have wanted them to be proficient in
inglish, as the English language was widely used in Imperial administra~
tion.lz/ The difference between Imperial and a provincial administration,
in their requirements for trained personnel has to be looked at in this

sontext.

Apart from these factors, schools in Travancore were 'used' much
nore. The fact that there were schools in practically all the major

7illage or nearby towns would have made it possible for gtudents from



neighbouring areas to attend school without difficulty.lﬁ/ This was parti-
cularly so, because of the cloge proximity between villages and towns in
Kerala. But in most other Indian provinces, schools in Taluk and District
headquarters could not have been made use of by students other than from

19/

the town itself: because of the distances involved.

This paper essentially attempts to answer two basic questions. The
first one is regarding the socio-economic factors which created enough
demand for education in Travancore, and which prompted government and private
agencies to iﬁcrease the number of schools under their management, The
second question addresses more specifically to the nature of the demand for
education as it wags felt in the latter years of Nineteenth century. In
trying to answer the second question; we offer, tentative conclusions about
how primary and vernacular education came to predominate in Travancorean

school net work.

We tresent the arguments in iwe partsi the first part being essentiall;
a review of developments in Nineteenth century and the second part offering

certain explanations.,

PART T

Traditional Education

To understand literacy development in the Nineteenth century, ome
has to analyse the literary traditions which existed here before that.
Kerala like other parts of India, had a traditional educational system; which
had both primary and higher educational facilities. Within the traditio

in India different systems of teaching and learning wexe followed.gg/



Hioher cducaticn, especislly in the Vedag was essentielly an exclu-
sive preserve of tle hicier castes, narticularly the Brshuins, in medieval

Kerala Society.gl/ Institutionz for hisher lesrning wore.mainly of two

types - Vedapatasalais and Sabhanaits, both — zost often - receiving, suppord
from the royalty in the form of iland grants and other giftsagi/ Begides
these, there were other instvitutions for popular education, which brovght
basic educational facilities within the reach of castes and communities

other than the Brahuins. Best known among such institutims were the

Pallikudams or Xudipallikudams. MNurtured essentially by .local initiative,

primary schools besring this name were comman in Kerzla-and Tariloadu tiil
very recently and are extent in some forms even today;gé/ Ag 1t hnsg bzen
pointed out elsewhere, "the fact that tiese schools have .survived nearly a
century of comvetition with the srganized grant- — receiving schocls and that
nany parents send their children to both tyves of schorls is an indiceilisa

ol the roots they had in tradition":gi/

These :primary schools have their origins traced & the very cgrly
Budhist and Jzir influence:s in er:la. 3Boik Budhist and Jain monic were
concerned about popular educatior. anu their Pallis or non~Vedic religirus
centres became éentres of popular education as well.gé/ Wlrile the Budhiet
and Jain influence in South Indis is gencrally zccepted: how wuch of iv
would have rubbed off on Kerala as we know it .new, becomes » zatier of
speculation. One could assude that in the trading ceutres and “townsg" which
came up in Kernla's vather primitive economic_conditicns. .f early Christian
era, the Budhist and Jain traditisns of education rust heve rade tiheir
presence felt. Cut of these examples must have; a tradition of X Sipell .~

kudams evolved in latter day Kerala.

In the schools which evalved out of “this tradition ond wniich were

taught by teachers variously kuown as Asans, Eghuthachens and Vedhyszs,
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elemarmtaryknowledge _in resding, writing mno_ardthmatic-was imparted, besides
a smattering of astrology sufficient to enadle simple calcuations required
for domestic ritual and for determining the timings for agricultural opera-
tions. In some cases this was followed by*rudimentary ins¥ructions in
medicine, ethics, literature and musicagzjgﬂhese.schools were conducted

in verandhas of buildings, public places, ¥ree shades er in the howses of
teachers themselves.g§/ It is fairly evidemt that such schools did net
receive much support from the royalty or ‘gmernments-ef the times but were

maintained mainly by resources from within:the v{llasge itself.

Usually the Agan of the village schewl was, a gelf appointed pedagogue
from a family ~f traditional teachers, wha-received some petty emoluments,
mrogtly in kind - besides special gifts on muspisious days and at harvest tize
from.parenté ~f his or her students. Fra Barthalewmes, says that each

student paid twe Fanams as Dakshina every twe menths; which some students

paid in paddy. He also mentions that in mome echools payment for the
teachers came from temple administrations ar leczl landlords.gg/ The general
situation in South India was such that some schoals were attached to temoles
or were maintained by Zamindars, rich itraders and such other persons; evzn
though in mnst South Indian villages, the schoal teaeher was one.-of the
'Village Twelve', those functionaries maintmined from village surpluses.ig/
It seems that in Xerala too, in case ef Kudipallikudams, something ewiillar
to ather parts of South India must have prevailedazl/ In the rare core. Jf 2

Kudipall ikudem having boarding facilities, gndwwments used te be institutc:

by local landloxds for meeting the expenses-~ef food, clcthes and lerrniuy
materials.ig/ As far as State support is.gencemnsd, at least in Cecain

there seems to be no evidence to suggest that the ghvernment eided r2 main-
tained schools prior to the administration pf Celnel Munre in early Ninet:enth

33/

century.
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3o neelusive nature or ¢ven higher educatiorn — which in later

centuries also rerifined thz mononoly ~f Brahwins in theory -~ seems to have

50t diluted ovir tho centuries 3y the Sixteenth, Seventeenth and Eight-

zenth centugies, sducaticn cawe witiiin the reach of almost gll the socially
. . . . 34/ . s e N

ard connomicolly privilezed sectiong of society. It is significan®t that

Yhunjsth Kamenuian Bzhuthachen, the 'father of Valayelam literature was not

25/

2 Eraghmin, but = bgir from the suv-caste of Eghuthachendg.” Around thig

period non-Brahming zlsc started compesing Sanskrit works of their own
ang in the process created a synthesgis between Sanskrit, Tamil znd other
loc:l dialects, te Toxm the base Tor the evolution of a national Malayalem

Litezeture.

If we are to take the Sixteenth, Seventeenth and Eighteenth centu-
ries, when non-Brahmin groupvs also acquired higher literary skills; and see
how nuch literacy have spr%gd in Ketala, we come across an egtimate made by
Kathleen Gough for carly- Bighteenth century. Her studizd guess is that
at lewst wore thon Lii bhe aen and Lt least guarter of the women might "have

been nroficient in Malayalam irxr the éhrfy Eighteenth Century in Kerala.ié/

ine riasons she points nut for the high literacy are;zl/(a) Kerala's high
aariculurel productivity cormected with its hedvy rainfall, which permitted
at lezst & quarter of the population to be set apart as literate specialists,
(b) the growth of overseas commerce, amd then of land sales, cash rents and
nortiages, ond cash wazes for soldiers ard urban artisans which fostered

the use of simple literacy for accounting ad8 lexal documents (c) the fact
that Nadrs and other motrilineal castes gave their women a higher status

i1 many respects than was customury in patrilineal India, which led to

moet of them learning ic read, and, (d) early Fucopean settlers educating

she lower castes vho might otherwise have remained totally illiterate,
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The Sixteenth to HBighteenti centuries, were a period of growth of
literacy in Kerala, Yet, to put the spread of literacy as high as more tha
50 per cent for males and 25 per cent for women scens exaggerated. In
traditional Kerala, only 2 per cent of the population - the Nawputhiris ~
were ever earmarked as Jliterate specialists.ig/ Bven if we add the clerks,
writers, astrologers etc. engaged by the Hajas and chieftains from other
castes, particularly the Hairg who numbered at the most around 19 per cent
of the population 39/_ we do not reach the "quarter of the population" she
claims to have been set apart as literate specialists. To assume that all
Nair males would have been proficient in Malayalam; is also in our opinion,
exaggerated., Considering the differentiztion amongst vaxrious layers of the
over;all Nair caste, one should account for a significant segment who did
not have anything to do with administration or accounting. Even after
considerable growth in schools in Travancore, as late as 1891, Ngirs showed
only 37.58 per cent literacy, for males.gg/ This would apply for their
femsles as well; though il is true that thiis matrilineal caste allowed their
womexr comparatively more freedom. A4As far as tile ability to read 1s
concerned; we cannot expect more -than a small segment of Nair women having
acquired that skill, which in the 1891 censﬁs figure of 5.72 per cent

41/

literate, seems to be reflected.

The period under consideration did see spread of overseas commerce;
particularly in pepper and other spices. Connected with this trade there
nust have arose a group of literate people. Yet once again, we feel that
their numbers could not have bLeen much high. Moreover, among the traders,
especially those who dealt with BEuropeans, the number of "non-indigenous"
groups like Chettles, Jews, Xonkanies, and Gujarathies should also be
accountcd for. The teathing of.lowef caste. persons by Buropeans is also

a point requiring further investigation. Before the arrival of the London



Mission 3ervice (IFF) rned Tiis olaetr Daz-ion Jervice Socledy (CMS) ir early
Nineteenth oentury; Buropean ianvolvement in any sort of mass literac, work
do not seerm to rave taren pleca. The Jutch never took literacy 2nd edu-

. . . 12/ ~, . .
cation in Ke¢rala seriously. “ne Portugese, wno operated moinly among

the Syrian Chrigtians aad the fishermen of the coast did not seem te have

really contribtuted to the siread of literzey; as we would presently describe,

On the whole we {feel that the literacy level in this region, with
the strong injuctions agsin~t learning of lower castés, should.have been
low in early Bightecnth century. Though no specific statistics are avail-
able, it can Be surmised that among the Brahming literacy levels must have
been high., Whether the same could be said of all Nairs is doubtful except
that some of them rmst have acquired whatever education that was availsble
in the Kalaries. The situation cf Christians and Muslims, in spite af
having sceme trading grouns scmons them who must have had literacy,were zlso,
we feel,closer to the situation of . airs than that of Trahmins. Most of
the ordinary Christians and Muslims, must have remained illiterate. The
case of Ezahavag were ouite likely, except for those amene them who pract-
ised Ayruveda and astrology, even worse.ﬁj/ The aggreétic slave castes of

Pulayas and Cherumars  are concerned, thers is no reason- to believe that

there was any significant spread of literacy among them.ﬁg/

If the position of literacy and aducation in Kerala region as a
whole wags low in eerly Bighteenth century; what could have happened to the
situation during the course of the century in Travancore? Once again we

have to make guesses; for want of any concrete evidences.
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For the tracitic-al system of-education, supported mainly by local
initigtive to thrive, pezce and security are primary prerequisites. In
Trgvancore in the second half of the Eighteenth century there was an
extended perind of peace uﬁdér Rame Varma 'Dharma'’ Raja (1758—1798).45/
But, in the first half there was civil war followed by wars of annexation
under Martanda Varma.éé/ For want of any concrete evidences, it makes it

difficult for us to pass judgement about the progress of education under

such circumstances.

The political pentralizationﬁzygf almoest half of Kerala under the
new State of Travancore, by Martanda Varma, could have created the necessary
conditions for educational as well as other types of development. But,
inmediately In the Eighteenth century we do not have any evidence of such

48/

developments taking plece.

The introduction of land tax - unknown in Kerala before that —42/
was d factor which cculd have sdverscly affected the traditional educational
system. But even after its introduction the incidence of taxation remains
to be so low as not to warrant any massive out flow of surpluses from:
50/

the village, at the expense of educational efforta in the village.

The expansion of pepper trade and the increase in pepper pricesil/
could have added an impetus to educational develcpment at least in areas
and among communities which engaged in pepper trade., But considering the
fact that there was a pepper monopoly introduced by the State,jg/one wonaers
how much of the benefit of such itrade expansion must have really percolated

53/

down to the people.

On the whole, there is hardly any basis for judging on the state
of educaticn and literacy in Bight.enth century Travencore. Yet, we may
4. .

presume, that from the rather low level of literacy that seems to have
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existed in terula in carly sighteenth century, there was not much progress

Juring tue century,

Liternacys Levels ot the bexsinnine of Lincteeuth Century

Keflecting this situstion in Travancore, the nmusber of educstional
ingtitutions feound in the 5tate, at the beginning of Nineteentih century is
cuite low. The aviilsble information for the period coneerned consists of
the number of "Public Institutions for Education" found on the survey of
Yard @znd Conner, between July 1416 and the end of 1820.5é/ As TableslV and

shows there were264 institutions for education in Travancore and 70 in
neizhbourin: Cochin.ii/'with a distributicon of one school per 3434 of popu—~
lation in {ravancore and 3182 of populetion in Cochin; both the figures
comnare unfavourably with Malabar which had a school per 1194 of population.

in 1822, Similaerly in terms of area also Travangore with o school-per 25.49

sgeMile =snd Cochin for 19.4% sg.mile, lagred behind Malabar.

Table IV : wuuver of Bducational Institutions in Travanccere, 1816=1820

No. of Public Total

. N Institutions Popu~ o ngu%atlon per
W of Districts = X g (8quare quare mile
for wducation lation miles

e

(1) (2) (3) (4) (5)

Thovauly ~ 3

Taovauly " 16,673 120 3 13849
~Lpugteeswaram 15 1 )
Lousteeswaram 6 51,612 97 3 531.4
Culkolam 55 L

Vcllerencode 3 30,012 145 % 206.9
Weyattancurray 20 4v, 237 213 % 188.9
Trivandrumn ™

Priveniru 18 43,384 99 & 440.2

contdeeeaes
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(1) (2) (3) (4) (5)
Neddoarencaud 9 17,857 339 % 52.5
Sherienkeel 4 31,955 109 292.9
Cowlun or Quilon 5 49,462 153 % 323.2
Ketarakurray 2 )
Kotarakurray ] 28,784 634 % 43.3
Shencottgﬁ;tabove the 14 13,639 64 % 213'1
Kunatoor 3 18,974 184 % 10% .1
Manvillykurray 2
Manvillykurray ] 47,079 364 % 129.3
Toruwulla 2 21,065 128 2 169.8
Karunagappally 3 42,774 89 480.6
Kattigapally - 46,317 0 661.6
Unmbellapelay 14 50,733 121 % 419.2
Sharetullay 9 37,013 129 % 866.9
Chunganacherry 2 23,156 26M & 89.0
Katiam 5 24,363 147 16547
Mefnachil 2 5,986 126 % 126.8
Thadhuwully 2 8,562 534 % 16,4
Yaithumarmr 2 29,726 140 & 212.3
Vyekun 3 20,353 B8 228.6
Perawum 2 14,959 116 128.9
Muattupully 2 19,009 399 4B.1
Perrumbauloor sr o ; °°
Kurmathunad 2 21,931 163 1 133.7
Aulungad 2 27,278 208 % 13141
Purracer 18,376 47 % 390.9
Yeddawaga or Petty Stateg
Autingal 3 10,382 34 365.3

Contdeeecee
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(1) (2) (3) (4) (5)
Pundalum 16,382  (7) 42 % 204,19
Yeddapully 18,083 57 % 317.2
Pooniatu 671 185 % 3.6
Wunjepolay 2 5,954 57 711

LOTAL 264 906,587 6,730 % 13447

(Source: Ward and Conner: (1898) M"Dazajadda Table of Travancore, or
particulars comnnected with its Statistics" on p.4e-47., and "“Population
Table of Travancore and other particulars connected with its Statistics."
en p.128-129). -

1

Table V: Number ef Educational Institutiens in Cochin, 18]6-jegﬁ

Nawe of District iﬁ:igzglﬁizl gg;iiation é;?;iigs zzgﬁﬁztzin
education _ é to the
Sq.mile
Cochee cor Cochin 9 43,496 2.1 T01.5
Trichoowapayocor 10 23,939 165 .1 145.0
Makundapuramn 5 18,648 7543 245.3
Thullapilly 5 20,026 194.0 192.5
Kunneeamur 3 36,115 81.0 445 .8
Yainamkul 4 15,108 60.¢ 251.8
Chaylayekurxray 4 28,141. 167.1 106.8
Chitteer . 25 14,196 265.0 49.8
Coda chayree 4 16,312 34243 54.7
Kedungalooar 1 7,022 18.1 390.1
TODAL 70 223 ;003 1,36142 163.0

(Source: Ward and Conner (1698): "Dazajadda Table of Cechin sr particulars
. connected with its Statistics", en p.49, and "Populatjon Table
of Cochin or particulars cemnscted with its Statistics" en p.50)
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Fdy FMalabar we sre fortunate to gat wmore iuformation en educaﬁional
pattorns from a survey «f indigenous schocls which covered the Jostrict
in 1822. This showed that tihere were 759 schools besides a Colleye for

Mable VI: Caste-wise distribution of Students in Indigeneous Sclicols
l - of Malebar Disgtrict ~ 1822

e

- a B ———e— s e - . -
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Number of Students

Caste

Male Female

Erahmins 2,230 5
Vaisyss 84 15
Sudras 3,697 707
Other Castes 2,756 343
Muslims 3,196 1,122
Total 11,983 2,192
GRAND TOTAL 14,4155

POFULATION OF MALABAR 9.07,575

(Source: P.N.Chopra et al: (1979) Vol.IIX, Ch.XV, p.223)

Vedic learning , supported by the Jamorin of Calicut.ié/ As shown in
table VI-, there were 14,155 students studying in these schools, besides
the 75 - all Brahmins - attending the college. If we take that one-
ninthil/ of the population of 9,07,575 in Malabar were of séhool going
age then, one out of every 7 children of school going age was attending
school in Malabar at that time. Prom this table we can surmise that
Brahmin females were getting education at home; while the higher nwubern
of Muglim females might have come from Madrassag - traditional lFuslim

schools,

The initiator of the survey, Sir Thowas Munro, himself felt that
the survey underestimated the actual proportions of the indigeneous sy~tem,

gince 1t <¢id not cover those children who were taught at home by private
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@%ble YITs Dimengions o: the ;QQigenegus school-agystem Madras
Pregidency - 1822

Nunber cof Schocls 12,49¢€ \
Fumber of sgtudents 1,684,110 Qiﬁy/
Pooulstion of school going age (5-10) 14,27 ,582

Total population 1,28,50,%41
Distribution of schools 1 per 1000 pop.

Proportion of students to the pop.
under school geing age 1 eut of 8

(Source: J.P.Naik and S.turullah: {1974) Ch.I.p.4)

tutors or relatives. Enguiries in Madras city alone found 26,903 students -
more than five timer the mumbser taught in schools - undergoing instruction.
in their hrﬁes.ig/ Though in the di-tricts, the nwiber of children receiv-
ing instructions at home could not have been as high as it was in Madras,igi
still there imst have been a considerable number of such students all over
the Fresidency. On this basis Munro felt that the proportion of‘boys
receiving education in the indigenous system wasg closer to one—~third of the
o b%%%)of school going age, than one-fourth as it was found in the survey{Seé
Zfsimilarly the actual proportions of tne indigenous system in Madras and
also in Mglabar might have been greater than what was revealed in the
survey. What is to be tound out is the effort that went into increasing

the number of schoole in Travancore, over Nineteenth century, to an extent

as to overtake Malabar as well as other regions in India.
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Government and Education in the First half of the Nineteenth

Century

That in early Nineteenth century, the traditional educabional
system was facing problems in Travancore is evident from the fact that in
1817, the then Rani of Travancore received complaints of educational
neglect in‘the northern part of the state; as villagers were finding it
difficult to pay schoolmasters. In response to the gituation, a remarka-
ble Royal Rescript was issuwed in that yearég/ which - gquite legitimately -
hazg received acclaim in the educational history »f the State. The fact
that such a memorandum should come up from the people at that time ig
certainly remarkable, and the govermment's response to the memorandum,
may bé taken as the starting point for 'modern' educational development
in Travancore. Travancore's record of educational development, in the
first half of the Nineteenth century is rather weak; as compared to the
second half., Yet this was the period in which 'modern' educational system -
regulated and supervised - did take shape. From the part of the government,
now under the tutelage of the British, we have the memorandum mentioned

earlier and the Royal Regeript of 1817 accepting the responsibility of

assisting village schools. This indeed was a departure from traditional
policy, by which Royal or governmental support for education was primarily
for centres of higher.learning snd not for primary schools.él/ The Rescript

addressed to Venkata Bao, Dewan Peishkar of Quilon, resolved that 2/ "the

state should defray the whole cost of education of its people, in oxder
that there might be no backwardness in the sprezd ef enlightenment among
them; that by diffusion of education, they might become better subjects
and. public servants, and that the reputation of the State might ®e advanced
thereby". Each school was to have two teachers paid from the Treasury,

one well versed in Malayalam and Astronomy, and the other in Tamil and
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Ariifiailce —:0hL toach'd was W Leteave a wonthly salary of fifty fanaws

PoSAEay Sk e

i

o oLittris oover 7 rupecs), The Tabsildars zoa baroratis (Taluk accountants]

fae o murlotif eajoined 5o visit the scheols in their jurisciction once a
fortnight =uac¢ subwit reverts of their ingpecticns divect to the Huzur.

-

Ihis ghift in volicy, of supporting primary education, is certainly
wOTLINALe o osralysc, Thd;gh the hescript was‘issued under the name of the
then heni of Trevancore ~ a young girls of seventeen - it could not have
been without the counsent of Colnel Munro, who was British Resident (1810-
1819) and Dewan (1811—1814).§4/The lansuage of the Rescript indicates a btelief
in the value of education in making the pecple of Travancore "betier gibjecty
ard public servants". Mbrgpver: governmentsl assistance is to be accorpcaied
by wewular casmection, by revemue cfficials. In fzct 2ducsticnal effortc
zraisted by the goverument snd supervised by governmental authorities at
the primewys "o T e v LT as the Deginning of 'modern' educational

. AV RICOYE .

One i the major factors behind this shift cf - jicy was Lhe need
for educated persons to run the 'modern' administrative system tha® was
dc#eloping in the State. Munre, had found the existing administrative
system in ‘ravancore inadequate for implementing his scheme for 'moderni-
zation' of the State. Therefore he reorganized it, with a central secre-
tariat as its pivot, in the lines of’British adminietrative practises;éi/
Among Munre's reforms, some of the importent measures were - apart from
laying the foundations of a secretariate gystem ~ introduction of a well
delined syétem of administrative divisions, regular gradation of officers

. . Co e . i 66/
and separation of military and judicial powers Iyom reverue officers.—

The judicial system was also overhauled, stopping tria’® by ordeal and

introducing in its place well laid out regulations for the guidance of the
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courts. 2illa Courts were set up along with a court of appeal in the
capital. The government also took over 348 major and 1171 minor temples,
administration of which with its vast properties, was entrusted to the

&1/

revenue officers.

Munro was on the lookout for qualified persons to man the extended
administrative system. For the highest levels and for sensitive jobs
people were brought from outside the State, with experience of working
under the British. For middle level jobs as well as lower level jobs,
persons were recruited locally. It is pertinent to note in this context
that in 1818 in Cochin, the government established 33 vernacular schools,
at the instance of Munro who was Resident in that State also, with the
"ayowed" object of training up young men for Staote Service as writers and
acoountants”.éﬁ/ The Travancore ﬁescript also awined through diffusion of
education, to make people of Lravancore, "better subjects and public
servants”. In other words, the interest in education shown by Munro was to

a great extent related to his desire for traineu people for the adminisiration.

The Rescrint also stipulated regular officizl supervision of the
village schools, and the submitting of inspection reports to the central
secretariat. This indicates an attempt at regulating and systematising the
otherwise 'non-formal®' traditional schools. We do not know how seriously
and consistently such a policy was followed. HNeither do we know whether
the sentinents expressed in the Rescript regarding "defraying the whole
cost of education" were actually realised; noxr about how far the indigenous

school system was brought uwnder the perview of governmental assistance.

Since the demand emanating from the requirements of the reformed
aaministrative system could not have been nmet adequately by those trained

in traditional curricula of tie indigenous schools, it is likely that there
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WoE a wdTEeild Shidl wwmy 00L inGegenous-sshocls te these few
xmissicnary scimols wilich Fad cropped vp In diffevrert v xts o Travineore
in eorly Jiuetwenth century. Thic is evident frem the evperisnce of
Cockin. The vernaculsr schonls stirted by Cochir Geoveirwient i 1818,
were replicus of the indigcuouvs scbhrels. These wes ne danze in "the
manney snd satter of instructior®, and thercfare 2zul. wni “zcalise the

, o 5 s o s
evpectation of theiy Iruniex” —2/« thet of traixding yrung men for civil
cervice - ond were abolisked in 1832. It is reasonable tn presuma tnat
without any chanwe in the tragditienal eurriedls tnesc. schools failed 4o
attrzct those whe were aspiring fer positioas in the Lwdern civil service.
Ow the oth. r hand, the wmizsionary schorls had a curricula more suited to
3 » . 3 . I3 . . N n
trainin: 1ror civil service, which might hove cttracted sone studnots.l-
Tet ta assupe that the nissionary sebhnnls attracted tos mw oungsters

& .

frrnis higher castes aspiring for civil service is alsc imnrobable.

1% ¢r withoub govermment "olp -indigenous ger wls must Lave survived -
in the {irst half of the century. The gradual ekhiit ~wzy [rom indigenous
schooclg, »r the practise nf sending children fo ind’zercus scnools as well
as govermment or missionary schools, beceme in vogue conly by the second
half of the century. This is roflected in the cstimate in 1864-65, that
"the pupils ander instruction in 21k.tne private schools in the country" to

be not much lese than 40,000.11/ Similarly the Adminigtrsticn Regort for

1866-67 sait that the state "abownds with" indigenous schocls and that no
parznt need send his cnildren outside their own villoge to fet primary

12/

educaticn.
fyavancore government itself stearted a few schools in this period.
sut on the whole, governuent activity in the {ield of education in the

first half -f the century wos 1ini._d, as table VLI gh_ows, 411 thet the
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government did was the opening of 2 few English gchools in Trivaadrum
and other important towns of the State in 1830s. The Raja's school

at Trivandrum was started in 1834,15/ originally as a vrivate school
recelving grant and later in 1837 converted to a government school. In
1817 permission was granted for starting some government schools,lg/
followed in 1819 by another Nititu specifically mentioning the founding of

a school at Changannur.lj/ In 1817 itself ancther Ritdu issued 4o Dewan
Peishkar Venkita Rao,sanctioning the appointment of teachers and of starting
public schoolg in Mavelikara, Karthikapalli, Tiruvalla and Kottarakara

is also found,lé/ In 1818 aznother Nittu was addressed to Venkita Rao
sanctioning the appointment of some scholars to compile text books in
Malayalam.ll/ In 1819, there was alsc a Nittu arranging for governmental
agsaistance to a few students for eduoation.1§/ Among the other schools
gtarted by government one at Chirayinkil was established around 1836.12/
Otherwise, governwent policy in this period was restricted to occassiocnal
encouragemaent to private instituticns; mainly migsionary achools. There

ig evidence of government grant being given Po $he Folttgyam Seminary as
early as 1818.§Q/ Varnacular education do not seem to have received much
attention; which is reflected in the comment of Sir.T.Madhava Rao who wrote

in the Administration Report of 1B64-65, that §l/“while the Sircar has not

1

been wanting in promoting English education, it mast be confessed that,

but little progress has been made by it as regaxds sound instruction in the

vernasulsr language"
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e . . ) . : 82
Tovie 700Ts Sl erimielt Seluors auc students: lravancore, 1864~6?"‘/
as ————— A A o M — M'-.‘P‘ S AP LY sV . L
Tyne 2r wchocls funber Students
finsiy 3closil, Trivandros 1 674
Giels Scionle, Trivondrun 2 .-
Pist.Vernscular Schoals 4 277
Dist. Erglish Schools 14% 431
- ’ Y
TOLAL 20 .o

* 3 of tiese schools vere opened in 1864-65

% There were a few students in Madras, supported by the Goveltment.
(Rource: KATs (18f4-65) 'Education', v.46)

The . were some significrnt points to be observed aboul development
in thie c<riod. Pirst of all, Travancore govermment's educationazl policies
Zio this poricd geeld to nave broadly conit'ormed to tuose prevailing in
British India, under ti:r Bast Indiz Company. 1t was from 1813, with the
chonges e in the charter of the bast India Company, that missionary
enterprise in the figld of education was accepted and encouraged ~ thoagh
suate reluctantly ut times - by the Company'Grvernment.§i/ It was &lso
attemptd o develop education in India on the basis of indigenous
schools, in the wrke of the dictates of the 1813 Charter Act; though this

<

poalicy also was implemented unevenly'in different regions.

With the acceptance of the well known 'Mecaulay's Minute' Wy Lord
William Bentwick in 1635 and the demand for English education arising

-

Frorm cowe zeclions of the nillle and upper class Indians in the Fresidency
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towns, indegenous education and vernacular education were largely

neglected in British India.§i/ The situation seems to hive been more oxr
less fhe azme in Travancore, where the government did not take mch

a6/

interest in vernacular education.

Entry of Christian Missionaries

Now, what remains to be reviewed is the contribution made by the
Christisn missionaries in early Nineteenth Centuxy. The earliest of
European Christian missionaries to come for proselydization work in this
regioﬁ were the Roman Catholics. They worked mainly among the lower
caste, particularly the fishermen Communities of the coast, from auong
whom they made conversions, and also among the Mar Thomas or Syrian
Christians whom they persuaded to conform to western church organization,
traditions and rituals. One of their major educational conctrns was
providing religious education for prospective priests and catechestes wirich
resulted in the founding oflvarious 'Seminaries! and theelogical oolleges.§
By their very E?ture these institwtions could not have contributed much
to mass literaéy.gg/ Their limited scope is brought out by Adrian Moens,. the
then Dutch Governor in Cochin who wrote in 1781;§2/ "Che Seminary of
Verapoly is the best....Having heard this Seminary much extolled, I care-
fully informed myself whether the pupils were instructed in other necessary
gubjects begides Theology, but discovered that they are only taught
ordinary churéthatin, and that with regard to Theology, they rather apply
themselvés to church usages than to the dogmatic part of religion, &till
legs are they taught natural theology, eccelesiastical or profane history,
and even less geography, Physicg and wetaphysics, unless there is found a

pupil among them, who himself wishes to take up these subjects..... This

seminary therefore has a greater reputation than it is really entitled to it"
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Begides the Seninaries. the Catholic missionaries also run some
schooly fer .rimary education; especially for the fishermen communities
SNOTIZ WLem haey worked.zgf These schools were emphakising the imparting
of religious Kmowledse and prayers and nence VYeeem to have been ezsentially
catgehciom 2l.sies.™ 21/80 tteir contribution 16 mass literacy is open
to doubl. This wos very much unlike the concern of the protestant missdien-
ariszg far vhem the chrisiian religiom was very much bagsed on the Gospels
and therefoxe the swread of their religion required at least the bagic
faculties ef readirfg and writing. This particular aspeot of Protestantismia
the resultant concerm of protestunt missionaries in the stread of literacy,
is significant in the history of education in Travancore, as they started

nperating ir these parts by the early years of Nineteunth century.

Rev. Hingletaube, the first Protestant missionary to evangelize in

Travancore, started a school in the village of Mylauﬂy‘iﬁ 1806.  His

educatina 1l o Yivitues cxbended W cther villages as well,as shown in table
o .
TAsduering ras temure hers, It was followed up by his successors who

aperated 11 over Southern Travencore under the aesgis of the IMS,

Table TX:  Nuzber of Schoeol boys in ¢ifferent Congregations ~ Pretestant

Migsion (I¥S) — Trgvancore, 1815

. btrength of the Kuuber of
Name of the angregation ‘ Congregstion Sctiool boys
Mayilady 174. 32
Fichikuddyiripur 30 33
lameracuim 218 27
1ttalem 116 28
“thisandu 50 25
otlrilley 57 34
Ltrmboly 102 9

POTAL T4T 188

x e T, ’ =y _'_
Seurces Unlroil nistorys L1509), p.QO)_
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Like their Catholic predecessers, Protestant missionaries also
concentrated their activities among two sections of the population - lower
castes and Syfian Christians -~ on the former for converaiongi/and the
latter for “correction“.gﬁ/ Of the two important Pretestant agencies that
operated in Nineteenth century Travangore, the CIMS 25/conoentrated in
Central angd North Travancore and among Syrian Christians - at least initially
- and the IMS Eé/in South Travancore and among Shanars and other lower castes,
For both their purposes, educational activities were prerequisites., There~
fore, we find that right from the beginning Protestant missionaries keen on

both Theological and higher education ae« well as general and primary education.

Most prominent among the educational institutions founded by the
nissionaries were the 'Seminaries' (boarding high sehools) at Kottayam (1816)
and Nagercoil (1819). Besides these two, other high schools were established
in the first half of the century itself, in Neyyoor, Santapuram and Paraszla
in the South and Mavelikkara and Alleppe¥y in the North:zg/ Various primary
schools linked to these institutions, also aprang up all over ‘South, Central

and North Prdvancore as shown in table X.



28

Table X Tuirber of Schonls and Students under Protestant Missionary
Asencicg = Jelest veours in the Nineteenth century

[ ]
L.0.S ' 0.4 8.
Jo- Ssutherr. Pravancore Northern Travancore
SCHOOLS STUDENTS SCHOOLS STULENTS
1542 .- 6"“ . .o
1513 6 c. - .o
1515 ‘e 158 .o .o
1818 .o ve 2 .e
1519 16 . . -
15420 .o e 10 .o
1227 Ces .o 35
1622 20 .- .. o
1823 27 .o .e e
1824 47" .o .o .o
1827 59 1891 .o 1051
1528 .. 1736 . .
1840 - 754~ (7) .. ..
10858 ‘e 5008 e 2719
1868 . .o .. 329
1874 .o T42% .- 4665
1911 351 16189 .o 18607

(Sources Bira Dalton: (19633 end R.J.Jesudas: {197%), and V.Nagem Aiya:
(1884), Ch.IV, Fp.149-151.
&n interesting cspecs of early missionary schecls, was thet, though

there wag a naavy accent on religicus subjects, their gyllabi 4id not neglech
Qo '

secular subjects altogetlier. 'Rev.Mead, ane of the leading pioneexr LIS

llissionaries, wrnte the following ahewt the omjectives of the Nagercoil

Seminary-mo "The great objeet Aaf this school -is the communication of
Keliginus and useful (emphasis mine) knowledge. When a boy leaves the

Sewinary #¢ skall be able to say;.from a chi’d thep has knewn the holy
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scriptures, which are able to mcke thee wise into salvaticen. The next

n

.
3

nbject of the institution is litersgiure anu languuge to be extended s

far as our peculiar circumstances will admit". In this reswucct the CMS

¢

was not very difrferent from the LMS. The objsctives of the piouneer mission-
e2ries in establishing the ClS gchool in Kottayem, ard of Col.tlunro in
supporting then, were, among other thingsslgl/ {a) "the i intenance cnd
education of young men for the Priesthood, and as schocl mastzre, and &
tc educate south in general i.e., the laity, to the greatest possible
extent” and (b) to provide an education which would be in the Syriac, Mala-
valan, and Englieh languages and would contain arithmetic, gensraphy etc;
and above all a sound system of theology. 4As a result, the syllabi of the
CMS Grammzx School at Kottayam in 1834 showed.the following pattexrn as given

in the schere.

Subiect Taught in the CM3 Grammar School, Kottayanm, 1834

Language Ist Class Iind Class IIIxrc Class
Testamnent, Watt's 2nd Testament, Vatt's One of the Gospels,
Malayalam catecheism, Geography  1st catecheism, catecheism, Mala-
Malaylam, Arithmetic Malayalam, Arith- yalam, Tableg
and writing metic and Geography
English Bible with transla- Tegtament with tran-—
tion in Malayalam, - glation into Mala- S ne Bo
Romzn History with yalam, Arithmetic pelling Book
Translation, Arith- and. outlines of
metic and Grammar Grammar
Amarakosam and Amarakosam 1st
Sanskrit Grammar part Elements

(Source: OM3 1835: ICHA Part I, App.XX, pp.. 114-115)
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v

wtort Ivor tesching seculsr subjects, th: misgionary schools chose
v Ly lar sr Temil ss the medium of irstruetion also. This cnoice mst
Cnve weon Lz result ol theilr Jdesirce tc reech és many people as peossible,
it theln sesnel measages.  Hellecting this concern a missionary source
e latass Yt "vernoaculor ls tre medium for the firgt four classes in all
oxr scacnls and tuege four olasses are our ordinary elementary schools.
Seyord tiis, edication was carried on ciiefly in Bnglish and for the acgui-
gition of Bnglish.” 102/ The CMS missionaries established a training school
in hgvelikikorz zround 1857 to train school masters and cgte-chists. The
voason @iven for the ventﬁre wag that they found their counterparts in
suros beiny more successful in their work with the help of Tamil Readers
1a Schoclmasters, whe were truined in a similar institution at Palayam~
entane ™ 1k committieni of at least some missionaries to vernacular educ-
aticn iz ofliccted in the argument exzressed in 5.-LYS document of early
Swenbiocln oo Svny, thet, Teineces.c.e.tiie nelf development and gelf expan-—
sion rf = ﬁaople.ﬁ...;.(is the object of education).....for such develop-
ment the use of vernacular as 2 medium of education seems to be the first

104/

requigite

The only obstacle the mizsionaries had to fgce in early years of
tleir endecvour was ﬁhe want of text books. For instance in the words of
Hev. Mead, "weﬁhave eiementary booksrto translate and print before we have
even the materisls necessary to put this plan into Operatiﬂnyrﬁzi/ THis
problem was solved to some extent in early Nineteenth century with the
' 106/

and in the sesond

help .of South Indian Christian School book Bociety

nelf of the century with the help of Dravancore LYext Book Coumitiee.



Bvidently there was a clear perception among early Protestant missi-
onaries that educational work is a necessary prerequisite for their reli-
gious work. Again BRev.Mead wrote in December of 1844:191/"We have no
reason to regret. Without this branch (Education) of our work, preaching
would not be practicable in many places ...... he establishment of g school
at one of the villages, had led to the adult population to listen to
instruction and to attend public worship". The fear of Christian
children being influenced by Hindu teaching was also behind this concern
for education. The same letter says that "If we hed not such a college
(Nagercoil) all our brightest, most intelligent Christian boys would be
gcattered about in Hindoor Schools. ({Our schools has) to adequately

shield and train our youth in the midst of a heathen people",

In effect, the missionaries, for the purposes of proseiytization,
to ward christian students from Hindu influences and also for the
purposes of extending education, were active in the field. From
circumstances of the times, one should presume that more lower caste
students made use of these schools tham upper caste students. In a
peried when government schools were not admitiing lower caste atudents,
and the indigenous schools were also closed to them, to have had these

migssionary schools for their education was definitely a blessinge.

In fact education of the lower castes — both Bzhava and Shanar
as well as of "slave" castes - were an exclusive preserve of missionary
schoolg till the government came into the field by the end of Nineteenth
century. As early as 1839 the missionaries are reported to have prepared
" a plan for the emancipation and education of the children of slaves in
Cochin and Travanoore".ig§/ They not only started separate schools for

lower caste children but also sdmitted them in regular schools. Two of
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the car 2t apdssiousr, o.onccic T 1o 1 cusie cluldren were in Alleppey -

ptarted %y Suv.iorton in 168%5 - (nd in Xettzyam, started by Kov.Henry Baker
ér.JO‘ Ia the Soutlhy, Rov,Miad gstarted a sclivol for Pulgyas and slso gave

wonctory inceatives in the form of additicn to the salarieg (one fanzm for

. ~

vach 'slove ' Yey and cone and a heif faneng for cvery 'slave! girl) of

1:9/ W

Teoerers ol inving lower caste childr-z fo schools, ithin one year of

introducing this schere - in the 1840s -~ 100C 'slave' children are reported

111/

to have beun brought into Christian Schools in the Neyyoor rcgion alone,

Another srea in which Pissionaries were active, wag that of female
sducstion., The first girl's school (of the 'modern’ type) in the State
wns startod by lrs.Baker and Mrs.Fenn, boch wives ¢f missionaries, in
Kottayam in 1%18.112/ Mrg.ead, anbfher rnigsionary wife started a school
in Nagercoil in 1819.1J§/ These were fgllowed by severél such schools in
different meota ~7 e b+ T= roamcds femdle education, a pamphlet
entitled, "m the Advantages of Fei.le Bdurcation" was orinted as Tract
No.31 nf the 78 Press at Nagercoil :znd was distriduted free by the
rissionaries. The "Liteitiz - Bona ~ Julia. Knill" schools initiated by
Aev,Mead in leyynor were meant for girls; from auons whom two each from
every school was especizlly tr-ined t» go and start girl's schoels in
different villages. Ag a result of the e concerted astivzfies there were
15 girls zchools and 361 g¢irl students in Soutlerm region zlone; by 18%;.114}
The number of girls in Southern missionsry schools increzsed to 9938 by
1540 and to 1468 by 1857, lMeanwhile in the North there were 444 girls in

by 1e57.02/

S senools

~

. v, - .
In grite of 2all these effoerts femele education was never a roaring
succuss. One reagson could have been the limited sbjectives of the mission-

ries themselves.ilé/ In any case, throughout the century, there were



mrovlens in sitracting giris o ascuacols,  Jhevefone, as lote as 1606, nissio

nary sources lanented toat "it iy disapnointing to note the small number of
\ , PN e M -

zirls in so.e of tne schools".— Yet, even the limited number were note-—

worthy, considering the fact that mcst of thew would have been from lower

cratesy, the most uneducsated s20tien of the popuiation.

Yeeiweeal treining was 2lso WM avco which wes initiated by the mission-
aries. £ school of industry was started in Nagercoil in 1820, followed by
o ) 118/ . e s X
several such schools elsewhere, Subjects taugnt in these schools inclu-
ded, »rinting, book-binding, tanning znd currying of leuthzr, ete. For

girls, training in lace meking and embroidazy work was provided.

So it was in the areas of lower caste education, female education and
technical trzining, all sreas neglecied by the traditional system, and
areas not yst tcken up by govermment, that missionaries were ergaged in.

In their efforts they were ecssistced by the Travancere goveinment. _Not only
for their 'Seningries' but algo Jor wue wnore educational efforts,
including the primary schools, government aid was forthcoming. The
assistance from govermment was indeed a great help to the Missions, parti-
cularly for the LMS which was not o very affluent organization., The main
influence bpehind these grants originzlly was evidently that of Col.Munre,
a zealous Chxristian, who viewed missionary educstion as & means of
'anglicizing' India, and thus a prerequisite for the consolidation of
Bxitish power.llﬁ/ Ag early as 1813 Munro asked for a report on the edu-
cational activities of the LS and enquired whether they will require

any financizl support. This resulted in the grant of 61 Cottahs of paddy
land for the LMS, which was later extended.igg/ Similarly, the funds for
~gtablishing the CMS College came from the interest of a sum of money
05.10,500) invested in the Company's bonds: which eriginally was received

by Macaulay-turtro's predecessor - from the Travancore Government as
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recompence for ‘acts of oppression committed against the Syrian ChristiansAﬂi
Besides, the CMS received the Munre island - 7 miles in circumference - from

the government by the Neet dated 5th Makaraw, 994 ME, (1819 A.D.)lgg/

Munro's personal interest in giving jrbs in éovernment, and in
British establishments (including missionary establishments) to Syrian
Christians and Christians converts, must have attracted some students to
missionary schools. DMunro invited missionaries 1o send "such Syrian as
want employment" and favoured them with appointments to various positions
including that of judges.lgi/ Inspite of such efforts at least initially
nest of the gtudents from CMS 'college' went back to their traditional
livelihood or found employment with the wmissionaries themselves as shown

in Table XI.

Table XI: Classification of Students in CMS Collepe, Kottayam 1816-183%5,

according to Occupation

(a) PEmployed in the Service of the Mission or
deriving Support ir any way directly or 24
indirectly from Missionaries

(v) In government service Nil

{c) Obtaining a livelihood from independent services 58
(d) Employed in Trivandram (1 as an Usher in a scheol

and 2 as Munshies of Buropeans) 3

(¢) Dead 10

TOTAL 95

(sonree: CMS 39: TCHA)

The NE;gQTCOil f'l(\m'iﬂ'--\-d RS PRI NRTETE uhadieuby Talrs N'ruu_.'» -pj]1:L1' Q_T\d
Ram Row who rose up to become Dewans of the State.lgﬂ/ But 2 strategy of

attracting higher caste people to Christianity Fhrongh Brnelicl adeeaie.-



and government service, was either not followed or was not very successful

here., Throughout the first half of the century, CMS missionaries are
. . 129/

reported to have had not more than ten converts from among the Nairs.

In fact the missionaries felt that "the heathens of this caste are the

chief opponents, to the spread of christianity™. Covernment jobs could

. B
not have been used to attract c¢enverts from higher castes in Travancore,

gince they in any case would have got such jobs, under the Hindu Royal

government,

The preceding review of Protestant missionary efforts in the fiéld
of education, brings forth certain significant points. First of all, dhey
provided more or less the only recourse to modern education in many pérts
of the S#ate, in the first half of the century. These missionary schools
grow up along side and not as substitutes to the indigenous schools. Bven
1f the missionaries had reservatior - azbout the indigefous system $hey could
not have adversely influenced them; given the fact that they had their own
clisatile and that the government did not tske a policy unfavourable to them.
With their involvement in vernacilar education, missidnary schools must
have made considerable contributions to spread‘of mass literacy. Besides
21l this we should specially take note of their contributions to female
and lower caste education - sectors lzrgely neglected by goyernment as well

as the traditional system.

Developments 3n the Szcond half of the Nineteenth Century

It is in the second half of the century that education in Travancore
really expanded; and it really acquired the characteristics of a 'modern'
system. To be remembered in this context is the fact that all over India,

the indigenous system of education was crumbling down leaving a large gap in
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the educational traditions of the Indian people. It is this gap that
was being bridged by a '‘modern' educational system in Travancore and else-
where. The fzctors that made Travancore's efforts in this direction

comparatively more swccessful than efforts elsewhere, require s explanation.

In 1864-65, as noted earlier, "the pupils under instruction in all
the private schools in the country," including missionary schools,were
estimated to be around 40,000.12§/ This position of the indigenous school
system could not have remained intact for long. With the impressive growth
in number eof government schools and private schools receiving grant-in-aid,
there were more outlets for acquiring education. As a result the proportion
of students acquiring education in indigenous system alone migh$ have
decreased. More significantly, in the second half of the Nineteenth eentury,
demand for education started shifting away'from training within a strictly
traditional curricula of the indigenous school, for reasons te be explained
later. This also meant that more parents started sending their children

to 'modern' schoels, in addition t +the indigenous schools.

Against this background, was the fact that the Travancore government, in
their scheme for educational development, att;mpted to 'upgrade' the indigenous
séhools and integrate them into the 'modern’ educational system. The integra-

4 . ' § ! Ly . Tee i . b M A \ 1 Pt
tion
of indigenous schools seems to have been done in two ways. One was t¢
leave the realm of the most elementary education, pfepératory to the entry
into modern system, to.the indigenous schecols; ané schcolg similaxr tu them
run by the missionaries.lgﬂy&he other method was to revise both the content
and method of teaching in these schools so as to bring them within the
Jserview ¢f the formal system as grant-in-aid schools.lg§/ As early as 1867,
she Director of Vernacular Education wrote in one of the earliest reports

m his department, that "in view ‘to satisfy the demand (fer admission int

he Central School at Trivandrum) it was thought desirsble to make the
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private schools in the Pown léﬁ/assimilate their system.of teaching to

that pursued in the Sircar schools and thus render them capable of useful
instruction".lig/That such an objective was maintained throughout the

ceﬁtury and well into early Twentieth century, is evident from the fact

that the Dewan of Travanéore in 1908 observed the fall in number of unaided
{pial) schools and the rise in the number of aided schools as an "encouraging”
development, rs it was an indication that "a larger number of institutions
are endeavouring to conform to tﬁe rules so as to deserve recognition and aid
from the Sircai".iil/ Given the fact that the government's primary interest
was in development of vernacular education, it could not have overlooked

the potential of the indigenous gystem, in this field.

Vetails of the actual implementation of the scheme for upgrading and/or
integrating indigenous schools to the modern system are not available.
After whatever efforts at integration that the government did, at the end of
the century we find the largest percuntage of teachers without proper quali-
fications, teaching in the private unaided schools most of which were off-

shoots of indigenous schools. (See table XII)

Table XII : Digtribution of Teachers with Different Levels of Qualifications
in the Schoolg under Different Managements, Travancore 1300-=01.

(Percentage)
Government Private Aided Private unaided

o .

eachers with Schools Schools Schools
Professional Certificate
or a Spcial Degree 21.2 56,9 21.8
General Qualifications 8,8 35.9 55.2
No Qualifications 2.3 8.4 9.2

-—

(Source: RAT: (1900-01) Ch.VII, p.61)
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Nevertheless there are reasons to believe that it had been lmple-
mented fairly well in the sccond half of the century. In 1891, the Census
of that year found that around 1300 indigenous schools existed in the
gtate with about 50,000 students studying in them.lig/ Besides these there
geems to have been another 500 indigenous schools,léééstimated by the

Proverthey School Committee of 1892 to be catering to arcund 15,000

students. (Sce Table XITI) This means almost doubling of the enrolment
of students in indigenous schools from 1864~-65. But with the expansion
of the 'modern' school system in Travancore, the indigenous schools were

accomnodating. only arcund 50 per cent of all students.

Table XITI: Djiatxibution of Students in different types of Vernacular

Schools, 1892: Estimates of the Proverthy Schools

Committee
- Nominal Actusl Percentage
1 No. of Rol1 No. of
CL .
ype of School Scheols of atten%ance students
Students

Proverthy (Govt. Primary) 187 8,415 9,996 12
District (éovt. middie and

High Schools) 26 59205 5,807 5
Grant-in-aid 1225 514556 51,556 64
Private {Indigenous) 500 15,000(b)} 15,000 19
Total 1938- 78,176 78,176 100

Ncte: (a) The number of students in Proverthy and Disirict schools reported
to the Committee was found to be underestimates. When the esti-
mates for 28 gchools were cross—checked, they were found to differ
at a ratin of 1655: 1966, between Nominal Roll numbexr and actual
attendance. This ratio was used to revise the estimates to get
actuzl attendance.

(b) The figures relating to Private Schools are only approximate.

(Source: "Proverthy Schools Committee - Provisgional Report", in CSF No.133%99,

GAD (E) R'So
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| This would mean that faxr from being destroyed in the wake of the
rising modern gystem, the indigenous systen continued to serve the cause
of education in the second half of the Nineteenth century, complementing
the 'new' schools. The shift to modern schools happened only zmong thése
sections of the population who aspired for positions in the administration
and in the Buropean plantation and trading companies.lﬁé/ The vest ol the
potential gtudents seems to have remained with the indigenous gystem. This

. . , |
is perhaps reflected in the observation of the Proverthy Schools Committee—

that the richer classes go to Provexrthy (gévernment) Schools while pocrer
students attend indigenous schools. Another possgibility is that indigenous
gchools were resorted to even by those students who aspired for govermment

and company Jjebs ,for the most. elementary education.

Moreover, the modern schools were held in susgpicion by the more
tradition - bound sections of the people. While missionary schools like
the Nagercoil Seuminary suffered "in consequence of vague rumors of alexm
created by ignorant folks who misintrepreted its object",liééven government

vernacular schools - in which "education was conducted according to the

English system"'ljl/was not spared such suspicions., The Report of the

138/

Vernacular Education Depg;tment for ME 1044 mentions how "the people
ef Vycome had been labouring under a wrong impression regarding the chara-
cter of the instruction given in the Vernacular schools .....{imagining)...
that the books used, treated of matters calculated to undermine the Hindoo
réligion”. Therefore, indigenous schools would have continued to attract
gizeable number of stucents until even the most tradition-minded of the

parents were forced to send their children to modern schools, which could

have happened only rmuch later.
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From the preceding review we may conclude that just as in the first'
half of the Nineteenth century, the indigenous education system, did contri-
bute a sizeable base of educated or literate population on which the modern
system could build further on, in the second half as well. Moreover, in
the sécond half of the century, inspite of the full fledged deveiopment
of the modern system, tﬁe indigenous system survived, either existing
‘side by side with the modern system or integrated into the latter in the
form of "private unaided éohools", and strongly supplementing the efforts
of the modern séhools. Both these factors helped to prevent a break in
-th.educatioha}wtraditions of the people of the State, and thereby contri-
buted considerably:fo the comparatively high rate of literacy in Travancore,

in the Nineteenth century.

Governmental Intervention in Education

In the second heli of the Nineteenth oenfury the government school
system expunded quite considerably In the 1860s, under the administration
of Dewan Sir T.Madhava Rao (1862~1874).the Travancore government entered
significantly into the field of education. Though the Sircar school gystem
vias of very limited proportions 2t the time of his assuming responsibility
as Dewan, Madhava Rao I gave shape to a fairly ambitious education policy.
The main thrust of this policy was to approprisate .at.once, every year, a
sum of F5.20,000/- towards the establishment of Vernacular Schools in the

districts, te be conducted on a sould plan.

The comprehensive plan for educational development envisaged by Madhava
Rao, had three major aspects. First of all, the govérmnment undertook to
establish schools of its own. -Secondly, private agencies were to be encour-
aged to start schools, fhroughqliberal grant-in-aid. Thirdly, indigenous

schools were to be upgraded and integrated into the system. The main thrust
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of the p...rawme wagx the expansion of vernacalar education. In oxder to
faciliz:te %z expansicn of vernacular educationynder -government auspices,

& vernic ..or Bducation Department was organized with a separate Director

140/

ar.d two lropectors for ihe two regions into which the State was divided.
‘I‘his denariment suc'ce‘ed,ed in setting up vernacular schools in different

perts <f .ie Ctate in the 1860s itself.

Table TVe 2artisulars of Government Vernmacular Schools in Travancore,

1866—69
T fTomber of famber of
Nazz ¢ 7ol Date of Opening ?gggfg;s :gzgﬁgga
Triveedn oo Tal o2l August 1866 270 9
B L L tP I i o7 May 1867 64 3
Mrwanl Wl oo U ivandrum September 1866 30 1
Gionoe 4. Triventrws, April 1867 60 3
P Terramy 1867 54 3
Worvven i ms May. 1867 90 4
Vitav o Moy 57 ) 3
Calvg, il Azt 1867 71 3
Craite.. September 1866 17 2
Lrnlasim e July 1867 68 2
Vezome May 1867 40 3
Kot w: T{' ~.1 School o 65 5
Pran’ s, Januwary 1868 46 2
Kaled m August 1867 70 3
Thova® .. June 868 105 2
Kottar kkara July .1868 12 1
Karunaszapnolly January 1868 50 2
Kartigapaliyr October 1867 76 3
Mavelikoro October 1867 50 3
Tiruvalia Februaxry 1868 76 2
Kottar k.alayalam School May 1868 90 3
Nagaycoe .= July 1869 62 2
Patat;r_,':\-_.‘_,.: May 1869 34 1
Kunmative August 1868 95 3
Chenge ) maz August 1868 108 3
Alleproy July 1869 49 2
Kottayam May 1869 48 ]
Sherthallai May 1867 44 2
Pargroor July 1869 48 1
TUTAY (Sere zr 28)

{'Report of the Vernacilar Education Dept. ME 1044', Comm,No.65, from Dir.
Vern.Bd.Tept. MZ 1047, Com.No.9, From Dir.Ver.Ed.Dept. to the Dewan,
At.10Tih 2 Lvea, thoy, in vl 80.290t GAD(E) Rs.
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The comprehensive scheme for sducational develovment initiasted by
Madhava Rao, was consistently followed up through out the second half of
the century; as the increasing trend in Vernacular schools and their

admissions in Travancere, would show. (See Table XV)

Table XV: Number of Vernacular Schools and their adnisgions in Travancore,
. , 141/
1865-66_to 1904-05

Vernacular Schools

Year (Sircar aznd Aided) Students
1865--66 12 865
186667 20 1383
186768 49 3455
1868-69 48 3639
1869-T0 53 3075
1870-71 188 8064
1871-72 216 8452
1874-75 233 11466
1879-80 598 29363
1884-85 857 43513
1889-90 979 47044
1894-95 1606 82820
1899-1900 1283 83058
1904-1905 1483 99757

(Source: Robin Jeffry: (1976), Ch.III, p.80)

In 1877, a scheme rfor starting one school = more if necessary - in
every proverthy was put into effect., Under this scheme, people of the
locality were to provide the school building, upon which the government will
give a grent of 1 fanam per pupil for teaching facilities. By 1881 the
target seems to have been a2lmost aschieved., Besides, in 1885, sowme of the
government English Schools, established in the first half of the century,
and died down subsequently, were revived. In the meantime private schools

vere also expanding with the incentive of grant-in-aid.
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The exiansion in sovernmernt o lucoticrwl institulions was supple~
mented by the cevelopment oi .n adeynzte sup,~rt systes. To rectify tre
problem faced by the growing vernacular school aystem ic (inding adeguate
text books, a Book Committee was organized in 1867, with tone charge of
preparing criginal or translated text books;lﬂg/ Translations were rmiolis
from both Sangkrit and English. Between 1867 and 1872, 12 titles werw
brought out by the Committge. Sometime in the 1370g the Coummittee scems
to have czased to function but it was revived in 1883, Hersls Verma Valis
Koil Thampursn a leading post and well krnown scholar, was Chairman o the
Conmittee for considerable rumber of yeoays =2nd the leading force beliiml its
activities.iﬁj/ 4g 1t has been paifited Dut,lﬁéy”ihrough the verioaus oote-
gories,brought cut under the auspices of the Dock Committee, a conseanaly
plamnmed literature for Juveniles wad zlso .merpging. The groded text books
were obvious, but perhaps not important, instanceg. More cignifi-.ri v

blographies and other categorieg".

The distribution of books issued by tho Cormittec wis underiaken
by the Sirecar Book Depot, establishzd as znrly os 1860, A review in Iate

Nineteenth century found that from o finencisl peint of vwiew it koo Uoen

1

very successful and as regards its public wtility "it hase.....met o 1,11

145/

want'', In the light of thisz, a scheme was Introduced in 1547 to stert

Branch Depots in Kottgr, Kulithoray, kuilon, fMavelikars, Allempey and
& , _ ‘ -
Parur.lﬁ—/ The work of these agencies was greatly assisted by e wovk of
the Government Pregs set up in Trivandrum in the 1840's, as w1l as the
o . . ) e o A48T/,
two pregses founded by missionaries in Kottayam and Masereoil. o b

3

last cquarter of the centuxry, the numerous newspapers, periodic-ls nr?
literary journals which appeared in Malayalam gave n great i o0 ius ic 40

growth of education.léﬁ/

.

Another important suwport service was the Normal Schocl for ftercrers'

training, started in 1865. This developed into & Leschers' training Collere

by 1889. As early as 1868 it was reported that 3¢ out of the 57 "Fast ro ~nd
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Undermasters" in government Vermac.iar schools, had fwaining in this
243/

! 4 § = . - = 1
A0 o oresult £f zuck sovzenme sipl intervention in the field of

ingtitution.

education, scvernmental expenditur on this count inc-eased subsizsntially
as shewn in table XVI. Thiz was much wore go in the last cocade of the
century when in 1531-9z, the Proverthy Schwol Comuittes recomsended on
the one ‘hand, a reduetion of fzes in schools and! ~n the cther, cpening &8

51 new schocls in different crgverthies __15;:.’4"

Tatle XVI: Govermwent Expenditure an Bduegtion, Travancore 1871-1905

Tear fmourt (in Rupees, 1009)
187172 110
1884-35 218
1894-95 595
1904-05 641

(Bouree: PRG Nair: {19¥8), OuIITy p.529,09.3.8)

Eﬂllowing_ the Christian missionaries, the government alsc entered-
inta the ficlds of female eéncatle.., hiihexr educqtion and very late in the
century, even inte lower caste. aducation. The Tirst girls schocl started

by govermuent was at Karsmans imITyriwssdrum in 1859. This was followed

in 1864 by the Mahuraja's linglisk High Scheol} for wirls. HReportg of “the
v

Vernacular Bducation Pepartnent for ME 184% and 1044 (1868 and 16863 ) claimed
that the School in Karsiszns had "earned z pood Jr."-e'1,:4.1|rl“,u;i:1"mr1l“.-11'—3'l"’r Success

of thiz school seems to have created = desire elsewhers also to have pirls
schools. Ly tie end of the century there were several girls srheeds in
tne Stete run by ths government.

Similarly the governmeat cntered the ficld of higher education as wallk

The Tinjats Free Schoal in Privandram beezne a Migh Scheol in 1866 and was
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‘recegnized ag the Maharaje's College in 1869, vresenting matricplates for
the .degree exapipationg-of the .Madras University.ﬁgz By the .end of the
century there wag._an Ayurveda College, a Sénskrit Ckllege, A Jaw Céllege,
a Weman's Collase. and a,Teacherfs Training College An Trivandrum run by
the _govexnmeukw

As early ag 1865.Madhava Rao, mooted the ides of a school for

Shanepg end other lowexr castes in Southern Travancore througb\'his; Circular
No.2965, dated 13%h.Septexher, 1865. This proposal received mixed reactions
from the people whem hejoongulted. . While one. person felt that« M"a good
Anglo-Vernacular School, such as the Sircar would establish, would directly
be well taken advantage of by the castes for wham it im proposed %o esia~
blish it .....{and that)....as many as 50 béys.willing to pay 1 fanagm per
mengum would be ready at oncg to join any guch school"; another felt thaﬁ-]iﬁj‘
"a school for Shanars who do not _jireely mt% with Sudrag etc:. would prove a:

failure®.

In any case,-.government does nat seem to ha‘ve gone .aheaxi wi-‘l';h this -
scheme and lower caste children remained excluded from government dchools for
“the greater part of. the Nineteenth centu:cy.ii;é/ In a letter to the Government
of Madras in April 1878, Ballard, the then British Residert mentioned,
exclusion from government sehools-as one' of the main digakilities that lower
caste people were subjected %o :Ln,Trawrancore.m/ Though the high school
at Trivandrum was theoretically open %o all castes, he puinted eut that not
a single Ilava, Shanar er fishermsn (not professing Christianity) was study-
ing there.at that time.m/

In 1871, there was once agaln a swggestion~ to open povernment schools

to lower caste children.w This also seems not tn have beten put into effsct.



But by1895 there are records mentic ing "the repeated Proclamations of the

Maharajas that all classes, without distinction of caste or creed, may have
R 160/

access to public inétitutions"  and also that at least Bzhavas having

access to the Maharaja's High School and College at Trivandrum and to two

or three District Schoolse.

Government's efforts in the field of education was considerabls
by the end of the century. Schools run by Travancore government formed
11.6.percent of 211 the schools in the State and the students studying

in them formed: 24..8 percent of the total student population.lél/

Expansion of Missionary Educational Efforts

In the second half of the Nineteenth century the private agencies
sere also in the field quite actively. Most important among them were the

christian missicnaries and the local Christians.

On the base created in the £ :st half of the Nineteenth century -
when missionaxry institutions were almost the only recourse to modern educa-
tion - there was a massive cxpansion as well as diversification of missionary
edycational activities in the second half. Asg alreagy mentioned the diver-
sification - started in the fifst half- was main;y into female education,
technical - training and edﬁcation of the lower castes. Of these, their
cont;ibutioh to lower caste education was commendable when we consider the
fact that between 1875 and 1891, the number of literates among ' native

Christians - ' who were predominantly lowexr caste converts, doubled.lég/

The growth of missionary education got a boost in the second half
of the century with the offer of grant-in-aid from the government. In fact
liberal government aid = both in cash and in land - was available to mission-—

nry enterprises even earlier. But most of the aid went mainly for the two
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Seminaries in Kottayam and Nagercoil. With the introduction of grant-in-
L. 16%/ . . .. .

aid in 1868-69, even primary schools run by missionaries could look up

to governmental assistance. In 1881, in the light of increasing govern-

mental_expendituré on vernacular education, it was decided to encourage more

164/

private enterprise in the field of education.

With the acceptance of grant-in-aid and the related governmental
supervision, the predominance of religious matters in missionary schools
had to be curtailed. With the grant-in-aid scheme, a special "Inspector
was zrpointed for schools receiving aid. One of the conditions for giving
grant was that the school should adopt the same coursé of instruction and
books followed in government schools. Teachers in aided schools werel
given training in those subjects tliey were deficient in, at the government
Normal school, during holidays.léi/ Institutions with a predominantly

religious curriculum were not eligible for grants.léé/

The general standard of missiomary schools, both in terms of subjects
covered and.books used seemg to have improved. DMoreover a well-=knit organi-
zation. with High Schools in major towns and primary schoois in villages
around and linked to these High Schools, also was developed. Missionaries
themselves endeavoured to upgrade their institutions so as to conform to
the requirements set by the government., Basis standards were stipulated
for admission to the high schools. Teachers with "superior education” 167/
were employed to regularly inspeet village schools and to supervise their
functioning so as to wake the students coming put of them adequately pre-
pared for admission to the high schools. Practices such as allowing the same

teacher to teach students upto third or fourth standard were stopped at

the instance of the goverument.



48

* Syrian Christian Entreprise in - .ucztion

Besides the Protestant missionaries, Syrian Christians also made
significant contributions to educational development in Nineteenth century
Travancore. Awmong them, it was the non~Catholic Syrians who entered the
field of modern education first, in association with the missionaries,
particularly the (MS, Their collaboration with CMS,.in modern educatiop
paid off in terms of lucrative jobs in companies as well as the government,
This prompted them to send more of their children to schools and also to

start schools of their own,

We have earlier noted how Col. Muinro favoured non-Catholie Syrians
yith appointments in government and how Syrian youth, trained in CMS and
IMS Sclools got lucrative jobs in trading companies. But the close colla-
boration between the Syrian church and the CMS came to an end around
1835~40. Then the Syrian.church tnok exclusive control of the famous
Kottayam Seminary. At the time ¢’ the split with missionaries a section
of the Syrian Church toock favourably to Anglican persuasions in general
and this led to the origins of a new clurch, the Reformed Syrian Church
or the Mar Thoma Church. It is. interesting to obgerve that the ensuing
rivalry between the two groups of Syrian Christians got most intensely
reflected in a competition to staxrt more schools.lég/ By the end of the
century we find the Syrian Orthodox Church registering a society under

169/

the Companies Act to manage and coordinate their educational activities.

¥ This term describes indigenous christians who were not converted by
Wegtern missionaries.
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All this while the Catholic Syrians were comparatively inactive in the
field of education. Bvidently, the Syrian Christians like ary other communit
of some means, had access to education in the traditional system. The
earl& CMS missionaries found at least two schools being run. by the non=
Catholic Syrians around Kottayam, when they first arrived. According to
early Jesuit sources,Ariyiliyuth, the ritual associated with the beginning

of schooling, was common among the Syrians.llg/

The Portugese Jesuits and Italian Carmelites who came to hold away
over the administration of -Catholica from’the Sixteenth cenmtury, did not
have any real interest in moderm education, particularly English education.
For Jesuits and Carmelites. Emglish,lamguage itself was associated with |
the Anglican rebellion against Roman Catholic supremacy in Europe. This
has resulted in only a few Catholle children seeking mocdern education ab
that time. The OMS Grammar school =t Kottayam.in 1834 bad just one "Ramg-.
Syrian" student, in a.total.of 60, which cansisted of 41 non-Catholic ®yriana,

: 4
17 Nayars and 1 Bralnnin.jj—'-/

From the 1880s omnwards Catholins started establishing schools, Once
they entered the field-strong as ithey were in terms of numbers as well as
wealth - they made spectacular progress, Between 1882 and 1887 the rumber
of schools under Cathalic management. increased from around 10 to .ever 1000.112
This change in attitude occurred at a.time when, Syriap Catholic leaders
were gradually being allowed- — under, pregsure — into the higher realms' of
the church hierarchy. Those-ofthan.who made it to the top did net share

their Europeans predecessors’ antipathy towards modern education.

Fr.Immamuel {Mani) Nidhiry,«Pantifical Viear General (1889=-1892) and

the most prominent Syrian Caltholie leader of his times exhorted Syrians to
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“start English Schools. In a speech at Mulanthuruthy lhe is reported to
e - 122/ i ., xRk . . .

have said, that any day an 'Bnglish® School will be a more prized asset
“$han the gold crosses of Kuravilangad and Athirampuzha which can be stolen,
Simila¥ly when he was asked to arbitrate in a dispute between two groups
of the trustees of the Parish of Palai, one wanting to use church funds to
build a bathing ghat in the river and ancther wanting to start a school,
Fr Nidhiry, sirongly recommended the schools and is bhelieved to have
suggested that all excess redources of the parish should be utilized for
174/ 4

this one¢ purpose. 'r.Kuriakose Elias Chavara another rare Syrian

Vicar General in a missionary dominated church, had also started a School

175/

in Mannanam, besides calling upon Syrian parishes to start schools.

By -the end &f Nineteenth century, necessary organizations, even
cutting dcross denominstiongl bar:lers, started emerging among Syrian
Christians, creating adequate instruments for educational expansion. Under
ke *leadership of Nidheerickal Mani iathanar, a Catholic, and Pulikkottil

Mar Dinosyius, a Jacobite, an int :~dencominational ¢.zanization called the

Nagrani Jathiya Alkys Sanchém was organized in the 1880s. . Apart from the
fact that these two important Syrisn Christian deanominations came together
for a joint venturc, when denominational rivalries were the order of the
day, it also had.ah ambitious scheme to gtart; (a) BEnglish High Schools and
Girls Schools in. all Christian. Centres (b) A Centrasl College in Kottayam
(c) Libr;ries in all parishes and (d) godawns in Christian centres to

~ store surplus grains till priceas Airredctzvourable Lo farmersflzé/ A Bank

was planhed to help,finanpé the schemes and the initial investmént was to

177/

be raised through a lottery. The masrani Deepikas well known Malayalam
Amily was stavted by the Sangham, for. tie purpose of as its opening edito-

rial (dated 15th April 1887) put it, "to explain to the piblin %the honafits
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of the Sangham and the schools etc. proposed to be started by the Sangham"
After the Sangham broke up, due to non=cooperation by the Missionary autho-
rities of the Catholic church and other reasons, the two Syrian factions
came together once again under the Travancore and Cochin Christian Aggoci-~
ation, with the objective of, among other things;#"bringing to the notice
of the Government, the elaims of Christians to preferment in the public

g 118/
gervice ..

dpart from the organizgtions mentioned above, another factor which
helped the educational expansion of Syrian Christians, was the availability
of liberal grant-in-aid from the govermment. As a result of all this, by
the end of Nineteenth century, indigenous Chrisfians contributed relatively
more than the missionaries to the educational development of the State as
shown in table XVII.

Table XVIIt Denomingtion-wise digtribution of Schools under Christian
Management - 1908

Denomination/Dioccese Number of Schools

London Mission Society 393
Salvation Army T4
Diocese of Travancore-Cochin (CMS) 296
Clmrch of England Zenana Missionatry Society 16
PROTESTANT TOTAL 779
Archdiocese of Verapoly 130
Diocese of Quilon 147
Diocese of Cochin 92
LATIN CATHOLIC TOTAL 369
The Vicariat Apostnlic of Changanacheery 424
The Viecariat Apostolic of Ernakulam 178
The Vicariat Apostolic of Trichur 186
SYRIAN CATHOLIC TOTAL 778
The Syrian Arohdiocese of Malankara (Jacobite) 175
St.Thomas Syrian Metropolltan See of Malabar (Mar Thoms,) 97
NON CATHOLIC SYRIAN TOTAL 272
GRAND TOTAL 2208

Note: Thege Statistics cover schools not only in Travancore but also in
Cochin and perhaps even a few in Malabar.

Source: (41mavoe (1908) nn 106~122



One factor to be noted regarding the educational activities of the
"Syrians, = highly caste—conscious is any of the liigher Hindu castes ;

was that it did not provide for lower caste eduoation.lzg/ In this regard,
whatever contribution that was made, apart frem tove work of Protestant
missionaries, were by the Latin Catholic dioceses, which remained under
western missionary leadership right upto the Twentieth century. But the
wer gll dimensions of their educational activities remzined relatively
small as they entered the field only quite reluctantly. Nagam Aiya in
1906 1§Q/mentions how they " of late " have undertaken educational work
in right cornest. He seys they had 3 High Schools, 35 ®nglish and Verna-
cular Schools end 285 Pariah Sechools; besides being invelved in female
education. It should be noted ‘thet their contribution t6 lower caste
edncation evidently was very significant, a field neglected by their Syrian

countterparts.

The educational c¢fforts reviewed abo&e zesulted- at the close of the
century, in 25.5 percent of schools in Travandore being grant-receiving
' private schiools and 27.8 percent o. all stutsnis stuuying in thesge schools.igl/
Most’ of these schools must have becen Christisn aschools, though ‘certainly not

all. 'The Proverthy School Committee Report makes out that 5ll grant-in-aid

schools are run by missionaries.lgg/ Bven if we take the term "missionarieg"
to> mean Christians of all descriptiona; still such an aésumption certainly

is an exaggeration. In 1893, schools run by missicnaries rmmbered 879 out

of 2219 institutions classified as private, It is quite posaible that most
of these schools were receiving grants since they might: have easily conformed,
to the standardslstipulated for such grants. In the last decade of the
centuny, the share of missionary schools in the total grant-receiving insti~
tutions misl bave come down os other agencies erfercd the field with enthu—

$ilasm.
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PART 1T

Growth of Vernacular and Primary Schools

So far,.we have presented a review of the expansion in educational
facilities in Nineteenth century Travancore. In this section, we offer
certain insights into the objective conditions, with emphasis on the socio-
econonic factcrs responsibvle for increasing demand for education in
Nineteenth century Travancore, Besides, some explanations as to how the
educational system &¢veloped a pattern which gave preeminence to primary

and vernacular education, is also attempted.

The few 'modern' schools started by the government, aiong with the
village schools and 'Seminaries' started by the missionaries, 1a;d the
base for a 'modern' sector in Travancore's nascent educational system in
the first half of the Nineteenth century. These schools provided for
those peovle who were far sighted. enough, to gather trazining in English
or in 'English’ waysﬁzgggpetenoc for appointments to higher ranking
jobs in govermment service. Yet we do not come across any evidence
showing & gtrong flow of students into the govermment schools or, for
tha{ matter, Into the misgionary schools during early Nineteenth century.
The coaservations held against the 'modern' curriculum taught by these
schools by the conservative sections of the Hindu population must have
been the main reason for this. There evidently was not any countervailing
force to act against such sentiments, Moreover the government, still
a traditional Hindu monarchy, thoush under the tutelage of the British,
was tolerant towards the traditional pystem of education. As a result,
we do not see the evidence of the growth of a 'modern’ sector in any way

harming the ocontinmued existence of the indlgenous schools.



Whatever ¢loipes wese oiouring in the first half of ineteenth
century, we.oe I line with streng iening of the indi.enous schocls, primery
schools, and vernacular schools. Morecver, the teaching of 'slave'! and lower
caste studente, for which tae missionsries gave attantion te, worked towards
bridging o serious gun in the rcegion's educatisnal tradition. Moreover,
the waintensnee of th: indigenous system, which was the only recourse to
sdugetion prevailing up to that tize, helped not to create any break in the
cducaticmnl traditions of the jeople of Trovancore as it had happsned else-
where.léi/ The end result o ail these developments in the first half of the
Nincteenth conlury is thot toe Travancocesu edioationnl system was being
Tnil+ vn feen Lhe bage, thot is, from the primany schools being taught in
the vernacular. The sare arguments hold grod, for the developments of the
gecond half of the Ninetecnth century as well., The missionaries, though
expanding into higher education, dic not discwn the emphasis on lower caste,
vernacular, and primaiy education. The indiger-us schools gurvived under
'protection' trrow the government, either as indigenous schools themselves
or ne indepenicet private sehesls ooengmized ea port of the formal school
gygtem. This further slrengthened the preference for primary and vernooular

eduesation in Praveacere,

Forces bebidnd the Syrisn Christians Sntry inte Education

In the second half of the century, the wotivee brohind the antwy of
Syrian Christiana and particularly of Cutholics, who were new eubianba S0
the fisld of cducation become peortinent. We hnve seen how thay entered the
iield of educotion around 1880s, Firgt of 211 Cstholics were viewing with
chvious intevest, the advance made by fellow Syrians through medern educa-
tion and government jobs. Cue of the main cnuplainte ngainet Porbngese, and

THalion misximries, voiced by the Syrian Cethelies in theitv petetions to
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Rome askin; for Bishops from their »wn ranks,igé/Was that these mission-
aries weye not interested in English education, and therefore Catholics
were lgft behind in the race for Sircar service and the resultant soaial

influence.

A letter written by Fr.Louis Pazheparambil to Rome in this connection,
in the 1880s, pointed out that among Jacobites there were many Judges, and
Vakils and persons holding high positions in goverrment, while among Catho-
lics there was hardly anyone who had obtained a degree and held office in
the government administration.lgi/ Significantly, the then Dewan pointed
out in 1891 that “In regard fo Syrian Christians; in recent years they have
been largely employed in the Education, Judicial, Public Works, Medical
and other Departments ... much more largely than they were 10 or 15 years
ag0.«+.(They) only recently... have sought the advantages of liberal education
such as is glven in the colleges". 186/ In this context it should be noted
that the favours of their Protestant benefactor, Col.Munro, were restricted
to non-Catholic Syrians and new converts only and was never extended to
Catholic Syrians.lﬁl/ As government jobs got more and more linked to edu-
cational qualifications, educationsl achievements became a prized asset
in Travancore society. The great efforts made by Syrian Catholics in the
field of education in the last decades of Nineteenth century should be

understood in this context.

The agrarian economy of Travancore had undergone some basic structural
ochanges in the Nineteenth century; starting with the opening up of the
caste=bound land 'market'! in the early decades, followed by conferment of
proprietory rights on Sircar tenants in 1865 and finally the assurance of
security of temure to superior teniants on private(Jenmom) land. In 1818,

a Government Regulation encouraging conversion of waste lands into agricul-

tural land was issued. The regulation guaranteed enjoyment of such lands
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. . . e . . . . 1883
tax-free for the f'irst ten years; znd light taxetion aizcrwaras.-——/ It

also gunrantecl recogunition =7 alaiv . 27 ccet of impr 7ements made on

newly converted lends. In additien Chakwti (esc™cated) and Pokuti (abandoned)
lands were assigned to those wlie were prepared to caliivace ihem.l§2/ This
opened up the possibility of Syrian Christians end Sgbava acquiring Sircar
land on lease for cultivation which was almost impossible gerlier, as distri-

bution of land was lorgely governed by the dictates of fthe traditional caste

structure.izg/Subsequently, through the Pandaravelis Pstiow Proclamation

issued on June 2nd, 1865, full ownership rights were conferred on the tenant
cultivators of Sircar lands, subject to the payment of land revenmue. They
‘ . . . . - s 191/ -
were a2lso 2llowed unrestricted trenstfer ¢f thelr nropertics, In 1829,
following some cases of Infringewent on the Iraditicnal rights of tenants
on private Jenmom lands the Soverign served instructions on his Courss not
R . . . ] ) 22/ g .
to allow eviction of tenants paying their dues regulerly. hege instru-
15 .
_ﬂ/ Thls

ctions were reissued formally as & Royal Proclamction in 1867. Was

followed by the Travancore Jenmi and Kudiyan Resul:ztion of 1896, 124/ The

end resull of these roforms was that, widle a class of neasant proprietcrs
was created on the former Sircar lands higher tenants on private Jenmowm

195/

landg were given full security of tenancy.

The Syrien Christion elite who had considerable share of Sircar tcnan—
ciesg, could expleoit the opportunities tor developiag eomwzrcisl cultivasion
inherent in these reforms based ¢n the atvantages arising from their
patriarchal fampily organization and earlier'trading traditions.lgé/ It ig
quite likely that with the capital accumulsted from trade, they movedl into
conversion of waste lund into agricultweal land, following the Hoyal Edigt
of 1818, The state moncpoly over trade whtapﬂ'uc'ianndand in Eighkaeorth

century must have prowpted them to do so. Given tlis background, i+ iq
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possible that thgy bYenefited direcily from tie corferment of ownership
rights on Sircar tenants in 1865  inmeovas vposr family ovganization which
was patriarchal, with every adult mele Loving ar ejual claiy to his father's
propertys provided enoug: incentive te indiviaugl initiative, te corsolidate
and enhance the value of land. FYrowm acguiring Sivesr land on lease, their
shift to superior “tenancics on privatg Jesmom land must have bien fast. We
find that by the second half of Ninetegnth century, it was trhe Syrien Chris-
tians who dominated in the cultivation of commercial crows. They took up
banking, public works contracts and commercial agriculiure cariicy i:arn
other communities in Travanoore.igl/ The ecoromic progress made by thie
community was noted by many contemporary sources, including V.Nagam Aiya

128/

who wrote in the Report om the Cengus of Travancore, 1881,  that "thev ave

a very industrious and entreprising class (and that) their general coniition
may be said to be one of prosperity and comfort". This increase in the
prosperity of at least a fairly simmificant section of the community had its
impact on education which in the pre-industrizl scciety of Nineteenth century
Travancore would have assured, a corresponling increase in social status

as well.

Another factor which facilitztea the e¢ducational activiti.s of Syrian
Catholics was the changes in their chhrch organization. During the protra-
cted western missionary cdominance over tnesir churcl, the eariier, relatively
autonomous churcn organization was replaced by a more centrzlized ani hirar-
chical organizational structure., The early western missionocries found the
Syrian Christians organized in fairly autonomous units centrsd arcund the
local churches. Thesz coaminities were led by priests designaied as

Desathu Pattakaragn. an office te widch candidates 2ye chosen by the community




and mazinte~ined by them., The priss wves suegest e the control of the

Pallivepam, an assembly of the community-members, in all important matters.

"heng -
Adrian Dutch Gevernor of Cochin in his Memoirs of Administration for

165/, . .
1781, ebserved that —**/there are sgome prominent versons of the community
or clders wlhr rewvresent the community, and they together with the Vicar look
after the fields and gexdens which belong te cacii church, and rake disburse-

ments and receive the revenue and snnually render an account to the community.

At tlie regional level the Syrian Church had an Archdeacer designated

as the 'Head of the Community’ (Jathiku fhalavon) who controlled the affzirs

cf the commmnity along with a regionzl assembly ef reprezentetives from
cach of the local cowmnities. Yhe Bishaps -~ mostly from the West Asian
Countries, befors the arrival ef the missionaries — "were honoured, received
their prersquisites', but coldem intzrfered in the administration of the
loecal church., This situstion ehanged when Frotugese and Italian migsion-
zries were wppointed Bisncps for tl- 7y, "brought up in the traditions of the
Western Church; where Bishops rule in their Diecese; meant to rule in
Malabar as well". At the Parish level, as Adrian Mroens observed, the
Burcpean priests have started c¢laiming a right to direct the administratien
nf the property of churches they visit. Gradually the irdependence of the
local cermunitics was lost and the powsr of the Bishep grew. The Desathu
Fattakarans locally selected and trained and ewning allegiance to the

local commmity was regslaced by Priests sclected by the Bishop, trained
centrally in Seminaries, «wing allegiance te the Bishop, and sent out by
him to Farishes on s fixed salary and with possibility of transfer from
place to place.ggg/ Sucli centralization did nct ge unchallenged by Syrian

Catholic Jldavakas (leeal Cormunities); but by Nineteenth century it became
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well entrenched. Among non-catholics the Mar Thomg church which cemformed
generally to Anglican persuasions, also developed a highly centralized

261/

church organization by late Nineteentr century.

The advantaze of the heirardridel otganmization was thot Lt¢toild “mobiliz
e ot iincreased resourves of ther comnmidy. sn .a. Lore extobmpive scele and oikd
chennel it mpre effectively into building public institutions. includipg

gchools and cobleges. As
/. part of the changes in their organizational structure, there emerged o

monastic order, recruited on an g11-Kerzla basis which prowvided an effective
instrument for building up educational institutinms all over Travancore and
Cochine This monastic oxder of Syrian Catholics known as the Servants of

the Immaculate Mother of Mount Carmel (now Mmown as the Carmclites of Many

Inmgculate) was crganized in 18291222/ Members of the order wvere recruited

from different parishes and were erganized centrally with o FPrior General

ag the head of the organiza,_tjnn.and,_,spread out in different monastries around
the region, The resources for the Organization was raised from all over
Kerala and the order was-not bound.to any particular lmcality. Right frem

the beginning of Catholie efforts.in modern education, this arganization was
in its forefront.2Q§/In¢effeoty.a—oambination of the increased prosperity

of the Syrian Christiaanommunitywand the changes in their Church erganization,
created the preconditions for speedy and spectacular achievements in the

field of education.

Compulgions behind Government Interventien

As noted earlier, government. intervention in modern-educatiqn, becaume
significant under Sir.T.Madhava Rao, in the 1860s. The rather sudden out-
burst of government intervest in education, and its overriding concern for
vernacular education hasg 1o be.znalysed, The influence af Wood's Educational

Degpatch of 1854, incarporating provisions for organizing departments af
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Fublic Iastruction; introducing a fermal grant-in-aid schewe, combining
vernacular eaucation with Znglish scacation, =nd linking educational quali~
fications with eninloyueat in pover:went etc., on Madhave Bso ant his educe-
tional policy caruwot be nverlocked, for the similarities between the twe
are many. Similarly there werzs similaritics between the provisions of the
1813 Charter Act and Munre's educational policies, There were cother ecca-
sgions when @dungtional policles o British Indiun and Travancorean govern-

ment coincided. Ffor instance, in 1882 the Indian Bducation Commission

recommended a gnlicy of gradual withdrawal ~f the Staie from the sphere of
. . , . L - . . . 204/
secoendary and collegigte educstion in favour of private Indian entreprise.
Around the same time Travancore nlso decided to do the sames though the
intended withdrawal was meisly from vernscular and primary education since
i . . - - S .

secondary wui collegiate education daid not figure significantly in the
Travencorean ~dircation system at that time. Again, in 1904, a Government
sf India Resclution sophasised the necd tor the medium nof instruction ef

. S : . . ' 20
children vpte t o opi ~f 17, hedirny in their mother tongue.——i/ In the same
year instruciion in Travancore Schoc™ s were formally organized to be in the
veérnacular in the low=w clagses and in Bnglish in the higher, Bven with
so many instances of the sducationazl policies af Governnent of India and

. o . . - M . .
¢ Travaacore Governsert coinciding, the explanations for a comparatively
more serious implementation of thése provisions in Travanccre, unlike what
happened in British India ingpite eof the Wood's Despatcli, has te be sought

elsewhere.

During the reign »f Swati Tirunal (1829-1847) thé momentum gained by
Mhnro's r&forms in early Nineteenth century seems to have been lost, and the
administration fell back to traditional ways, provoking strong disapiroval

vy British observers nf the Travancorean scene. Many complaints regarding



61

maledministration in Travancore had recched the Madras government at this
time, This led to an omnicus threat ifros Lord Dalhousie who wrote to the
Mahsraja of Travancore that "unle z ~virt2l Uy timely and judicious reforms'
ammexaticn of Travancore is a distinct possibility.ggé/ Phough the threat
of annexation might have eased in the wake of the events of 1857, subsequen]
everts would have also corvinced Travancorean statesmen that traditional
ways will no more hold and that there is no obtion but to cenform to the

dictates of the new.dispensafion.

It was in this particular background, that Madhava Ras waw called upm
to reorganizé the State's administratiom; and started looking for permonnel
cempetent ta run the administration. Travancore's preference for vernacules
sducaticn should be understood in vais context of the requiremenvg of the
State administration for oersonnel being substantizlly different frem that
of the Imperial adwinistration. 5Bulk ~f the business in the Stabe admini-
stration was carried on in Malayalam, and it was tm de this thet Travancore
government required aompetent persons in vlenty. In fact one of the mais
oontentions of the.Malayali Memorialists gll/was that since the Court Lanmgu-
age wf Travancore was Malayalam, knowledge af that language was imperative

far all government offioials.ggﬁ/

Changing Dimensione of Governmental Requirements

& riajor nomponent of the government policy for educational development
was the linking of educationsl qualifications with appointments te governmen
jovs. Though inwroduced gradually and by selected jebs, this pelicy, sver

. .. _ . . , . 209/
tiie years became ansliecble to 2 wide variety of appeintments. As early a
182%, the Travancore geverroent felt the need %o give training for aspirants

for governoint jios, In thoat year o ¥ittw pointed out the problem of people
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with general adiministr=*ive abilitles being not sreficient in arithmetic

amxl those proricient ip aritmmatic found wanting in administrative abilities,
To rectify Wwis problars it wow Jivost d te s:lect youngsters from *goodt
Taravads for teing givsi prover training before _ppointment tec goveroment

jobs.glg/Then in 1842. a Committee of Burnmeans appointed to report on the

Lq 211/

few Bnglish Schools establishod by then, recommend "the holding out

of some vroscects of future employrent in the public service to those boys
L.

who may distinguisir thesselves by their progress, especilally to the Sudras

(Nairs) who form so large s porticn of the pepulation®

The Government Mzlayalam School Certificate was fixed as the minimum

gualification for Udemuver or Copyists in Mendapathumvathuksl or Division

Cutcherries from 1887. & Revenue test was prescribed for Sselection as

Division Sherebtaligrs and Bead and Assistant Szmprethis. in 1888, Tests in

Criminal Law wzs plescwibed for Magistrates arouna the sane time. Even for
- . " . ) ) o 212/
appointment ag Révenue peona literate persons alone weré chosen from 1887.
Regarding the Service Bxaminations, sovernment wag advised in 1894 to appoint
Aanly those w-o pass tnis exemiratior - in jobs fetching a salary upto Ry 15/~
10 %.20/~ a month; or thioze who have vassed the Sth Ferm Examination and held
a certificate from the Dirsctor of Tducation, who may be considered equivalent
o ) - . 213/
to that standord; provided they pass also a handwriting test. It was also

-~ ) . . .
suegested thiat a cotmittee be cppointed to revise the curriculum i verenacular

schools in the lignt of this,

For higher level appointmgints o schene Ynown as the Attache System was
introduced in the 18963, wherelLy a Tew pradustes from Trivandram Gollsge weie
selected snd sppointed on rrobation for twe-years, after which-on the basis of
their performance they were to be asborbed into permanent posts in tite govern-
ment d@partments,glé/ Tn 1891 itself it wag claimed that edneakiomal qualifi-

cabions hagsed on Miversity and Scrvice Wxaminations "have been prescribed by



Government for almcst all appointments in the State above the grade of

peons™. 215/

4t least most of the important jobs were covered by prescription

of educational qualifications.glé/

This indeed, was a major break with the past since in Travancore
traditionally, govermment service was the exclusive preserve of éertain
higher castes; and even anong then (for sensitive jobs) of certain privi-
leged families. The =xclusiveness of the civil service was already diluted
in the Eightcenth century by Martanda Varma. In his effort to institute
a cgntralizad Monarchical regime he suprressed the landed baronage consisting

cf various title_holdefs like Madamoimar, Pillamar and Karvakar, whose

farilies traditionally monpolised peoslitions of power and prestige associatad
with the governznce of the State. In 1ts place he instituted a2 bureauvcra: v
selected on the basis of personal culpetence and loyaliy to the king. 4s
Gollenese the then Dutch Governor pointed out ir 1743; "All.fhe grectmen

of his kinguom caiied snaovies are aseu of common Nair origin and their ranks
s not inhexr _ted by their descendenti.. Aeccordingly they depend entirely
wpon the ruler, they are everything to him and tl:2y obey him with a slavish
.submission".ng/ This shift is evident in the fact that two of the most -

brilliant bureaucrats of Bighteentbh century Travancore-~ Dalawa Ramayyen,

g Temil Brahmin and Raja Kesava Dasan, a Nair of common birth - were from:
outside the circles with traditional qlaims to higher positions in the
administration. Eustaius D*Lannoy, acFlemish Lornerly in the.service of the
Dutch and Tachil Mathu Tharakan, a Syrian Christian trader of Alleppey, also
came to play influential roles in the politics and administration of EBighteen-
the century Travaencore. Fit the shift was largely in favéur of non-aristo-

cratic Nairs, and non-Malayalil Brahmins from outside the borders of the state.



64

One exrlznation for this is that with the dedication of the State to

Sri Padmansbha, the diety of the :premicr shrine in the State by ¥artonda Varmg,
in Travanccre Socicty, the basis of socizl and religious status became the
temples. Subseguently poritidal power was vested in those Ssvarne castes

who had permission to enter the tomples; and alse with that 211 jobs velatved

213/

to the administretion of the state were vagted among them.

With the introducticn of educaticn:l guzlifications for selection to
government jobs, there occurred a widesprend demand for education. Thig
along with the commitment of the succeesive Deswans of Travancor: to the

. 219/ L. e
spread of modern education resvltea in the opening of so many schools

and thereby cof increasing literacy.

Corwrmnal Pregsgure foxr Educational Bxpsrnsion

Now that individual wmeriit and e¢ducational gualifications were made

the criteria for selection tc goverunment sarvice, educated persous from
different communities, including Christians and Ezbavag, who were oulside
the pale of government service cculd aspire for such positions; which were
source of greest social prestige and powsr. During a brief peciod in ecarly
Nineteenth coentury non-Catholic Syrian Uhriscians were ravoured with govern-
ment jobs; along with lower caste converts to Chrigtisnity, wider the
influence of Munro. There wers wmore than 2G0 Syrians employed in the govern—
ment in 181%, in Travancore and Cochin, Otuerwise they were largely excluded
frow the civil service. As o regult by 1891, there were cnly 270 Syrian
Christiang holding government jobs of which only 32 were holding "respectakie

. . o : .70 A
appointments" zccording to the Malay:sli Memowvinlists.=~ This they felt

compared unfavourably with the sttitude ~f neighbouring governments ag the



65

following table that they rresented would sghow:

Table XVIII: Syrian Christians in Govermment Service holding
important positions: Travancore, Cochin, Malabar
and other puaxrts of Madras Presidency - 1831

Other parts Total oul

Departments Eravancore Cochin Malagbar  of Madras side Tra-
presidency vancore
Keveme . e 4 5
“udicial 9 2 .s
Educational 4 9 14 4 27
Medical 9 1 6 4 11
Engineering 7 . N 1 1
Regigtration 3 . 4 .e 4
Post & Anchal . 1 1 .e 2
Telegraph .o .o 2 4 6
Meterological . ’e 1 .o 1
Press .o 1 oe ve 1
Total wA2 14 34 18 66

(Sources CEF No.1744: '‘Memorandum' p.7, pa.6. GAD (E) Bs.)

As far as the Ezhavas were concerned there were very few of them who
could have had sufficient educational qualifications to get into government
servide, Even those who had the necessary qualifications were denied Jobs
due to caste prejudices, as in the well known case of P.Palpu, a Licentiate
in Medicine, who had to enter Mysore State Service since he was denied a
job in Travancore. The attitude of the govermment with regard to Eghavas

is very clear in the following statement of the then Dewan in response to

the claims of Ezhavag for government jobes included in the Malayalil Megggigléél

"...as a body, they (Ezhavas) are uneducated, prefering their own occupations



of agriculture, coiz=-ms'iine i toddy-drawing, *to going in for such educa~
tion as wou™ ) fit these for puilic “rvice... Their ¢ cial position too is
such that they csn hardly be eligible for public offices where a certain
zmount of respect is expected to be commanded in a State where Hindus are

much more conssrvate anud superstitious than their brethren in Malabar®.
-The welative positions of various communities in regard to the share
of their members with highsr educotion, and holding positions in government

and the judicizl system in 1891 is brougnht out in the following twble.

Table XIX: Csste-wise distribation of Graduates from Trivandrum Ccllege
holding jobs in Go cronment and sre repisicered as lawyers — 1891

Cagte/Community In Gevt.Sorvice Lewyers
Brahmins .56 6
Malayali Sudras (Nzirs) 31

Nanjinad Sudras (Nairs) 6 ..
Pandy Sudras 8 ’
Christians ( Native' & Syrian) 1o p
Barasians A .
Buropeans 1 .

(Scurce: CSE No.1744: "Abstracts", GAD (B)Rs)

Given this background there was growing resentment among the educated
young men of differcni communities against thke vantage position held by non-
fialayalil Brahmins, who were fsvoured for their lack of strong local connect-—
tions, for senior government positions by the Ruling Family. This resentumeul

gggf"the

got reflected in the Malayali Memorial lMovement ef 1891 wherain

prayer of the memorizlists (was) that natives of Travancore of whatever class,
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caste or creed, may bLe freely and impaxtially admitted to offices in the
stazte; the duties of which they may be guulified by their education,

ability ond integrity to discharge".

Tic diffusion of nocesaitility to goverament jobs that came about

in Lhe woxe of the Moleyali Movement, benefited lsrgely the Naixs alone,

whi hoth in teods of educational gqualifications and cnste status were in

z nogition to make usz of sucn opportunities., Christians, Eszhavas and alaso
Muslims were still at a2 disadvantage since they were excluded from positicns
in the Reverue Department, bigsest department of the sgovernment at that
tine, sinee Revenve Officers also had duties connected with Temples.

Their asvirations, therefore, fournd expression in the various political
Jovenents of early Twentieth century, such as the Civil Rights ILeague,

b=l
Joint Folilical Congress, and the ..stention Hgvement.igij

Und=r :ach vressure, the zovernment conceded greater representation
to these communities in the civil service. In 1915 a confidential circular
was zunt to Hewds of Departnents, requiring them to show special consider=-

. : : ; ; : 224/
ation to Eghavas, Muslims ete., and this was recirculated in 1917. In
1921, "Stringent depsrtmental instructions were issued to the appointing
authorities to afford equal opportunities to all communities".ggix In
1925, "arrangements were made for excercising greater control and keeping
cloger watch over the azppointments made by Heads of Departments, by calling

& i " 22._6;
for guarterly returns of sppoiniments made by them". In 1926 the Revenue
Cfficers were divested of Temple duties by creating a new Dewasom Department.
Finally in 19%5, in the light of the Report submitted by Dr.G.D.Nokes,
who was appointed as special offider_ to study the gquestion of communal

rerresciniation in govermmsnt service, the goverrmment appointed a Public

Service Commission for recruitment to government jobs.
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Axl thic while tiw lowest castes did not benefit at all because
education:l gueliiications ez criteria {or selecticn to govermment jobs could
hesdly neve mede #mocoetae fu Tzl positicn.  As eorly as 1865 it wes
pointed nut tiat ggz/“thsr@ appesrs a certain incensistency in holding out
severnnznt gitustions o cpen to all, drrestective of caste distinctionsand
et oshe gas tinme, withbolding from the lower casites, those advantages
eninged by tio hiphes, which sould fit toen {or such offices"., Over the
cenbury Lihwrs was hordly any chonge in their prospects.  The beneflite of
ths developmerts expilained above went to whol car L termed as an emerging
wiadls clase, acnstituted of 228/ "the lov » strats of the upper caste

Hindua, ond the wpeor atrata of lower caste Musing 1o costination with their

y Christiszo and Maslim Cormmmnntissz”,

—

cowterperls 3

itov tpe Svrisn Chrlisitizns came inte tne {ield of modern edvcation is

slready exvleinaed. The Mairs, whe couldt not Lerafit as much as the Christians
: A . 223/

did Fronm economic develouiwats off the poriasd ;= were forced to depend more

and more on zoverfument service, As explained earlicr, in the new polity

crestad by lo eige »f Martzni: Vern. in Zi tecath century, vositions

in government wers fgeld meinly by non-Malayaii Drabmins end 'non-aristo-

cretic’ Modirg. Of these the Branmins  evidesttly had the sway over higher

pesitions ns succeesive governwerts came to power.. With Nuaixr graduates
lncreasing in number, vy tie end of Nincteenth centuxy, they also started
raking tiefr claims forr thess highex Jobg ag well, Edacstion which was
the passvord for moot 2overmment jobs, &2 s regult, was ;ought after by
Nair young mon.gig/Their failurs o moke profits out of their landholdings
in the wake uf tae comuwerciaiization of zagriculture, (encumbered as they

vere with the joint=fawily ocrsanization withh its inlidbitions cn indaividual

, o o231 .
initintive and vaslkriclisne on ealo oF propervly &rc:.g’z‘“ Tada Nair vounrh +e



69

fall %eok upon their tradivional . .cess to government jobs, which in the
nev circunstances had to be backed up with educational qualifications.

2 . . -~ - - . . .
This led meny of ~he jii.ior members of ¥Nair Toravade. 20ing to court

clainming tiw expeunses of education from the Earanavan of the Tharavad.
Till necessary cisnges in the law occurrad in early Twentieth century,
Juigewsnt in Courts secems to haove gone against the junior members on this
232/

question. Tressed as they were from gbove by the Brahming, and from

below by the Syrian Christians and Ezhavas, Nairs went in for starting

educational institutions in the Nineteenth century itself; either by upgrad-
ing traditional schools with which they were associated or by starting new
schools. These efforts gained focus and momentum in early Twentieth century

233/

with the organization of the Nair Service Society.

Similarly the Ezhivas, sections of whom also advanoedleconomically
in the second half of the century, were on the eve of a great Social
Roform Movement, which in carly Twentieth century, took them into the
field of publiic education and 4o gecicral gozial and culiural development.
Increasing value of the liguor trade and the growing demand for coconut
produce in the world market in the sscond half of the Nineteenth century,
benefitted some sections of the Ezhavas who traditionally were occupied
with the tapping and sale of toddy as well as in the processing of coir
products.gié/ Backed with such prosperity, more and more Eghavag started
seeking education, mainly in the missionary schools. As a result the
percentage of literates among Ezhava males increased from 3.15 percent in
in 1875 to 4%3.71 percent in 1901,—2-15/ This in turn led tc the demand for
representation in government gervice as it was argued that "Public Service
evs it must be admitted, is the strongest incentive to education in this
country", and that, though "Public Service is ..., not the end and aim of

education ... the Tivas (Ezhavas) have not yet attained that stage when ihey
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can apprecisie edncstion even thowth it doos not secure them appointmentyﬂgﬂy
By the end ¢ ibo csntury, Ezhaves cvidently were claiming z social status
esrrespondine to the economic d:velopment that they had achieved. It was
these twe factors, economic presperity and educatisnal developuent which laid
.the baze for the Sceinl Reform Mevement initiated unider the leadership of

Sri Narayans Gura. With the crganizaticn of the Bree Naraysna Phorma fari-

polane Yogam (SNDT) in 1303, Sghavas thenselves started establishing oduca-

'W@Suﬂaiﬂ/

tional ingtitutions all over

Such all reuni intevest in modern ednestinp and hepsfits thereof,
among different castes and comwnities, defiunitely added a great impstus
to ednentionnl dovel.gmerk in Ninetheenth centory Travancore. But the
Tnre of governeent service Ly itself s insufiicient to explein the increage
in demand ror < cceation in thet meriod. Ferscons holding goverrment jobe
woerce only 48,017 or 1.8 percent of the tetal pomulation in 1901.2§§L' While
the small mumber of jobs in government could have added to the competition
to zet into thewm, it alone could not have prompted so many warents $¢ sond

their clhiildren to ast cducaied 2t o ror-icoreble ecost.

Compercializatisn of tue Beonony ard the Deinnd for Buugation

The structural chrnges that occurred in the égrarian-ogongmy of
Travansore in this reriod has already bren wentioned. In the first poll
of the cordory iteslf Trovanceorve ag other parts of India was more closely
incovrporated into the werld moriet wnder fha epeaifis comditions Uf .8
colonigl economy. With the increnaing Tolbish politiont canbial (0 00 Tedia,
Indian eccnomy for 211l practical purposes becams an ggricultural and row
material vroducing appendage to the British economy. Eaoxly British invest~
mant in Indis was in extirooting industriss like mining, plaukakiong and

and agro-urocessing which were all within the fyramework of a dependent
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. . 240 s . , , . ,
relatlonshlp,-i—/ In Travwﬁcore, British capital was directly invesited in

coir processing, tile menuizcturing, and plantations.

British investrent in plantations started around 185C. The subsequent
increase in aultivation o and $rade in ogriculturszl produce was abetted by
the fact that by then Trevincore was integrates well into the world market
nexus. During tne 1860s various state moncpolies; except those on salt,
abkari and opium were abolished and a system of cugtoms duties introduced.
hs early as 1853 the Madras government had started negotiationg for putting
Travancore and Cochin on the same footing as provinces dirzctly ruled by the
Company, in matters of trade and commerce. This resulted in the signing of
the Inter-porital convention of 1865 by thesae two States ard the British
Indian Government.gél/ Fcllowing these developments there was considerable

2482/

increase in trade, esuvecially export of each cxops.

Though the immedigte result of the lifting of monopolies was a shrinking

o}

of public revemie, in the long run, revenue intake increased witl oxpanding

U

cormexce. This must hsve come in hondy when governmant went in for ifavesting
in and subsidizing of education., In 1360 and 1866 tiere were Nittus issved
by Travancore government sanctioning the utilization of Reverue from Tobeceo

and Salt for educational purposes:‘az

Along with the growth of plentaticn agriculture, within the Strte the
temurial reformg mentioned aariier craated the necessary pre-conditions for
increesing commercialisation cof agricultures; botl: in tzrms of cesh crop culti-
vation and cultivation of focd grains for selling in the murket., Thervef sre
it was in a situation of commercialized agricultural econcry, inat in Trovan-
core, there was obvious intcrest in education. Thé link betwoen theno two
developments is to he scven in terma of the fact that jobs sppertunities in

plantation and commercial secters would have incrensazd on ile one hand, whils
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on the olther, there was, increzssing densrnd for at least basic educaticn
tiet could eguip people to hardle accounis, mortaasze contracts, agrecments
cte. The somnercizlization i L@ Lo vanooresn economy and tho resultant
all-round intercst in acquiring hasic literary s<ills, hoving worked as a

voverful force behilnu the increcse in demand for education in the szcond

hald of the Wineteonth centuxy, cannot be overlocked,

In contrast to the develomarnts in Yrevencore, mublic demand for
education seens Lot to have beel so widegpread in Eritish India. The ximd
cf socic—economic. developments which generated auch demnd in Travancore
did oot lLavren with the same intensity, all over British India but rather

3
oniy in rockets — pavtieculsvly around big commercial and urban centres. Even
thome conlres wlherw secic~coonemieo fachors Acveleped in such o way as to
increase deumairl Tor education there were nc agencles to provide educsiional
facilities, like the ones we saw in the case of Travancore. The increasing

precccupation of officisl activity in the fizld of education in Fritish
India in Towns and cities, cny lorgely be due to this. Besides, unlike

in Travancor: where the peculiar se- ‘lement pattern of tie regiop facili-
tates wider access to education with o relatively Llow guographiceal spreail

of institutions,gﬂi/sohocls centred in towns and citics could not hove
contributed much to mass literacy in other parts of India. As 1t can he
sean, there developed a preforence for secondary »nd higher educatine,

that too in Bnglist  in Britiah Tneiay, whieh could not helyp the developr-ot
of mass literacy. While there was an inerecszse of 180 percent in the nmunber
of stwdenls in secendary scheols, there was an increase cf only 49 percent

in the nwaber oi primary scheol students in British India, between 1881-82

and 190 1-02. The disproportinnate development of secondary educstion vis-a-
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vig. primiry oduesstion is clezxr from the following table:

Yatle XX  Sfptistics of Public Education, British India,
1860-61 to 1901-~02

Primary Secondary
Tear Scheels Students Schools Students
18360-61 5450 201245 142 23165
1870~T71 15921 517574 3146 206380
1681-82 86269 2156242 . . 4122 222097
1891-92 . 97109 2837607 4872 473294
1501~62 97854 . 3204336 5493 622768
Motes: i. The 1860-61 figures w«re for Madras, Bombay, Bengal (with Assam)

and Agra Provinces only. Upper Burma added in 1891-92, other
provinces in 1870-71, 18812 is rreferred over 1880-1 because
of moxe complete figures.

ii. Expenditure on Education in thousands of Rupees; 1868-61 =
3594, 1870-71 = t211%, 1881-82 = 18750, 1831-92 = 30520,
180%1-2 = 47121,

iii, "In 1901-2, Primary Departments of Secondary Schools in UP
and Central Provinces were shown as separate institutions,
and are included, wilh pupils in them, under the head of
vrimary schools.

(Sources Gazetteer: (1907) Ch.XIII)

¥

As noted earlier, integration of indigenéus schools, combining
vernacular education with English education ete, were provided for in the
policy statements of British Indien govermment as well. But these ?imilar
sct of policies seems to heve had different impacts as implemented in British
India and Travancore for which the growth in demand for education zs it

develo¥ed in Travancore seems to have played a major role.
<
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Sumnary and Conclusion

Te sy acgive, the preceding ¢ rvey brings out t.e respective contri-
outiony of ancis-ec numic fagtors respunﬁibie for the establisiment, develop-
pent and diffuriorn of toe scnool systen in Nineteenth cuntury Travancore.

The indigenous schonl gystem provided the base upon which the modern system
was crected. The denond Yor sducation p&avided'by such schools was steady

at lecast in the first hall of the Nineteenth century. Since the missionaries
with their vernacular primary schools supplemented the work of indigenous
schools in the goxly decades and gince the government followed a policy of
integiting such schowls into the formal system later, there was no serious

break in educatinnal development in the State throughout the Nineteenth

centucy.

In the second half of the century both private and government schools
increased in number congiderzvly. O0F these, the government schoqlssystem,
as it was envizaged in 1esponse te the rsorganization of administration and
its reauirements for trzined personnel for middle and low level positions,
assuned an emphasis in favour of vernacular and Primery education. This
evidently enhanced its contribution to mess literacy. The privete schools-~
operating as they werc at least partly in tune with the demand generzted by
the requirements of Zovernment service - also oonformed broadly to this
pattern.

The attracticn of government joba aclied as a main {urce hehind he
expansion of cducational asclivities of the elites of the various communities.
The Christians, hoping 1o acouire a social status corresponding #o the econo-
mic gapins made in commereial agriculture, were the first elite group to move

Inta medern oduecation.  Now the internal Church organization changed {C guch
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way as to help such expungicn, 1ls nlroady explained. The Ezhavas were

14
to follow the Christians soon. With the threat posed by these two communi-

¢!

tiey the Nairsg also ha! to expand their educational activities, to ensure

thoir nogition of precminemee in the government service.

This'situation resulte? in ecucational facilitles becoming a bone of
contrntinn amony, tae alites of thie leading communities. The lower castes
and ccmmunities got asid=lined from this competition, to remain largely unedu-
248/ ¢ - . . s
cated. he little work dene by missionaries for such commnities, become

© pertinent in this context.

The motive of zetting into government service did ensure more admi~
ssions to schwools, and greatgr literacy, especially in Malayalam. In due
course, yovernment service and professional jobs became the focus of edu=-
cation, in a society which did not provide any other alternative to agri-
culture. This resulted in educstion in Travancore remaining largely a liberal
agls ¢ducation - even in Twentieth century when s few technical and progess— -
ional institutions gid cuome uy. The technological training required for the

247/

development of industrizlisation never evolved in Travancore.

The growth in public education facilities in the second half of the
century was evidently facilitated by favourable policies cof the government.
While these pulicies themselves were influensed by thg particular historical
context in which they wore given shape to, its successful impleﬁentation,
resulting in growth in nuuber of sdmissions o schools, and literacy, and
its mointenence over the decades, was possible only with adequate pudlic
demand for education. This demznd was generatedllargely by socio~economic

developments\in Nineteenth century Travancore. Mosgt important among them,

was the coumercialization of agriculture and of the economy which led to k
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by the fact thzt schonls were rather cacily accessgible; given the peculiar

settlement pattern of the state, must have been the main roezdon for the

relatively higher literacy levels 1 dineteenth centurxy Travancore.

The accessibility to zovernment jovs, as it crzated aam interest among

different conwunities, for developing educational facilities, must also

be counted ags a factor in the over all develorpment of demand for education

ir Travancore.

Therefore, the explanation for the comparztively grester advance in
public education and mzss literazcy made by Travancore in Nineteenth centuxy
is to be soupht in the socio-economic factors rathem thon in the velative

merits of rhe edveational policies followed by the acverncent or private

g,gl:\n(‘j OFe

( Barlier versions of this veper were pregented gt Seminars in Centre *for
Develepment Studies, Trivondrum, Kerala History Congress, Alur and the
A.¥.Gopalan Centre for Research and Studies, Trivandrun., I am grateful
te the participants of 2ll the three seninara for their helpful comrents.
Professors K.N.1aj, Lipin Chandraz, P.G.K,FPaniker, A.Vaidyanathan and
F.Mohanan Fillei heve favoured earlier versions of this pager with
valuable comments for-which I am thankful to then. I wish to register
my gratitude to the Special Rec. tary,; General fLdmnanistration Depzrtment,
Governmert of Keralu, The Librarien, United Theglogical College, Bangalore
and The Director, Kerala State Arvchiwes,,Trivandrum, for rermission to
make use of Archival waterial under their custody. Needless to =44,
none of these persons wr: responsible for migstakes and other short
comings remaining in the puper.
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1/ Census: (1982) A., ».3, rné Census: (196%) B., p.i.
2/ State Planning Poard: (1982), p.13.

3/ Firgt position in fe e educatinn as well; but were behind 4 jmere -

Merwaras and Bombay in Zn,lish eancabism - See V.Nauom siya: (1906), vol.II,
Ch.VII, p.32. -

in general population,
4/ Malabar was behind sowe other diztria

3. in “he vercentage of studenta_/
as early as 1881, as the iollowing table viould show:

Table 4.1. iercentage of Population under in
Madras Presidency, 1881.

STuction or instructed

Madras 2.0 Madura 8.7 Kristna 5.5
Tinnevely 12.1  S.Arcot 8.3 Kumool 5.1
Tanjore 11.7 N.Arcot 7.6 Cuddapah 4.8
Chingleput 10.8 Bellary l 6.1 Salem 4.7
Malabar 10.7 Nellore 5.9 Godavari 4.5
Nﬂghjs' 3.0 S.{eznava 5.8 Gau, jan 3.7
Trichnopoly 8.8 Coimbatore 5.7 Vizagapat-

nam 2.5

(Source: Anil Seal: (1948), Ch.II. Ta.32, p.1ué)

5/ P.R.G.Nair: (1978) Ch.III ».27.

hY



(94 Tablo 6.1. Detailed Statement of Schools snd Students
Iravencore ~ 1900-01

Number of Schools Number af studenta

" Type of Institution ACVERN-  Afded  Unasided GOVERN—  Aided  Unaided

MENT  PRIVATE PRIVATE MENT PRIVATE  PRIVATE

4irts Colleges. , 2 .o 3 161\' .o 83
Law Colleges | 1 as ‘e 194\ as .
English High Schocls - Boys 5 5 4 2rS) 1740 - 1492
English High Schools - Girlsz 1 2 .o 344 536 .o
English middlg Schools - Boys 21 7 7 2017 951 1061
English Middle Schools - Girls .. 6 .o .o 576 .o
English Primary Schools -Boys 2 9 36 118 719 1282
English Primary Schools-Girls o g/ .o .o 91 .
Vernacular High Schools-Boya 1 ‘e . 237 .o e
Vernacnlaxr High Schools—Girls 1‘ .o .o 452 . .o
Vernacalar Middle Schools—Roys 52 8 1 10,611 818 133
Vernacular Middls Scheols -
Girls 34 s oo 4,332 483 .o
Vernacular Primary Schools ~ |
Boys 269 809 2,221 21,579 4€,903 81,891
Vernacnlavr Trimary Schools —~ ;
Girls 34 84 40 2,304 4,478 1,361
Training Schools 2 3 e 73 65 .
Other Special Schools 4 1 1 . 242 23 119
TODAL 429 941 2,313 45,834 51,383 87,422

" (Source: RAT (1902), Appendix, Stutistical Rotmns, Ch.TLlL, Ta.fd, p-oiv)

‘5" 7
7/ V.Nagam Aiyat (1906), VA&.II, Ch.VIT., p.32,



8/ Table &.1:

Yaluk-wige disteibvtion of Schools and Studeyts

L SRR S ‘L,‘,—)l

o~

U luls

Number of Schecole

-

Number of Stude

- ——

Tiruvalle 236
Neyyattinkar 1986
Guilon 187
Franiel i?é
Ambalapuzhes, 169
Trivandrun 165
Kcttayam 159
Chengannur 157
Karunagap-clli 144
Kunnathurad 136
Agasteagwariil 132
Sherthallai 131
Meenachil 125
Mavelikara 122
Muvattupuzh 117
Parur 114
Changanacherry 112
Vaikon 110
Kottarakare 105
Kallmlam 103
Kertigappaily 100
Ethumaninur 96
Vilavankcde 93
Chirayinkeezhu 90
Kunnathur 88
Alangad 82
Tovala 63
Ngdumangad 53
Pathanapuram . 44
Thoupuzha 41
Sheﬁcottah 37
| TOLAL

o Ane\
noT (4000,

(Scudes:
'4

10,528
9,264
12,362
9,420
7,810
13,198
8,947
6,935
8,659
4,807
6,893
5,768
5,420
7,161
4,495
6,362
5,589
4,880
4,501
5,514
5,540
4,043
4,454
4,285
4,321
34474
2,501
2,324
1,915
1,478
1,806
1,84,639
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o/ PR s (1u7a\ Ch 11T, Rabin Jeffry: (1976), Ch.IV, reviews the

8/

S

& &

17/

pattern  oducetional develcpm 1 in 19th century Lravancors.

EAT: (1ow2), Appendix, St:tisbical Keturns, Ch.VII, p.Cix, ta.70.

1ated, excluding Lower Secondary ani Uoper
ding schonls for teaching Quren — See RANME:
(18“8—“9), b:.vli 3.215.

Census: (1983 &), Val. XXVI, ChL.VII, 5.21)
Specisl and Training Sehonla Conatitubed znothsy 0.5%.

Pregidency is impossible since wediwre wisge
»r Madras Govi. Scheonls.

Compazison with il
dets is not availakb

P.R.G.Hair: (1978).

¥rown ai'ter Chrorles Woaod, then Treaident of the Beosrd of Countrol of
the Bast Tuiia Co., woas the Vivgb comprehenaive aduritioanl nolicy
statement Yor Rritich Todia, Tt was issoed in 12730 See Do Admas:
(1270), Th.TiV, D75, Aand T D WaiL md 8 Yaenllan: (1974), Ch, TV,

. lﬁ}.

Rancobivie i Beitiah Tndia hoad tecome 'top beavy' by the sccond half of
the 19t century, for verieus yiusons. Moot imparvksnk reason wes that

"F‘»'-m'xi.f"ﬂ wna mnade the lamgnage Of anmminickrakion” znd Yinare: wing)y
the nesw e@doe, l).m hroanme the puss te ewmployment in the public servina, t-

Anil qr 1 (1)60), Ch.J., p.17. and also see S.Velandban: (1)((), Vol. ¥

Though we get acrcounts of the ASFfienltics invelved in setting to school
in Keva 1y, it 1s apparent thet  or wost seople th ve was 2 gehool within
reacnatle dictances. In caces where too schocl ig wet within a day's
travel, relatives' bonses or friend's houces were available for stud tents
to stay. Yor acoonnts o) gehoolg g)ln experiences of @ar1y 20th ecent,
sce. P Keeava Dev: (1977) and Thakazhi Sivaeankavon 191750 (1923).

The diffienlty in reaching schucls, when the distrivarinn of :cknolg
is such 45 cne in 559 8q. ’"’1“”:\"’3‘ in 207 & nf‘il-\, v dt(l - [
&8 thevcnge was i sone. gbates of " Roeglomm ImlH "Y\}l
g Wan ("’_'i’JfL“'H"('l/jﬁe); Cho iV, p.125, TA.4.1, SQ.

T a comprebensive description of the different systems of educabisn
vrevalenl in doedilisned Teddare Aodobyy Son O Tiayvaradnna, Rao (ed):
(1929), Val.1V., Ch,VTII.

P.N. Kundon Didtais (15/0), Ch.XVI, [.267

Sepziate schoolg foxr technical cfucation de not scems to hove existed
in the traditional gystem, Such knowledge wore trq; p-ced throngh
apprenticcships = Makhow MUV“ nl\“11 (105R) Clad:. ».2A i, for deoteilg
of Salaisx und Mirtin No Ml ‘ /!_;0 :

(( ), _L“) . - J"!':L.




23/ N.V.Menuel: {1972) and S.Desivinayagom Piliai: (1929), p.203.

24/ Sce Werala Kauwmudhi: (1983), W.Jayachandran Thodiyur: (1980), and
Deepika (1980)

25/ N.V.Mamel: (1972), p.32.

26/ K.J . Leencse: (1947), p.xix., N.V.Manuels (1972), Pp.61-62, M.M.Knzhuvelis
(1965), Pp.24-25, and K.K.H.Kurup: (1977), p.8.

27/ Velaudhan Panikkasserri: {1977) Pp.191-93., N.V.Manuel (1972), p.32 and
K.J.Leenose: (1947), UeXix

28/ For detziled description of traditional rrimary schools in Madras, see
J.P,Naik and S.Nuruliah: (1974), Ch.I., Pp.6~8 and in Kerala, See
M.M.Kuzhuveliz (1$65). Ch.IV,

29/ Fra Partoalemacwas an Austrisn missionary who visited Verapoly in 1777 -
1769. - V.,Panikaazerris -(1977), Pp.191=93.

30/ P.N.Chopre et al ¢ (1979), Vol.III, Ch.XIT, p.206.

31/ M4 Kuzhuveli: (1965), Ch.IV.p.55

32/ N.V.Manuel: (1972), p.33, and K.J.Leencse: (1947) p.xix.
33/ C.Achuytha Menon: (1911), Ch.IX, p.29¢

34/ Kathleen Gough: (1975), ».1%34., William Logan: (1906), p.109 and
V.Nagem Aiyar (1976), Vol.TI. p.445.

'35/ K.Gough: (1975)

36/ K.Gough: (1975), p.151.

37/ Tbid.

38/ P.K.Balakrishnans (198%)

39/ P.K.Balakrishnaa: (1983)

40/ V.Nagam Aiya: (1906), Vol.lI Ch.VII, p.34

41/ V.Nagam Liyz: (1906).

42/ S.NMukerjee: (1951), p.16.

43/ See A.Aiyappan: (1965).

44/ Kathleen Gough observes that {p.151) the consequences of 'widespread’

literacy as outlined by Goody and Wadt in the same collection were nctl
founé valid in the case of Kerala. Coody in his introdnetion, (p.132)
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tendéney Lor writine td-be uwsod. as = help
Vo WETLLy, wee 2117 Unier suct conditicons its infloenze tomicd towards the
chlellht$ﬁn of tne existing cultural tradition." (p.40). We tend to
velieve thet Kerala followed the cose of Indiz, in this wstter. Moregver,
the iazcts known about Kernla sceiety moke us beliceve that Kelesla did not
heve 'an unusually bigh vroportion" of literates in comparison with the
rest of Inliz. (Sec.Jnck Goodys (1975).). Besides Gough, MJ.Kuzhuveli (
{ (1965); Ch.IV, v.55) sls¢ cloims tict Mersls hodl a level of literacy
higher then what bz'vails now. His argument rest on the point that Kudipalli-
kudsmmg exisled in every Kera, and thot everyone (criphosis ours) could write
(uuotinn Elik Rockla.s in Ancient Nglrs) We have our doubts
allowed to moxe use of the Kudipallikudams. Moreover,
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25/ 5.8obhznan: (1977).

46/ Unlike w £ oollen tims, Morbands Virna's army fought battles in
such a tc ol ot the CililiLn porul t'nn as w-ll. For details

sce KD

lities une=r a central rule, "helped
in dissolving 2isletin.l distinctions and developing urxose of fairly
uniferm standexd, primarily for administrative puxposcs.” (Krishno
Chaitea vy (19715 Cr.VII. 7.175,) The impact this had on the spread
of ciuention is vt newn. Voocovi, we Love no eviaence of a centra-

Lob

lized educaticon systom being get up.

47/ Unification of dirTirent princiio

48/ Centralizatis» could have affected the traditional village system
(thousihh it wos weak in Kerzla) which could have adversely affected all
the scrvices rmaintained in the village, including cducaticn. On the
relationship betwesn village acwninistration and services maintained
see Vera insteys (1957) Vol.XVI, p.153 and for details of administra-—
tive centralization in T ravencore, see A.F.Ibrahim Kenji: (1976),
Ch.Xi, Pp.101-109 anc (1975), Vol.II, Pert IV, Pp.425-448.

49/ PN Kunjar Pillzi: (1966)

50/ Revenue Manual: (1915), VolIV, S.Velu Pillei (19%3), Introduction, 1.2,
T.C.Vergnese (1970), Pp.30, 14¢ and 5.Pandalaiz (1912)

54/ For details sce a.Das Gupta: (1967).

52/ V.lisgom fiyzs (1906), Vol.I., Ch.VI, p.411 , and B.Sobhanan: (1977),
Ch.VI, p.74.



55/ TPravanc re's traditional indus*y - particularly wes ing, which was
deseribed as "next in importonce te agriculture" -~ suffered a set
back in the last four decades of Nineteenth century. (V.Nagam Aiyat
(1906), Vol.I1I, Ch.XVII, Pp 287~9). The pussibility of such a decline
having startel e.rlisr cannot be overruled; for Macaulay, British
Repident in Travancore in early 19th century estimated that the number of
100 18 working in Travancore had declined to around 500 from more than
2000, in the last decade of 18th century. - See B.Sobhanan: (1977),
Ch.VI, p.76.

54/ Ward ard Conner: (1898).
59/ Ward and Cormer: (1898), Pp 46-47, 126-129.
56/ P.N.Chopra et al: (1979), .Vol.IIT, Ch.XV, p.223,

57/ This is the proportion used in the 1822 Survey Report to work ont the
share of the school~going age group in the total populntion,

58/ J.P.Naik and S.Murullszhs (1974), Ch.I., Pp. 4-5.

59/ The practicse of tutoring at home seems to have been common in Kerala
among the well-to—do families whe had family tutors to whom sometimes
even children of the poorer familiea of the neighbourhood were sent
for learning ~ See. C.hrhnyta Menon: (1911), Ch.1X, p.29w.

60/ University Commivtec: (1924), Ch.II, Pp.12 - 13.

61/ 1t is claimed that in the first decade of 19th century there was an
attemp’ at building schools ir =very Kara, by the administration of
Dewan Valu Thampi. If this eficrt veally took piace, then, it will
most probably be the first instarice of governmental involvement in

popular education - P.R.G.Nair: (1976), fd.nt. 19, and History: (1970),
Vol.1, p.73

62/ University Committee: (1924), Pp. 12 -~ 13.

63/ Ivid.
64/ P.R.G.Nair: (1978), Ch.III, p.4®, and V.Nagam Aiya: Vol.I., Ch,VI,
Pp. 459-60. :

65/ T.K.Vilu Pillai: (1940), Vol,1I, Ch.IV, Pp.509 - 523., and:R.N_JTooudaat
(1979). :

66/ Ibid
67/ Tbid
68/ C.hchuyta Manon: (1911), Ch.IX, p.291
69/ Ibid.

70/ For the amriouls-of -the.missionary-schools,. see. Tahle XTT.



11/ Arouvnl 15,000 of thesc studern®s mu=t have been studying in the various
Missiovery Schicls. Scte. Lt (1664=63), p.46, Pa.2dd.

12/ BAT ¢ (1866-67)
13/ ho: 134, K34
12/ Noil32, Ksh

757 Mos 131, Ay
76/ Ney g6, KSi

78/ No: 133, X5A

79/ 014 Records: (1935), P.413, Arm of Huzwr Order No: 167, dt. 20th
Kenni, M¥ 10122 'iquisition of land for the English School at Chirayinkil',

80/ No: 48, -kSA, =nd also E.M.Philip: (19.8), Appendix VII, p.448
81/ RaT: {1%64-65), "Education", v.46, pa. 204.

82/ The Bruitish Indian Presidensies also show very meagre educational
efforts, as thc fcllowing Toble ghows:

Table 82.1: Guneael Statistics ol Educetion in British Irdia — 1852

N ————CA Wm AR mps g~ 17 Ot A e

Nature of Instruction upber of Institutions Tsachers Pupils

1. Bengal L.P, .
a. English and Mixed 36 283 5,465

b. Vernacular 104 104 4,685
2. N.W.P.
a. DBpnglish and Mixed 7 112 1,582
b. Vernzeular 8 ) 48 -
3. Madras :
a. English and lMixed 1 : 1% 180
b. Vernacular - ‘ - : - Cannot be
given
5. English and Mixed 14 62 2,066
b. Vernaculer 23% 233 11,394
TOT. L 404 855 25,372

(Source: S.N.Mukerjee: (1951), Pa.386, Ta.I.)
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83/ J.P.Haik .nd S.duruliah: (1974), Ch.II and Atmenznd Misras (1973),
Ch.II., p.9. i

{

84/ In all the Presidencies there were efforts mwade to integrate lraditional
schools intoc an efYiective gystem of modern education. But only in the
North Western Provinces under Lit.Governor Thomasorn, in 1840s, did this
scheme met with sny vieble success. lils Halkabandi or Circle Schocls,
effectively incorperated indigencus education into a well organized,

modern education gystem - for detsils see J.P.Nzgik and S.Nuruvllah: (1974),
Ch,TII. :

85/ J.P.Naik and S.fhurullah: Ch.IYI, P.65, 74 and John Sargent: (1968).

86/ RaAT:  (1864-65), p.46, Pa.204.

87/ J.Ferroli: {1939), Vol.I., Ch.XV, p.408.

88/ B.M.Philip: (1908), Ch,XI

89/ 4s guoted in J.Ferroli: (1951), Vol.II, Ch,VIII, ft.nt.5., p.23%2.

90/ J.Ferroliz (1939), Ch.XV, p.408 and (1951), Ch.IV, App.I, P.114.

91/ H.Hostens (1928), Pp.45-47.

92/ R.A.Jacob: 'History of the London Missionary Society' (Typescript. 1957)
in IMS §7: iCHi. This school ig described as on English school though
we do not know vhethcer the medium of instruction was English - See
MM Kazhuveli: (19€3), p.iii. also see J.Waskom Picketts (1933) Ch.XII,
Pp.285-293%.

93/ V.Wagem Aiya: (1906), Vol.I1, Ch.VIII, p.116. {(quoting J.D.Rus in The
Nineteenth Century and After.)

94/ Report of the Rev. the Secretary of the Missionpry Corresponding Committee
of CMS on Cottayam Mission, Feb. 1835, Part L., in CMS38: ICHA.

95/ For details of the early activities of the CMS, See Ei¥s Dalton: (1963).

96/ See Churcoh History: (1905).

97/ Fobert.L.Hardgrare Jr: {1968), Not 2, p.172.

98/ Eira Dalton: (1963), Chs.IV ond XI, B.N.Jesudas: (1975), and E.M.Philip:
(1908), Ch.XX, p.226.

99/ Ringletaube in a letter to Munro in 1813 described the 6 schools he ran

. for the "laity" as follows: "The instructions that are given consists
in lessons of reading, writing, Arithmatic as alsc to Christian children,
the catecheism and reading in the New Testament or other religions books ...
For Schoolmasters I choose such out of the congregation that can read
and prey fluently which ig an incitement to others." - Church History:
(1905), Ch.IX, Pp. 173 - 74.
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423/ JeAJeoot in IMS 97: ICEA, Ohe--., 7.68
101/ OIS 13351 $ICKA, Pzt T, Apu.iX. Pp.114-115.

102/ 'Nageresil, 191C~1921" in IMS 95: ICna, Colnl Munzo is reported to

fuve spid sthat ®the plan of the collegs (C8) was intended to coupre-
hend a2 syatem of iralruction in Melwuyelam to The priests and the laity” -
So¢ B.Philip: (19072), Ch.XX1I1l, v.315, ‘

1072/ 'EKevort of tne ¥avelikkorn Mignicn Districl for Half fear ending
June 30, 1857 (Frivaté and Confidential), i¥ (MS 39: ICHA

“104/ '"Hogercoil, 1916-1921', in IMS 95 : ICHA
105/ J.h.Jacob: in IMS 97: ICHA, Ch.X, p.6S.
106/ CMS 39: ICEA, Item X, Fp.1968-99

1¢7/ J.A.Jacobs in CMS 97: ICHA, Ch.XVII, p.98, and "The Scott Christian
Colliepe, Nagercoil, Travancore" in LMS 95: ICHA,

108/ W.S.Hunt: {1930), Serics 5,. p.276.

129/ Bira Dalton: (1963)

110/ Rev.F.Bayleas 'Teport on the Travancore Tamil Mission', presented at the
SIMC, Ootacsimund, a4pril 1858, in LMS 97: ICHA.

1/ V.Eagam hiyar (1906), Vol.1I, Ch.VIII, p.147.
112/ Eira D.dton: (196%) |

113/ R.J.Jeancas: (1575). _

114/ Bira Dalton: (19533, and R.J.Jesudas (1975)
113/ Toid. |

116/ Accercing to one source, girl schools were started to train school
Distressea, and 2230 10 gain suitable wives for catechejgts. = 'Nagercoil

Dist., Report of the year 1906' in LMS 95: ICHA. (quoting Samuel Mateer:
The Laxd of Charity, p,272)

117/ Tvid.

118/ J.4.Jacob: LMS 97: ICHA, Ch.X, p.6S

119/ C.M.dgur: (1903), Pv.21, 41-50, and T.K,Velu Pillai : (1940), Vol.II,
p05235

120/ Church distory: (1905),_qh,1x, Pp.173=74.
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121/ CMS %5: ICHA, Ary. XTI, p.11%., 1.r details of later contreversies on the
origins of the fund see Z.M.Parett: (1966), and alsc B.M.Philip: (1908),
App.X., Pp.454-455, App.XI, Pp.457-469.

122/ 01d Records: (1935), p.2865.

123/ CMS 1835: ICHA, Apu.)XI, Pp.116-117, and Aop.XXVII, P.163 and CMS 39:
ICHA, E.M.Philip: (19085, Ch.XX, p.226.

124/ "The Scott Christian College, 1906'; in LMS 95: ICHA

125/ CMS 39: ICHA
126) RiT: (1864-65), p.46, pa.204

127/ Letter from G.O.Newport tc the Dewan, dt.18th Sept. 1865, in CSF No: {35:
b (B) sey, mnd D.O.No: G/3941/2 (Confidential), from Dr.Mitchell to
the  Dewan, dt. 30th May, 1900, in CSF No: 7089: GiD (E) Fs,

128/ Ibid.

129/ In 1867, there was only one schocl run by missionaries in Trivandrum
town area, started in 1822. Even this school is more likely to have
been in the suburbs ag we find that the request for permission to start
a wission station and a school in Trivandrum town, was turned down by
the Govt. in 1828, Thercfore the private schocls mentioned here are
quite likely tc be indigenous private schools. See R.4.Jacob: in LMS 97:
ICHA. : ’ .

130/ Report of the Vernacular Education Department, ME 1043 in Comm.No: 9,
fr. Director of Vernacular Bd.Dep. to the Dewan, dt. 10th March, 1862,
in CSF No: 290: GAD (E) &s.

131/ Address of the Dewan of Travancore to the Sri Mulam Popular Assembly
Fifth Séssion, in Almanac:(1908); p.28

132/ The description of these scheols given in the Censusz, that these insti-
tutions are 211 the result of private entrepriss, mostly self-supporting,
and have beun so from very remote times (and) the teachers depend almost
cntirely upon the pupile for the.r maintenance which is given in kind,
indicates that, at least organizationally there hardly was any change
in such schools even by the last decade of 19th century - See. V.Nagam
Aiya: (1906), Vol,IT, Ch.XI, p.d53. .

iﬁj/ The assumption here is that the indigenous schools talked about by
Proverthy Schools Committee werc those wihich already have come within
the perview of the formal school systewm; while the Census had in mind
thoas schools still outside the asystem. The fact that the Proverthy
Committee Report mentions "fees duve" in indigcnous schools -~ of which
33% was reallzed by them on an average, while Proverthy Schools realized
53% of fees and the CGrant~in-aid schocls only 3% - corroborates this
assumption. Since, the Froverthy Reportidbes not give the definitions
used, there is no basis for saying anything conclusive about this.
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134/ By the soond h 25 0f the cenmu:y,: hrodacts of Mis~ionary schools were
being =i ront=d f0 weloiuively ros ~ poled jobs in the coffee estates
of Travancore arnd Ccylon. Therefore the missionaries Introduced a .
Pond reyuiring boarding students to stdy behind for a few years for
nigsion service. = = ro*ult af the increasing ;ob prospects, requests
for staxbing new schouvls were made to the missionaries by people of
differcnt ocalities. By #nd of the ceutuxry instxtutlons llke the
Hrycrecil Semd azry cculd eubpount1a7ly increase thecir fees "“on account
of the vemarkzble desire and persistent demand for Englleh education.",
Contemuorary nissisncry observers felt that such demand at lezast partly
wes "dua to Bnglicsh ccoupaticon and the desire for goverrment service." -
Report ~f *he Uocretary in CMS 1339, ICHA, hApvendix XXI, Pp.116-17, =nd -
Appendix XXVII, ».165, in GAS §9 ICE&, anu ¢he Scott Chr;stlan Collecge
(19¢6) in INS 95, ICHA. - :

135/ Proverthy Sehools Gommitteé; Pidvisiqnéi Répoft, Proceedings of H.H. the
Moheraja's ‘Govt., Nos 447, ¢t. 27th Janvary, 1892, in CSEF Nos 13399,
GAD (E) Ps. ‘

136/ RLV Matblasx ’ﬁev1mw of the Hlstury of the College y 20th December 1919,

137/ R4T (1864,63), p.15, pa 199
138/ in 3P Ne o 290, GAD{E) Rs,
139/ See 1able IX, -

140/ V.iingam niya: (1906), Vol.l., OneVI, v:549.

141/ Though t. pumhor ~f scke:le ard ctiienbs 2o not tallyﬁsfrictly with
our own estiuaiecs, tnis table is reproduced here as it gives an idea of
the increase in rumbe o1 schools as well as ~tudents.

142/ Lt.Nos 10156 fr.the Dowgn to Kerala Vixma Sr., dt 21st March, 1867,
Lt.No: 389, fr.Kerala Varma to the Dowan, dt.8th June 1883, Lt,fr.Kerala

Varmz to the ‘Dewar, t.12th iugust, 1872, in CSF No:w220=GAD(E)mg
1.3/ Ibid.
124/ Krishna Chaitenyas (1971); Ch.VII, p.173.

145/ Lt.Notr 1897, Trivandrum, fr.Principal.in charge, Govt . Book Depot, to
the Dewan, dt.?11th Mgrch, 1897 in OSF No: 7000; GAD- (E)H&

146/ Ibid.

147/ P.Govinda Pillai: (1973)

148/ The impact of the outburst of newspapers, literary journals and other
pericdicals in late 19th century Travancore is comprehensively discussed
in Krishna Chaitanya (1971), Ch.VII, Pp.173 =-176. To quote a particular
example, we hove the instance of Bhgghg Poghini, a well known literary
Journal purlished from Kottayam, whilch claimed that concessional
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subscription rateg were being offercd for teachers and articles of interest
to teachers are being included in its issues - Lt.fr.K.J.Varghese Mapillay,
Sec, Bhasha Poshinl Sabha, to the Dewan, dt. 30th August, 1898, Kottayam, in

CSF No.3%271: GAD (E) Rse

149/ 'Rep. of the Vernacular Bd.Dept. ME 1043%' in CSF No.290: GAD(E) Rs.

150/ CSF No,13410, GAD(E)Rs, and CSF No.13399: GaD (E) k.

151/ 'Rep. of the Ver.Ed.Dept. ME 1043, and MBE 1044' in CSF No,2
GAD (E)Rs, :

152/ University Committee: (1924), Ch.II., p.15
153/ Ibid., Pp. 18-19.

154/ Lt.fr.G.0.Newport to the Dewan, dt,18th September, 1865, in CSF No.135¢
GAD (B)Bs,

195/ Lt. f? gohn Lowe to the Dewan, dt 22nd September, 1865, in CSF No,135:
GAD \E) Fs.

" 156/ The well known Dr.2alpu and his brother Velaudhan acquired English
educatlon because their father brought an Anglo-Indian Missionary from
Angengo over to Pettah in Trivandrum, and he started a "Kudipallikudam"
for these boys as well as others. Later on this school got recognized
as Pettah Bnglish School. It piy be mentioned that in later part of
the century the brothers Palpu and Velauvdhan got admission in the
Meharajas High School ~ See.M.Govindans (1952).

157/ P.N.Chopra et’al. ¢ (1979), Vol.III, Ch.XV, p.216.

158/ Ibld. :
Lt.fr. L B Lafryenals, Supdt. of Dist.Schools, toc the Dewan, dt. 25th
October, 1871, in CSF MNo,135: CAD (B)Rs,

160/ Comm.fr.P.Palpn, Agst.Surgeon, Mysore Govt, Service, Bangalore, to
hun?ra Soobyer, the Dewan, dt.13th Moy, 1895, In eF No,32343

E)Rs
161/ See Table IV,
162/ V.Nagam Alyat (1906), Vol.II, Ch.VIII, p.117.
163/ "Rep. of the Ver.BEd,Dept. ME 1044" in CSF No,290: GAD(B)Rs,
164/ Effect of this could be seen in the fact that the humber of aided scﬁsols
in the State increased from 437 to 1375 and the number of studnets in \\

thege schools from 21,574 to 57,314 between 1881 and 1893. 'See V.Magam
Alyas (1906), Vol.II, Ch.XI, 'p.437.
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165/ 'Rer. of the Ver. bd.Svot ot 4" 3z I6F 11,2908 GAD(E) Rs.

166/ CSF No.949: GAD(I)Rs.

167/ 'Wagercoil Digt.Rep., 1906' in IMS 95: ICH4, 'South Indian Missionary
Conference, Ootacamund, ipril 1358, Rep. of the Travancore Tamil
VMission by Hev.F.Bayl:s of Weyyoor in IMS ¢7: ICHA.

168/ C.P.Mathew and M4.Thoras: (19¢7) Ohs.V, VI and IX, Robin Jeffry:
(1976), Ch.IV., Pp.118,122,

169/ Lt.fr.X.I.Varghese Mopillay to the Lewan, dt.21st Nov., 1898,

- Trivandrum, in CSF No,3%3322:% GAD(E )Bs. Though better than the early
record of Catholics the non-catholic Syrians' record in starting
schools, was not very commendable, till around 1875. They started
some vernacular schools during the period of litigation with the new

Syrian church, which szems to have been the beginning of theilr concerted

activities in the field of education., They are supposed to have

started 3--'English' High Schools, 3 'English Middle Schools, several

'English' primary schools and "mé fewer than 250 Vernacular Schools,'
. See E,M.Philip: (1908), Ch.XXIV, p.356.

170/ J.Ferrolis- (1951), Ch.VI, p.157. '

171/ 'Rep. of the Sec.CMS, 1835' in CMS %8-40: ICHA, App.XX, Pp.114-15.,
It ray be mentioned that Catholicas were considered to bBe most back~
ward in eoducational progress, among Chrigtian denominations, till the
end of the 13tu ceatury. See E,M,Philip: (1908), Ch.XXIV, p.404.

jjg/'P.R.G.Néiré (1978). In the devort on the Censusiqgr1881,'Nagam Aiya
mentions that vite bulk of the Christian schools are run by Catholics.
Ch.1v, p.157.

173/ N.K.Jogse: (1979), Ch.VI, ».7%

174/ Toid. See also Abraham Widhiry: (1971), Ch.XXVII, Pp.392 - 13.

179/ M.0.Joseph Nedumkunnam? (1971), p.9.
176/ N.K.Jose: (1979), Ch.VI, Pp.69-71, and Abraham Nidhiry® (1971)

177/ Tbid. '

178/ Lt.fr.Dewan Peighkar to the Dewan, dt.iSth Aug., 1900, Kottayam,
(strictly confidential), in CSF No,7189, GAD(E)Rs

179/ See.C.P.Mathew end M.M.Thomas: (1967), Ch.V, p.70 and .'Statement of
the Cottagam Conference 1857' in GiS 39: ICHA. -

18Q/ V.Nagam Aiyas (1906), Vol.II, Ch.XI, p.445.

181/ See Table IV. With reference to religién; the Christisns had a2 highexr

percentage of literacy = 15.T% « than Hindus and Muhammedans who had
only 11.7% and 8.6k respeci.vely. Moreover the Taluks of Kottayam

- (36.8%), Tiruvalla (35.6%), and Minachil (34.5%) which topped in male

literacy and Parur, Kottayam and Changanachérry, which topped in {emale
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literacy, wer¢ all regions having considerable Christian population. - See
V.Nagam Aiya: (1908), Vol.Il, Ch.V. ., p.33.

182/ in GST §6.13%99: GAD (E)Rs.

81/ Phe neglect of indigenous systems of cducation - deliberately or
otherwise - created a situation in cther parts of India; at a time
when slequate number of modern sducational institutions have not come
up, & severe lack of educationel facilities. OSuch a situation do not
seeln to have existed in Trovancore, considering the demand for education
that exisved here. - Sege.J.F.Naik and S.Nurullah: (1974)

184/ This was a roint of contention among Syrisn Catholics in 19th century.

This demend as well as their efforts to revert back to some of the age-
0ld practices of their community were paxrt of a genexral awakening in

the community.
185/ N.K.Jose, (1979), Ch.VI, Pp.72-73 ,
186/ 'Endorsement by the Dewan, dt.24st April 1891' in CSF No.1744: GAD(E)R:.
187/ C.P.Mathew and M.M.Thomas: (1967), Ch.V, v.47
188/ Revenue Ve t (1915), Vol.I1V, p.229,
189/ T.K.Velu Fillai: (1940), Vol.II, p.536.
190/ T.C.Varghese: (1970), Ch.II., p.35
191/ 8.Velu Pillai+ (1933), Introduction, p.2.
192/ Ibid; Appendix A: 'The Royal Edict of 1005 ME',
193/ Ibdd; Appendix B: 'The Royal Proclamétion‘.

194/ For details see K.S.Pandalait (1912)

195/ For a covprehensive discussion of the Reforms and their economic impli-
cations, See T,C,Vargheset (1970)

196/ Scaria Zacharish: (1976), p.XXX,, C.V.Cherian: (1973), Ch.IV, p.153, and
K.P.Velaudhan: (1981), Pp. 67-78.

191/ T.C.Varghese: (1970), Ch.III., R.Jeffry: (1976), Ch.IV., p.118
198/ V.Nagam fiya: (1884), Ch.IV, Pp.157-58

199/ Ferroli: (1951); Ch.VI; Pu.155-157 and Ch.VILI, Pp.187-188. As late as the
19th Cent.CMS MlSSlOOarleS in Xottayam had to say the following in this
regard: "Susgest the possibility. that the Committee may have formed
vrong impressions from the terms Parish and Diogcese., The country is not
subdivided into Parighes as in England, but each church has so many
femilies attached to it. The base act of residing at Kottayam does not

1 . . S L ST
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place "as in the Metrun's (3istop's) Diocese, or the Parish of Cottayanm,
ag 7 sl dc in Bneoand™, - Bes, of the Sea. LS 1935 in CMG 38-46:
lb‘-f"_—l v

200/ Bee Joseph Pulikunnel: (1979) sua H.€.Jose: (1977), Fr.144<154.
201/ C.P.ulathe ond i0LM,Thomes: (1967), Ch.VI, p.76.

203/ Yhe Cousrescbion wed by 19%1, Toure Waplaeh Yigh Schoels, four English
Middle Schools and four vermaculer Schools, Caormelites: (1932), v.94.

204/ J.F.Naik and S.Murullzh: (1974), Anil Seal: (1968), Ch.I. p.20.,
The effort at promecting primary cducstion which was in the policy recomm-
endations of the timea, did not zuccecd, .as it wags claimed, due 1o lack
of fuads.

205/ J.t.Naik and S.Nurullak: (1974)

206/ V.lapan Aiva: (1906), Vol.IV, Ck.I, i.51%.

207/ Holerence is to the Malayali Memozial #ovement of 1892, which is generally
conzilcred to .k the beginnming of organized volitical activity in the
Stale. : )

208/ 'Malayeli Meisorial - Memorandum', p.3, pa.® in CSF Np.]ZA§: (GD(E)Rs.

209/ The increzse in written wsts unsed on educational qualifications and
how it happenszt to eflectively replace patronage and religions tests in

gelrLilions to jobs in Inyl-ne iv the 1%th centuiy, 1is explained in
Stephen Cotgraves (1962), Vol.XILI, Pp. 33%-41.

210/ Ng.126¢ KSi

211/ V.logan Aiga: (1906), Vol.I., Ch.VI, p.488

212/ Circulexr No.14, dt.29th iledom 1062, Gazctte Notification dt.23th Chingam
1063, Gazette Note dt. 28th ipril, 1887, and Circular No.1749,
d%.22.8,1063, in 0ld Records: (1935).

213/ Lt.{r.P.Thanio Pillai to the Dewan, d4t.5th Feb.1894, Confidential, in
CSF No.13402: GiD(E)Rs.

214/ Mewo fr.Dewnr: to Aeads of Dewan to deads of Depts., n.d., and Lt.fr.
‘Dewan to Sarvadhilariyakar, dt. 28.5.1894 in CSF No,1524¢ GAD (E)%:

215/ 'Reply Memorandum', p.22, in CST No.1744: GiD(E)Es,

216/ As late ws 1926, at the lower levels of Govermment Service a large rumber
of posts like tnose¢ of Police Constables, Peons and Petty Officers were
left to be filled witnout refcrence to educstional qualifications. It
was stated that not less than 20,000 posts existed for .which no educational
quslifications were fixed.W.Kumv.ran: (1976), Vol.VI, No.19, October 1.
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217/ T.K.Velu Pillais (1940), Vol.II, Ch.IV, p.27e. For details see Ibrzhim
Kunji: (1973), Vol.I, No.1.

218/ See P.T.Chackot (1945), p.74 (Quoting Sir C.F. Ramaswami Aiyer).

219/ Dawans like Madhava Rao were trained in English educational institutions
in Madras, and they were interested in the spread of moderm educaztion.
§See V.Nagam Aiya (1906), Vol.I. Ch.VI., Pp.523-24 and Mahareshtrianss:

1937), P.87). Their persoal interest was certainly a factor in the
gpread of educational development. (See.University Committees: (1925),
Ch.1X, Pp. 14-15) :

220/ See Table XK.

221/ 'Brndorsecmwent! by T.Rams Row, Dewan, Nedumgolam, 21st April, 1891, pa.7,
in CSF No.1744: GAD(E)Rs. '

222/ 'Memorandum', p.1, Pa.?, in CSF No.1744: GAD(E)Ps
223/ For details see K.K.Kusuman: (1977)

224/ Order R.Dig.No.894/Govt. dt. Trivandrum, 25th June, 1935, 'Part A.
Transitionsl Orders', Recruitment Manual, (1937), Pp.41-11

225/ Ibid.
226/ Ibid.

221/ Lt.erJohn Lowe to Madhava Rao, at Neyyoor, 22nd Sept. 1865, in CSF No.135,
GAD{ I )Rs,

228/ R_Ramakrishnan Nairs (1973), Vol.I, No.1., July

229/ See C.J.Fuller: (1976), Ch.II, Fp.20-21, and Ch.VI.

230/ This was a phenomenon common to 211 parts of India.Anil Seals put it as
" from ancient times the higher castes of Indja had been the administrators
and literati of their communities. Since higher education under the
Britigh was primarily a course offering its pupils the new qualifications
now demanded for just those employments which were traditionally theirs,
the new elites moved unsweringly down these two (services and professions)
avenuea of advancement". - (1968), Ch.III, p.115.

231/ See J.Puthenkalam: (1977) and R.Jeffry: (1976), Ch.IV.

232/ See M.P.Joseph: (1918)

23%/ Mannath Padmanabhan: (1964).

234/ P.Natarajan: (n.d), Ch.X, p.158, and R.Jeffrys (1976), Ch.IV, Pp.139-141.

235/ V.Nagam Aiya: (1906), Vol.II, Ch.VII, p.34.

236/ Lt.frjP.Palpu to the Dewan, dt.13th May, 1895, Bangalore, in CSF No,3234:
GAD(E jRs,
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237/ For details see i.nouigit o od Geicienciers (197¢), and G.Bajendran:
(1974, Cn.ILi

238/ V.Nagam siyas (1906), Vol.LI.,Iun.Vil, P.34, lable.

239/ The elfort taken by pareuts in Zurala for sending thair shildren to schocl
had been commented upon. at & later date, as follows: "The family budget
ghow the willingness cn the »art of narents to spend sometimes more thah
they can a’Ycrd, on the educaticn of their children." 3Banking Report :
(1530), Vol.II., Ch,II., ».1%5. .

240/ See L.N.Kowarov: (1965), and Irfan Sanibe (1975)

241/ Tais 1greerent provided for (z) o duty to be levied by Govi. nf
Incia on. goods produced in tie twe States on their import into British
Irdian territory, (b) frce trade cetween Truvancore and Cochin (¢) Tra-
vancore to levy export Cuties not lezs than what was obtaining in Britisn
India (d) the two ststes to adopt Bri*ish Irdian texiffs and rates of
iwport duty; ete. ~ For detalls see Trade Convention: (1927), and Enguiry
Comnittees (1932), Ch.VII, Pr.L8-89. ,

242/ The total value of exyorts fron Trivancore increased from Rs.3,544,653 to
S, 75 276,200 between 1361-62 ani 186669, See V.Naganm Aiya: (1906) Vol.III,
Ch.XV, P.186. For further details uee ¥.G.X.Panikar et als (19775, Ch.II.

243/ No.137s KSh., 1#0.140¢ ¥SA. A similar vossibility in the case Sri Lanka
which aleo had pre- indLJCPdtnCP istory of educati-nal development of
creditable proportlonk, is indiestes in Paul Teeman: (1980), Vol,VIII,
No.3, March, P.238

244/ Anil Seals {(1208). M T o a7
245/ For det s of Travancore's se: .e;f vettern see. P.Narasimha Alger:
/"L‘

\./;b), and I Nersgiitia sijews (oo o)

246/ In literacy the castes and commnities descended more or less in the
same¢ order as their position ir socizl helrarohy, ag the following table
will show? :
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Table: 246.1¢ Order of Literacy among ~ome of the important Communities
Travancore - 1901

(Literates per 1000)

Name of Community Males - Females

691.7 - 90.3
662.6 - 191.4

Buragians

Brahming

‘Malayala Brahming

Ambalavasis 576.2 - 156.4
Kanians ‘ R 518.7 - 5541
_ Konkanies T 490.5 - 29.8
Vellalas 434,2 - 31.4
Nairs 375.8 = . 57.1
Marans 354 .4 - 53.2

e | 137.1 = 9.8

Izhavas
2‘. 9 . - e 6

Pulayas

(Source: V.Nagam Alyas (1906), Vol II Ch.VII D 34)

247/ For & description of the connection between education and the development of
an innovating business class, see John. Valzey and Michael Debeanva.ls:

(1961) Pp.37-49.
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NOTES

4/ Census: (1982) A., p.3, and Census: (1982) B,, p.1.
2/ State Planning Board: (1982), p.13.

2/ Tirst position in female education as well; but were behind & jmere -
Merwars and Bombay in English ecucetion - See V.Nagem Aiya: {1906), vol.II,
Ch, VII, p.32.
in general population,
EV Yolrhi*w.s bwnir? scame othsr disvricts, in the percentage of studenth/
as wa— iy a8 18¢l, ¢n. the following table would shows

Table 4.1. -zoentage of Ponulation under instfuction or instructed,

!@ggygs Pregidency, 1881,

NKadras 26,0 Madura 8.7 Kristna 5.5
Dy te s S.Arcot 8.3 Kuynool 5.1
Tarions 11,7 H.Arcot, 1.6 Cuddapah 4.8
Chinrleput 0.8 Bellary ° 6.1 Salem 4.7
Mzl -1 ar 1T Nellore 5.9 Godavari 4.5
Nilgiris 9.0 RJlenava 5.8 (. jam 3.7
Tricimopoly 8.8 Coimbatore 5.7 Vizagapat~

’ - nan 2.5

A . . \ . -
‘Soucees  Anil Foalc (1S53), Ch.ILl. Ta.%2. 5.106)

5/ P.R.G.Naiy: (i978) Ch.III p.27.



{/  Takle w.1. Detoiled Staterment of Schenls ond Stucdents

Trevencore - 1500-01

T Num'gr—sr of Schools Nurber of studentflh
fype of institution COVERG-  Added  Unaided GOVERN-  Aided Unai%a.
FENT PRIVATH PRIVATE FENT PRIVATE  PRIVA
Arts Colleges ) 2 .e 3 161 .o 83
Law Colleges 1 . ‘e 194\1 . .
English digh Schorls ~ Boys 5 5 il 2rSd 1740 1492
Bnglish High Schools -~ Girls 1 2 .o 344 536 ‘e
Engliah Middle Schocls - Foys 21 7 7 2517 951 10A1
English tiiddle Schools - Girls .. 4 .o .o 576 .e
Boylisn Trimary Scheols ~Boys 2 9 36 118 719 1282
Encslish Primavy Schoole-Gixls o 1 . .o 91 oo
Vernacular Sieh Schoola-Doys 1 .o .o 437 .o .e
Vernacular Hish Scloole-Girls 1 . .o 432 .o o
Ve vocad HBiadle Scehool==Roya B2 8 1 10,611 818 133

T

Vernacaler Middls Schools -

Girls 34 : .. 4,332 483 .

Vernacular Frimany Schools -
Boys 269 809 2; 221 219579 4C§903 81,891

Vernaemlar Trimary Seheols -
Girls 34 84 40 2,304 4,478 15361
Trisining Schools 2 3 . 13 65 .e
Other Speecinl Schoola 4 1 1 242 23 119
TOTAL 429 941 2,313 45,834 51,383 87,422

&

(fmrrene BAY (“,909), Apreendiv, Stotiotiea? Botntus, CLLVIL, Qalfo, o.o1y)

s,
1/ V. tapam fivae {i00), ﬁ/ﬁ?.TT, CL.VTI., p.32,



g/ Tabls .1 Taluk-wise distribtion of Schools an. Students

Trovuis o2 ~ 1501

e vrem — ———— ~ A e 4 —

Taluk Numbar of Schocls NMunber of Students
Tiyuvailiz 236 ' 16,528
Nevyattinkears 198 8,264
Giilon ' 187 12,362
Eraniel 176 9,420
Ambalapuzhs, 169 7,810
Trivar.drue. 165 13,198
Kottayam 157 8,941
Chengannur 157 6,935
Kerunagawoelli 144 8,656
Awrathunad 136 4,807
Agasteesvar:i. 132 5,893
Sherthallai 131 5,768
Meenachil 125 : 5,420
Mavelikara 122 7,161
Muvattupuzh 117 4,495
Parur 114 ' 6,362
Changanacherry 112 5,589
Vaikom 110 4,880
Yottarakara 105 4,501
Xallulam 103 54514
Kaxrtigappally 100 5,540
Ethumannur 96 44043
Vilgvankode 93 4,454
Chirayinkeezhu 90 4,285
Kunnathur 88 4,321
Alangad 82 3,474
Tovala 63 2,501
Neduuwangad 53 2,324
Pithan: puram 44 1,915
Thodupuzha, 41 1,478
Shencottah 37 1,806

TOTAL 3683 1,84,639

(Source: E&T (13C.), Sa.VIL, D 31, b-c:OCV)

— ;—
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18/
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.B.G.T«lﬂ‘ (1972) Cn.1¥T, Rovin Jeffry: (1976), Ch.IV, reviews the
Gtern [ educaticnal dev QLupm\ t in 19tk century m17vﬁ‘”b’ .
HAT: (19%2), Avpendix, Statistical Keturns, Ch.VII, p.Cix, ta.7e.

rercentages wols calculeoted, excluding Dower Secondary anmi Upnper

HES

Frimary Schools and 1n07ud3ng schools for teaching Quran — See RAMF:
(1898-39), Ch.VIT, p.216.

Cengus: (1923 A), Vol. XXVI, Ch.VII, p.21)

Special ond Draining Schools Constitated another O.3%.

zlras Presidency 1s impowsible since wedlum wise

fxex)

Corparigson with
data is nol svailable for Madros Gevb, Schonls.

[

P.R.G.Najx: (19 70)

Anown after Cherles Wood, then Tresident of the Board of Countyol of
the Bast Tulia Co., wos tre 7ivgl comprehcusive aduenticannl volicy
atatemonl teor Tritiak Todia, It was issued in 16853. Sece Don £dainias
(12(@), Ch.T1V., 075, and T P Wail and & Nawallahe (1974), CL.IV,

pels53.

Fgpeadica i Britiel Tndin liad become 'top heevy' by the second half of
the 19th century, for varicus vonsons. Mogt imporvtaind resson was that
"Eoerieh woe nade the Tampuage of administration"” and “iners; iningly

the new 2dueiion beoame the puss to employment in the public servies,"-
AniT Senl (1368), Choi., p.17. and alzo see S.Velaudhans (19¢7), Vol.1vV,

Thpupy we met accomnts of the diffienltiass juvelved in setting to school
in Kiva_n, 1t im apparent th-t  Or most mecnle there was 2 school within
reachal:le digtence. In cages where tae school is net within o day's
travel, melatives' hguscs or friend’s houses were zvailable for students
to stay. For accommts of serhools going experiences of P°r1v 20th cent.
see. P Kerava Devs (1 Of1) and Thakazhi Sicanavienran T310a1s (12e3).

The diff'iculty in reaching schoenls, when tqe distritntinn of :chools
is such as one in 553 Sg.miles, me Un 257 Sq.milbs and ok Yol U s e
Tl et

A8 thWC?EeLWRS im sonusl states of Weglern: Tn&:u, ‘Oxh i Hﬁﬁv fe imnpined.'
el Fen Copdad (1962), ChoIV, p.125, Th.4.1. 5q. :

Tor a conprebensive description of ihe different systems oif education
prevalenl I Tl ibiinsd Tndicn Aueic Lyy Son 0 HBayve idnng Bao (ed)5
(1929), Ve1.1V., Ch.VIL.

IV, andou Dillade (1‘/’/()), Ch.XVI, p.267

Severate schools for technical education do not scems to have existed
in the traiiticral system, Such knowledge were trge | p.2ed throvgh

ar ‘]I‘e]"f'i(‘C'S]'."iU- - M- bV B anhl\ «311 (7“](%) C - ';-\(\ Tay for details
of Salai: od Mully -~ Mo Vadm, : b fﬂy N

(()‘}(), Lp s o~ xvi,



23/ M.V . Marmuel: {(1972) and S.Desivinayagom Pillais (1929), p.203.

24/ Sce Kerals Kaumudhi: (1983 ), W.Jayachandrzn Thodiyur: (198C), and
Deepika (1980)

25/ N.V.Manuel: (1972), v.32.

26/ K,J.Leenoze: (1947), p.xix., N.V.Manuels {1972), Pr.61-62, M.M.Kuzhuvelis
(1965), Pp.24~25, and K.K.K.Kurup: (1977), p.8.

27/ Velandhan Panikkasserri: {1977) Pp.191-93., N.V.Mamel {1972), ».32 and
K.J.Leenose: (1247), v.xix

28/ For detailed deszcription of traditional primary schools in Madras, scze
J.P.Naik and S.Nurullahs (1974), Ch.I., Pp.6~8 and in Kerala, Sec
M.M.Kuzhuvelis (1965). Ch.IV,

29/ Fra Barthrlemeowas an Austrisn missionary who visited Verapoly in 1777 -
1789, — V.Panikasserris (1977), Pp.191=93.

30/ P.N.Chopra et al : (1979), Vol.III, Ch,XII, p.206.

%1/ M.M.Xuzhuveli: (1965), Ch.IV.p.55

32/ 8.V Manuels (1972), .33, and K.J.Leenosc: (1947) p.xix.
%3/ C.Achuytha Menon: (1911), Ch.IX, p.290

34/ Kathleen Gough: (1975), p.1%4., William Logan: (1906), p.109 and
V.Nagem Aiyas (1926), Vol.T1I. p.445.

3%/ K.Goughs (1975)

36/ K.Goughs (1975), 1.151.

37/ Ibid.

%8/ P.K.Balakrishnan: (1983%)

39/ P.K.Balalrishnan: (1983)

40/ V.Nagam Aiya: (1906), Vol.II Ch.VII, p.34

41/ V.Nagam Aiya: (1906).

42/ S.NEukerjee: (1951), p.16.

43/ See A.Aiyappan:. (1965).

A4/ Kathleen Gough observes that (p.151) the consequences of ‘widesjread!

literacy as outlined by Goody and Wadt in the same collection were nct
found valid in the case of Xerala. Goody in his introduction, (p.132)



! . v, .
wentiong o frilire of RKeraln Sociztv to develop a strorng intorest in
pletory v scierce. Litowsey L1d nod worr towesrds the Lre-kdown of cogte
b orrisrs; —ither. Acceniling to Goody and Walt, one of the main consequcnces
vErliterocy s thet (8e#0) "tie use of writib: us en-nutomovsua welds.of. coms
wnicaticon Ly the w.jority of the membirs of sccicty." In tiw crse of Indie,
toodr fincing was thet M stren: toniérey fir writing ta~be used as o help
tTo OISy, wee 2 unnier such coreiiticns 1ts influenze toicded towards the
consclidgtion of the existing cultural tradition.™ (p.i0). We tend to
pelieve thaet Kerals followed the cose of India, in this wtter. Moreover,
thie {acts known atout Kecnle scciety mke us believe that Ke o ala did net
heve 'an wnususlly bigh proportion" of literstes in comparison with the
resgt of Inlia. (See.Jack Goodys: (1975).). Besides Gourh, MJKuzhuveli (
( (1465)5 Ch.IV, p.55) also claims thet Kerala had a level of litcracy
higher then wihst preveils now., His argument rest on the point thut Kudipall
kudems existed in every Ksra, and that gvexyonec (emphasis ours) could write
and read. (Quoting Elik Reckls s in Ancient Nairs). We have our doubts
about hov many were allowed to make use of the Kudipallikudams. Morecover,
cven in the case of Nairs, thce claim of hundred wer cent literacy seems
foarfetehned.

45/ ®.Scbhanan: (1977).

46/ Unlike wars of olden timcs, Mertands Varma's army fought battles in
such a way as te offect the civilian populetion os well. For details
ses ¥.ii.Fanikar: (1931), snd A.¢.Ibrchim Kunjis (1576).

47/ Unificztion of diff .rent principzlitics under a central rule, "helped
in alggolving “i-1:1t°r~~1 “Aistinctions and developing & prose »f fairly
uniferm standaré, primarily for administrative purposes." (Krishna
Chaitenya: (1971), Ch.VII. 1..175,) The impact this had on the spread
ci ¢ducati-n ie 0t known. Mc.orvow, Wi hrve no ovidence of o centra-
lized education systom being set up. :

48/ Centralizaticn could have affecteld the traditional village system
(though it wes wezk in Kerala) which could have adverscly affected sll
the survices maintaineld in the village, including sducaticn. On the
relatisnship betweon village asmiaistration and ssrvices maintained
sec Vera Ansteys (1957), Vol.XVI, v.153 and for details of administra-
tive centrzlization in Travancore, sce A.P.Ibrahim Kunjis (1976),
Ch.XI, Pp.101-109 and (1975), Vol.II, Pert IV, Pp.425-448.

49/ F.N.Kunjan Pilloic (1966)

50/ Reverue Manual: (1915), VolIV, S.Velu Pillai (1933), Introduction, p.2,
T.C.Vargnese: (1970}, Pp.30, 14€ znd 3.Pandalai: (1912),

5/ For details sece A.Das Gupta: (1967).

52/ V.Hagam Aiyz: (1906), Vol.I., Ch.VI, p.411 , and B.Sobhanan: (1977),
bhoVI, p.74.



5%/ Travancore's traditional industry — varticulerly wes ing, which was
described azs "next in importence tc azricvlture" - suffered a set
back in the last four decades cof Nineteenth century. (V.Nagam Aiyas
(1906), Vo1.IiI, Ch.XVII, Pp 287-9). The pessibility of such a decline
having started ecxrlier cammot be overruled; for Macaulzy, British
Resident in Travancore in early 19th century estimated that the nunber of
100 w8 yorking in Travancore had declined to around 500 from more than
2000, in the last decade of 18th century. - See B.Scbhanan: (1977),
Ch.VI, p.76.

Ward and Conners (1898).

Ward and Conner: (1898), Pp 46-47, 126-129.
P.N.Ch;pra et al: (1979), Vo1.77T, Ch;ﬁv, p.223,
Thig is the propusbian ug;d in thé'1622 Survey Report ;o work wnl kha

snare of the school-going age xeonp iw the tokal populakiomn.

J.P.Naik and S.Noimliah: (1274), Ch.I., Pp. 4-5.

The practicee of tutcring:at .heme scems to have been common in Kerala
ancng the well-to~de families whe had family Eukers to whom somekimesa
even children of the poorer familiee of the neiphbhinrhnod were sent
for learning — See. C.hehnyka denon: (1911), Ch.IX, p.29v.

miversity Commicteo: (1924), Ch.II, Pp.12 - 13.

&

It is clabred Thal in the first decade of 19th century there was an
atteupt at building schools in every Kara, by the administrabion of
Dewan Valu Thampi. If this e ork really tcck place, then, it will
most probably bz the firsgt instance cf governmental involvement in
popurlar education - P.R.G.Nair: (1976), fd.nt. 19, and History: (1970),
Vol.T, p.73

I\C\
RS
~

62/ Tnivessily Comnittee: (1924), Pp. 12 - 13.

63/ Tbid.

v PoR.S Hair: (1977), CnUTTT, 1.8, and V.Nagam Aiyat Vol.I., Ch.VI,
Pp. 450-Ce.

65/ T.K.Velnu Pillai: (1940), Vol.II, Ch.IV, Pp.50Y - 527, and B W Taiadans
(1979).

66/ Ibid
67/ Tbid

63/ C.Achuy ts Mancn: (1911), Ch.IX, p.291

69/ Tvid.

7@/ A thmroumrrienlta f +thea mimsimeony weshnala, e MAWYIA~ VTT



{1/ Arount 15,000 of these stuner’ - must have been s'udying in the variois
S . B A . \

D UL SO A . i el )y Pedb, PRl de

72/ Ri s (468655

b 2V A T Y e
I ./ A T [T

v

Td/ Ne2ti2) Rua

1%/ Mo, 371, K3s

78/ Nos_133, Xsa

79/ 014 Recoras: [193%), P 413, Anw of Huzwr Order No: 167, dt. 20th -
Kanni, M5 j072: "Aguisition of land for the English School at Chireyinkill

80/ No: 48, K24, and olco B M.Fhilip: (1908), Appendix VIT, 1.448
2 &

89/ RAT: (1864-05), "Bducegtion', p.46, pa. 204.

. s - . . . * .
82/ The Br.cish Ingian Twesidenvie. also show very mcagre cducational
efforts, as the foli.wing Yable shows:

Table 90 *+ (ool Sreiioioc of Bdvostion in Britisl Indie - 1652
Nature of Insvrustion Number of Institations Teachers Pupils

1. Eungal L P.
a. English and Wixed 36 283 5,465

b. Vernacular 104 104 4,685
2. N.W.P,

a. Bnglish anld Mixed 7 142 1,582

b. Vernaculasx 8 48 -

3. Madras

a. Bnglish and Mixed 1 15 180
b, Vernaculax - - Cannot be

aiven




$3/ J.P.Haik and S.Hurullah: (1974), Ch.1I and Atmanund Misras (1973),
Ch.II., p.9. ;

84/ In 211 the Preszidencies there were efforts made to integrate traditional
schools into an off-ctive gsystem of mecdsrn ecuwcation. But only in the
North Western Provinces under Lt.Govermor Thomason, in 1540s, did this
scheme met with asny viable success. His Halkabandi or Circle Schocls,
effectively incorporated indigencus education into a well organized,
modern education system — for details see J.E.Naik and S.Nurvllah: (1974),
Ch,III.

g5/ J.P.Naik and S.Nurullah: Ch.III, P.66, 74 and John Sargent: (1968).

86/ RAT: (1864 -45), p.46, Fa.204.

87/ J.Ferroli: (1939), Vol.I., Ch.XV, p.408.

88/ E.M.Philip: (1908), Ch.,XI

89/ Ls quoted in J.Ferrcli: (1951), Vol.II, Ch.VIII, ft.nt.5., p.232.

90/ J.Ferroli: (1939), Ch.XV, p.408 and (1951), Ch.IV, 4pp.I, P.114.

31/ H.Hosten: (1928), Pp.45-47.

92/ R.A.Jacob: 'History of the London Missionary Saciety' (Typescript. 1957)
in IMS 97: ICHA. This school is described as on English school though
we do not wnow whethcr the medium of instruction was English - See
MM, Kuzhuvelis (1965), p.iii. slso see J.Weskom Picketts (19%3) Ch.XII,
Pp.285-293, _

93/ V.Nagar: Aiya: (190¢), V:1.7I, Ch.VIZL, ©.116. (quoting J.D.Rus in The
Nineteenth Century and After.)

94/ Report of the Rev. the Sscretary of the Missionary Corresponding Committee
of OMS on Ucttayam Migsion, Feb. 1B35, Part I., in CMS%8: ICHA.

95/ For detzils of the early activities c- the CifS, See Ei¥a Dalton: (1963).

96/ See Churoh Historys (1905).

57/ Hobert.L.Hardgrare Jr: (1968), Nos 2, p.172.

98/ Eiva Dalton: (1963), Chs.IV and XI, f.N,Jesudas: (1975), and E.M.Philip:
(1908), Ch.%X, p.226. ' )

99/ Ringletaube in a letter to Mun;o in 1813 described the 6 schools he ran
-2 B I . . - .
for the "laity" as follows: "*he instructions that are given ccnsists
in lessons oi reading, writing, Arithmatic as alsc tc Chiristian children,

the catecheism and reading in the New Testament or other religions beoks ...

For Schoolmasters I choose such out of the congregeticn that can read
and pray fluently which is an incitement to others." - Church History:
(1905), Ch.IX, Pp. 175 - 74.
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100/ 5 .i.d b fn LS Y7E TCRA, Tl p.6Ec

A0/ CES 1525 I0HL, Pavt T, Apn.i¥,. Tn.14-115%.

. /. . b
T.0hilip: C190e), Ch.2xiill, =.3%1%,

duz/ "aderecoil ) 120012241 in LS 65y Tluid, Colrel “nre-ic reportsd 1o
coiive g b e Llan ofr the collige (QRS} wag intended to .comure-
herd o egoof Lazcroction o Malogelons To the pricsts and. the laity™ -
REIV AL

103/ "Reyort of ke Movelikksrs Migsicn District for Half Year ernding
June 20, 1357 (Frivete and Conficeontial), il QMg 22¢ 1C0LA
1./ ngercoil, 1916-1921', in L8 97 ¢ ICw

105/ J.A.Jascbs in IMS 97: ICHA, CH.X, p.6G.

106/ CMS 39: ICHA, Ttem X, Pr.198-99

127/ J.A.Jacebs in CME 97: ICHa, Ch.XVII, 1.93, and "The Scott Christian
Colicge, Magaxeonil, Travancore" in LHS 953 ICHA.

408/ WS Funt: {(1930), Serics 5, p.276.

109 Eifa Daltcas (1963%)

110/ Rev.F.Haylose 'Report on the Travencore Tamil Migsion', presented at the
SIMC, Ootacarund, pril 1358, in LMS 97: ITCH4,

11/ Vihszam Adya: (1906), Voi.lI, Ch.VIII, p.117.

112/ Bix- Lxlton: (1963)

113/ R.J.Jesudas: (1975).

114/ Birs Dalton: (1943}, and R.J.Jesudes (1975)

Jli/ Th.d. .

116/ Acrcriing te one suuvee, girl schools were started to train school
migtregrs and 21s0 to gain suitable wives for catechejgta. - 'Nagercoil

Dist., Reowzet of the year 1906‘ in LMS 95: ICHA. (quoting Samuel Mateer:
The Land of Charity, p.272) '

117/ Ibild.
113/ JenuJncons LS 97: ICHA, Ch.X, p.69
i19/

MoAmur: (19C3), Pp.o21, 41-5%C, ane T.K.Velu Piilai : (1940), Vol.II,

[.:‘L,\':/.“o

4

\

120/ Church History: (1905), Ch.IX, Pp.173-74.
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121/ CMS 355 ICHa, App.XII, p.119., for details of later contreversies on the
origins of the fund see Z.M.Parett: (1966), and alsc E.M.Philip: (1908),
App.X., Pp.454~455, App.XI, Pp.457-469.
0ld Records: (1935), p.26E5.

CMS 1835: ICHA, App.XXI, Pp.116-117, and App.XXVII, P.163 and CMS 39:
ICHA, E.M.Philips (1908), Ch.XX, p.226.

122/

123/

124/ "The Scott Christian College, 1906'; in LMS 95: ICHA

!2‘)/ CMS 522 ICHA

126/ RAT: (1864-65), p.d46, pa.204

127/ Letter from G.0.Newport to the Dewan, dt.18th Sept. 1865, in CSF No: 135:
128/

129/

GAD (E) Bs., and D.O.No: G/3941/2 (Confidential), from Dr.Mitchell to
the Dewan, dt. 30th May, 1900, in CSF No: 7089: GaD (E) Rs.

Thid.

In 1867, there was only one school run by missionaries in Trivandrum
town area, started in 1822. BEven this school is mecre likely to have
been in the suburbs as we find that the request for permission to start
e mission station and a school in Trivandrum tcwn, was turned down by
the Govt. in 1828, Therefore the private schools mentioned here are
quite likely to be indigenous private schools. See R.A.Jacobs in IMS 97:
ICdA.

130/ Report of the Vernacular Education Department; ME 1043 in Comm.No: ‘9,
fr, Director of Vernzcular Ed.Dep. to.the Dewan, dt. 10th March, 1862,

in CSF No: 290: GAD (E) #s.

131/ Address of the Dewan of Travancore to the Sri Mulam Popular Assembly
Fifth Session, in Almanac:(1908), p.28

[ﬁ;/ The description of these- schocls given in the Census, that these insti-
tutions are all the result of private entreprise, mostly self-supporting,
and have been so from very remote times (and) the teachers depend almost
entirely upon the pupils for the.r maintenance which is given in kind,
indicates that, at least organizationally there hardly was any change
in guch gchools even by the last decade of 19th century -~ See. V.Nagem
Aiya: (1906), Vol.II, Ch.XI, p.Z53.

¢

The assumption here 1s that the indigenous schools talked about by
Proverthy Schools Committee were those whkich already have come within
the perview of the formal school system; while the Census had in mind
those schools still outside the system. The fact that the Proverthy
Committee Report mentions "fees due" in indigenous schools ~ of which
33% was realized by them on an average, while Proverthy Schools realized
53% of fees and the Grant-in-zid schools only 3% -~ corroborates this
assumption., Since, the Proverthy Report does not give the definitions
used, there is no basis for saying anything conclusive about this,



12

134/ By the second half of the centw~, products of Mis-ionary schools were
being atirzoted to relebively nigh ~ naivd jobs in the coffee estates
of Trzvancore and Ceylon. “Therefore the missionaries introduced a
hoid rQOL;ring bOdId'n stuients to stay behind for .a few years for

- missicn-service. -:m a result of the increasing job prospects, requests

for ﬂturtlng new scbanlo were made to the missionaries by people of
different localitieg. By end of the century instituticas 11kb the
Nogereoil Seminery could subetantially increase their fees "on account
of the remerkable desire and persistont demond- for Bnglish education.”
Sentemvorary missicnary observers felt that such demand at least partly
wes "due to English occupation and the desire for govermment service." -
Feyort of the Secretzry in CMS 1835, ICHA, fppendix XXI, Pp.116-17, and-
ippendix XXVII, p.165, in CMS 39, ICHL, and The Scott Christian College
(1506) in 1MS 95, ICHA, . '

135/ PIOVurthy Schools Commlttéé, Provisionel Report, Proceedings of H.H. .the
Maharaja's Govt., Nos 447, dt. 27th- -January, 1892, in CSE Nos 13399.
GAD (B) Bs.

136/ Rev.Mathiast 'Review of the History of the College', 20th December, 1919,
in IMS 95, ICHA.

137/ BAT'(1864ré5),,p.15, pa 2199

138/ -in F Ne: 290, GAD(E) fs.

139/ See Table IX,

140/ V.Nagam &iya: (,508), Vol.I., Oh.VI, p‘549

41/ Though tl_. mamber of schoolz and tudents 2o not ta:ily. strlctly with
our own estimaies, this table is reproduced here as- it givés "an iden- of
the increase in number of schools as well ag students..

142/ Lt.Noi 1018 fr.the Lewan to Kerala Varma Sr., dt.21st March, 1867,'

Lt.No: 389, fr.Kerala Varma to the Dewan, dt.Bth June 1883, Lt,fr.Kerala
Varmz, to the Dewan, dt. 12th August, 1872, in CSF No: 2903 uAD(E)R&_

1;& 7:/ Ibigd
114/ Krishia Chaitanyas (1971), Ch.VII, D173

145/ Lt.No: 1897, Trivandrum, fr.Principal in charge, Govt.Book’ Depot, to
the Dewan, dt.11th March, 1897 in CSF No: 70003 GaD (E)fs.

146/ Ibid. .
147/ P.Govinda Pillai: (1973)

148/ The impact of -the outbuxst of newspapers, literary journals and cther
periodicals in late 19th cenfury Travancore is comprehensively discussed
in Krishna Chaitanya (1971), Ch.VII, Pp.173 -176. . To quote a particular
example, we have the instance of Bhasha Poshini, a well known literary
journal published from Kottayam, which claimed that concessional
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subscription rates were being offex: . for teachers and articles of interest
to teachers are being included in its issues - Lt.fr.X.J.Varghese Mapillay,

Sec, Bhasha Poshini Sabha, to the Dewan, dt. 30th August, 1898, Kottayam, in
CSF No.3271: GAD (E) Bs.

149/ 'Rep. of the Vernacular Ed.Dept. ME 1043' in GSF No,290: GAD(E) s,

150/ CSE No.13410, GAD(E)Rs, and CSF No.13399: GAD (E) k.

151/ 'Rep. of the Ver.Ed.Dept. ME 1043, and ME 1044' in CSF No.290:
GAD (B)Rs. :

University Committee: (1924), Ch.II., p.15
Tbid. Pp. 18-19.

Lt.fr.G.0.Newport to the Dewan, dt.16th Septewber, 1865, in CSF No.1353
GAD (B)Rs,

Lt.fr,John Lowe to the Dewan, dt.22nd September, 1865, in CSF No,13%%5:
GAD (E) ks,

The well known Dr.2falpu and his trother Velaudhan acquired English
education because their father brought an Anglo-Indian Missionary from
Angengo over to Pettab in Trivandrum, and he started a "Kudipallikudam"
for these boys as well as others. Later on this school got recognized
as Pettzh Bng:ish School. It. ay be mentioned that in later part of
the century the Lrothers Palpu and Velaudhan got admission in the
Maharajas High School - See.M.Govindan: (1952).

P.M.Chopra et al. : (1979), Vol.III, Ch.XV, p.,216.

151/
198/ Ibid.
159/

Lt.fr.L.E.Lafryenais, Supdt. of Dist.Schools, to the Dewan, dt. 25th
October, 1871, in CSF No,135: GAD (E)Rs

160/ Comm.fr.P.Palpu, Asst.Surgeon, Mysore Govt, Service, Bangzlore, to
Shi a Soobyer, the Dewan, dt.13th May, 1835, in CSF No.3%234:
GAD (E)Rs.

161/ See Table IV.

162/ V.Nagam Aiya: (1906), Vol.II, Ch.VIII, p.117.

163/ "Rep. of the Ver.Ed.Dept. ME 1044" in CSF No.290: GAD(E)Ns,

164/ Bffect of this could be seen in the fact that the number of aided schools
in the State increased from 437 to 1375 and the number of studnets in

these schools from 21,574 to 57,314 between 1881 and 1693. See V.Nagam
Aiya: (1906), Vol.II, Ch.XI, p.437.
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i wmied

164/ L
167/

170

172/

173/
172/

l.}—L SN ‘=,\". T..ll‘?.' Tf'-.?l". TJ.Y‘*: 9T!I‘r(1| .’j' ',i__f': —;gﬁ '.,Po?q/\:: GAD(E) RS.

«I’ J:\"‘ “"LLC'\( LJAD( )[3.

loseresil Jigst. Rep. 1906' in LMS ¢ ICHA, ’'Scuth Indisn lMissionary
Conference, “o*wv und ; Avril 1858, Rep. of the Travancore Lamil
Mission by Hev ¥ fqv1~9 of Neyyonr in IMS $7: ICHA.

C.P.lathew ond M. Thomaa: (1987) Cha .V, VI and IX, Robin Jeffzwv:
(1976), Cn.IV., Fn.118,1i22.

Li.fr.5.I.Varshese Mapillay to the Dewsn, dt.21st Nov., 1898,
Trivandrum, in CSF No. §1“2 GAD(E )Fs. Though better than the esrly
recard of atbollcu the non~catholic Syrlans record in starting
schools, was not very commendable, till around 187%. They started

some vernacular schocls during the period of litigation with the new
Syrian church, which seems to have been the beginning of their concerted
activities im thé field of education. They are supposed to have

gturted 3 'Bnglisk' High Schools, 3 'English Middle Schools ceveral
'Englisn' prinary schiools and 'no fewer than,250 Vernacular Schools

See BL.ii.Philip: {1908), Ch.XXIV, 1. 3564

J.Ferroli: (1951), Ch.VI, p.157.

"Rep. oi Llhe Sec.OM3,. - ]3 ' in QS 38-40s ICHA, App.XX, Pp.114~15.,
It may bA nerbioned that Catholica were oonsidered to be most Lack-
ward in oducational progressz, among Chraistian denominations, till the
Pl of tho 1ie _ortary. Scz BUMLPhilip: (1508), Ch.XXIV, p.404.

£.R. 3 dzirz (1978). In the Aevort on the Censis of 1881, Nagam Aiya
meuticns luat tne tulk ol wne Lrristian schools are run by Catholics.
Chi.dV, 1.157.

N.K.Jose: (1973), Ch.VI, p.73

Thid. See also Abrahen Nidhiry: (1971), Ch.XXVII, Pp.312 - 13.

175/ M.O.Josepir Nedusdcannam: (1971), p.9.

118/
177/
173/

172/

4

N.K.Josez (1379), Cn.VI, Fp.69=71, and Abraham Nidhiry: (1971)
Ik.)id.

Lt.fr.Dewan Peishkax to tne Dewan, dt.15th Aug., 1900, Kottayam,
(otrlotlj cord icential), in O3F No.7189, GAD{E)Rs,

See.C.P.Mathew and M.M.Thowas: (1967), Ch.V, p.70 and 'Statement of
the Cottayam Conference 1857 in CGMS 39: ICHA.-

1‘30/ V.¥agam Aiyac (1906), VOIQII, Ch.XI, P.4457

183/

Se¢ Table IV, With weference to religioni the Christians had a higher
percentage of literacy = 15.7% = than Hindus and Muhammedans who had
only 11.7% and &.8h respeci.vely. Moreover tie Tgluks of Kottayam
(36.8%), Tiruvalls (%5.6%), and Minachil (34.5%) which topped in umale
litsracy and Foiur, Kottayam and Changa-acherry, which topped in female
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literacy, were all regions having considerable Christian population. - See
V.Nagam Aiyas (1906), Vol. II, Ch.Vii, p.35.

182/ in CST No.13%99: GAD (E)Rs.

5/ "The neglect of indigencus systems of education ~ deliberately or
otherwise - created s situation in other parts of India; at a time
when adequate number of modern educational institutions have not come
up, a severe lack of edncational facilities. Such a situation do not
geem to have existed in Travancore,; considering the demand for education
that existed here. - See.J,P.Naik and S.Nurullah: (1974).

184/ This was a point of contention ameong Syrian Catholics in.19th century.
This demand as well as their efforts to revert back to some of the age-

old practices of their community were part of a general awakening in
the commuunity. '

185/ N.K.Jose, (1979), Ch.VI, Pp.72-73
186/ 'Endorsement by the Dewan, dt.21st April 1891' in CSF No.1744: GAD(E)Rs.
187/ C.P.Mathew and M.M.Thomas: (1967), Ch.V, p.47

188/ Revenue Mamual: (1915), Vol.IV, p.229.

189/ T.K.Velu Pillai: (1940), Vol.II, p.536.

190/ T.C.Vargheses (1970), Ch.II., p.35

191/ S.Velu Pillai: (1933), Introduction, p.2.

192/ Ibid; Appendix A: 'The Royal Edict of 1005 ME',
193/ Tvid; 4ppendix B: 'The Royal Proclamation'.
194/ For details see K.S.Pandalai: (1912)

195/ For a comprehenblve discussion of the Reforms and their economic impli-
cations, See T.C.Varghese: (1970)

196/ Scaria Zachariah: (1976), p.XXX,, C.V.Cherian: (1973), Ch.IV, p.153, and
K.P.Velaudhan: (1981), Pp.67-78.

137/ T.C.Varghese: (1970), Ch.III., R.Jeffry: (1976), Ch.IV,, p.118
198/ V.Nagam Aiya: (1884), Ch.IV, Pp.157-58

122/ Ferrolis (1951), Ch.VI; Pp.155-157 and Ch.VIII, Pp,187-188. As late zs the
19th Cent.CMS Missionaries in Kottayam had to say the following in this
regard: "Suggest the possibility. that the Committee may have formed
wrong impressions from the terms Parish and Diocese. The country is not
subdivided into Parishes as in England, but each church has so many
families attached to it. The base act of resmﬂlng at Kottayam does not

- 4.
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Place us ia the Metrar':z (Bishop's) Diocege, or the Parish of Ceoitayanm,
* w0 1d do in Bnale w", -~ 'Rev, of the Sea. M8 1835' din (JHS %8-46:

R
[ N ey

Ses Jozeph Pulilwnrels (1979) and 8.%.Josze: (1077), Ep.144-154.
GoPuiathew and M. Thenas: (1267), Sh.VvE, o.76.

crreliteg: (15%2), Ch.l.

he So olegatioa had by 1931, four Inglish Nigh Schacla, fouxr English
¥idlic Seorocla nd four Yernaculer Schoola.  Carmerites: (1932), ©.94.
J.¥.%a1 and S.hurwliahs (1974), Anil Seal: (1968), Cu.I. p.20.,

J ~ L. . . . . .

The affort at rromoting primary cducation which was in the policy recomm-
endztions of the times, cid not succecd, as it was claimed, due to lack
of furds.

J.r . Maik and S Muruliah: (1974)

Vo Npgnm Aiyas (1906), Vol IV, Ch.I, 1.51%.

Reoiorence is to the Mzleyaii Mermorial Movement of 1892, which is generally
congiderved to mark the beginning of organized political activity in the

otate .

"Malayeli Memorial - Memorardum', w.3, na.? in CSF No.1744: (GAD(E)Rs.

Te dncivoze do written wests Lasen on educetional qualifications and

how i Lappened to effectively replace patronage and religions tests in
gCiactiong to jobs in Drglane in the 19tk centu:y, is explained in

Stephen Cotgraves (1762), Vol X1il, Pp. 33=d1.

lic,126: KSa

Viingan Aiya: (1906), Vol.l., Ch.VI, p.488

Circular Mo.14, dt.29th degom 1062, Gazette Wotificaticn dt.23th Chingam
106%, Gazette Note dt. 28th Lpril, 1887, and Circular No.1749,

4%,22.9.1063, in QlJ Records: (1935).

Lt.fr.P.Thanmd ©:1tai to the Dewan, 4t.5th Feb.1894, Confidential, in
CSE No,13462: GAD(B)s.

vemo {r.Dewan to Heads of Dewan to Heads of Depts., n.d., and Lt,fr.
Dewnn to Sarvadnikeriyakar, dt. 28.5.1894 in CSF No,1524: AD (E)R&

'Reply Memorandum', 1,22, in CSF No.17443 GAD(E)Ks,

As late as 1926, at the lower levels of Government Scrvice a large number
of posts lixe those of Police Constables, Peons and Petty Officers were
left te be £illed without reference to educational gualifications. It
was sbated that not less than 20,000 pocts existed for which no educational
quslifications were Tixed. ¥.Kumeran: (1976), Vol.VI, Ho.19, October 1.
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217/ T.K.Velu Pillais (1940), Vol,II, Ch.IV, p.278. For details see Ibrahim
Xunjis (1973), Vol.I, No.1. :

218/ See F.T.Chackos (i945), p.74 (Quoting Sir C.P. Ramaswami Aiyer).

219/ Dewans like Madhava Rao were trained in English educational institutions
in Madras, and they were interested in the spread of modern education.
gSee V.Nagam Aiyas (1906), Vol.I. Ch.VI., Pp.523-24 and Maharsshtrians:

1957), P.87). Their persoal interest was certainly a factor in the
spread of educational development. (See.University Committee: (1925),

Ch.XI, Pp. 14-15)

220/ See Table XX.

221/ '‘Enfiorsement ! by T.Rama Row, Dewan, Nedumgolam, 21st April, 1891, pa.7,
in CSF No.1744: GAD(E)Rs.

222/ 'Memorandum', p.1, Pa.?, in CSF No.1744: GAD(E)Rs
223/ For details see K.K.Kusuman: (1977)

224/ Order R.Dis.No.894/Govt. dt. Privandrum, 25th June, 1935, 'Part A.
Transitional Orxrders'; Recruitment Manual, (1937), Pp.41-11

225/ Ibid.

226/ Ivid.
N

227/ Lt.fr.John Lowe to Madhava Bao, at Neyyoor, 22nd Sept. 1865, in CSF No.135,
GAD{E)Rs. o

228/ R.Ramakrishnan Nair: (1973), Vol.I, No.1., July

229/ See C.J.Fuller: (1976), Ch.II, Fp.20-21, and Ch.VI.

230/ This was a phenomenon common to all parte of India.Anil Seals put it as
" from ancient times the higher castes of India had been the administrators
and literati of their communities. Since higher education under the
Britigh was primarily a course offering its pupils the new qualifications
now demanded for just those employments which were traditionally theirs,
the new elites moved unsweringly down these two (services and professions)
avenues of advancement". - (1968), Ch.III, p.115.

231/ See J.Puthenkalam: (1977) and R.Jeffry: (1976), Ch.IV.

232/ See M,P.Joseph: {1918) °

2%%/ Mannath Padmanabhan: (1964).

234/ P.Natarajan: (n.d), Ch.X, p.158, and R.Jeffry: (1976), Ch.IV, Pp.139-141.

235/ V.Nagam diyas (1906), Vol.II, Ch.VII, p.34.

236/ Lt.erP.Palpu to the Dewan, dt.13th May, 1895, Bangalore, in CSF No.3234:
GAD(E )Rs,
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237/ ¥or details see F.noutert o nd G.Lemencier: (1978), and G.Majendran:
/
(49747, Ch.III

238/ V.ilagam hiya: (1906), Vol.II., Ch.V:1, p.34, Table.

239/ The erfort taken by perents in Herala for sending their children to school
hed been commented upon, at & loter date, as follews: "The family budget
show the willingnegs on the »ort ¢f .arents to spend sometimes rore than
they can a’JSord, on the educction of tieir children.” Banking Heport @
(1530), Vol.ll., Sh.II., .18

240/ Bee B.il.Kczarov: (1965), and Irfan Habibe (1975)

211/ Tuis zgreezent provided for {z) Ho auty to be levied by Govt. ef-
Irdia on pools rrcluced in the two Stntes on their import into Eritish
Iniizn territery, (b) free trade setween Travancore and Cochin (c¢) Tra-
vancore to levy export duties not less than what was obtaining in British
India (4) the two stztes to sdovt British Indian tariffs and rates of
inport duty; ete. — Por detszils see Trade Convention: (1927), and Enguiry
Compittess (19%2), Ch.VII, Pr.:8-G9,

i
R

The total value of exports frow Travencore increased from Rs.3,544,653 to
ns. 7,276,200 between 1861-62 and 1866-69, See V,Nagan Aiya: (1906), Vol,III,
Ch, XV, P.186, For furtier details see r.G.K.Panikar et als'(19775, Ch.II.

No.137: ASi., No.140: KSA, A similar possibility in. the case Sri Lanka
which glso had pre-indepencencé listory of educaticnal development of
creditzble proportions, is lndlowted in Paul Tseman: (1980), Vol.VIII,
No.3, March, P.2%8 :

264/ Mnil Seal: (1965), Ch.l, M17.

245/ For det ils of Travancore's set ement bnrttern see. P.Narasimha Aiyer:

_— N oL 2PN
(ljgo), and F.Norasimhs Alyexs \1y36)

E

216/ In literacy the castes and communities descended more or less in the
seme order as their mosition in social helrarchy, as the follow1ng table
will showe’
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Table: 246.1: Order of Literacy among =ome of the important Communities

Lravancore — 1901

. (Literates per 1OQO)

Name of Community Males - . Females

®urasians 761.3 - 6625

Brahming _ 691.7 - 90.3
*g;layala Brahmins | . 662.6 - 191.4

Ambalavasis 57642 - 156.4
Kanians | 518.7 - 55.1

ionkanies ) 490.5 - 29.8

Vellalas . 342 - 3.

Neirs ' 375.8 - 57.1

Marans 354.4 - *g3.2

Native Christians . ' 257.1 - --"51.0

Izhavas 137.1 - 9.8 )
" Pulayas _ 2.9 - o6

(Source: V.Nagam Aiya: (19v6),_Vo1.11, Ch.VII, p.34)

247/ For a desoription of the connection between education and the development of

an innovating business class, see John Vaizey and Michael Debeanvaiss

(1961), Pp.37-49.
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