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Foreword

The prolonged closure of schools in Bangladesh during the Covid-19 pandemic led to numerous 
challenges aggravati ng already existi ng low quality and equity defi cits in the educati on sector. 

These challenges included limited student-teacher interacti on, and exacerbati on of socioeconomic 
issues. The consequences of promoti ng students not meeti ng grade-level standards were profound, 
intensifying learning challenges, dropout rates, and resilience issues. Vulnerable children faced 
the ominous risk of permanent disengagement from educati on, falling prey to child marriage, 
or being entangled in child labour. These developments had far-reaching eff ects, impacti ng a 
massive number of children and worsening learning gaps. Esti mates point to a signifi cant learning 
poverty, att ributed to long school closures and ineff ecti ve remote learning faciliti es introduced 
by the Government. Given that a family is on average, responsible for covering two-thirds of 
their children’s educati onal costs, families grappled with escalati ng infl ati on and related fi nancial 
challenges. Urgent and comprehensive measures, designed on the basis of proper assessment 
of realiti es on the ground, have become imperati ve to overcome these multi faceted challenges. 

It is my pleasure to introduce the 21st Research Initi ati ve of the Educati on Watch Group ti tled 
“School Educati on in Bangladesh: Post-Pandemic Resilience and Sustainability”, published by 
Campaign for Popular Educati on, which serves as the secretariat of the Educati on Watch Group 
on behalf of the non-state educati on community in Bangladesh.

This fi eld data-based report, examined through the lens of the post-pandemic landscape, has 
tried to shed light on criti cal aspects, such as the situati on of out-of-school children, strategies for 
re-enrolling dropouts, students’ coping mechanisms, economic burden on families for children’s 
educati on, challenges faced by teachers, technology-related learning losses, and the path to 
recovery. Additi onally, it has explored the perspecti ves of educati on offi  cials and presented 
empirical evidence gathered from classrooms and school observati ons.

Anti cipati ng that the fi ndings of the study will be invaluable for various stakeholders in the 
educati on sector, parti cularly government authoriti es tasked with oversight, we envision 
substanti al benefi ts emanati ng from these fi ndings to be available for a broad spectrum of 
stakeholders. Policymakers, government offi  cials concerned, educati on administrators, and 
teachers stand to gain signifi cantly. Equally, the study has provided valuable insights for students, 
parents, academics, NGOs/CSOs and other stakeholders involved in educati onal initi ati ves, 
development partners, and researchers with an interest in promoti ng educati on in Bangladesh.

I express my grati tude to all individuals and insti tuti ons, both at government and non-government 
levels, involved in this endeavor. It is my fi rm belief that through cooperati ve eff orts, we have 
the potenti al to ensure that our children receive quality educati on. The unwavering dedicati on 
demonstrated by the Educati on Watch 2023 research team deserves appreciati on. Special thanks 
are due to the management of CAMPE for their conti nuing support to Educati on Watch.
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I hope decision-maker will fi nd the study useful, parti cularly in terms of an enhanced understanding 
of realiti es and guidance to strategic acti ons in support of school educati on in Bangladesh.

I believe the release of the 21st research report (Educati on Watch 2023) stands as a signifi cant 
achievement, representi ng a dedicati on to promoti on of quality educati on, pursuit of knowledge, 
enhancing experti se, and a conti nuous commitment to contributi ng in general to the advancement 
of educati on in the country.

Qazi Kholiquzzaman Ahmad
Chairperson
Educati on Watch
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Preface

Campaign for Popular Educati on (CAMPE), the nati onal pla� orm of non-state educati on 
community, has been trying to help all stakeholders in achieving “Educati on for All” 

in Bangladesh since it started its journey in 1990. Over the years, CAMPE has evolved into a 
credible network comprising nearly a thousand NGOs/CSOs, researchers, educators and other 
stakeholders who share a common vision. Its recogniti on as the nati onal educati on coaliti on by 
key stakeholders including the government, local administrati on and media stands as a testament 
to its credibility and strength. CAMPE has always been acti vely engaged in key interventi ons such 
as policy advocacy, educati onal research, capacity enhancement of its members and partner 
organizati ons as well as campaigning for right to educati on for all. This commitment is aligned 
with the overarching goal of contributi ng to achieving the Sustainable Development Goals (SDGs), 
specifi cally focusing on infl uencing policy and inspiring change through educati on.

As the Secretariat of the ‘Educati on Watch Group,’ a civil society pla� orm of researchers, 
practi ti oners and acti vists in Bangladesh’s educati on sector, CAMPE plays a crucial role in 
producing an annual research-driven “Educati on Watch” Report. This report off ers a civil society 
perspecti ve on processes and obstacles related to various nati onal and internati onal goals and 
commitments including SDG-4.

CAMPE is happy to announce the publicati on of its 21st Educati on Watch Report ti tled “School 
Educati on in Bangladesh: Post-Pandemic Resilience and Sustainability”. This 2023 Study has 
diligently examined the consequences of the prolonged closure of schools in the country during 
the pandemic. It has highlighted the risks faced by children, such as permanent disengagement 
from educati on, challenges like child marriage and child labour, learning diffi  culti es, dropouts, 
resilience issues and escalati ng fi nancial hardships due to increased private/out of pocket 
expenses for educati on.

Educati on Watch 2023 study has employed both qualitati ve and quanti tati ve methodologies to 
track primary and secondary students for examining their current situati on. It has also investi gated 
the varied types of personal expenditures for primary and secondary educati on. Additi onally, the 
report has tried to assess plans and initi ati ves by Government for recovery and remedial measures 
and advancements made in adopti ng a ‘blended’ approach. The study has also scruti nized teacher-
student dynamic, exploring challenges and adjustments in the teaching and learning processes. 
These analyses collecti vely aim to provide valuable insights into the educati onal landscape, 
facilitati ng informed decision-making and eff ecti ve interventi ons for policymakers. 

Based on key fi ndings, this research has produced a set of recommendati ons emphasizing the need 
for bringing back dropouts and excluded students, addressing post-pandemic learning challenges, 
providing support and incenti ves for teachers, improving classroom learning management and 
teachers’ autonomy, supporti ng families for miti gati ng their economic burden, promoti ng ICT-
based learning and a blended approach, and enabling policies and acti ons at the nati onal level.
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Government of Bangladesh has done a commendable job in educati on, parti cularly in the 
implementati on of a recently introduced forward-looking reformed curriculum. The fi ndings and 
recommendati ons stemming from this research hold signifi cant importance for implementati on 
of this curriculum parti cularly for the relevant ministries and departments, providing a foundati on 
for strategic planning, overcoming challenges, and driving progress.

We sincerely hope that the study fi ndings will prove benefi cial to diff erent stakeholders in 
educati on including policymakers and government offi  cials engaged in the administrati on and 
management of our educati on system, teachers, parents, academics, and non-governmental 
organizati ons (NGOs/CSOs) associated with educati on. Additi onally, it is expected to draw 
att enti on of our development partners who have already demonstrated their commitment to 
help Bangladesh in achieving the targets of SDG-4.

Our sincere appreciati on goes to the “Research Team” led by Dr. Manzoor Ahmed for their 
steadfast dedicati on and to the “Technical Advisory Group” for their valuable contributi on. We 
acknowledge the support from teachers, students, guardians, local administrati on, educati on 
offi  cials, and collaborati ng NGOs during the survey and workshops held at the local level. We 
would like to recognize the pragmati c guidance and support received from the Directorate of 
Primary Educati on (DPE), Directorate of Secondary and Higher Educati on (DSHE), Nati onal 
Curriculum and Textbook Board (NCTB), Ministry of Primary and Mass Educati on (MoPME) and 
Ministry of Educati on (MoE). 

Our sincere appreciati on goes to the Insti tute of Development Studies (IDS), UK and the Foreign, 
Commonwealth, and Development Offi  ce (FCDO) of the Briti sh Government for their conti nuing 
support and collaborati on. 

We invite all concerned to explore the comprehensive insights provided in this report with the 
hope that it sparks meaningful conversati ons and serves as a catalyst for positi ve transformati on 
in the educati on sector.

Rasheda K Choudhury
Executi ve Director
Campaign for Popular Educati on (CAMPE)
                              &
Member Secretary, Educati on Watch Group
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Overview 

A. Introducti on and study background

A1. Introducti on 

The repercussions stemming from the 2020-21 pandemic have been multi faceted, exacerbati ng 
pre-existi ng vulnerabiliti es and amplifying the challenges faced in educati on. The confl uence 

of low resilience to shocks, coupled with already subpar learning outcomes and heightened 
dropout rates, has created a complex scenario. Parti cularly at risk are the vulnerable children, 
especially those deprived of access to remote learning opportuniti es. This faces the looming 
threat of permanent disengagement from formal educati on, with some at risk of being coerced 
into child marriage or child labor.

The closure of schools in Bangladesh from March 2020 to September 2021, followed by another 
closure in February 2022, disrupted the educati on of approximately 37 million schoolchildren. 
Moreover, this cessati on of schooling has further widened existi ng dispariti es in basic literacy and 
numeracy skills, as documented by UNICEF (2021).

Esti mates from the World Bank, UNICEF, and UNESCO suggest that the fallout from the pandemic 
may have infl ated the learning poverty rate, defi ned as the proporti on of 10-14-year-olds lacking 
functi onal reading and counti ng skills, to around 70% in low- and middle-income countries. A study 
conducted by the Bangladesh Examinati on Development Unit (BEDU) of the Dhaka Educati on 
Board revealed signifi cant learning gaps among class-8 students, with 80% exhibiti ng defi ciencies 
in Bangla, the primary language of instructi on, alongside 76% in English and 69% in Mathemati cs. 
A parallel study by the Nati onal Curriculum and Textbook Board (NCTB) echoed similar fi ndings 
for students in lower grades.

Further analysis from the Educati on Watch 2022 study highlighted alarming stati sti cs, with nearly 
28.9% of sampled class VIII students and 26.2% of class IX students failing to achieve the passing 
mark of 33 out of 100 in assessments aligned with the class VIII syllabus. When factoring in those 
receiving D grades (scoring between 33 and 39 marks), the cumulati ve percentage of students 
performing below 40 amounted to 36.1% for class VIII and 33.5% for class IX. Additi onally, the 
study underscored a prevalent dependence on private tutors or coaching, with 85% of class VIII 
and IX students seeking supplemental instructi on.

The digital schism in Bangladesh has emerged as a criti cal concern, exacerbati ng existi ng socio-
economic dispariti es. Studies have underscored how the absence of digital devices, reliable 
internet connecti vity, and adequate digital literacy skills has further marginalized certain 
communiti es, perpetuati ng educati onal inequaliti es.

A comprehensive examinati on of these issues is imperati ve, encompassing inequality, student 
att endance, dropout rates, and the underlying determinants, including heightened out-of-pocket 
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expenditures for educati on. Moreover, it is crucial to delve into the ramifi cati ons of the pandemic 
and subsequent challenges for educators, exploring their eff orts in navigati ng the educati onal crisis 
alongside their personal struggles in coping with prolonged disrupti ons and learning setbacks.

A2. The Educati on Watch
The Educati on Watch is a civil society initi ati ve established to monitor progress in educati on. The 
Campaign for Popular Educati on (CAMPE), a nati onal coaliti on of NGOs, researchers, educators, 
and other civil society organizati ons in Bangladesh, serves as the secretariat of the Educati on Watch 
Group. Since 1999, this coaliti on has already published a series of 20 research-based Educati on 
Watch reports, with recent editi ons focusing on the immediate response to the pandemic and the 
ensuing short- and medium-term recovery endeavors. This is the 21st report of Educati on Watch. 
List of other ti tles in this series is available in Annex.

A3. Study objecti ves 
The present study was conducted to ascertain the dropout rates among selected cohorts during the 
period spanning 2020 to 2022. The aim was to track these cohorts to discern their current educati onal 
status, analyze family-level expenditure on educati on, and assess the methods employed to address 
learning gaps. This analysis draws upon survey data supplemented by informati on gathered from 
secondary sources. The specifi c objecti ves of the study are delineated below:

1. Trace cohorts of sample students enrolled in 2020 at grades II, III, VI and their 2022 status; 
and examine their transiti on to the next level.

2. Explore out of pocket family expenditure burden for primary and secondary educati on.

3. Examine post-pandemic plans and acti viti es for recovery and remedy, including progress 
towards a ‘blended’ approach while coping with teaching-and-learning challenges. 

A4. Layout of the report
The report is divided into ten chapters. Beginning with the introducti on and background, which 
incorporates a concise literature review, chapter 2 delineates the methodology used in the study. 
Subsequent chapters (three through nine) expound upon the fi ndings pertaining to various facets 
investi gated in the study, encompassing dropout rates, out-of-pocket expenditures, recovery 
and remedial learning status, the blended learning approach, as well as issues of inequality 
and learning gaps. The fi nal chapter presents conclusions derived from the fi ndings and off ers 
recommendati ons concerning policy and acti on prioriti es.

B. Data sources and methodology
Data for the study were gathered from households and schools, encompassing both primary 
and secondary educati onal insti tuti ons. The respondents included primary and secondary-level 
students, teachers, parents, government offi  cials, and members of civil society. A total of 7,225 
respondents representi ng various categories of subjects were interviewed. In additi on, 128 
schools in eight districts were visited and their classrooms observed.
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C. Findings and conclusions
Drawing upon the analysis of data and fi ndings detailed in chapters 3 to 9 of the report, the principal 
conclusions are outlined below. Subsequently, recommendati ons are provided concerning policy 
and acti on prioriti es aimed at addressing the challenges in post-pandemic basic educati on.

C1. Where the students are
The fi ndings at the primary level reveal that, on average, 95.5% of the cohort of students who 
were in school in 2020 were enrolled (as reported by parents) in the 2023 academic year, with girls 
outperforming boys. The percentage of boys who were out of school was higher (7%) compared 
to girls (1.9%), resulti ng in an average of 4.5%. At the secondary level, 6% of both boys and girls 
who were in school at the onset of the pandemic in 2020 were no longer enrolled in any school 
by 2023.

Dropout – It is important to note that the dropout esti mates of 4.5% and 6% for primary and 
secondary levels pertain to the student cohorts of 2020 for grades II and VI who were not in 
school in 2023 rather than the total dropout rate for primary and secondary levels.

The cumulati ve dropout for the 2020 cohort of grades II and VI over three school years, as 
reported in this study, is likely infl uenced by the eff ects of the pandemic. Reasons cited by parents 
for dropout include the low-income level of families, exacerbated by the pandemic, out-of-pocket 
costs for schooling, prolonged school closures, and poor instructi on in schools.

Transiti on – of those who were in grade V of primary educati on (excluding the 4.5% dropout), 70% 
transiti oned to regular government-assisted and government secondary schools. Approximately 
21% were enrolled in private schools known as kindergartens or schools run by NGOs. Notably, 
non-government and private school enrollment rose signifi cantly to 35% in city corporati on areas 
compared to rural and other urban areas. Approximately 3% of parents chose to send their children 
to madrasahs (both Quaumi or non-government religious schools and Aliya or government-
assisted madrasas), while just over 3% transiti oned to technical and vocati onal schools.

A small but noti ceable trend of shift ing to madrasahs was observed out of both primary and 
secondary school 2020 cohorts. Notably, the move from the primary level (6.4%) to madrasas 
was signifi cantly higher than that from the secondary level. Normally, students enrolled in 
the mainstream secular schools conti nued in these schools. Asked about reasons for choosing 
madrasas for their children over secular schools, almost two-thirds of parents menti oned religious 
reasons as a major considerati on, while a fi ft h said proximity to home was the reason or because 
madrasas remained open during the pandemic and mainstream schools were closed.  

Bringing the dropouts back – regarding eff orts to bring dropouts back to school, the majority 
of respondents, 57% at the primary level and 79% at the secondary level, expressed disinterest 
in returning. However, some indicated they would consider replacing if fi nancial support were 
available and if their families’ awareness and willingness to support increased. A smaller 
proporti on suggested off ering mid-day meals and educati onal materials as incenti ves.

Furthermore, data regarding the acti viti es of out-of-school children revealed that 41% of primary-
age children and 49% at the secondary level were engaged in work or child labor. Additi onally, 
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over half of the out-of-school children at both levels were forced into child marriages, while a 
small proporti on reported engagement in household acti viti es and idleness.

Key Conclusions: Where the students are

- 4.5% of the grade 2 student cohort in 2020 and 6% of the grade 6 student cohort were 
no longer enrolled in school by 2023. Contributi ng factors, at least in part, included the 
eff ects of the pandemic on schooling and the livelihoods of children’s families.

- Of the primary completers, 70% transiti oned to mainstream government-assisted 
secondary schools, 21% enrolled in private “kindergarten” or other private schools, 
approximately 3% pursued vocati onal-technical educati on, another 3% transferred to 
madrasas, and 3% repeated the primary grade. The observed trend of choosing madrasas 
may have been infl uenced by the pandemic-induced impacts on families.

- Dropout students expressed reluctance to return to school unless they received fi nancial 
support and their families became more responsive to their needs, thereby addressing the 
underlying conditi ons that led to dropout. The prevalence of child labor among dropout 
students, as well as the high incidence of forced child marriages among girls, underscores 
the challenges faced by these children in re-engaging with educati on.

C2. How students coped with the learning challenges
The fi ndings indicate that more than half of the students at both primary and secondary levels 
expressed positi ve senti ments regarding their post-pandemic classroom experiences. However, 
nearly half of the students reported encountering diffi  culti es in understanding lessons, with a 
smaller percentage indicati ng a complete lack of comprehension. It’s noteworthy that students 
oft en hesitate to voice negati ve opinions about teaching or their own abiliti es, making the 
admission of diffi  culti es in lesson comprehension parti cularly concerning.

A signifi cant majority of students expressed a desire for increased classroom ti me and more 
detailed explanati ons of lessons. They also emphasized the need for interacti ve teaching 
methods, the integrati on of ICT-based learning, and opportuniti es for peer-to-peer learning. 
Furthermore, over three-quarters of students at both primary and secondary levels were found 
to engage private tutors, as reported by parents and students, indicati ng a widespread reliance 
on supplementary educati onal support. Additi onally, there was almost universal dependence on 
commercial guidebooks among students.

Key Conclusions: Coping with learning challenges
- Just over half of the students, 56.5% at the primary level and 52.6% at the secondary 

level, expressed a positi ve view of their new classroom experiences aft er the pandemic. 
However, nearly half of them experienced diffi  culty following and keeping up with lessons.

- A signifi cant majority of students, comprising 69% at the primary level and 63% at the 
secondary level, expressed a desire for more classroom ti me and detailed explanati ons 
of lessons. More than half of the students also indicated a need for additi onal ti me to ask 
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questi ons, opportuniti es for group work and peer learning, and the incorporati on of ICT-
assisted learning methods.

- Over three-quarters of students at both primary and secondary levels relied on private 
tutors or att ended coaching centers, as reported by both parents and students.

- Just over half of the students received study assistance from family members, including 
parents, highlighti ng the disadvantage faced by students with non-educated parents.

- There was a notable reliance on guidebooks as compensati on for inadequate classroom 
instructi on. The majority of students, comprising 92% at the primary level and 93% at 
the secondary level, reported dependence on commercial guidebooks. Additi onally, 
approximately 41% of primary students and over 58% of secondary students reported 
having internet access, primarily through smartphones. However, this access does not 
necessarily refl ect the quality of connecti vity or the actual usage. Furthermore, only a 
small proporti on, comprising 8% of primary students and 17% of secondary students, 
menti oned using the internet for school-related work or learning purposes.

C3. Technology, ICT and teachers’ skills
As reported by teachers, a majority of schools, both at the primary and secondary levels, are equipped 
with internet connecti ons and multi media faciliti es. However, they also noted insuffi  cient maintenance 
provisions and budgetary constraints, hindering the eff ecti ve uti lizati on of these faciliti es for teaching 
and learning purposes. Notably, there exists a disparity in the provision of multi media faciliti es and 
internet connecti vity between urban and rural areas, as well as between primary and secondary 
schools, with rural areas and primary schools being disproporti onately aff ected.

Furthermore, a large majority of teachers, encompassing around two-thirds at both primary and 
secondary levels, expressed uncertainty regarding the concept of the “blended approach.” They 
highlighted the need for a wide range of support, parti cularly in-person training, and emphasized 
the importance of bett er-equipping classrooms with ameniti es such as electricity, adequate 
space, and venti lati on.

Teachers also identi fi ed various negati ve impacts of the COVID-19 pandemic on schools, which 
created new challenges for them. These included technology issues, resource constraints, and 
personal factors aff ecti ng their teaching responsibiliti es. While teachers acknowledged guidance 
and initi ati ves from central authoriti es and schools, they expressed uncertainty regarding the 
eff ecti veness of these measures and called for additi onal support.

It is noteworthy that the support needs expressed by teachers pertain to acti viti es and resources 
that are parti ally provided by educati on authoriti es or through schools’ own initi ati ves. However, 
the demands for support in these areas suggest that the assistance provided thus far has 
been insuffi  cient, and the quality and consistency of such support may have been lacking. This 
underscores the necessity for substanti al improvements in the current support mechanisms. 
Furthermore, it is perti nent to highlight that innovati ve ideas, such as forging closer partnerships 
with NGOs, community organizati ons, professional teacher bodies, or the private sector, have not 
been menti oned by teachers.
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In conclusion, the COVID-19 pandemic has posed signifi cant challenges to the teaching and learning 
process. The negati ve impacts reported by teachers underscore the need for comprehensive 
strategies to address these challenges and facilitate the success of both students and teachers.

Key Conclusions: Teachers, technology, ICT, and teachers’ ICT skills
- Around 77% of primary schools reported having internet access, slightly lower than the 

79% reported in the Annual Primary Sector Census (APSC) 2022 report. Similarly, 82% of 
primary schools have access to multi media faciliti es, compared to the APSC’s higher fi gure 
of 91% with computer access.

- Further investi gati on into the availability and uti lizati on of faciliti es revealed that three-
quarters of primary schools and 87% of secondary schools reported having multi media 
classrooms (one or two in a school).

- A minority of primary and secondary teachers (33% and 47% respecti vely) expressed 
sati sfacti on with the maintenance and operati on of multi media faciliti es. Concerning 
connecti vity budget, two-thirds of primary teachers and 43% of secondary teachers 
considered it to be “inadequate”.

- Inadequate budget allocati on for internet connecti vity may impede schools’ ability 
to provide online resources, access educati onal content, and support digital learning 
initi ati ves. The data suggests that schools in rural areas face challenges with internet 
budget allocati on, indicati ng a lack of allocati on for this purpose.

- Approximately two-thirds of teachers at both primary and secondary levels admitt ed 
to not having a clear understanding of the “blended approach”. This remained the case 
despite teachers reporti ng having received training on basic computer operati on, content 
creati on, use of multi media devices, and conducti ng online lessons.

- The majority of teachers (over 95% at both primary and secondary levels and across 
geographical regions) demanded more in-person training. Approximately 90% emphasized 
the need for adequate ICT-based learning content, while around three-quarters of teachers 
stressed the importance of properly preparing and equipping the classroom. Moreover, 
more than half (ranging from 41% to 62% across levels of educati on and geographical 
regions) sought regular online updates of methods and materials.

C4. Teachers’ percepti on of post-pandemic eff ects on schools and students 
The most frequently cited negati ve impacts of the pandemic disrupti on and its aft ermath were 
noted and recorded. The main conclusions in this respect are menti oned below. 

Key Conclusions: Teachers’ percepti on of post-pandemic eff ects on schools and challenges
- Learning defi cits and knowledge gaps emerged as signifi cant issues resulti ng from the 

transiti on to remote learning, leading to dispariti es in learning outcomes among students. 
Many students struggled to keep pace with the curriculum, while reduced engagement 
and moti vati on in the classroom were commonly reported.
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- Additi onally, concerns were raised about digital distracti ons and mobile phone addicti on 
among students, alongside behavioral changes and emoti onal well-being issues. Low 
att endance rates suggested challenges in ensuring consistent student parti cipati on in 
post-pandemic in-person classes, with some teachers expressing apprehension about a 
potenti al increase in dropout rates.

- Teachers themselves encountered a myriad of challenges, including managing technology 
issues, navigati ng resource limitati ons, and contending with personal factors, such as 
restricti ve routi ne of 35 to 40 minutes of lessons for all subjects and classes throughout the 
year. Roughly half of the teachers at primary and secondary levels identi fi ed the infl exible 
rules as problemati c, while others, accustomed to the fi xed routi ne and centralized 
management, perceived litt le or no issue with it.

C5. Family costs for children’s educati on
Overall, out of approximately 44 million students (excluding the Qawmi Madrasah stream) 
in 2021, 42% att ended insti tuti ons fully supported by the state, 38% were enrolled in non-
government insti tuti ons assisted by the state, and 20% were served by private insti tuti ons 
without state support. However, even in state insti tuti ons, there is a signifi cant contributi on 
from non-government sources, primarily in the form of household expenditures for children’s 
educati on (as cited in Brac Insti tute of Educati onal Development’s report on Non-State Actors in 
Educati on: Exploring State/Non-state Collaborati on in Bangladesh, commissioned for the 2022 
Global Educati on Monitoring Report, South Asia - Non-state actors in educati on).

The current trend of escalati ng infl ati on has further exacerbated the costs associated with 
educati on, encompassing formal and informal fees, private tutoring, transportati on, educati onal 
materials, and stati onery.

Key Conclusions: Family costs for a child’s educati on and what families can aff ord
- The average annual family cost of educati on for a primary school student in Bangladesh 

during the period of January-December 2022 was BDT 13,882, with some variati on 
observed between rural and urban areas. For a secondary-level child in 2022, the out-of-
pocket family cost amounted to BDT 27,340. The primary cost components at both levels 
included expenses related to private tutoring and the purchase of commercial guidebooks 
and notebooks.

- Family expenditures for the fi rst six months of 2023 showed a signifi cant increase 
compared to 2022, rising by 25% for primary level educati on and 51% for secondary level 
educati on on an annual basis, due mainly to infl ati ons.

- Approximately 41% of parents at the primary level and 17% of parents at the secondary 
level reported that the most they could aff ord to spend per child was no more than BDT 
2000 per year, signifi cantly lower than the average costs incurred in both 2022 and 2023.

- Poverty emerges as a leading cause of dropout, underscoring the fact that children 
engaged in child labor oft en contribute to their families’ income. Addressing the root 
causes of dropout and fostering eff ecti ve parti cipati on in schooling necessitates making 
educati on of acceptable quality fi nancially aff ordable for parents.
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C6. Educati on Offi  cers’ percepti ons of challenges and acti ons taken
In a highly centralized management structure for the school system, the role of educati on offi  cers 
at the district and upazila levels is crucial. These offi  cers play a key role in disseminati ng policies 
and decisions to schools and teachers, as well as in providing assistance and supervision for the 
implementati on of policies and regulati ons.

Span of responsibility varies signifi cantly among educati on offi  cers. The number of schools under 
the purview of an Upazila Educati on Offi  cer (UEO) ranged from a minimum of 38 to a maximum 
of 285 primary schools (beyond city corporati on areas) and from a minimum of 9 to a maximum 
of 104 secondary schools. This wide range of responsibiliti es highlights the challenges UEOs face 
in managing tasks related to eff ecti vely assisti ng teachers and schools.

District and Upazila primary educati on offi  cers echoed many of the challenges identi fi ed by 
teachers, parti cularly in implementi ng ICT-based blended methods and bridging learning gaps. 
They also highlighted concerns about the nature of central guidelines in this regard and how 
these guidelines were being implemented in schools. However, it is noteworthy that a third of 
primary educati on offi  cers and 45% of secondary educati on offi  cers opted not to express any 
views on the questi on.

The district and upazila educati on offi  cials identi fi ed the following problems:

- Training insuffi  ciency: Inadequate training of teachers in uti lizing blended learning methods.
- Materials insuffi  ciency: Shortage of materials necessary for implementi ng blended learning.
- Classroom space constraints: Lack of appropriate classroom space hindering the eff ecti ve 

implementati on of blended learning initi ati ves. 
- Power shortage: Reports of electricity-related issues were made by 9% of offi  cials.
- Understanding challenges: More than a quarter admitt ed to lacking a proper understanding 

of the challenges associated with using ICT-based blended educati on.

Key Conclusions: Offi  cial’s views about acti ons to bridge learning gaps
- The most frequently menti oned acti on deemed important as a remedial step was to 

involve parents by organizing parents’ meeti ngs. Approximately a third (31.3%) of offi  cials 
highlighted the provision of additi onal classes as an initi ati ve aiding students in catching 
up on missed content and receiving additi onal support. However, 12% of primary level 
offi  cials and nearly double of that proporti on at the secondary level were unable to recall 
the major guideline points and acti on prioriti es.

- Offi  cials, parti cularly at the upazila level, observed various negati ve changes among 
students, including lack of concentrati on in class, poor study habits, and strained 
interacti ons with peers. They att ributed these changes to the mental health eff ects of 
COVID-19 isolati on and disrupti on of social life.

- Regarding the implementati on of key guideline points to bridge learning gaps, about 
half of the offi  cers believed that implementati on was carried out properly. This situati on 
refl ects a judgment of whether the glass is half-full or half-empty.
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- When questi oned about general instructi ons from the central level regarding bridging 
learning gaps and recovery measures, previously menti oned acti ons were cited. Interesti ngly, 
25% of district primary educati on offi  cers could not specifi cally recall the points considered 
as general central guidelines. At the secondary level, 40% of district secondary educati on 
offi  cers either refrained from commenti ng or could not recall specifi c points.

C7. Empirical evidence from school and classroom visits
Classroom physical conditi on

- Around half of the primary school classrooms observed were rated as ‘good’ in terms of 
their conditi on, while the percentage rose to 57% in secondary schools based on some 
basic criteria of adequacy and safety, including factors such as venti lati on, natural light, 
overall cleanliness, seati ng capacity for enrolled students, and safety considerati ons.

- The adequacy of classroom furniture, defi ned primarily by the seati ng capacity to 
accommodate enrolled students, was evaluated. Observers noted that approximately 90% 
of primary and secondary schools provided long benches and desks capable of seati ng 
four or fi ve students in a row, all facing in one directi on.

Classroom learning management
- The majority of primary schools (69%) were observed to have a good level of communicati on 

between teachers and students, with 26% falling into the fairly good category. Similarly, 
more than two-thirds (67%) of secondary schools demonstrated good communicati on 
between teachers and students, while one-fi ft h (21%) fell into the fairly good category. 
Approximately half of the primary and secondary school classes observed (46% and 
51% respecti vely) were noted for practi cing what may be described as ‘good lesson 
management’ by teachers.

- Around 28% of primary and 33% of secondary school classes were observed to uti lize 
various supplementary learning materials, while a quarter of primary and 30% of secondary 
schools did not uti lize any supplementary learning aids in the classroom.

- The presence of an ICT system (including a multi media projector, internet access, and 
projecti on screen) was observed in the classrooms of only 11% of primary schools visited, 
whereas one-fourth (25.4%) of secondary schools had ICT and related materials available. 
Notably, these resources were more prevalent in urban areas (22.2%) and City Corporati on 
areas (20.8%), while rural schools (13.6%) were observed to lag behind.

School buildings
- Just under three-quarters (73%) of primary schools possess a building. Among the 

remaining schools, some have a building along with a ti n-roofed shed to accommodate all 
students, while others solely rely on sheds for all classrooms.

- Approximately 58% of secondary schools have a dedicated building, while the remaining 
schools generally consist of a combinati on of buildings and sheds.

- Boundary walls were found to be present in 58% of primary schools and 73% of secondary 
schools. Urban areas and citi es exhibited higher rates of boundary wall existence.
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- Less than half of primary schools (45%) and two-thirds (67%) of secondary schools 
provided accessible faciliti es for physically challenged individuals. Among those schools 
with such faciliti es, only a minority (28% of primary and 45% of secondary schools) have 
made arrangements to assist people with disabiliti es in parti cipati ng in school acti viti es.

Water, Sanitati on and hygiene in schools 
- Wash blocks were observed in at least three-quarters of schools at both primary and 

secondary levels. Urban areas and citi es exhibited a higher prevalence of washblocks 
compared to rural areas.

Playgrounds and open space
- Overall, a large majority of schools at the primary level (nearly 72%) and secondary 

level (nearly 88%) are equipped with a playground or open space. However, in City 
Corporati ons, only 58% had this facility compared to 89% in rural areas. Even in rural 
areas, more than 10% of schools did not have an open space or playground within their 
premises. Additi onally, in some cases where open space or grounds existed, they were not 
suitable for children to play.

- It was observed that approximately 58% of primary schools and 69% of secondary schools 
provided sports materials for their students. Urban schools exhibited a higher prevalence 
of sports materials provision compared to the other two clusters.

Laboratory and library
- Separate science laboratories are not expected in primary schools, but they are considered 

essenti al in secondary schools. Among the schools visited, just over two-thirds (67.2%) 
of secondary schools were found to have a laboratory. However, only 28% of rural high 
schools have a laboratory facility, which usually consists of one room equipped with 
science experiment and study materials.

- Only a third of primary schools had a library, which typically comprises one or two shelves 
or cabinets where books are stored for student borrowing. In contrast, over 80% of 
secondary schools have a library, mostly consisti ng of a few cabinets or shelves rather 
than a separate room with reading and browsing faciliti es. Citi es tend to off er more library 
faciliti es compared to rural and other urban areas.

Other observati ons
School uniform: Primary schools typically require students to wear a school uniform. However, 
observati ons show that in two-thirds of the primary schools visited, all students adhere to this 
requirement. In 30% of schools, the majority of students wear uniforms, while in the remaining 
schools, the rule is not enforced, and most children do not wear the uniform. At the secondary 
level, almost 60% of schools have all students wearing uniforms, while in a third of the schools, 
the majority do, and in the rest, the use of uniform by students appears to be opti onal.

School meal: School meals have been provided in a small proporti on of government primary schools. 
While the government has agreed in principle to expand this provision to all primary schools, 
implementati on has not yet begun. Among the schools visited, nearly 5% of primary schools and 
8% of secondary schools had a mid-day meal program, initi ated by the schools themselves.
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Sti cks in classroom teachers’ hands: Although physical punishment of students by teachers is 
prohibited by law, observati ons reveal that in 9% of primary schools and 16% of secondary schools, 
some teachers carry sti cks into the classroom. While no actual use of the sti ck for punishing 
students was observed, these instances suggest that old atti  tudes and habits regarding discipline 
in the classroom persist.

Assembly to begin the school day: The school day typically begins with students and teachers 
gathering in an assembly, where various acti viti es take place, such as a brief physical training 
routi ne, singing of the nati onal anthem, delivering a short inspirati onal speech, or making 
important announcements. It was noted that around 97% of primary and secondary schools 
regularly conduct such assemblies, a practi ce observed across geographical regions.

Key conclusions from empirical observati ons of schools and classrooms
- Less than 10% of schools provided face-to-face seati ng arrangements with movable chairs 

and desks, allowing fl exibility for group work. While some att enti on is given to classroom 
décor in primary schools, such as educati onal charts and pictures on the wall, this aspect 
receives litt le focus in secondary schools.

- A negligible proporti on (1.5%) of primary schools equipped with multi media equipment 
used ICT in the classroom. Similarly, only 11% of secondary schools used ICT equipment to 
some extent. This indicates a signifi cant gap between the reported availability of faciliti es 
and their actual use on the ground.

- Applying modest criteria, it was found that a quarter of primary schools and just over 
half of secondary schools had inadequate buildings. Additi onally, less than half of primary 
schools and over a quarter of secondary schools lacked boundary walls. Access faciliti es 
for people with physical disabiliti es were provided in less than half of primary schools and 
two-thirds of secondary schools.

- The functi onality of WASH (Water, Sanitati on, and Hygiene) blocks was generally high, 
with over 95% of blocks functi oning properly. However, issues were observed regarding 
separate toilets for girls in about a quarter of primary schools.

- A quarter of primary schools and 12% of secondary schools did not have a playground. 
Even in schools with playgrounds or open spaces, many lacked usable faciliti es and sports 
materials.

- The majority of primary schools lacked a library or provision for storing and distributi ng 
reading materials, with a similar situati on observed in 20% of secondary schools. 
Additi onally, almost three-quarters of rural high schools lacked a science laboratory.

- There is a noti ceable geographical disparity in school faciliti es, with urban and city 
corporati on areas generally faring bett er. However, about one in eight schools in rural 
areas require signifi cant improvement to ensure they provide safe and conducive learning 
environments. Improving faciliti es to make them accessible to children with physical 
disabiliti es remains a signifi cant challenge.
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D. Recommendati ons
Recommendati ons regarding policies and strategies to overcome the post-pandemic consequences 
on children’s learning and to move forward with recovery and renewal are provided below. These 
are based on the fi ndings and conclusions from the analysis of the multi ple learning challenges 
presented above.  These relate to seven major themes discussed in the fi ndings and the conclusions 
presented above. 

- Not letti  ng children giving up on their educati on – bringing back the dropouts and the 
excluded;

- Helping students coeg with post-pandemic learning challenges; 
- Supporti ng and off ering incenti ves for teachers; 
- Lesson and ti me management in class and teachers’ autonomy;
- Miti gati ng the educati on cost burden of families; 
- Initi ati ng ICT-based learning and the blended approach; and fi nally, 
- Nati onal level enabling measures to create conditi ons for implementi ng other measures. 

Recommendati on 1: Addressing dropout and exclusion
The global pandemic and its aft ermath have starkly highlighted existi ng educati onal dispariti es, 
leading to the exclusion of a signifi cant number of underprivileged children from accessing 
schooling. To confront this challenge and foster inclusivity in basic educati on, it is imperati ve 
to implement comprehensive policy and strategic interventi ons. The primary objecti ve should 
be to identi fy and miti gate the specifi c circumstances and root causes of dropout among these 
vulnerable populati ons. This endeavor should encompass the following key elements:

- Financial support: Extend sti pends and targeted fi nancial assistance to miti gate the 
economic barriers preventi ng children from re-engaging with educati on.

- Eliminate discriminati on: Eradicate provisions that discriminate against married girls from 
accessing sti pends, thereby ensuring equitable access to educati onal support for all.

- Academic assistance: Off er additi onal academic support to returning students, leveraging 
the assistance of local volunteer teachers to complement regular teaching staff  and 
address learning gaps.

- Parental engagement: Establish eff ecti ve communicati on channels with parents to 
culti vate their involvement and support in their children’s educati onal journey, fostering a 
conducive home-learning environment.

- NGO partnerships: Forge strategic partnerships with local educati on-focused non-
governmental organizati ons (NsOs) to mobilize resources and support for diverse 
educati onal initi ati ves aimed at addressing dropouts.

- Local planning: Develop comprehensive plans at the upazila and school levels, fostering 
collaborati on with educati on NGOs, local government enti ti es, school committ ees, and 
teachers’ organizati ons. This collaborati ve approach will enable the assessment of the 
situati on and the design nterventi on strategies aligned with local needs and contexts.
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- Resource allocati on: Ensure the allocati on of adequate budgets and resources to schools 
and upazila levels, including provisions for partnering with educati on NGOs. This will 
facilitate the eff ecti ve implementati on of interventi on programs aimed at addressing 
dropout and exclusion, ensuring equitable access to quality educati on for all children.

Recommendati on 2. Meeti ng post-pandemic learning challenges
The persistent repercussions of the pandemic and subsequent disrupti ons to life, the economy, and 
educati on conti nue to loom large and must not be underesti mated. It is crucial that policies and 
acti ons are devised and executed at the central, local, and school levels to address learning gaps 
and implement recovery measures eff ecti vely. Key elements of this strategy should encompass:

- Assessment of learning gaps: A thorough evaluati on of students’ learning lags should be 
conducted, comparing their current profi ciency levels against established benchmarks for 
grade-level competence in core subjects such as Bangla and Math at the primary level, 
and including Science and English at the secondary level.

- Tailored support for students: Students should be provided with appropriate support based 
on the severity of their learning gaps, with interventi ons including additi onal classes and 
targeted assistance.

- Development of assessment tools: A user-friendly tool for assessing grade-level learning 
gaps in core competencies should be developed. Selected teachers from schools should 
receive training on uti lizing this tool eff ecti vely and organizing remedial learning sessions.

- Engagement of volunteer teachers: To bolster the teaching-learning capacity of schools, 
local volunteer teachers should be enlisted in collaborati on with educati on-focused NGOs.

- Allocati on of budgets and resources: Adequate budgets and resources must be allocated 
to schools, with additi onal provisions to support initi ati ves aimed at reintegrati ng dropout 
students into the educati onal system.

- Integrati on of ICT-based learning: ICT-based learning methodologies should be leveraged 
to enhance teachers’ skills and facilitate the learning process for students as part of the 
broader learning recovery and renewal eff orts.

Recommendati on 3. Providing support and incenti ves for teachers
Workload and adequacy of the number of teachers should be assessed and the policy adopted for 
compensati ng teacher shortages, providing  inceti ves for extra work and engagement of volunteer 
teachers as required. The specifi c steps may include:

- Evaluati on of teacher roles and workload: Teachers’ responsibiliti es and workloads should 
be evaluated in light of various recovery and remedial acti viti es, such as reintegrati on of 
dropouts, addressing learning gaps, and engaging with parents.

- Financial incenti ves: Teachers should be off ered fi nancial incenti ves for undertaking 
additi onal tasks such as conducti ng extra classes, maintaining communicati on with parents, 
making home visits, and parti cipati ng in additi onal training and orientati on programs.

- Engagement of local volunteers: Local volunteers can be enlisted to support teachers in 
their supplementary acti viti es. This could involve selecti ng, orienti ng, and supervising 
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volunteers in collaborati on with local NGOs, thereby enhancing teachers’ capacity to fulfi ll 
their roles eff ecti vely.

Recommendati on 4: Enhancing classroom learning management and teacher autonomy
Eff ecti ve classroom learning management and empowering teachers with autonomy are crucial 
factors in addressing dropout rates and overcoming ongoing learning challenges. Att enti on must be 
directed towards addressing longstanding pedagogical issues within the school system, including 
teacher skills, moti vati on, professional development, and classroom conditi ons conducive to 
eff ecti ve teaching. An example of the top-down, highly centralized school management approach 
is the infl exible class routi ne of 35-40 minute lessons, which restricts variati on and hampers 
eff ecti ve teaching and learning, parti cularly in acti viti es such as group learning and project work, 
essenti al components of experienti al learning emphasized in the new curriculum.

- Flexible ti me and lesson management: A shift  towards fl exible ti me management and 
lesson planning in classrooms is necessary to promote eff ecti ve teaching and acti ve 
student engagement. Departi ng from rigid, centrally prescribed ti me slots will allow for 
more dynamic and interacti ve teaching-learning experiences.

- Teacher autonomy: Teachers must be provided with orientati on and support to exercise 
autonomy in the classroom, facilitati ng eff ecti ve learning and student engagement. 
Empowering teachers to make instructi onal decisions tailored to their students’ needs 
will enhance the overall quality of educati on delivery.

Recommendati on 5: Supporti ng families and alleviati ng fi nancial burdens
The escalati ng costs associated with private tutoring, coaching services, commercial guidebooks, 
and various school fees have signifi cantly strained families, exacerbati ng dispariti es and exclusion 
in educati onal opportuniti es. To address these challenges and alleviate the economic burden on 
families, targeted measures must be implemented while promoti ng equitable access to educati on 
including:

- Monitoring and guidance: Implementi ng monitoring mechanisms to ensure classroom 
acti viti es eff ecti vely reduce the need for private tutoring and guidebook reliance. 
Collaborati ng with parents and teachers to steer students away from memorizati on-based 
learning towards more comprehensive understanding.

- Additi onal support for lagging students: Providing extra lessons and personalized 
assistance for students who are falling behind in their studies, ensuring they receive the 
necessary support to succeed.

- Fee regulati on: Enforcing regulati ons to control and eliminate both formal and informal 
fees charged by schools, thereby easing the fi nancial burden on families and fostering 
greater accessibility to educati on.

- Expansion of school meal programs: Introducing and expanding school meal programs 
in primary schools, and off ering subsidized, nutriti ous meals at the secondary level 
with support from public budgets. This initi ati ve aims to address food insecurity among 
students and promote their physical and cogniti ve well-being.
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Recommendati on 6: Advancing ICT-based learning and implementi ng the blended approach
Signifi cant investments have been made in ICT-based learning and multi media devices, with 
distance learning emerging as a vital tool for maintaining student engagement during the 
pandemic-induced school closures. Experience has shown that the blended approach, which 
seamlessly integrates both distance and in-person modes of learning with teachers serving as 
mediators between learners and technology, yields superior outcomes and helps bridge the 
digital divide. However, the anti cipated results from these investments in technology and training 
have yet to materialize fully. To eff ecti vely expand the blended approach, the following measures 
are imperati ve:

- Increased investment: There is a need for larger investments in expanding the blended 
learning approach, encompassing connecti vity, hardware, digital learning content, 
maintenance, technical support, and comprehensive teacher preparati on and support as 
facilitators between technology and learners.

- Coordinated planning and implementati on: Rather than the current disjointed and 
fragmented approach to integrati ng digital technology in educati on, there is a necessity 
for cohesive planning and implementati on strategies. This involves integrati ng hands-on 
teacher preparati on with digital content aligned with the curriculum, alongside provisions 
for connecti vity, appropriate hardware, and technical support for system maintenance. 
This coordinated approach is crucial for achieving improved learning outcomes.

Recommendati on 7: Facilitati ng nati onal-level policies and acti ons
The recommendati ons outlined above for acti ons at the school, community, and local levels, 
involving various stakeholders can be eff ecti vely implemented within a supporti ve framework 
of nati onal-level policies and conducive conditi ons set by decisions at the highest level of 
governance. These policies and acti ons must receive politi cal endorsement at the highest echelons 
of leadership. Key measures include:

- Increased public budgetary support: It is imperati ve to allocate larger public budgetary 
support to enable schools to cover the costs of additi onal acti viti es and alleviate the 
economic burden on disadvantaged families. Reversing the declining trend in real terms of 
available public educati on resources is essenti al, ensuring that resources are distributed 
to schools based on their enrollment size.

- Promoti ng teacher autonomy: Nati onal-level policy decisions should promote greater 
teacher autonomy and fl exibility within the classroom, allowing educators to manage 
lessons and learning ti me eff ecti vely while adhering to the curriculum framework. Schools 
and teachers demonstrati ng superior outcomes should be empowered with increased 
authority and responsibility.

- Fostering partnerships: Nati onal policies and the mindset of policymakers and decision-
makers must evolve to facilitate and encourage partnerships between the government 
and non-state actors, parti cularly educati on-focused NGOs. Collaborati on between 
these enti ti es can drive the implementati on of collaborati ve acti viti es outlined in these 
recommendati ons.
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- Prioriti zing digital initi ati ves: Within the overarching policy framework of “Digital 
Bangladesh” and “Smart Bangladesh,” priority should be given to expanding connecti vity, 
hardware accessibility, digital content, ICT-based learning, and the blended approach, with 
a focus on effi  cacy and outcomes. Measures may include establishing free Wi-Fi hotspots 
in educati onal insti tuti ons, providing subsidized devices and Internet connecti ons for 
students, and fostering collaborati on with private sector technology and digital service 
providers to promote widespread adopti on of ICT-based learning.

In conclusion, enabling nati onal-level policies and acti ons is essenti al for the successful 
implementati on of the recommended strategies at various levels of the educati on system. 
By allocati ng adequate resources, promoti ng teacher autonomy, fostering partnerships, and 
prioriti zing digital initi ati ves, we can create an enabling environment conducive to achieving 
educati onal equity, excellence, and innovati on.
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Bangladesh, a densely populated country in South Asia, has a rich history and a dynamic culture 
that extends over millennia. Various historical, social, and politi cal factors have shaped its 

educati on system. The educati on system of Bangladesh is a multi faceted structure that plays a 
pivotal role in the nati on’s socio-economic development. Comprising primary, secondary, and 
terti ary levels, it has witnessed substanti al growth and evoluti on in recent decades. Despite 
challenges in access and quality, the government’s commitment to educati on, evidenced by 
initi ati ves like sti pends and free textbooks, has expanded educati onal opportuniti es, parti cularly 
at the primary level. Furthermore, the country has made strides in achieving gender parity, 
refl ecti ng its commitment to inclusivity. However, the system grapples with dispariti es in 
educati onal quality, high dropout rates at the secondary level, and infrastructure limitati ons, 
parti cularly in rural areas. 

Bangladesh has celebrated its fi ft h decade of independence by setti  ng the goal to be a developed 
country by 2041. The educati on system of Bangladesh is large, comprising some 150,000 
insti tuti ons, 40 million students and more than one million teachers. Primary and secondary 
level insti tuti ons naturally form the bulk of the system, with approximately 19 million students in 
primary educati on and twelve million at the secondary level (including government-recognized 
madrasahs). Basic educati on development in the country is guided by the Compulsory Primary 
Educati on Act 1990, the EFA Nati onal Plan of Acti on (NPA) I and II, the Nati onal Non-Formal 
Educati on Policy 2006, Nati onal Educati on Policy 2010, the Nati onal Skills Development Policy 
2011, the Eighth Five-Year Plan and the Vision 2041, a perspecti ve Plan. Various initi ati ves in 
basic educati on like Primary Educati on Development Program (PEDP) 1, PEDP2 and P0EDP3 were 
implemented, and PEDP4 has been under implementati on to fulfi l the relevant SDG4 Goals and 
targets, at least at the primary level. 

Over the past decades, remarkable progress has been made in Bangladesh’s educati on system 
(both primary and primary) of enrolment, att aining gender parity and making educati on 
horizontally accessible to all. Bangladesh Educati on Stati sti cs 2022 showed GER 110.48% and 
NER 97.56% in primary educati on, with 13.95% dropout. It also showed GER 76.10%, NER 73.76% 
with 35.98% dropout in secondary educati on. Quality is at the heart of educati on, and what takes 
place in classrooms and in the learning environment is criti cal to the future well-being of children, 
young people and adults.

It is generally agreed that the conventi onal ways in the educati onal system will no longer be 
relevant in the COVID-19-driven new normal. Thus, blended educati on integrati ng technology is 
seen as a key element in Bangladesh’s path to att ain quality educati on, skills, and human resource 
development to face new challenges.  A total of 13 ministries under the leadership of the Ministry 
of Educati on are working on the Blended Educati on and Skills Master Plan.
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The government has developed a new curriculum keeping in view the skills and capabiliti es on 
demand in the nati onal economy and the internati onal markets. Educati on from primary to 
higher secondary level will undergo a signifi cant shift . According to the plan, the new curriculum 
for classes I, II, and VI, VII has been implemented from 2023 and is to be introduced in all classes 
by 2026.

Despite the eff orts to improve, the quality of educati on remains a concern. Many schools need 
proper infrastructure, qualifi ed teachers, and necessary teaching materials. Though the enrollment 
rates have increased, ensuring universal and inclusive access to educati on remains a challenge, 
especially in remote and disadvantaged areas. Major barriers such as poverty, patriarchal norms, 
and lack of transportati on in many parts of the country hinder children’s access to schooling.

The COVID-19 pandemic has signifi cantly impacted educati on systems worldwide, resulti ng in 
school closures and disrupti ng the educati on of millions of children. Bangladesh was no excepti on, 
with one of the longest school closures of 18 months. It can be argued that learning loss is a 
phenomenon that occurred even before the pandemic. However, the pandemic exacerbated the 
degree of learning loss, given that schools were closed and most learners could not conti nue 
learning virtually. 

The impact of pandemic consequences has been multi -faceted -- with low resilience to shock 
added to already low learning outcomes and high dropout rates. The most vulnerable children, 
especially those unable to access remote learning, were at risk of not returning to the classroom 
and even being forced into child marriage or child labour. School closures in Bangladesh from 
March 2020 to September 2021 and again in February 2022 have disrupted the educati on of 
around 37 million children. The cessati on of schooling also exacerbated worrying gaps in basic 
literacy and numeracy skills that existed before the pandemic (UNICEF, 2021). The students 
aff ected by COVID-19 included children from ethnic communiti es, who are disadvantaged in 
various ways. A UNICEF 2021 report menti oned that about ‘56 per cent of students were not 
parti cipati ng in online lessons or Sangsad TV, which was ‘more evident among the students of 
ethnic minoriti es (75 per cent).’

World Bank, UNICEF and UNESCO esti mated that the learning poverty rate may have reached 
70 percent in low- and middle-income countries, “given the long school closures and the 
ineff ecti veness of remote learning to ensure full learning conti nuity during school closures.” 
There has been limited evidence available on the extent of learning loss due to the pandemic. 
A government study by the Bangladesh Examinati on Development Unit (BEDU) under Dhaka 
Educati on Board showed that 80 percent of class-8 students suff ered signifi cant learning losses 
in Bangla, the fi rst language of most students, compared to expected grade level competency. In 
comparison, about 76 percent students in the same class had suff ered losses in English and 69 
percent in Mathemati cs.

According to a recent study by NCTB, school closure due to COVID-19 had a substanti al learning 
loss to primary students, and class-V students were the worst aff ected among them. The average 
English learning rate for the class-V students came down to 36% aft er the closure, while it was 
about 49% before the closure in comparison to expected grade level benchmarks. There was 
a signifi cant change in the average learning rate of students in the same class between 2019 
(68.03%) and 2022 (51.60%) in the subject of Bangladesh and Global Studies (social studies). 



21

Introducti on

The study menti oned that about 48% of class-V students with a severe and moderate learning 
gap in Bangla, 61% in English, 59% in mathemati cs, 54% in science and 60% in Bangladesh and 
Global Studies. For class-IV students, it said that around 60% experience the same learning gap 
in Bangla, 62% in English, 59% in mathemati cs, 56% in science and 64% in Bangladesh and Global 
Studies. About 64% of class-III students went through severe and moderate gaps in Bangla, 63% 
in English and mathemati cs and 58% in science and Bangladesh and Global Studies.

In the study of Educati on Watch 2022 conducted by Campaign for Popular Educati on (CAMPE), 
the overall result showed that 28.9% of class VIII students could not obtain the pass mark of 33 
out of 100, while it was 26.2% for class IX. Adding these percentages with those receiving D grades 
(33 – 39 marks), it turned out that those obtaining these very low scores of below 40 added up 
to 36.1% for class VIII and 33.5% for class IX. This same study also showed a high dependency on 
private tutors or coaching -- 85% in the case of class VIII and IX students. 

The digital divide in Bangladesh, as noted, became a criti cal issue during the pandemic, 
exacerbati ng existi ng socio-economic dispariti es. Diff erent studies show that the lack of access 
to digital devices, reliable internet connecti vity, and digital literacy contributed to educati onal 
inequaliti es, parti cularly aff ecti ng marginalized communiti es. The dispariti es in the quality 
of remote learning experiences are highlighted, emphasizing their impact on students from 
economically disadvantaged backgrounds. Factors such as economic pressures, challenges in 
adapti ng to remote learning, and the loss of a supporti ve learning environment are analyzed 
to comprehend the root causes of the dropout, which is a precursor of low learning outcome in 
Bangladesh. The struggles faced by students who had to work to support their families and the 
impact on moti vati on without the usual support and encouragement are explored.

The media reported referring to the UNESCO 2021/2 Global Educati on Monitoring Report, that “the 
average expenditure on educati on increased by a staggering 80% in real terms.” The same report 
added, “Around 7% of families in Bangladesh have to borrow to send their children to school.” 
Others noted that around two-thirds of the total cost of educati on is covered by households in 
Bangladesh, which is corroborated by GEM report that menti oned 71% of educati on expenditure 
being borne by families. 

It is clearly necessary to look deeper at the issues of inequality, student att endance, dropout, and 
its causes, including the increased out-of-pocket expenditure for children’s educati on. Along with 
the impact on students, it is also necessary to probe the impact of the pandemic and the post-
pandemic challenges for teachers – how they have managed the educati onal crisis as well as their 
personal situati on, coping with teaching and learning burdens aft er the long educati on gap and 
learning losses.

Campaign for Popular Educati on (CAMPE) is a nati onal coaliti on of NGOs, researchers, educators 
and other CSOs working in educati on in Bangladesh. CAMPE is committ ed to facilitati ng the process 
of sustainable and pro-poor policy frameworks, which will, in turn, enable the achievement of SDGs 
with a special focus on SDG-4. CAMPE works closely with the government, policymakers, DPOs, 
and other nati onal and global actors. CAMPE is the secretariat of the Educati on Watch Group - a 
civil society pla� orm of researchers, practi ti oners, and acti vists in Bangladesh’s educati on sector. 
On behalf of the Educati on Watch Group, CAMPE coordinates the producti on of the annual 
research-based ‘Educati on Watch Report’, presenti ng a civil society perspecti ve on the progress 
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and challenges for achieving diff erent nati onal and internati onal goals and targets, including SDG-
4. A total of 20 study reports under the Educati on Watch series have been published so far. The 
reports mainly reviewed data obtained from nati onal and fi eld levels on various aspects related to 
literacy, primary, secondary technical, ethics and values   educati on. The Educati on Watch Group, 
has conducted a series of studies in the name of Educati on Watch 2020, Educati on Watch 2021 
and Educati on Watch 2022. The studies generated evidence mainly focusing on the immediate 
educati on response and the short-term and medium-term recovery plan. 

Research objecti ves 
The study was conducted to determine the drop-out situati on of some selected cohorts between 
2020 and 2022, tracking them to identi fy their present status; family-level expenditure for 
educati on; coping with the learning gaps drawing on survey data complemented by secondary 
sources. The objecti ves have been specifi ed as follows.

1. Trace sample students’ cohort enrolled in 2020 at grades II, III, and VI and their 2022 
status; and examine students’ transiti on to the next level

2. Explore out-of-pocket family expenditure burden for primary and secondary educati on.
3. Examine post-pandemic plans and acti viti es for recovery and remedial including progress 

towards a ‘blended’ approach and coping with teaching-and-learning challenges. 

Literature review 
The preceding background encompasses relevant global and nati onal informati on regarding the 
pandemic’s educati onal impact. In the literature review, we briefl y highlight key fi ndings from 
recent studies and reports directly related to the situati on in Bangladesh. These insights serve as 
a foundati on for our current study and frame the research questi ons.

1. CAMPE rapid survey
• CAMPE conducted a rapid online survey involving 115 NGOs and 11 teachers’ organizati ons.
• Findings revealed concerns about potenti al setbacks in educati on quality, equity, and 

inclusion objecti ves.
• Dropout rates were predicted to rise by 85%, child labor to increase (71%), and absenteeism 

to escalate (80%).
• Recommendati ons included a medium-term recovery plan with necessary budgetary 

support and a collaborati ve approach.

2. BRAC rapid survey
• BRAC’s survey on a random sample of 1,938 students in 16 districts highlighted deep 

anxiety and fear among children.
• 16% of students expressed anxiety, and 18% engaged in risky behavior.
• Almost a quarter reported food shortages at home.
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3. Educati on impact of economic downturn
• The pandemic’s economic downturn may exacerbate consequences on educati on.
• Before the crisis, 23.9% of students’ families were below the poverty line.
• The lockdown could potenti ally push 7.7 million additi onal families below the poverty 

line, aff ecti ng child labor, child marriage, and sexual exploitati on.
• Pre-crisis dropout rates were 18% at the primary stage, 37.6% at the secondary level, and 

19.6% in higher secondary educati on.

4. Multi -pronged general educati on impact
• The Ministry of Primary and Mass Educati on proposed a response and recovery plan to 

the Global Partnership for Educati on.
• This plan notes the broad-ranging impact of the Covid-19 pandemic on the school system 

and acti ons needed.
5. Covid-19’s educati on consequences

• The Ministry of Primary and Mass Educati on anti cipated learning loss, inequality, increased 
dropout rates, and challenges in non-formal educati on.

• Child labor, youth unemployment, safety, psychosocial issues, and uncertainty in non-
formal educati on were also highlighted.

6. Impact on student learning
• School closures since March have aff ected nearly 38 million students in Bangladesh, 

causing learning loss.
• Virtual classes were less eff ecti ve, especially in high-poverty schools, exacerbati ng 

educati onal inequiti es.
• Access to alternati ve learning approaches is limited, with potenti al setbacks in reading 

competency.

7. World Bank study
• Access to radios, computers, and televisions is limited, parti cularly among the poorest 

families.
• The Learning Adjusted Years of Schooling (LAYS) may decrease due to COVID-19-related 

school closures.

8. BRAC study on student challenges
• A BRAC study reveals challenges such as lack of directi on, food poverty, unsupporti ve 

families, and mental health issues among students.

The above studies collecti vely portray a complex educati onal landscape, emphasizing the need 
for targeted interventi ons to miti gate the pandemic’s impact on various aspects of educati on in 
Bangladesh. 
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Layout of the report

The report is divided into several chapters. The fi rst is the introducti on and background, including 
a short literature review. Chapter 2 presents the methodology adopted for the study. The 
subsequent chapters (three to nine) present the fi ndings on specifi c issues explored through 
the study, including dropout, out-of-pocket-expenditure, recovery and remedial learning status, 
blended learning approach, inequality and learning gap. The fi nal chapter present conclusions 
based on fi ndings and related recommendati ons for policy and acti on prioriti es.  
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Methodology and
limitati ons

The Educati on Watch Study 2023 has examined the prolonged cessati on of learning for children 
and its impact: updated status of dropout, learning loss, status of blended learning approach, 

out-pocket-expenditures and understanding and applying the future from current experience to 
tackle preexisti ng problems aggravated by the pandemic. A parti cular focus has been on enhancing 
the resilience of students and the school system. The study has followed a mixed methods 
approach comprising qualitati ve and quanti tati ve techniques. It includes collecti ng, reviewing, 
compiling, and interpreti ng fi eld-level data. Key stakeholders – students, teachers, parents, 
educati on offi  cers, and educati on NGOs at the local level- were interviewed on the present 
situati on as it existed and their percepti on of the post-COVID educati on situati on. The nati onwide 
sampling allowed the coverage of administrati ve and geographical diversity considering the rural 
and urban areas, including char, haor, tea garden, low-lying areas, slums, and ethnicity. 

Data were collected from households and schools, both primary school and secondary schools. 
With approval from the Directorate of Secondary and Higher Educati on (DSHE) and the Directorate 
of Primary Educati on (DPE), research teams visited respecti ve locati ons for data collecti on. A 
team comprising fi nal year students of the Insti tute of Educati on and Research (IER) of Dhaka 
University and CAMPE staff  members administered the assessment tools for learning assessment. 
FGD, KII and small group meeti ngs were organised to collect the views and validate the data. The 
household data collecti on was carried out following the COVID-19 safety measures. Primary and 
secondary-level students, teachers, parents, government offi  cials, and civil society members will 
be the respondents.

Study the 
full Register 
Books of 3 
classes in 

128 Schools

In each class of 
each School, 

randomly 
choose 2 drop 

outs and 2 
con�nuing 
students 

Collect 
secondary data 

for assessing 
learning 

challenges for 
the selected 
con�nuing 
students

Trace HH of the 
selected drop out 

students and 
administer generic 
learning challenges 

ques�onnaire

Trace HH of the 
selected con�nuing 

students and 
administer generic 
learning challenges 

ques�onnaire

Administer Oop ex 
ques�onnaire for every  

con�nuing students' 
gurdian
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Table 2.1: Methodology and categories of respondent’s

Method Respondents Number of Respondents

Survey

Students (Primary level) 995
Students (Secondary level) 1,082
Teachers (Primary) 195
Teachers (Secondary) 320
Parents (Primary) 1,194
Parents (Secondary) 1,935
Educati on offi  cials 96

SSI
 TVET Instructors, ADC (General/Educati on), UNO, 
and Head Teachers

51

KII Senior-level Educati on offi  cials, NGOs, SMCs 109

FGD and Small Group 
Meeti ngs/Divisional 
Workshops   

Teachers, SMC member, NGOs, Gov’t 
educati on offi  cials, local government and NGOs 
representati ves

1,248

Total respondents 
interviewed

7,225

Primary data collecti on
Student tracking: The research methodology adopted for student tracking aims to discern the 
impact of COVID-19 on students’ living situati ons, specifi cally focusing on factors such as dropout 
rates, child marriages, and instances of forced child labor. Employing a mixed-methods approach, 
the study has tracked 100% of students following the att endance/admission register of grades III 
and VI of the 2020 educati on calendar year. A short, structured questi onnaire was developed to 
collect data using the student tracking methodology, and a total of 32 schools (16 government 
primary and 16 secondary schools) were selected, considering urban, rural, and other geographical 
diversiti es from 16 districts.

Face-to-face interviews: The survey followed a structured interview schedule covering the key 
questi ons, which took, on average, 35 minutes. Thirty-six female and male interviewers were 
selected and trained to record responses. The household-based interviews covered the students 
going to the mainstream government, government-supported schools, private schools that follow 
the nati onal curriculum and students who dropped out during the COVID-19 pandemic. 

Focus group discussions: The study included 16 FGDs guided by the senior research team members 
following a preset guideline for discussion. On average, around 13 parti cipants were present in 
each FGD. 

Key informant interviews: Key informants have been chosen from those who have specialized 
informati on and knowledge on the COVID-19 pandemic and related educati on issues. To get the 
required informati on, a total of 109 KIIs were conducted with community leaders, district and 
upazila-level educati on offi  cials, and health offi  cials. Other interviews were conducted among 
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the TVET instructors, ADC General/Educati on, UNO, and head teachers using semi-structured 
questi onnaires. 

Small Group Meeti ng: in additi on to the KII, SSI and FGD, eight small group meeti ngs were organized 
with the parti cipati on of local-level educati on offi  cials, academic personnel, local government 
personnel, health offi  cials, journalists, SMC members, and teacher union representati ves.

Secondary data
The secondary sources for the study were the existi ng literature such as research reports, 
program reports and studies, and reports of nati onal academic and advocacy organizati ons 
and internati onal organizati ons, especially NCTB, UNICEF, BRAC, World Bank, and ADB. We also 
looked at government reports and documents (published and unpublished by relevant ministries, 
directorates, and agencies). The secondary data also included the previous studies of CAMPE, 
especially Educati on Watch 2020, 2021 and 2022, as indicated in references and bibliography. 

Sampling frame
A randomly selected, stati sti cally representati ve sample of parti cipants, including students, 
teachers, parents/school committ ees, educati on offi  cials, and local NGO personnel from all 8 
Divisions of the country, served as the primary data sources. The respondent sample encompassed 
students from both primary and secondary levels.

Six disti nct tools were developed for the purpose of quanti tati ve data collecti on. These tools were 
designed to address various aspects, such as student tracking, the reasons for dropout, post-
pandemic challenges faced by students, measurement of out-of-pocket expenditure, remedial 
plans, progress made towards a ‘blended’ approach, and the teacher-student dynamics during 
the process of coping with teaching and learning aft er an extended hiatus.

The student tracking data was gathered from primary and secondary students enrolled in grades 
III and VI in the year 2020. Informati on pertaining to dropout rates and post-pandemic challenges 
faced by current students was collected from grades IV and V in government primary schools, 
as well as grades VIII and IX in secondary schools. To conduct the student tracking, 32 schools 
(comprising 16 primary and 16 secondary schools) were strategically chosen, taking into account 
the urban and rural contexts across 16 districts. A comprehensive household survey covered 100% 
of students. The household expenditure mapping methodology was employed to quanti fy the 
out-of-pocket expenditure. Other respondents were teachers, parents, SMCs, educati on offi  cials 
at the upazila and district levels, local NGO personnel involved in educati on, etc. The technical 
study group helped refi ne the sampling frame and the sample size.

A two-stage sample selecti on approach was employed for the study. In the initi al stage, two 
upazilas were randomly chosen, and from each upazila, four schools (comprising two primary and 
two secondary schools) were selected through a lott ery process. The second stage involved the 
selecti on of urban and rural school clusters, along with sample students and other respondents. 
With guidance from CAMPE member organizati ons and adherence to study design criteria, a total 
of 57 clusters were identi fi ed. One criterion focused on ensuring representati on from communiti es 
with varying economic and educati onal levels, as determined by the local facilitati ng organizati on’s 
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knowledge. A cluster, defi ned as a conti guous neighborhood with suffi  cient size to accommodate 
the required student samples, served as the unit of selecti on. To enhance the robustness of the 
fi ndings, triangulati on was applied, integrati ng informati on, views, and percepti ons from diverse 
respondent groups. The constructi on of tools and the subsequent analysis were guided by the 
research questi ons within the established analyti cal framework.

Study locati ons
The research encompassed 
eight districts, each 
representi ng one of the 
eight divisions, involving a 
total of 32 upazilas (with 
two selected from each 
district). Additi onally, the 
study incorporated fi ve city 
corporati ons and 57 clusters, 
intenti onally considering 
both urban and rural areas. 
This deliberate selecti on took 
into account geographical 
and developmental diversity, 
ensuring a comprehensive 
and representati ve coverage 
across the study’s scope.

Table 2.2: Details of survey locati ons

SL No Division District Upazilas/City Corporati on Cluster types 

1 Dhaka
Dhaka

Dhaka North City Corporati on
Urban Slum/City 
Corporati onDhaka South City Corporati on

Narayanganj Narayanganj City Corporati on

2 Chatt ogram
Chatt ogram

Chatt ogram City Corporati on

Urban Slum/City 
Corporati on and rural 

Rangunia

Laxmipur
Sadar
Ramganj

Figure 2.1 Study locati ons map



31

Methodology and Limitati ons

SL No Division District Upazilas/City Corporati on Cluster types 

3 Khulna
Jashore 

Jashore Sadar
Urban and rural Jikorgachha

Meherpur
Meherpur Sadar
Mujibnagar

4 Barishal 
Barisal

Barisal Sadar
Urban and rural Bakerganj

Bhola
Bhola Sadar
Char Fashon 

5 Rajshahi
Rajshahi 

Rajshahi City Corporati on

Urban Slum/City 
Corporati on and rural

Tanore 

Naogaon
Niamotpur
Badalgachhi

6 Rangpur
Gaibandha

Gaibandha Sadar

Urban and rural 
Saghata

Kurigram
Kurigram
Rajibpur

7 Mymensingh
Mymensingh

Mymensingh Sadar

Urban and rural 
Haluaghat

Netrokona
Netrokona Sadar
Khaliajuri

8 Sylhet
Habiganj

Habiganj Sadar

Urban and rural 
Chunarughat

Moulvibazar
Moulvibazar Sadar
Srimangol Upazila

Sample size and respondent types
The total number of parti cipants in the study amounted to 7,225, as outlined in Table 2.1. Within 
this cohort, 2,077 individuals were students from both primary and secondary schools, with an 
equal distributi on of boys and girls. The research also gathered informati on from 515 teachers, 
3,129 parents, and 96 educati on offi  cials, including UEO/AUEO and district-level educati on offi  cials 
for both primary and secondary levels. Additi onally, data was collected from 51 TVET instructors, 
ADC (General/Educati on), UNO, Head Teachers, and 109 senior-level educati on offi  cials, NGOs, 
and SMCs. Furthermore, the study involved 1,248 other stakeholders, comprising SMCs, local 
government representati ves, religious leaders, health offi  cials, journalists, as well as senior-level 
district and divisional government offi  cials through FGD, small group meeti ngs and divisional 
workshops.
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Figure 2.2: Study sample coverage
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Data quality assurance and management of the study
Orientati on and training of interviewers: A team of 32 interviewers and eight supervisors were 
selected for their qualifi cati ons in social science and IER, along with prior fi eld research experience. 
The team consisted of both male and female members. Comprehensive training was provided, 
covering essenti al knowledge and percepti ons related to primary and secondary educati on, 
dropout issues, teaching and learning dynamics, out-of-pocket expenditure, teacher professional 
development, blended learning, ICT educati on, and the impact of the COVID-19 pandemic on 
educati on, including learning loss. The training also focused on the study’s purpose and design, 
content and purpose of the interview schedule, eff ecti ve interacti on and communicati on 
with interviewees, mock interviews, and guidelines for fi eldwork, supervision and monitoring 
procedures, maintaining quality control, and addressing troubleshooti ng scenarios. The collected 
data’s quality was ensured through thorough checks, rechecks, cross-checks, spot-checks, and 
telephone verifi cati on as part of the verifi cati on process (detailed below).

Tools and instruments: A set of data collecti on tools was formulated and submitt ed to the Technical 
Advisory Committ ee for approval. Prior to their fi nalizati on, these tools underwent a pre-testi ng 
phase, during which feedback was gathered and revisions and refi nements were implemented. 
The principal tools included a structured survey schedule, questi ons for assessing learning, and 
guidelines for conducti ng focus group discussions (FGD) and key informant interviews (KII).

Field work management: Eight teams, each comprising four Research Assistants and one 
Supervisor, were responsible for conducti ng data collecti on and learning assessments. The local 
partner NGOs played a crucial role in supporti ng the teams by assisti ng in the identi fi cati on and 
contact of community clusters, in accordance with the research methodology. The Supervisors 
played a key role in identi fying respondents and guiding the teams throughout the process.
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Quality control: A protocol was established with explicit instructi ons for both Research Assistants 
and supervisors. Supervisors diligently reviewed the completed interview sheets on a daily basis 
and engaged in discussions with interviewers to address any issues that arose. Additi onally, 
research assistants had conti nuous access to both supervisors and the broader research team 
for prompt resoluti on of problems they encountered. To ensure data quality, supervisors and 
research team members conducted random spot-checks on the collected data.

Data analysis: Prior to data entry into computers, thorough processes of data collecti on, fi eld-
level checking, and supervisors’ rechecking were carried out. Data entry operators codifi ed 
the fi lled-up questi onnaires, and the data were subsequently entered into the computer using 
specially developed data entry forms in MS Excel. In instances of inaccuracies or errors, data 
entry operators communicated with supervisors or, in extreme cases, directly with respondents 
for clarifi cati on. A core research team member coordinated this task. For qualitati ve data analysis, 
SPSS soft ware was uti lized, and graphs and tables were generated as required.

Technical advisory group 
The study was overseen by a technical expert group consisti ng of senior experts, academics, 
researchers, NGO professionals, and development partners. This technical group played a guiding 
role throughout the study, providing assistance from the initi al design phase to the formulati on 
and fi nalizati on of conclusions and recommendati ons. The Research Team signifi cantly benefi ted 
from the technical expert group’s insigh� ul guidance, constructi ve comments, and valuable 
advice. The contributi ons of the technical group were instrumental in enhancing the overall 
quality of the study, including improvements in the design and analysis, sharpening the focus of 
conclusions, and enhancing the policy relevance of the recommendati ons.

Ethics and safeguarding 
In the executi on of this research survey, we accorded utmost priority to ethical considerati ons and 
implemented safeguarding measures to ensure the integrity and well-being of all parti cipants. 
Before their involvement, we provided clear and comprehensive informati on about the study’s 
purpose, procedures, and potenti al implicati ons, obtaining informed consent. Striking a balance 
between transparency and confi denti ality, we treated all collected data with the utmost discreti on, 
either anonymizing or coding identi fi ers to preserve parti cipant privacy. We implemented robust 
measures to secure the data, uti lizing encrypted transmission protocols and secure storage 
systems. The research design adhered to ethical principles of benefi cence and non-malefi cence, 
aiming to contribute positi vely to educati on while minimizing potenti al harm. Vulnerable groups, 
parti cularly children, were safeguarded, and parti cipants were consistently reminded of their 
right to withdraw from the study without consequence. The study underwent a thorough ethical 
review, marked by transparency and accountability, ensuring the credibility and reliability of 
insights garnered.

The study prioriti zed the security of parti cipants, emphasizing principles that aimed to avoid 
harm. It respected the diversity of the parti cipants, and for safeguarding informati on, the research 
team adhered to standard data and informati on protecti on protocols, using them exclusively for 
the research and project. Respondents were appropriately informed about their consent for 
parti cipati on, and the confi denti ality of respondents’ personal informati on was ensured.
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In addressing potenti al concerns related to data protecti on and the security of research 
parti cipants, CAMPE upheld research ethics, following its internal and legal ethical standards 
under data protecti on practi ces. Additi onally, approval for ethical review was sought from the 
Insti tute of Health Economics (IHE) under the University of Dhaka.

Limitati on of the study 
While conducti ng this research, several challenges were encountered that infl uenced the scope 
and executi on of the study. One notable obstacle was the diffi  culty in reaching respondents in hard-
to-reach areas, hindering the representati on of certain geographical pockets. The displacement of 
respondents due to the impact of COVID-19 presented another signifi cant challenge, parti cularly 
in the city corporati ons and other large citi es disrupti ng the planned data collecti on process.

Government holidays and the closure of schools during the summer vacati on and Durga Puja 
further limited ti mely access to parti cipants, impacti ng the overall schedule of the study. These 
temporal factors created windows of unavailability, aff ecti ng the ability to gather data during 
specifi c periods, which took a long ti me that we did not expect.  In some instances, non-
cooperati ve behavior from teachers and educati on offi  cials presented a hurdle, infl uencing the 
depth and quality of informati on obtained. This non-cooperati on, whether due to ti me constraints 
or other reasons, limited the completeness of insights that could have been gleaned from these 
key stakeholders.

Despite these limitati ons, concerted eff orts were made to miti gate their impact, employing 
fl exible scheduling, alternati ve communicati on methods, and thorough planning to opti mize data 
collecti on within the constraints imposed by these challenges. It is important to acknowledge 
these limitati ons to provide a nuanced understanding of the study’s context and constraints
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Respondent demographics, children’s 
schooling status and dropouts

This chapter presents data regarding the study parti cipants selected in accordance with the 
sample frame, including their categories, numbers, and geographical distributi on. Additi onally, 

it off ers insights into the schooling status of student respondents, disti nguishing between those 
currently enrolled in school and those who have dropped out. 

Respondent demographics
The data for this study were collected from sixteen districts across eight administrati ve divisions 
in Bangladesh, namely Dhaka, Chatt ogram, Rajshahi, Khulna, Barishal, Sylhet, Rangpur, and 
Mymensingh. The comprehensive sample comprised 7,225 respondents, representi ng a diverse 
range of educati onal stakeholders. These included primary and secondary students, teachers at 
both levels, parents of primary and secondary students, and educati on offi  cials. Additi onally, 
qualitati ve inquiry methods such as Focus Group Discussions (FGDs), workshops, and Key 
Informant Interviews (KIIs) involved various parti cipants, as outlined in Table 3.1.

During the data collecti on period (July to September 2023), student parti cipants were enrolled 
in classes 6 and 9. It’s noteworthy that these students were in class 3 and class 6, respecti vely, at 
the onset of the COVID-19 pandemic in the 2020 school year. The distributi on of these students 
was balanced between boys and girls, and they hailed from diverse backgrounds, including rural, 
urban, and economically disadvantaged city corporati on neighborhoods.

Table 3.1: Respondents by administrati ve division

Respondent Dhaka Cha� ogram Rajshahi Khulna Barishal Sylhet Rangpur Mymensingh Total

Student (Primary) 109 193 109 78 188 98 141 79 995
Student (Secondary) 132 161 114 121 146 130 169 109 1,082
Teacher  (Primary) 24 24 24 24 25 24 25 25 195
Teacher (Secondary) 40 40 40 40 40 40 40 40 320
Parents (Primary) 188 147 135 124 204 139 138 119 1,194
Parents (Secondary) 202 254 208 157 344 245 277 248 1,935
Educati on Offi  cials 12 12 12 12 12 12 12 12 96
SSI 9 6 6 6 6 6 6 6 51
KII 32 11 11 11 11 11 11 11 109
FGD, Group Meeti ngs, 
Divisional Workshops   

156 156 156 156 156 156 156 156 1,248

Total 904 1004 815 729 1132 861 975 805 7,225
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Parti cipants were classifi ed into three disti nct groups based on the geographical characteristi cs 
of their habitati on: rural, urban (excluding large citi es), and city corporati on. The urban category 
included district, sub-district, and municipality headquarters, while large citi es designated as 
city corporati ons formed a separate category. The remaining areas were categorized as rural. 
The allocati on of numbers from each category was adjusted to mirror the respecti ve proporti ons 
within the country’s populati on, as outlined in Table 3.2.

Table 3.2: Respondents by geographic region

Type of Respondent
Urban Rural City Corp.

Total
M F M F M F

Student (Primary) 159 126 308 210 104 88 995

Student (Secondary) 163 169 264 280 122 84 1,082

Teacher  (Primary) 19 42 30 67 2 35 195

Teacher (Secondary) 62 35 114 49 37 23 320

Parents (Primary) 103 282 162 392 109 146 1,194
Parents (Secondary) 327 301 481 440 247 139 1935
Educati on Offi  cials 23 44 0 0 12 17 96
SSI 7 8 7 5 13 11 51
KII 19 18 19 14 18 21 109
FGD, Group Meeti ngs, 
Divisional Workshops   385 205 157 95 211 195 1,248

Total 1267 1230 1542 1552 875 759 7225

Where the students are
Enrolled and out-of-school children
Given the prolonged disrupti on caused by the COVID-19 pandemic and its subsequent impact 
on educati on, this study aimed to assess parents’ percepti ons regarding their children’s current 
school enrollment status. Specifi cally, the survey targeted parents of students who were in grade 
3 and grade 6 during the academic year 2020, with the expectati on that they would be in grade 6 
and grade 9, respecti vely, by 2023. A total of 2,101 parents parti cipated in the survey, comprising 
729 from 16 primary schools and 1,372 from 16 secondary schools spread across 16 districts 
within 8 divisions.

Findings at the primary level indicate that, on average, 95.55% of the student cohort who were 
enrolled in school in 2020 are currently enrolled, as reported by their parents, with girls exhibiti ng 
higher enrollment rates compared to boys. Notably, the percentage of boys not att ending 
school is signifi cantly higher (7%) compared to girls (1.9%), refl ecti ng a reverse gender disparity. 
Furthermore, the data show that 4.5% of primary students and 6% of secondary students who 
were att ending school at the onset of the pandemic in 2020 are currently not enrolled in any type 
of educati onal insti tuti on as of 2022.
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Figure 3.1: School enrolment status of cohort of children 2020-22

At the secondary level, parents report that 94% of students are currently enrolled in schools. 
A slightly higher percentage of boys (6.2%) are not att ending school compared to girls (5.7%). 
Although the gender gap is narrower than at the primary level, the overall dropout rate is higher.

It is important to note that the dropout esti mates pertain to the student cohort of 2020 for grades 
3 and 6 who were not in school in 2022, rather than the total dropout rate for primary and 
secondary levels, which are signifi cantly higher according to BANBEIS reports. The cumulati ve 
dropout rate over two years, as reported in this study, is likely infl uenced by the eff ects of the 
pandemic, as indicated by the reasons for dropout cited by parents.

Transiti on from primary to secondary
The analysis revealed that approximately 70% of the 2020 cohort of primary level children have 
transiti oned to regular secondary schools. Around 21% are enrolled in schools operated by NGOs 
or private insti tuti ons referred to as kindergartens, some of which provide educati on up to the 
secondary level. Notably, this percentage notably increases to 35.4% in city corporati on areas 
compared to the Urban and Rural clusters.

Approximately 3% of parents in rural areas opted to send their children to madrasahs, including 
Quaumi or non-government religious schools, and Aliya (government-assisted madrasas). Additi onally, 
slightly over 3% of children either remained at the same primary school or transferred to another 
government primary school due to their inability to progress to high school (see Table 3.2).
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Figure 3.2: Transiti on of 2020 primary cohort to secondary level 
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Interviews conducted with parents of grade 6 students from the 2020 class revealed that a 
signifi cant majority, over 95%, have their children enrolled in high schools, either at the previous 
insti tuti on or another school. A smaller proporti on, compared to the primary level cohort (1.7%), 
of students from rural and city slum areas opted for madrasahs. Additi onally, slightly over 3% of 
students transiti oned to technical and vocati onal schools, with a higher proporti on observed in 
urban and city slum areas compared to rural areas (see Figure 3.3).

Figure 3.3: Cohort of 2020 class 6 secondary students’ enrolment status in 2022
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A minor yet discernible trend of transiti oning to madrasahs was observed among both the 
primary and secondary school cohorts of 2020. Remarkably, the shift  from the primary level 
(6.4%) to madrasahs was notably higher than that from the secondary level. When asked about 
the reasons for selecti ng madrasahs for their children, almost two-thirds of parents cited religious 
considerati ons as a major factor, while a fi ft h menti oned proximity to home. A similar proporti on 
indicated that they opted for madrasahs because, during the pandemic, madrasahs remained 
operati onal while mainstream schools were closed (data not included in this report).

Student dropout
The closure of educati onal insti tuti ons during the pandemic in Bangladesh disrupted conventi onal 
learning methods, posing numerous challenges for students, teachers, and educati onal systems. 
This study investi gates the phenomenon of dropout at both primary and secondary levels, 
focusing on various factors infl uencing this issue. Data were collected from a total of 1,051 
children, including 482 (314 boys, 168 girls) at the primary level and 569 (293 boys, 276 girls) at 
the secondary level from the 2020 cohort across 16 districts spanning 8 divisions of the country. 
It is important to note, as detailed in secti on 3.2 above, that of the student cohort of 2020, the 
overall proporti ons not att ending school were 4.5% at the primary level and 6% at the secondary 
level. The data and discussion regarding dropout pertain to these children who have disconti nued 
their educati on.

Dropout by grade level and reasons for dropout
The study surveyed students who dropped out during and aft er the pandemic, investi gati ng the 
grade in which they ceased their educati on.

- At the primary level, the highest dropout rates were observed in grades 4 and 3, with 
approximately 36.5% and 33% of students disconti nuing their educati on, respecti vely. 
Additi onally, 22.26% of students dropped out in grade 5, while 8.2% left  school during 
grade 2.

- At the secondary level, the most signifi cant dropout occurred in grade 8, with 37.26% of 
students disconti nuing their studies. Grade 7 had a dropout rate of 22.13%, and grade 
6 had a more modest dropout rate of 7.13%. While dropout rates varied by grade, the 
average dropout rate remained relati vely consistent across all three clusters, hovering 
around 25% (see Figure 3.4).
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Figure 3.4: At what grade did students dropout 
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The study delved into the reasons behind dropout as reported by students. The gathered views 
were analyzed for both primary and secondary levels, examining diff erences among geographical 
clusters and the eight administrati ve divisions (refer to Figures 3.5a, 3.5b, and 3.5c). The key 
fi ndings, as depicted in the fi gures, are summarized below

- A signifi cant percentage of both boys and girls (76.6% at the primary level and 59.8% at 
the secondary level) cited fi nancial hardships as the primary reason for their dropout. This 
issue was prevalent across all divisions.

- Following economic reasons, students’ reluctance to conti nue their schooling emerged 
as the second most important factor leading to dropout. This indicates a negati ve school 
experience, potenti ally infl uenced by the treatment received from teachers or peers, and 
the overall learning environment.

- The extended closure of schools during the COVID-19 pandemic further exacerbated 
dropout rates, with a relati vely higher prevalence observed in the Dhaka division (46%). 
Overall, this issue was reported as a contributi ng factor by approximately a quarter of the 
students who dropped out.

- Engagement in income-generati ng acti viti es or child labor was identi fi ed as a reason for 
dropout by 13.7% of primary level and 21.1% of secondary level students. This trend was 
parti cularly notable in the Dhaka and Mymensingh divisions (34.5%). Additi onally, the 
responsibility of assisti ng with household chores contributed to dropout, with 20.7% of 
primary level and 10.2% of secondary level students citi ng this factor.

- Early marriage emerged as a signifi cant factor leading to the dropout of female students, 
especially at the secondary level. This issue was acknowledged by 3.9% of primary level 
and 39.2% of secondary level female students.

- Related to early marriage is the reluctance of families to support girls’ educati on, which 
was cited as a contributi ng factor to girls’ dropout, parti cularly prominent in certain areas 
like the Mymensingh division.

- Additi onally, other circumstances such as school ti metables, distance to school, inadequate 
transportati on, language barriers, safety concerns during travel to school, and disabiliti es 
were menti oned as.
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Figure 3.5a: Reasons behind school dropout - Students’ views
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Figure 3.5b: Reasons behind school dropout by Division - students’ views
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Figure 3.5c: Reasons behind school dropout by geographical cluster - students’ views
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The primary reason for school dropout, as previously highlighted, is poverty. Data regarding the 
family income of dropout children support this asserti on. Nearly 90% of primary level dropouts in 
urban areas came from families with an income below Tk 15,000. Similarly, at the secondary level, 
almost two-thirds of dropout families had a similarly low income (see Table 3.3). On average, 
67.6% of respondents at both primary and secondary levels reported a monthly family income 
below BDT 15,000.

Table 3.3: Family income of the dropout children 

Income 
Primary Secondary

Urban Rural City Cor. Urban Rural City Cor.

Under Tk. 15,000 89.6 83.3 79.2 51.6 62.3 40

Tk. 15,000- <25,000 9 15.5 16.7 36 29.3 46.4

Tk. 25,000- <35,000 1.5 0.8 4.2 10.2 8.1 7.3

Tk. 35,000- 50,000 0 0.4 0 2.2 0.4 6.4

The analysis above underscores that poverty plays a signifi cant role in school dropout rates. 
However, it’s important to note that dropout is not solely att ributed to one factor but rather 
infl uenced by a combinati on of factors. While the direct number of dropouts may seem small, the 
underlying factors negati vely impact the teaching-learning environment, aff ecti ng all students 
to varying extents and ulti mately leading some to leave school. These dropout-inducing factors 
predated the pandemic but were exacerbated by the multi faceted eff ects of the pandemic.



45

Respondent demographics, children’s schooling status and dropout

Poverty emerges as a prominent cause of dropout, as children engaged in child labor oft en 
contribute to their families’ income, which is crucial for their survival. Their monthly earnings 
vary, with 67% at the primary level and 26.1% at the secondary level reporti ng earnings between 
BDT 2000 and 5000. Additi onally, 26.8% at the primary and nearly 34% at the secondary level 
reported incomes ranging from BDT 5001 to 8000. Furthermore, 6.2% at the primary and 40% at 
the secondary level indicated earnings exceeding BDT 8000. These earnings consti tute a signifi cant 
porti on of the monthly household income for impoverished families (refer to Figure 3.6).

Figure 3.6: Monthly earning of working children
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Bringing dropouts back to school 
The dropout students were surveyed regarding their interest in returning to school and the 
potenti al measures that could encourage their reenrollment. The results indicate that the 
majority, comprising 57.1% of respondents at the primary level and an overwhelming 78.7% 
at the secondary level, expressed no interest in returning to school. Among the minority who 
expressed willingness to return, 77.3% cited fi nancial support as a moti vati ng factor, while a 
smaller proporti on (21.1%) emphasized the importance of family awareness and support. An 
even smaller percentage (4.5% at the primary level and 2.1% at the secondary level) suggested 
the provision of mid-day meals and educati onal materials as incenti ves (see Figure 3.7).

Figure 3.7: Dropout children’s interest in returning to school and possible initi ati ves
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What out-of-school children do
The study provides insights into the current status of out-of-school children at both the primary 
and secondary levels, emphasizing their current engagement in various acti viti es. The acti viti es 
in which they are involved and their occupati on are detailed in Table 3.4, as reported by parents.

Table 3.4: Type of engagement of out-of-school children 

School type 
Present engagement of out of school children (Percentages)

1 2 3 4 5

Primary 19.7 3.7 29.5 44 5.1

Secondary 30.4 39.2 14.4 15.3 0.7

1. Engage child labour
2. Child marriage
3. Help with household work

4. Nothing to do

5. Others

At the primary level
 Approximately 20% of out-of-school children are involved in child labor.
 3.7% of respondents (10.7% of girls) have experienced child marriage.
 A signifi cant porti on (29.5%) contribute to household chores.
 A substanti al majority (44%) spend their ti me idle.

At the secondary level
 Nearly a quarter (30.4%) of out-of-school children are involved in child labor.
 A signifi cant porti on (39.2%) of out-of-school respondents (with 79.35% of them being 

girls) have experienced forced child marriage.
 Approximately one in seven (14.4%) children assist with household chores.
 Nearly one in six (15.3%) children are not engaged in any acti viti es.

The data indicates that a signifi cant proporti on of out-of-school children, both at the primary 
and secondary levels, are involved in child labor and have experienced forced child marriage 
(specifi cally girls). There is a higher percentage of out-of-school children from the secondary level 
engaged in child labor compared to those at the primary level. Additi onally, a substanti al porti on of 
out-of-school children at both levels remain idle, while a relati vely small percentage are assisti ng 
with household chores. A deeper understanding of the acti viti es, atti  tudes, and expectati ons of 
adolescent out-of-school children would be benefi cial in addressing their situati on.
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Coping with post-pandemic 
challenges

The signifi cant impact of the COVID-19 pandemic on Bangladesh’s educati on system, akin 
to many other countries, is widely acknowledged. Bangladesh notably experienced one of 

the lengthiest periods of school closures globally, totaling 543 days, while the average durati on 
of closures in South Asia was 273 days. Despite the government’s extensive eff orts during this 
prolonged hiatus, many students had limited or no interacti on with their educators. To explore the 
challenges encountered and the coping mechanisms adopted by students, structured interviews 
based on a questi onnaire were conducted with 1,026 students randomly selected from current 
grades IV and V, as well as grades VIII and IX. The sample was equally divided by gender and 
included representati on from rural, urban, and city slum areas.

Students’ views about their classroom experience
The fi ndings unveiled that just over half of the students, comprising 56.5% at the primary level and 
52.6% at the secondary level, conveyed a positi ve percepti on of their new classroom experiences 
post-pandemic. However, a noteworthy proporti on of students, accounti ng for 40% of primary and 
46.4% of secondary students, reported challenges in comprehending lessons. A smaller percentage, 
representi ng 3.5% at the primary and 1% at the secondary level, indicated a complete lack of 
understanding. These fi ndings demonstrate a consistency in proporti on across geographic clusters.

It’s essenti al to interpret the limitati ons and nuances of the opinions expressed by students 
regarding their classroom experience with cauti on, acknowledging the inherent characteristi cs 
and limitati ons of such viewpoints. School students oft en hesitate to voice negati ve opinions 
about teaching in the classroom or their own abiliti es. The fact that approximately half of the 
students admitt ed to diffi  culti es in following lessons must be viewed as a concern. This concern is 
further supported by the data provided below (refer to Figure 4.1).

Figure 4.1: Student’s percepti on on teaching in the post-pandemic classroom 
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A signifi cant number of students at both primary and secondary levels have expressed a desire for 
varied teaching methodologies to enhance their comprehension. This underscores the importance 
of adapti ng instructi on to accommodate the diverse learning needs of students.

- A substanti al majority of students, comprising 68.8% at the primary level and 63% at the 
secondary level, have requested additi onal classroom ti me and more detailed explanati ons 
of lessons.

- There is also a desire for interacti ve learning opportuniti es, with 59.6% of primary and 
58.1% of secondary students expressing a wish for opportuniti es to ask questi ons and 
parti cipate in classroom discussions.

- Furthermore, 44.6% of primary and 52% of secondary students have shown interest in 
uti lizing Internet and multi media resources in the classroom.

- Collaborati ve group learning opportuniti es are also sought aft er, with 38.2% of primary 
and 49.9% of secondary students expressing interest in this approach. This refl ects a 
growing recogniti on of the benefi ts of peer-to-peer learning and collaborati ve problem-
solving in enhancing understanding.

The fi ndings revealed no signifi cant diff erence in proporti ons across the various geographic 
clusters, indicati ng that these preferences for diverse teaching styles are consistent across 
diff erent regions (refer to Figure 4.2).

Figure 4.2: Teaching style preferred by students for bett er understanding 
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Student views about teachers’ classroom instructi on
A majority of the respondents, with an overwhelming 83.4% of primary students and 85.4% 
of secondary students, expressed appreciati on for their teachers’ dedicati on to teaching. This 
acknowledgment underscores the positi ve infl uence that teachers have on their students’ lives 
and their commitment to creati ng a supporti ve learning atmosphere. Despite this generally 
positi ve senti ment, approximately 15% of students at both primary and secondary levels held a 
skepti cal view regarding their teachers’ sincerity (refer to Figure 4.3).
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Figure 4.3: Student views about teachers’ atti  tude in classroom

1. Teachers teach with sincerity 
2. Someti mes lacking in sincerity 

3. Most of the ti me lacking in sincerity 

Family support – Reliance on private tutors and guidebooks and limited on-line
Due to the prolonged closure of educati onal insti tuti ons amid the COVID-19 pandemic, students 
in Bangladesh were promoted to the next grade without acquiring the requisite grade-level skills, 
as reported by Educati on Watch 2022. These school closures aff ected an esti mated 37 million 
children and exacerbated pre-existi ng dispariti es in foundati onal literacy and numeracy skills, as 
noted by UNICEF in 2021. Several studies, including those conducted by NCTB, BEDU, Educati on 
Watch, and BIGD, have also highlighted the learning setbacks experienced by students due to the 
pandemic, potenti ally leading to lasti ng negati ve eff ects.

Families played a crucial role in supporti ng their children’s educati on during the pandemic. When 
asked about the acti ons their families had taken to address their learning setbacks, students 
revealed various initi ati ves (refer to Figure 4.4):

- Almost three-quarters of students, totaling 73.3% at both primary and secondary levels, 
were found to engage private tutors.

- Roughly 17% of students received support from coaching centers.
- Family members, including parents, played a supporti ve role for a substanti al proporti on 

of students, approximately 53%.
- An insignifi cant number of grade repeti ti ons were reported – the norm was to allow 

children to progress without any loss of the academic year, regardless of whether students 
acquired the necessary knowledge and skills.
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Figure 4.4: Initi ati ves taken by the school and family to recover the learning loss 
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The study identi fi ed a widespread reliance on guidebooks as a compensati on for inadequate 
classroom instructi on. According to students, 92% of primary students and 93% of secondary 
students depended on commercial guidebooks, which are aggressively marketed with incenti ves 
off ered to schools and teachers to encourage students to purchase them. This practi ce remains 
consistent across various geographical clusters. Guidebooks, instead of being an opti onal aid 
for students, have become an essenti al tool for both students and teachers as a substi tute for 
classroom teaching (see Figure 4.5).

Figure 4.5: Dependency on guide books
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Internet access for students
According to data from the Bangladesh Telecommunicati on Regulatory Commission (BTRC) as of 
August 2023, Bangladesh has a substanti al internet user base, comprising over 131.94 million 
individuals, including both mobile internet subscribers and broadband users. The fi ndings revealed 
that slightly above 41% of primary students reported having internet access at home, while this 
fi gure rises to just over 58% for secondary students. However, the access data, while signifi cant, do 
not indicate the quality of connecti vity or the actual level of use. This underscores the challenges in 
bridging the digital divide, parti cularly in rural areas where internet infrastructure is underdeveloped.
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Notably, internet access is higher in citi es. However, regarding the use of the internet for 
educati onal purposes, only 24% of primary students and slightly over 46% of secondary students 
reported making use of this resource. Again, these numbers do not indicate the level of meaningful 
use necessary to achieve learning outcomes. Students in rural areas signifi cantly lag behind their 
counterparts in other geographic clusters (refer to Figure 4.3).

Table 4. 1: Access and use of internet/online/digital materials at home

School type & Region
Access (%) Use for studies (%)

Yes No Yes No

Primary 41.1 58.9 23.8 76.2

Secondary 58.5 41.5 46.2 53.8
Urban 47.8 52.2 40.7 59.3
Rural 40.2 59.8 26.8 73.2

City Corporati on 79.7 20.3 49 51

Student ti me use at home
The survey delved into students’ acti viti es outside their regular school hours. During interviews, 
they provided a list of acti viti es they engaged in. It was common for children and adolescents to 
prioriti ze their dedicati on to educati onal pursuits, with approximately 95% of primary students and 
93% of secondary students menti oning their commitment to studying at home. Additi onally, 71% of 
primary students and 76% of secondary students sought support from private tutors, while roughly 
15% of primary students and 13% of secondary students att ended coaching centers. This patt ern 
is more or less consistent across gender and all three geographical clusters (refer to Figure 4.6a).

A low level of engagement in online study was reported, with only 8% of primary students and 
17% of secondary students menti oning the use of this mode of learning. There was no signifi cant 
diff erence across geography.

Figure 4.6a: Student Engagement in study at home 
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The fi ndings also indicated that a signifi cant majority of boys, comprising around 87% at both 
primary and secondary levels, engaged in acti viti es outside the home, including sports and games. 
In contrast, while roughly 62% of girls at the primary level parti cipated in outdoor acti viti es, 
including sports, girls at the secondary level faced a lack of opportuniti es for fi eld-based sports. A 
similar patt ern was observed across all three geographical clusters, indicati ng a common cultural 
norm discouraging older girls’ engagement in such acti viti es.

The data reveals that girls (55%) exhibit a higher tendency to watch television compared to boys 
(50%), both at the primary and secondary levels. However, when it comes to engaging in gaming 
or watching videos on mobile phones, girls, at 21%, signifi cantly lag behind boys, both at the 
primary and secondary levels, who have a higher engagement in these acti viti es at 35% (refer to 
Figure 4.6b).

Figure 4.6b: Student engagement at home in acti viti es other than study
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Economic burden for children’s 
educati on

In Bangladesh, approximately 71% of overall educati on costs are borne by families, as esti mated 
by the UNESCO 2021/2022 Global Educati on Monitoring Report. Although compulsory and 

free primary educati on up to grade 5 was introduced as far back as 1990, it has yet to become 
fully compulsory and remains hardly free. While there is no monthly tuiti on fee in government 
primary schools, parents are burdened with various offi  cially permitt ed and informally required 
fees for examinati ons, sports, school acti viti es, and special contributi ons. Moreover, nearly a 
third of primary level students are enrolled in non-government fee-charging private schools. A 
signifi cant expense for families in both government and non-government schools is the cost of 
private tutoring, which has become a common practi ce and is considered essenti al by parents 
concerned about their children’s educati on. At the secondary level beyond grade 5, most schools 
are government-assisted and have the freedom to charge fees for the services they provide.

Overall, out of approximately 44 million students (excluding the Qawmi Madrasah stream) in 
2021, 42% att end insti tuti ons fully supported by the state, 38% go to non-government insti tuti ons 
assisted by the state, and 20% are served by private insti tuti ons without state support. However, 
even in state insti tuti ons, there are high non-government contributi ons, mainly in the form of 
household expenditures for children’s educati on (BRAC Insti tute of Educati onal Development, 
“Non-State Actors in Educati on: Exploring State/Non-state Collaborati on in Bangladesh,” a paper 
commissioned for the 2022 Global Educati on Monitoring Report, South Asia - Non-state actors in 
educati on, 2022).

The current trend of escalati ng infl ati on has further increased the costs associated with educati on, 
including formal and informal fees, private tutoring, transportati on, educati on materials, and 
stati onery. The present study examined the situati on of family expenses for children’s educati on, 
parti cularly in the context of educati onal setbacks induced by the pandemic and related factors. A 
sample of 1,028 parents of grade 5 and grade 9 students responded to a structured questi onnaire. 
Both male and female parents answered questi ons about educati on-related expenses for their 
children in primary and secondary schools.

Data were collected on:

- Family expenditure for a child’s education at the primary and secondary levels for the 
calendar year 2022 (which coincides with the school year in Bangladesh) and for January-
June in 2023.

- Parents’ estimate of affordable/acceptable levels of family expenditure at the primary and 
secondary levels.

- Expenses for guidebooks for class 5 and class 9 students.
- Expenses for private tutoring and/or coaching centers for class 5 and class 9 students.
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The assumpti on is that these expenses represent the major family expenses incurred for school 
educati on and provide a fair picture of the family economic burden for educati on.

Overall family expenditure per year for primary and secondary educati on
The average annual family cost of educati on for a primary school student in Bangladesh during 
the period of January-December 2022 was BDT 13,882. This cost varied across diff erent areas, 
with the lowest expenditure incurred in rural areas (BDT 10,637) and the highest in urban areas 
(BDT 18,132).

Major cost items included (refer to Table 5.1a):

- Private tutors/coaching centers cost: The highest expenditure was observed for private 
tutors or coaching centers, amounti ng to BDT 7,868.

- Educati on support cost: Educati on support, which includes the purchase of guidebooks 
and other supplementary materials, accounted for BDT 2,963.

- School commute and meals cost: The cost associated with school travel and meals was 
the third highest, reaching BDT 2,655.

- Educati on materials cost: Educati on materials, such as textbooks, stati onery, and uniforms, 
added BDT 2,147 to the overall expenditure.

- School-related cost: These are direct payments to the school as fees for exams, acti viti es, 
and other insti tuti onal expenses, which amounted to BDT 174.

- Extracurricular acti viti es cost: The average extracurricular acti viti es cost was BDT (data 
not provided).

To track changes in family costs between 2022 and 2023, the expenses incurred by families in the 
fi rst six months of 2023 were collected and compared with the costs from the previous year. Based 
on data collected from the same parents regarding expenses during the fi rst six months of 2023, 
the average half-year cost is reported to be BDT 8,647, equivalent to 62% of the expenditures 
incurred in the previous full year (refer to Table 5.1b).

- School-related cost: Direct payments to the school - BDT 413.
- Private/coaching center cost: Expenses for private tutors or coaching centers - BDT 4,556.
- Educati on support cost: Costs related to guidebooks, etc. - BDT 1,960.
- Educati on materials cost: Expenses for stati onery, textbooks, etc. - BDT 1,836.
- School commute and meal cost: Expenditure on school travel and meals - BDT 1,438.
- Extracurricular acti viti es cost: Cost associated with extracurricular acti viti es - BDT 37.

On each of these items, the costs incurred for the fi rst half of 2023 were signifi cantly higher than 
half of the annual cost for 2022.
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Table 5.1a: Primary educati on related expenditure of families for the period of January-December 2022 

Primary School 
Level

Average cost (January-December 2022) for major items

1 2 3 4 5 6 Overall

Urban 154 11,850 3,776 2,639 3,355 18 18,132

Rural 194 5,240 2,363 1,867 2,116 30 10,637

City Corporati on 161 9,547 3,221 2,081 2,954 120 15,668

Overall 174 7,868 2,963 2,147 2,655 45 13,882

Table 5.1b: Educati on related expenditure for the period of January-June 2023 

Primary School 
Level

 Average cost (January-June 2023, major cost items) 
1 2 3 4 5 6 Overall

Urban 687 6,396 2,351 2,034 1,814 20 11,059

Rural 194 2,999 1,653 1,631 1,204 14 6,586

City Corporati on 153 5,780 2,158 2,019 1,446 120 10,254

Overall 413 4,556 1,960 1,836 1,438 37 8,647

1. School related direct cost
2. Private tutor/coaching center cost
3. Educati on support cost (guidebooks, 

notebooks, textbooks, etc)

4. Educati on materials cost (stati oneries, 
projects, etc)

5. School commute and meal cost

6. Extracurricular acti viti es cost

The fi ndings emphasize that despite the government’s commitment to providing compulsory and 
free primary educati on, families conti nue to bear a signifi cant fi nancial burden. This situati on 
may have been exacerbated by the learning setbacks induced by the pandemic and the increased 
economic pressures on families.

At the secondary level, the fi nancial challenges observed at the primary level are even more 
pronounced, as there is no offi  cial mandate for free and compulsory educati on. The overall 
average family expenditure per student for January-December 2022 is reported as BDT 27,340.

- School-related cost: Direct expenses related to school acti viti es amount to BDT 3,488.
- Private/coaching center cost: The highest fi nancial burden is associated with private 

tutors or coaching centers, totalling BDT 12,204.
- Educati on support cost: Expenditure on educati on support, including guidebook 

purchases, amounts to BDT 5,985.
- Educati on materials cost: The cost of educati on materials, stati onery, etc., is BDT 2,710.
- School commute and meal cost: The expenses related to school travel and meals total 

BDT 3,912.
- Extracurricular acti viti es cost: This is recorded as BDT 63 (refer to Table 5.2a).
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The analysis reveals signifi cant variati ons across geographical clusters, with the highest overall 
expenses reported in City Corporati on areas (BDT 35,562) and the lowest in rural areas (BDT 
22,909). The expenditures during the fi rst half of 2023 provide a comparati ve view of the trend in 
family costs for secondary school educati on. The average six-month cost per student, totalling BDT 
20,712, consti tutes a notable increase from the previous year, with the half-year cost representi ng 
83% of the annual costs incurred in 2022. The breakdown is given below:

- School-related direct cost: School fees, exam fees, and related costs amount to BDT 2,590.
- Private/coaching center cost: BDT 8,599. 
- Educati on support cost: The second-highest expense is BDT 5,829, att ributed to educati on 

support, parti cularly guidebook purchases.
- Educati on materials cost: The cost associated with educati on materials is BDT 2,483.
- School commute and meal cost: An additi onal BDT 2,418 is spent on school commute and meals.
- Extracurricular acti viti es cost: The lowest recorded expense, BDT 66, suggests a relati vely 

lower emphasis on extracurricular acti viti es (refer to Table 5.2b).
The analysis underscores regional dispariti es, with the city corporati on area incurring the highest 
educati on expenditures, while rural areas refl ect the lowest costs. The trend for 2022 and 2023 
suggests a substanti al increase in family economic burdens over ti me.

Table 5.2a: Secondary educati on family expenditure for January-December 2022

Secondary School Level
 Average per student cost (January-December 2022, major items)

1 2 3 4 5 6 Overall

Urban 3,943 14,220 6,238 3,133 3,971 71 30,141

Rural 2,209 9,318 5,504 2,457 3,992 48 22,909

City Corporati on 6,389 17,560 6,963 2,797 3,595 77 35,562

Overall 3,488 12,204 5,985 2,710 3,912 63 27,340

Table 5.2b:  Average secondary educati on family expenditure for January-June 2023

Secondary School Level
Average cost (January-June 2023, major items)

1 2 3 4 5 6 Overall

Urban 3,133 10,525 5,915 2,692 2,520 63 22,842

Rural 1,604 6,039 5,408 2,127 2,464 63 16,791

City Corporati on 4,538 12,895 6,883 3,177 2,137 77 28,507

Overall 2,590 8,599 5,829 2,483 2,418 66 20,712

1. School related cost
2. Private/coaching center cost
3. Educati on support cost

4. Educati on materials cost
5. School commute and meal cost

6. Extracurricular acti viti es cost
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Parents’ esti mates of aff ordable and acceptable family costs for school educati on
The study inquired parents’ esti mati on of aff ordable and acceptable monthly educati onal 
expenses for children in primary and secondary schools. It was assumed that an approximati on 
of this amount could be derived by asking parents how much they would be willing to spend for a 
child enrolled in class 5 and class 9 child respecti vely. The fi ndings illuminated the varied fi nancial 
considerati ons and prioriti es among parents. 

In primary educati on, 41% of families lacked the ability to spend less than BDT 2000 per month on 
their children but expressed willingness to do so if they had the capacity. 35.7% of parents were 
willing to allocate between BDT 2,100 and BDT 4,000 per month, while a notable 20% of parents 
expressed readiness to invest between BDT 4,100 to BDT 7,000 towards their child’s schooling.

In secondary educati on, approximately 17% of parents aspired to limit expenses below BDT 2,000 
per child per month for school educati on despite lacking the capacity to do so. Meanwhile, 26.4% 
of parents indicated their intenti on to spend between BDT 2,100 and BDT 4,000 per month per 
child, and nearly one-third of parents (around 30%) were willing to allocate BDT 4,100 to BDT 
7,000 for their child’s schooling per month.

The average monthly educati on cost for a primary school student from January to December 2022 
stood at BDT 1,165 (family cost), marking a 25% increase in the fi rst half (January – June) of 2023, 
with the average monthly cost rising to 1,441. Meanwhile, at the secondary level, the average 
family cost per student per month in the year 2022 was BDT 2,278, demonstrati ng a 51% surge 
in the fi rst half (January – June) of 2023, with the average monthly cost reaching 3,452. These 
esti mati ons refl ected signifi cant increases, which might be att ributed to factors such as infl ati on 
and market fl uctuati ons. This cost varied across diff erent areas, with the lowest expenditure 
incurred in rural areas and the highest in urban areas. 

A comparison of average family income reported by BBS in 2022 with schooling expenditure for 
families underscores the fi nancial burden for parents of school-going children. Household Income 
and Expenditure Survey for 2022 indicated the average household monthly income of BDT 32,422 
(BBS, Household Income and Expenditure Survey, 2022).  It should be noted that with a high level 
of income disparity (with a Gini coeffi  cient of 49.9% in 2022, according to BBS), the income of the 
majority of families falls below the average, with about 15% of families struggling to make ends 
meet below the poverty line. The year-on-year infl ati on rate of over 9% has raised the burden 
further, as seen from the higher family expenditures in the fi rst six months of 2023. If a family had 
more than one child in school, the family’s choice would be to spend an unaff ordable porti on of 
the family income for children’s educati on or to deny them educati onal opportuniti es. 

The implicati ons of infl ati on and market price hikes profoundly impacted educati on for mass 
learners in Bangladesh. As prices escalated, families across the socio-economic spectrum found it 
increasingly diffi  cult to aff ord essenti al educati onal expenses. For mass learners, predominantly 
hailing from lower-income backgrounds, the strain was parti cularly pronounced. Many families 
were forced to make diffi  cult choices, oft en sacrifi cing educati onal resources to meet basic needs 
such as food and shelter. Consequently, students might experience disrupti ons in their schooling, 
ranging from irregular att endance to dropout rates. Moreover, the psychological stress stemming 
from fi nancial instability could adversely aff ect learners’ academic performance and overall well-
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being. As such, infl ati on and market price hikes perpetuated the cycle of poverty by limiti ng 
educati onal opportuniti es for mass learners in Bangladesh, worsening existi ng inequaliti es and 
hindering socio-economic advancement.
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Teachers, technology and learning 
loss and recovery challenges

Teachers are the key actors, next to the role of students themselves, in making the learning 
system functi on and realizing the intended learning outcomes with equity and inclusion. 

The disrupti ons caused by the pandemic have necessitated a reliance on ICT-based teaching 
and learning, along with related measures to address the impacts of prolonged school closures 
and respond to the needs of learning loss and recovery. This secti on presents the fi ndings from 
inquiries into teachers’ perspecti ves on ICT faciliti es in schools, their uti lizati on and maintenance, 
as well as the preparati on and support provided to teachers. Additi onally, teachers’ refl ecti ons on 
past events and potenti al future acti ons were explored. A total of 515 teachers parti cipated in the 
study, comprising 195 from primary schools (51 male and 144 female) and 320 from secondary 
schools (213 male and 107 female), representi ng rural, urban, and large city neighborhoods. The 
gender distributi on of the sample approximately mirrors that of teachers at the primary and 
secondary levels. Data were collected through the administrati on of a structured questi onnaire, 
allowing for some open-ended responses. Informati on gathered and analysed included and 
reported below in tables and graphs include:

A. Technology faciliti es in school and their use
- ICT availability in schools
- Multi media faciliti es use and maintenance

B. Teachers’ understanding, skills and capacity building
- Blended approach – its understanding and use
- Teachers’ views on ICT-based educati on
- Training and support for teachers provided
- Support needed as perceived by teachers
-  Support demanded by teachers

C. What was done and could be done
- Teachers’ views on uniform class routi ne and ti me management
- Teachers adapti ve acti ons to learning loss and recovery aft er the long closure
- Negati ve eff ects on teaching-learning of the long closure
- Initi ati ves taken by schools to cope with loss and recovery needs
- Percepti on of teachers about what was done and what could be done
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Technology faciliti es in school and their use
Internet access and multi media resources off er teachers a broader array of tools and techniques 
to enhance the engagement, interacti vity, and eff ecti veness of their lessons. Internet connecti vity 
grants students access to a vast repository of informati on and resources beyond traditi onal 
textbooks. In today’s technology-driven world, digital literacy skills are essenti al for success in 
both educati on and the workforce. Government-led educati on development initi ati ves, spanning 
primary and secondary levels, have invested in the installati on of multi media faciliti es such as 
projectors and laptop computers, and have facilitated the expansion of internet connecti vity for 
primary and secondary schools. The study collected data regarding the Wi-Fi connecti on status 
and availability of multi media resources in schools (refer to Figure 6.1).

Figure 6.1: Internet/Wi-Fi connecti on and multi media status in schools
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At the primary school

Our sample survey regarding ICT infrastructure in primary schools closely aligns with the fi ndings of 
the APSC 2022 report. Approximately 76.6% of primary schools, averaged across the three clusters, 
have internet access, which is slightly lower than the 79.08% reported in the APSC 2022. Similarly, 
82% of primary schools, across the three clusters, have access to multi media faciliti es, compared 
to the APSC’s higher fi gure of 91.22% with computer access. Notably, primary schools within 
city corporati on areas exhibit higher levels of internet connecti vity and multi media accessibility 
compared to those in other clusters (DPE, Annual Primary Sector Census (APSC) 2022 report).

At the secondary schools
Secondary schools boast a more robust ICT infrastructure. The study revealed higher average 
internet connecti vity (93%) and multi media resource availability (87%) in secondary schools 
across the three clusters. Schools within city corporati on areas tend to have more extensive ICT 
faciliti es compared to schools in other clusters. According to a BANBEIS 2022 report, multi media 
resources are available in 85% of secondary schools nati onwide, slightly lower than the fi ndings 
from our sample.
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The fi ndings suggest, as anti cipated, that secondary schools generally possess superior ICT 
infrastructure compared to primary schools, and there are variati ons in ICT infrastructure across 
primary and secondary schools nati onwide. Typically, city corporati on areas have bett er access to 
technology than other regions. However, the presence of hardware and faciliti es is a necessary 
conditi on but not suffi  cient to ensure actual uti lizati on and derive learning benefi ts from the 
faciliti es.

Further examinati on into the availability and usage of faciliti es revealed that three-quarters of 
primary schools and 87% of secondary schools reported having integrated multi media classrooms 
into their infrastructure. The majority, comprising 74% of primary schools and 73% of secondary 
schools, had only one classroom (in some cases, two at the secondary level) equipped with 
faciliti es, typically including a projector, screen, and laptop. Additi onally, only 12% of secondary 
schools had three or more multi media classrooms. When asked about the actual usage of 
multi media faciliti es in teaching, considering the limited faciliti es requiring special arrangements 
for organizing such lessons, more than 87% of teachers, on average, reported including the use of 
multi media faciliti es in their lesson planning (see Table 6.1).

Table 6.1: Number of multi media classrooms and multi media-based lessons

School type & 
Region

Number of multi media classroom (% of menti on) Conduct multi media 
based lessons (%)0 1-2 3-4 4+

Pri. Sec. Pri. Sec. Pri. Sec. Pri. Sec. Yes No

Urban 17.4 14.3 78.3 76.6 4.3 9.1 0 0 81.3 18.7

Rural 31.6 24.6 68.4 59.7 0 10.4 0 5.2 88.7 11.3

City Cor. 24.2 0 75.8 83.3 0 16.7 0 0 92.5 7.5

The existence of multi media classrooms in both primary and secondary schools represents 
signifi cant progress. However, the eff ecti veness of these faciliti es and their uti lizati on to achieve 
learning outcomes present challenges, as discussed below.

Inquiries regarding the maintenance status of multi media equipment and budgets for internet 
connecti vity revealed that a minority of primary and secondary teachers (33% and 47% respecti vely) 
expressed sati sfacti on with the maintenance and operati on of multi media faciliti es. The majority 
held opinions ranging from ‘not good’ to ‘fairly good.’ Concerning connecti vity budgets, two-thirds 
of primary teachers and 43% of secondary teachers viewed them as inadequate (see Figure 6.2). 
Overall, there was a disparity in the provision of multi media faciliti es and internet connecti vity 
between urban and rural areas, as well as between primary and secondary schools, which had a 
negati ve impact on rural areas and primary schools.
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Figure 6.2: Status of multi media maintenance and internet budget allocati on in school 
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Insuffi  cient budget allocati on for internet connecti vity may impede schools’ ability to off er 
online resources, access educati onal content, and support digital learning initi ati ves. The data 
underscores the challenges encountered by schools in rural areas regarding budget allocati on for 
internet connecti vity, indicati ng a lack of funding earmarked for this purpose.

Teachers’ understanding of technology and skills in its use 
During the pandemic, ICT, parti cularly distance mode teaching, was widely uti lized with varying 
degrees of success. A signifi cant lesson learned from this experience is that bett er outcomes 
are achieved when technology is integrated with traditi onal face-to-face learning, known as the 
‘blended approach.’ The teacher’s role in bridging technology and learners within the teaching-
learning process is essenti al for enhancing outcomes. This underscores the importance of teachers 
understanding the blended approach and acquiring the necessary skills to facilitate this process 
eff ecti vely.

As part of the study, teachers were surveyed about their comprehension of the blended approach. 
Findings revealed that approximately two-thirds of teachers at both primary and secondary levels 
admitt ed to not having a clear understanding of it. Around a quarter had some understanding of 
integrati ng or combining face-to-face and ICT-based learning for improved learning outcomes. A 
small percentage regarded it solely as an online learning method (see Table 6.2).
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Table 6.2: Teachers’ understanding of the blended approach

School type & Region
Teachers’ opinion (% of menti on)

1 2 3 4

Primary 7.2 24.1 68.7 -

Secondary 4.7 36.3 58.1 0.9

Urban 5.1 30.4 63.3 0.6

Rural 3.8 27.3 68.1 0.8

City Corporati on. 10.3 45.4 44.3 -

1. It is an online learning method
2. It is a combinati on of lecture and online

3. Don’t know

4. Other (Specify) 

If teachers did not fully grasp the concept of blended learning, were they provided with training and 
orientati on on the use of ICT in their work? What were the contents of this training? Investi gati on 
into these questi ons revealed that approximately half of primary and secondary level teachers in 
the public sector received some form of ICT training (see Figure 6.3). The data also underscores a 
discrepancy in ICT training rates across diff erent clusters, with teachers in City Corporati on areas 
showing slightly higher training rates compared to those in other clusters. While this indicates 
some eff orts have been made to address the ICT training gap, the overall level of training remains 
low nati onwide.

How benefi cial is this training? The study delved into teachers’ perspecti ves regarding the content 
of the training. It was found that there was a strong focus on basic computer skills, content 
creati on, and the uti lizati on of various multi media tools among teachers at both primary and 
secondary levels. According to teachers, the nature of the training content was as follows:

- Over 70% of primary teachers and 75% of secondary teachers reported receiving training 
in basic computer operati on.

- A signifi cant porti on of teachers, comprising 67% of primary teachers and 56% of 
secondary teachers, identi fi ed content creati on as a major aspect of their ICT training. 
This emphasis on content creati on underscores the growing recogniti on among teachers 
of the importance of developing their own digital learning materials to complement 
traditi onal teaching methods.

- Both primary and secondary teachers menti oned training related to internet usage and 
various multi media elements such as animati on and mobile applicati ons.

- A notable percentage of primary teachers, accounti ng for 38%, reported receiving training 
in conducti ng online classes (see Figure 6.3).

Although this study did not assess the depth of knowledge among primary and secondary level 
teachers who received training in ICT, the content of the training indicates that the signifi cance of 
ICT in educati on is widely acknowledged (see Figure 6.4).
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Figure 6.3: Teachers’ ICT training
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Figure 6.4: Content of ICT training for Teachers  
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Teachers were surveyed regarding their opinions on ICT-based instructi on off ered in primary 
and secondary schools. The majority of teachers at both primary (80%) and secondary (86%) 
levels expressed a positi ve percepti on of ICT-based educati on, deeming it to be “good.” A small 
percentage of teachers regarded ICT-supported instructi on as “fairly good.” Notably, urban 
teachers exhibited a more favorable view of technology-assisted educati on compared to their 
rural counterparts, refl ecti ng diff erences in infrastructure and faciliti es, as discussed earlier (refer 
to Figure 6.5).
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While the overall senti ment toward available resources was predominantly positi ve, teachers’ 
perspecti ves shift ed when asked about the support and assistance necessary to enhance ICT-
assisted educati on. A signifi cant proporti on of teachers at both primary and secondary levels 
expressed a need for a wide range of support and assistance (see Table 6.3).

Figure 6.5: Teachers’ views on ICT-based (online, digital) educati on for students 
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Table 6.3: Support needed to improve technology-assisted classroom teaching

School type & Region
Teachers’ views about support needed (% of menti on)

1 2 3 4 5

Primary 95.9 54.1 88.8 70.9 6.1

Secondary 96.9 55 94.1 72.8 9.4

Urban 96.8 41.1 92.4 75.3 5.7

Rural 96.5 61.9 92.3 66.9 6.9

City Cor. 95.9 57.7 90.7 81.4 15.5

1. Training (Face to face)
2. Regularly updated on-line
3. Providing adequate ICT-based content  

4. Properly equipped classroom   

5. Other 

The study revealed that over 95% of teachers, spanning both primary and secondary levels 
and geographical locati ons, expressed a requirement for in-person training. Approximately 
90% of teachers highlighted the importance of having suffi  cient ICT-based learning materials. 
Additi onally, around three quarters of teachers emphasized the signifi cance of adequately 
preparing and equipping classrooms with essenti als such as electricity, space, and venti lati on to 
foster a conducive physical environment. More than half of the teachers (ranging from 41% to 
62% across diff erent educati onal levels and geographic regions) expressed a desire for regular 
online updates on methods and materials.
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The strong consensus among teachers regarding the need for various forms of support indicates 
their interest in and positi ve percepti on of technology-assisted instructi on. However, it also 
suggests a considerable room for improvement in the current state of aff airs, as perceived by the 
teachers themselves.
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What was done or 
could have been done

The recent Educati on Watch reports of 2021 and 2022 have aimed to assess the disrupti on and 
damage caused by the pandemic to the educati on of children in Bangladesh. These reports 

delve into the eff ects, impacts, and measures for remediati on and recovery. With schooling 
resuming and an academic year passing in 2022 and part of 2023, there has been an opportunity 
for retrospecti ve analysis to reconsider how issues were perceived, the policy responses 
implemented, their eff ecti veness, and potenti al alternati ve approaches.

Recognizing teachers as pivotal fi gures directly engaging with and infl uencing students on the 
ground, this study sought their perspecti ves. Teachers were asked to elucidate their views on key 
concerns, acti ons taken or not taken, and suggesti ons for improvement from their standpoint.

Specifi cally, teachers were asked to give their assessment of:
- The negati ve impact of the long closure on teaching learning, 
- Their own trials and tribulati ons in adapti ng to the ‘new normal’ aft er the long closure, 
- Their views on the uniform class routi ne of 40-minute lessons that symbolized a top-down 

educati on management. 

Teachers also expressed their views about:
- The extent of recovery on the part of students that may have happened, 
- Initi ati ves taken by schools as remedial and recovery measures, 
- What else could have been done at the school level, and 
- What general support and encouragement teachers looked for to cope with unprecedented challenges.  

Negati ve impact on teaching/learning process a� er the long break
Internati onal research has demonstrated that the school closures induced by the COVID-19 
pandemic have had a signifi cant adverse impact not only on the teaching and learning processes 
in primary and secondary schools but also on students’ mental and emoti onal well-being. 
Students have exhibited decreased engagement and moti vati on, resulti ng in learning setbacks 
and diminished focus in classrooms. The increased reliance on technology has worsened digital 
distracti ons, and various behavioral changes and concerns regarding emoti onal well-being 
have surfaced (Mazrekaj, Deni, & De Witt e, Kristof, 2023, “The Impact of School Closures on 
Learning and Mental Health of Children: Lessons from the COVID-19 Pandemic,” Perspecti ves on 
Psychological Sciences, 2023).

Table 7.1 below summarizes the perspecti ves of primary and secondary teachers regarding the 
adverse eff ects of the COVID-19 pandemic on the teaching and learning process. The responses 
underscore the multi faceted challenges confronted by both educators and students.
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- Reduced engagement and moti vati on: The most commonly cited negati ve impact, 
reported by 46.4% of teachers, is a decline in students’ engagement and moti vati on in their 
studies. Teachers have observed a general sense of complacency and lack of enthusiasm 
among students, which could impede their long-term academic progress.

- Learning defi cits and knowledge gaps: Approximately 32% of teachers have identi fi ed 
learning defi cits among students. The transiti on to remote learning and the associated 
challenges may have resulted in dispariti es in learning outcomes, with some students 
struggling to keep pace with the curriculum. Addressing these learning gaps is crucial to 
ensure that all students possess the necessary foundati on for ongoing academic success.

- Digital distracti ons and mobile phone addicti on: Mobile phone addicti on, cited by 
20.35% of teachers as a negati ve impact, correlates with the broader issue of digital 
distracti ons during remote learning. The increased reliance on technology for educati on 
has also introduced challenges related to digital distracti ons, with students oft en 
becoming distracted by mobile phones and other devices. This can impede their ability to 
concentrate on their studies and acti vely parti cipate in online classes.

- Behavioral changes and emoti onal well-being: The pandemic’s eff ects on students’ social 
and emoti onal well-being may have contributed to shift s in their behavior, potenti ally 
impacti ng classroom dynamics and the learning environment. Approximately 19% of 
teachers have reported observing changes in students’ behavior.

- A� endance issues and dropouts: Low att endance was menti oned by approximately 16% 
of teachers, refl ecti ng the diffi  culti es of ensuring consistent student parti cipati on in in-
person classes following the pandemic. Additi onally, 9.1% of teachers expressed concerns 
about an increase in dropouts. The socioeconomic impact of the pandemic and disrupti ons 
to educati on may have exacerbated factors leading to dropouts, such as fi nancial hardship 
or a lack of access to resources.

Table 7.1: Negati ve impact on student behavior of the long closure

School type 
& Region

Teachers’ opinion 

1 2 3 4 5 6 7 8 9 10 11 12

Primary 50.3 39.1 21.3 17.8 10.7 3 10.7 1.2 4.1 0 1.8 0

Secondary 42.5 24.7 10.3 20.3 30 1.3 7.5 2.5 1.9 2.2 1.6 13.8

Urban 36.1 32.3 9.5 18.4 22.2 1.3 3.8 1.9 2.5 1.3 1.3 14.6

Rural 40.8 28.5 13.1 16.2 17.7 1.9 10 1.5 1.5 1.2 1.9 13.8

City Cor. 65.9 19.5 0 12.2 39 0 2.4 0 0 0 0 0

1. Students inatt enti ve to lessons 
2. Learning defi cits of students
3. Low class att endance 
4. Behavioral problems of students observed
5. Mobile/smartphone addicti on
6. Ignorance and insensiti vity of parents
7. Increased dropout

8. Increased drug addicti on
9. Involvement in child labour/earning acti viti es
10. Increased child marriage
11. Problems due to destructi on and lack of 

upkeep of school furniture and faciliti es

12. No eff ect
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To sum up, the COVID-19 pandemic has posed substanti al challenges to the teaching and learning 
process. The negati ve impacts identi fi ed by teachers underscore the necessity for comprehensive 
strategies to tackle these challenges and guarantee the ongoing success of all students.

In additi on to students, teachers encountered a variety of challenges in the aft ermath of the 
pandemic, including technology issues, resource constraints, and personal factors infl uencing 
their teaching experience. Teachers’ perspecti ves, categorized by school type and region, provide 
insights into the obstacles faced during the transiti on (see Table 7.2).

- Nearly one-third of teachers at both primary and secondary levels reported diffi  culti es in 
capturing students’ focus on their studies.

- Approximately 27% of teachers expressed concerns about ensuring student att endance in 
school, especially those transiti oning from remote or hybrid learning to in-person classes.

- About 16% of teachers reported challenges related to changes in student behavior. These 
changes could be att ributed to the pandemic’s impact on students’ social and emoti onal 
well-being, thus infl uencing classroom dynamics and the learning environment.

- Roughly 12% of teachers menti oned encountering diffi  culti es in explaining lessons 
to students. This may be associated with the necessity for revised teaching strategies, 
parti cularly when addressing content that students may have missed or forgott en during 
the interrupti on.

- Over a quarter, specifi cally 27% of teachers, reported encountering “other” types of 
problems. This category encompassed a broad range, including technology issues, 
resource limitati ons, or personal factors aff ecti ng their teaching experience.

Table 7.2: Teachers’ diffi  culti es in adapti ng to the aft ermath of the long break

School type & Region
Teachers’ opinion 

1 2 3 4 5 6 7 8
Primary 43.4 33.7 18.4 15.3 9.2 2.6 9.2 13.8

Secondary 20.9 20.3 11.3 17.2 11.9 1.6 9.1 40.1

Urban 20.9 20.3 9.5 21.5 9.5 6 8.9 41.2

Rural 22.7 18.8 13.8 10 13.8 1.9 8.5 44

City Cor. 21.6 21.6 7.2 14.4 10.3 3.1 7.2 38.1

1. Teachers hard work to get students focused 
on their studies

2. Ensuring student att endance in the classroom
3. Shortage of classrooms and teachers
4. Coping with increased student behavior issues
5. Diffi  culti es in reaching and communicati ng 

with students

6. Coping with damage and degradati on of 
school faciliti es and furniture 

7. Increased workload 
8. Others
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Class routi ne and ti me management
In Bangladesh schools, a highly centralized and top-down management structure and practi ce 
restrict teachers’ and schools’ autonomy and professional discreti on in managing teaching and 
learning. A notable example is the standardized class routi ne, which mandates 35 to 40 minutes 
of lessons for all subjects and classes throughout the year as prescribed by central authoriti es 
in the school curriculum and detailed syllabus. Schools or teachers have limited fl exibility to 
rearrange classes for conducti ng project acti viti es or group work, even if the total allocated ti me 
for a subject for the academic year remains consistent.

Teachers have become accustomed to this uniform class routi ne and centralized management, 
rarely being granted the opportunity to exercise fl exibility and creati vity in managing opti mal 
instructi on ti me or responding to students’ needs or the nature of the learning acti vity. 
Approximately half of the teachers at primary and secondary levels identi fi ed the rigid rules as a 
problem, while others perceived litt le or no issue (refer to Table 7.3).

Table 7.3: Teachers’ views on present fi xed and rigid class routi ne 

School type & Region
Teachers’ opinion 

1 2 3

Primary 37.4 10.8 51.8

Secondary 56.3 12.2 31.6

Urban 53.3 18.4 28.5

Rural 47.3 8.8 43.8

City Corporati on 47.4 8.2 44.3

1. Time allott ed is not enough
2. Time allott ed is a major obstacle to eff ecti ve 

teaching

3. Allocate ti ming is not a problem

The breakdown of teacher’s responses is noted below. 

- Among primary school teachers, 37.4% believe that the allott ed ti me is insuffi  cient, 
with 10.8% considering it a signifi cant obstacle to eff ecti ve teaching, while 51.8% do not 
identi fy any problem.

- For secondary school teachers, 56.3% perceive the allocated ti me as inadequate, with 
12.2% regarding it as a major hindrance, and 31.6% not encountering any issue.

- Urban teachers’ perspecti ves reveal that 53.3% fi nd the ti me insuffi  cient, 18.4% consider 
it a major obstacle, and 28.5% have no concerns.

- Rural teachers indicate that 47.3% deem the ti me inadequate, with 8.8% seeing it as a 
major obstacle, while 43.8% do not encounter any problem.

- In City Corporati on areas, 47.4% of teachers believe the ti me is insuffi  cient, 8.2% consider 
it a major obstacle, and 44.3% do not identi fy any issue.
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- Approximately 42% of teachers, on average, do not encounter any problems with the 
current durati on, suggesti ng that they perceive 40 minutes as suffi  cient for eff ecti ve 
teaching and learning. However, the majority (47%) feels that the durati on is inadequate, 
with a smaller percentage (11.5%) viewing it as a major obstacle to eff ecti ve teaching.

The geographic distributi on of opinions suggests consistency across various regions. It is 
noteworthy that the new school curriculum, which emphasizes ‘experienti al learning,’ project-
based acti viti es, and group work, could encounter obstacles in its implementati on due to infl exible 
management of instructi on ti me.

Teachers’ ambivalence about what happened and could have happened
Teachers in the classroom, acti vely involved with their students, embody the essence of the 
educati onal process for children. Despite policies, regulati ons, and directi ves from higher 
authoriti es, teachers exert their utmost eff ort to sustain schools during emergencies or their 
aft ermath. Acknowledging the pivotal role of teachers, this study sought their perspecti ves on the 
extent of learning recovery following the disrupti ve consequences of the pandemic. Additi onally, 
teachers were asked about the initi ati ves undertaken by schools to address the persistent learning 
defi cits in the post-COVID period.

Learning gap recovery assessment
Teachers were surveyed regarding their percepti ons of the recovery of pandemic-induced learning 
loss during the academic year of 2022 following the reopening of schools. Responses from both 
primary and secondary school teachers were arti culated as their esti mates of recovered defi cits, 
expressed as percentages of where students would typically be under normal school operati ons.

Primary level
Nearly half (46%) of primary school teachers believed that 51-70% of the learning gap had been 
addressed. A third (33%) expressed more opti mism, suggesti ng that 71-90% of losses had been 
recovered. One-fi ft h of the teachers indicated that 31-50% recovery had occurred. Overall, 
teachers’ subjecti ve esti mates indicate that learning loss, manifested as a gap in learning level 
compared to where students should be aft er one academic year of post-pandemic school 
operati ons, remains a signifi cant challenge. However, progress of varying degrees has been 
observed for most students (refer to Figure 7.1).

Secondary level
Similar to the primary level, 41% of secondary teachers esti mated 51-70% recovery, while 30% 
believed it was 71-90%, and a minority of 23% esti mated the recovery to be 31-50%. As observed 
at the primary level, gains have been made, but a signifi cant learning gap persists for the majority 
of students one year aft er schools reopened. The patt ern remained largely consistent across 
geographical regions (see Figure 8.1).
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Figure 7.1: Learning gap recovery
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It is important to note that the esti mates provided are not derived from an objecti ve assessment of 
students’ learning outcomes against reliable benchmarks. Nevertheless, the subjecti ve esti mates 
provided by teachers are valuable in assessing the extent of the challenges associated with coping 
with recovery and remedial eff orts.

School initi ati ves to address loss and recovery challenges
Teachers were surveyed regarding their opinions on school initi ati ves, whether in response to 
directi ves from educati on authoriti es or independently, to address learning loss and achieve 
recovery in students’ learning levels.

The table presents a summary of initi ati ves taken by primary and secondary schools to combat 
learning loss resulti ng from the COVID-19 pandemic. It off ers insights into the strategies adopted 
by schools to miti gate the pandemic’s impact on students’ educati on. The categories of responses 
have been derived from answers provided to open-ended questi ons (see Table 7.4).

- Additi onal classes and extended instructi onal ti me: The most common initi ati ve, cited 
by 47% of teachers, involves off ering additi onal classes. These extra sessions provide 
students with increased opportuniti es to review and practi ce concepts, potenti ally 
reducing learning gaps and enhancing overall comprehension.

- Parent involvement and home visits: More than a third of teachers, specifi cally 36.4%, 
indicated that they organized gatherings involving parents or mothers. Additi onally, 
24.25% of teachers menti oned conducti ng home visits, demonstrati ng a commitment to 
connect with students in their home environments personally.

- Online classes, assignments, and personalized support: Around a quarter of teachers, 
24.1%, implemented online classes, while a signifi cant porti on, 17.7%, uti lized homework 
assignments as a means of engaging students and providing educati onal acti viti es. 
Furthermore, a smaller percentage, 10.8%, reported off ering personalized support by 
identi fying weak students and providing targeted assistance to those in need.
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Table 7.4: Initi ati ves taken by the school to address learning loss during pandemic and its aft ermath

School type 
& Region

Teachers’ responses about initi ati ves taken by schools

1 2 3 4 5 6 7 8 9 10 11
Primary 45.9 6.6 37.8 12.8 17.9 2 17.9 26 1 1.5 5.6

Secondary 48.4 4.7 35 8.8 17.5 7.2 30.3 22.5 2.5 1.6 2.8

Urban 49.4 1.9 31.6 14.6 18.4 5.7 22.2 26.6 3.2 1.9 2.5

Rural 42.7 7.7 37.3 8.1 11.2 2.3 20.8 22.7 1.5 1.9 6.2

City Cor. 56.7 5.2 40.2 9.3 34 12.4 43.3 22.7 1 0 0

1. Arranged additi onal classes
2. Tests given to students on lessons and 

worksheets distributed
3. Organized parent/mother gatherings
4. Special care given by identi fying weak 

students
5. Homework assignments given att enti on

6. Counselling sessions held for students
7. Online classes conti nued 
8. Home visits made
9. More extra-curricular acti viti es and sports 

held
10. Fees exempted or fi nancial support provided

11. No initi ati ve

The data underscore the dedicati on and adaptability of teachers in addressing the challenges 
brought about by the pandemic. Furthermore, it reveals that schools in City Corporati on areas 
were more proacti ve in implementi ng initi ati ves for learning recovery compared to those in 
rural and urban areas. The range of initi ati ves uti lized, the  such as involving parents, conducti ng 
home visits, and off ering personalized support for struggling students, emphasizes the need for a 
multi faceted approach to tackle learning loss comprehensively.

Teachers’ percepti on of support needed 
Teachers provided their perspecti ves on the support needed to address the challenges they 
encountered in managing post-pandemic recovery eff orts. The table below (Table 7.5) summarizes 
teachers’ suggesti ons for addressing the diffi  culti es they face, parti cularly in light of COVID-
19-induced changes. These recommendati ons are valuable for educati onal stakeholders and 
policymakers in shaping strategies to improve the teaching-learning environment. The items have 
been compiled from responses to an open-ended questi on.

- Training for teachers: The most prevalent recommendati on, supported by over 40% 
of teachers at both primary and secondary levels, underscores the importance of 
comprehensive teacher training. This refl ects teachers’ acknowledgment of the necessity 
for ongoing professional development to acquire the skills and knowledge essenti al for 
eff ecti ve teaching.

- Parental awareness and involvement: A third of teachers emphasize the signifi cance 
of parental awareness and involvement in their children’s educati on. Engaging parents 
and providing them with suffi  cient informati on about their child’s learning process can 
culti vate a supporti ve home learning environment.
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- Material support for digiti zed classes: More than a quarter, 27% of teachers advocate 
for providing adequate material support to facilitate ICT use and digiti zed classes. This 
includes access to digital resources such as devices, soft ware, and engaging digital content 
to enhance the quality of educati on.

- Addressing teacher staffi  ng and incenti ves: Nearly 11% of teachers recommend addressing 
teacher staffi  ng shortages and providing incenti ves to att ract and retain qualifi ed teachers. 
This suggests that some teachers may be facing challenges due to increased workload or 
inadequate staffi  ng.

- Enhancing student engagement: Approximately 10% of teachers emphasize the 
importance of strategies to capture and sustain student att enti on. This underscores the 
need for engaging teaching methods and well-designed learning content that acti vely 
involve students in the learning process.

Table 7.5: Teachers’ views about support needed to overcome loss and recovery challenges 

School type & 
Region

Teachers’ opinion about support needed 

1 2 3 4 5 6 7 8 9 10 11

Primary 35.4 1.5 35.4 29.2 12.3 10.8 9.2 0 3.1 6.2 6.2

Secondary 30.9 3.6 47.3 25.5 7.3 10.9 6.4 2.7 2.7 4.5 7.3

Urban 32 0 52 36 8 10 10 2 4 6 6

Rural 22.9 4.8 41 24.1 10.8 8.4 4.8 2.4 2.4 4.8 9.6

City Cor. 53.7 2.4 34.1 22 7.3 17.1 9.8 0 2.4 4.9 2.4

1. Parents need to be made more aware 
2. Financial support to students
3. Training of teachers
4. Providing the materials needed to use ICT in 

class
5. Enhancing students’ att enti on to study
6. Need for more teachers and bett er incenti ves 

for them 

7. Increased co-curricular acti viti es
8. Need to adopt short term and long term 

strategy
9. Stronger school monitoring and supervision
10. Arranging extra classes for students
11. Others

It is noteworthy that the support needs expressed by teachers pertain to acti viti es and resources 
that, to some extent, are being provided by educati on authoriti es or through schools’ own 
initi ati ves, as demonstrated above in this secti on and in previous secti ons. References have been 
made to ICT support, multi media faciliti es, and teacher training, among others. The requests for 
support from teachers in these areas suggest that the assistance provided thus far may not have 
been adequate, and the quality and consistency of such support may also have been insuffi  cient.

Additi onally, it is notable that the types of support requested align with the existi ng patt ern of 
support from educati on authoriti es. Notably, innovati ve ideas, such as closer partnerships with 
NGOs, community organizati ons, parents, professional teacher bodies, or the private sector, have 
not been menti oned. 
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In a centralized educati on management structure, educati on offi  cers at the district and sub-
district (upazila) levels for primary and secondary educati on hold pivotal roles in supervising and 

guiding schools and teachers. The success of implementi ng system-level policies and decisions, 
as well as acti ons in specifi c situati ons such as responses to the pandemic and post-pandemic 
circumstances, largely depends on the understanding and eff orts of district and upazila offi  cials 
to support and assist schools and teachers within their respecti ve jurisdicti ons. Upazila educati on 
offi  cers are directly in contact with teachers and schools, whereas district-level offi  cers supervise 
the upazila offi  cers and have broader administrati ve responsibiliti es. The sample of respondents 
included a total of 64 upazila offi  cers (primary and secondary) and 32 district offi  cers (primary 
and secondary) from 16 districts.

Upazila educati on offi  cers’ views
Informati on was collected from upazila primary and secondary educati on offi  cers regarding their 
scope of responsibility, their perspecti ves on eff orts to introduce and uti lize ICT-based learning in 
conjuncti on with classroom instructi on (the blended approach), the impact of the pandemic on 
student behavior and learning, the existence of government guidelines for learning recovery, and 
how these guidelines were implemented in schools.

Span of responsibility
The number of schools overseen by UEOs varied signifi cantly, ranging from a minimum of 38 to 
285 primary schools (outside city corporati on areas) and from a minimum of 9 to 104 secondary 
schools. This wide range indicates substanti al diff erences in the workload of UEOs, posing potenti al 
challenges in managing their responsibiliti es.

At the primary level, the following observati ons were made:
 6% of UEOs are responsible for supervising 9-30 schools.
 12% of UEOs oversee 31-50 schools.
 39% of UEOs supervise schools numbering between 101 and 150.
 9% of UEOs have a workload of 151-200 schools.
 24% of UEOs oversee more than 200 schools (see Figure 9.1).

It is evident that the majority of UEOs are tasked with overseeing a large number of primary 
schools, potenti ally impacti ng the quality of supervision and support they can provide to each 
school.
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Figure 8.1: Number of schools supervised by each upazila primary and secondary educati on offi  cer
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At the secondary level, the data indicate that:
 23% of UEOs are responsible for supervising 9-30 schools.
 32% of UEOs oversee 31-50 schools.
 26% of UEOs manage 51-70 schools.
 13% of UEOs have a workload of 71-100 schools.
 7% of UEOs are overseeing 101-150 schools (see Figure 8.1).

The span of responsibility is somewhat smaller for upazila secondary educati on offi  cers compared 
to their primary-level counterparts, but it is sti ll too large for most offi  cials to conduct eff ecti ve 
supervision and support.

Support for ICT-based learning and the blended approach
As previously discussed, primary and secondary schools have benefi ted from investments in ICT-
based learning and multi media faciliti es. Inquiries were made regarding guidelines concerning 
ICT-assisted learning and the blended approach, how these guidelines were adhered to, and the 
budget and maintenance of ICT provisions.

Regarding the existence of offi  cial guidelines for the use of ICT and the blended approach, the 
query posed to upazila offi  cers yielded a mixed response. Approximately half of the offi  cers, both 
at the primary and secondary levels, indicated that guidelines did exist (refer to Figure 8.2). If half 
of the offi  cers were unaware of the guidelines, this suggests that even if the guidelines did exist, 
they were not taken seriously and are likely to have litt le impact on the applicati on of ICT or the 
blended approach.



87

Educati on offi  cers’ perspecti ve   

Figure 8.2: Did guidelines exist for teachers on using blended methods in the classroom  
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Challenges in implementi ng ICT/blended learning as seen by upazila educati on offi  cer
Upazila primary educati on offi  cers were questi oned about their perspecti ves on the challenges 
encountered in implementi ng ICT-based blended methods, highlighti ng various limitati ons as 
outlined below.

- Insuffi  cient training: The most prevalent challenge, identi fi ed by a third of the offi  cials, is 
the inadequate training of teachers in uti lizing blended methods eff ecti vely.

- Material shortages: Approximately a quarter of offi  cials expressed concerns regarding the 
inadequacy of materials necessary for implementi ng blended learning approaches.

- Classroom space constraints: About 15% of offi  cials pinpointed a lack of suitable classroom 
space as a signifi cant challenge. Suffi  cient infrastructure is vital for the successful 
implementati on of blended learning initi ati ves.

- Electricity shortages: Electricity-related issues were reported by approximately 9% of 
offi  cials.

- Understanding challenges: More than a quarter, or 27%, acknowledged a lack of proper 
understanding of the challenges associated with implementi ng ICT-based blended 
educati on (refer to Table 8.1).

Table 8.1: Challenges of using blended methods in the primary school classroom 

Respondent: Upazila Primary 
Educati on Offi  cers

Primary Educati on offi  cials’ opinion 

1 2 3 4 5 6 7

Primary Educati on  Level 24.2 33.3 15.2 9.1 15.2 27.3 33.3

1. Not enough materials
2. Not enough training
3. Lack of adequate classrooms
4. Electricity problem

5. Absence of the student
6. Not a proper idea
7. No comment
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Table 8.2: Challenges of using blended methods in the secondary school classroom 

Respondent: Upazila Secondary 
Educati on Offi  cers

Secondary Educati on offi  cials’ opinion 

1 2 3 4 5 6 7
Secondary Educati on  Level 29.0 29.0 9.7 9.1 6.5 9.7 45.2

1. Not enough materials
2. Not enough training
3. Lack of adequate classrooms
4. Electricity problem

5. Not everyone has a device
6. Not a proper idea

7. No comment

Upazila secondary educati on offi  cers menti oned similar limitati ons to those in primary schools 
(refer to Table 8.2).

It is noteworthy that a third of primary educati on offi  cers and 45% of secondary educati on 
offi  cers opted not to express any views on the questi on. This suggests that the questi on is not 
a high priority on the offi  cers’ agenda of work and may not be a top priority in the educati on 
authoriti es’ policy and planning. As previously demonstrated in describing teachers’ responses 
to ICT-based learning and challenges, while some investments have been made in hardware and 
training, there is sti ll a long way to go before ICT-based learning, and technology integrati on into 
classroom instructi on is eff ecti vely mainstreamed into the teaching-learning process.

Student behavior in the pandemic a� ermath

The upazila educati on offi  cers were asked to provide their observati ons regarding student 
behavior, specifi cally focusing on the eff ects on students’ concentrati on in study, parti cipati on 
in classwork, and interacti ons with teachers and classmates in the post-COVID period (refer to 
Figure 8.3).

Figure 8.3: Upazila educati on offi  cers on change in student behavior 
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At the primary level, 18% of offi  cials noted no signifi cant change among the students. However, 
over half (54.5%) reported ‘altered’ student behavior during class by a noti ceable proporti on 
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of students. Additi onally, more than a quarter (27%) of primary-level offi  cials stated that they 
observed various signifi cant negati ve changes, such as a lack of concentrati on in class, poor 
att enti on to studies, and unfriendly interacti ons with peers. These changes were att ributed to 
the eff ects of COVID-19 isolati on and disrupti ons to social life on students’ mental health.

At the secondary level, approximately 10% of offi  cials observed no major change among the 
students, while a larger proporti on (61%) than at the primary level reported changes in the 
classroom behavior of a signifi cant number of students. Similarly, a higher proporti on of offi  cers 
(29%) than at the primary level stated that they noti ced pronounced negati ve behaviors among 
many students, including a lack of willingness to communicate with teachers.

Although the educati on offi  cers did not provide quanti fi ed esti mates of their observati ons due 
to the absence of any study on the problem, their empirical observati ons indicate negati ve 
mental and emoti onal health consequences for students resulti ng from the pandemic-induced 
disrupti ons to educati on and social life. These consequences likely aff ect learning recovery and 
the return to a normal patt ern. The offi  cers’ views specifi cally on the eff ects on the teaching-
learning process were also investi gated, as reported below (refer to Table 8.3).

Table 8.3: Negati ve impact on the teaching learning process aft er the long closure 

Respondent: Upazila 
Educati on Offi  cials

Upazila Educati on offi  cials’ opinion on impact 

1 2 3 4 5 6 7 8

Primary Educati on  Offi  cer 54.5 33.3 39.4 18.2 15.2 0 0 15.2

Secondary Educati on  Offi  cer 25.8 22.6 38.7 32.3 25.8 3.2 3.2 22.6

1. Inatt enti ve to studies
2. Reluctance to come to school
3. Falling behind in learning
4. Negati ve change in student behavior 

5. Smartphone addicti on
6. Increase in child marriage incidence
7. Diffi  culti es in using blended methods

8. No eff ect

The most serious negati ve eff ects att ributable, at least in part, to students’ mental and emoti onal 
health and well-being at the primary level were their lack of att enti on to studies, reluctance to 
att end school, and falling behind in learning. According to educati on offi  cers, falling behind in 
studies was the most frequently menti oned issue at the secondary level, seemingly associated 
with smartphone addicti on, negati ve social interacti ons, and reluctance to att end classes. It is 
noteworthy that 15% of primary educati on offi  cers and 23% of secondary educati on offi  cers did 
not observe negati ve consequences for the teaching-learning process.

General guidelines to schools to bridge the learning gap and its implementati on
A signifi cant responsibility of educati on offi  cers at the upazila and district levels is to communicate 
government policies and directi ves to schools and teachers and facilitate the implementati on of 
these guidelines. The offi  cers were queried about their perspecti ves on the key contents of the 
guidelines concerning post-pandemic acti ons and the extent to which these guidelines have been 
implemented in schools.
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Table 8.4: Educati on offi  cers’ priority to government guideline items to bridge the learning gap

Respondent
Upazila educati on offi  cials opinion about guideline key items

1 2 3 4 5 6 7
Primary Educati on  Offi  cer 63.6 78.8 30.3 6.1 9.1 0 12.1

Secondary Educati on  Offi  cer 48.4 83.9 32.3 6.5 3.2 3.2 22.6

1. Teach by identi fying weak students and 
diffi  cult subjects

2. Organise parents’ meeti ng 
3. Hold additi onal classes
4. Prepare and distribute worksheets for 

students (for exercise)

5. Arrange lessons online beyond classroom 
instructi on

6. Group work
7. Can’t recall prioriti es in the guideline

The most frequently menti oned initi ati ve, highlighted by 81% of Upazila Educati on Offi  cers, is 
involving parents in the school’s eff orts by organizing parents’ meeti ngs. Approximately 56% of 
offi  cials indicated that instructi ons included identi fying weak students and providing targeted 
teaching to address their specifi c needs. About a third (31.3%) of offi  cials menti oned the provision 
of additi onal classes as an initi ati ve that helped students catch up on missed content and receive 
additi onal support. Notably, 12% of primary-level offi  cials and nearly double that proporti on at the 
secondary level could not recall the major guideline points and acti on prioriti es (refer to Table 8.3).

Analyzing the percepti ons of Upazila Educati on Offi  cers (UEOs) at both primary and secondary 
levels regarding the implementati on of key guideline points to bridge the learning gap, it is evident 
that about half of the offi  cers believed implementati on was carried out properly. The remaining 
offi  cers felt that the implementati on measures could be stronger.

At the primary level
 48.5% of UEOs reported proper implementati on of the guidelines/instructi ons by primary 

level teachers.
 51.5% of UEOs reported a moderate level of implementati on at the primary level.

At the secondary level 
 Nearly 42% of UEOs reported proper implementati on of the guidelines/instructi ons by 

secondary level teachers.
 58% of UEOs reported a moderate level of implementati on at the secondary level (Figure 

8.4).
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Figure 8.4: Level of implementati on of government guidelines at schools on learning gap 
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It is worth-noti ng that a relati vely positi ve assessment is not unexpected from offi  cials who have 
the job of communicati ng the guidelines to schools and overseeing their implementati on.

District educati on offi  cers’ views
District educati on offi  cers from eight districts parti cipated as respondents in the study. They 
hold higher-level management and leadership roles to guide upazila offi  cers in supervising and 
assisti ng schools within their respecti ve jurisdicti ons. The district offi  cers were queried about their 
assessment of instructi ons provided to schools for ICT-based blended learning, the challenges 
encountered by teachers in performing their duti es in the aft ermath of the pandemic, the support 
off ered to schools and teachers to address these challenges, the instructi ons provided regarding 
bridging the learning gap, and the capacity of schools to act according to the instructi ons.

Views about guideline on ICT-based blended approach
Views on Guidelines for ICT-Based Blended Approach Regarding whether formal instructi ons or 
guidelines were provided to schools on the use of an ICT-based blended approach, the offi  cers 
were divided in their views, similar to the case of upazila offi  cers. They were asked to indicate the 
key items that might be included in such guidelines. Responses included the use of multi media, 
online classes, and appropriate learning content. However, the questi on of blending and merging 
classroom instructi on with ICT-based learning was not menti oned among the identi fi ed items 
(refer to Table 8.5).

Responses about the diffi  culti es faced by teachers in the aft ermath of the pandemic indicated 
that coping with students’ lack of att enti on and concentrati on on studies was a major concern at 
both the primary and secondary levels. However, some of the district offi  cers did not perceive any 
signifi cant issues (refer to Table 8.6).
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Table 8.5: Instructi on for using blended methods in the classroom

Respondent Yes (%) No (%)
Preferred content of instructi on 

1 2 3 4 5
District Primary Educati on Offi  cer 56.3 43.8 33.3 22.2 22.2 33.3 11.1
District Secondary Educati on  Offi  cer 37.5 62.5 50 33.3 16.7 33.3 0

1. Use of multi media
2. Training for teachers
3. Conducti ng online class

4. Use of appropriate materials

5. Others

Table 8.6: Diffi  culti es faced by teachers in the pandemic aft ermath 

Respondent
Educati on offi  cials opinion

1 2 3 4

District Primary Educati on Offi  cer 50 37.5 25 25
District Secondary Educati on  Offi  cer 62.5 6.3 25 37.5

1. Less att enti on of students
2. Absenteeism

3. Others

4. No problem

District-level primary educati on offi  ces were tasked with providing support to address the 
challenges faced by teachers in coping with post-pandemic learning diffi  culti es. Approximately 
38% of District Primary Educati on Offi  cers menti oned providing training for teachers, instructi ons 
for increased communicati on with parents/home visits, and other forms of support, while 19% 
stated that no special support was provided.

For District Secondary Educati on Offi  cers, over half (56%) menti oned providing training for 
teachers, 37.5% menti oned other forms of support, and 18.8% menti oned instructi ons for 
increased communicati on with parents/home visits, while 12.5% stated that no support was 
provided. However, merely checking the box indicati ng that certain supports were provided 
does not provide insight into the quanti ty, quality, and eff ecti veness of the support provided. 
Additi onally, when some respondents cannot recall if any support was provided, it raises questi ons 
about the effi  cacy of whatever support was indeed provided (refer to Table 8.7).

Table 8.7: Menti on of support provided to overcome the learning recovery problems 

Respondent
District Educati on offi  cials opinion 

1 2 3 4

District Primary Educati on Offi  cer 37.5 37.5 37.5 18.8
District Secondary Educati on Offi  cer 56.3 18.8 37.5 12.5

1. Training for teachers
2. More communicati on with parents/home visit
3. Others (monetary compensati on, online class, 

use of ICT, less stress)

4. No support provided
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Central instructi on to bridge the learning gaps
What were the instructi ons or guidelines, if any, from the central level, educati on directorate, or 
curriculum authoriti es for bridging the learning gap, according to district offi  cials?

Regarding the instructi ons/guidelines for the recovery of learning loss, 25% of District Primary 
Educati on Offi  cers menti oned extra classes, and 12.5% noted home visits, the use of assignments/
worksheets, and parental engagement. However, 25% of District Primary Educati on Offi  cers could 
not specifi cally recall the initi ati ves. At the secondary level, items noted included home visits, 
extra classes, the use of assignments/worksheets, parental engagement, and ra eview of previous 
lessons. Additi onally, a large proporti on, 40%, either did not wish to comment or could not recall 
specifi c points (refer to Table 8.8).

Table 8.8: Instructi on/guideline for bridging the learning gap

Educati onal level
Key contents of instructi on 

1 2 3 4 5 6

District Primary Educati on Offi  cer 12.5 25 12.5 12.5 0 25

District Secondary Educati on  Offi  cer 13.3 13.3 13.3 13.3 13.3 40

1. Home visit
2. Extra-class
3. Use of assignment /worksheet

4. Parents’ engagement
5. Review of previous lesson

6. Could not remember/ No comment

District educati on offi  cers were asked to give their assessment of the level of executi on and 
capacity to execute at schools. 

Figure 8.5: Level of executi on and capacity to execute guideline/instructi on in schools
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A majority (56%) of District Primary Educati on Offi  cers perceived that the executi on of guidelines/
instructi ons was at a ‘moderate’ level. A smaller proporti on (37.5%) considered that the 
executi on was undertaken properly. Among secondary educati on offi  cers, just over half (53%) 
perceived the implementati on of guidelines/instructi ons to be proper. The remainder thought 
the executi on was only at a ‘moderate’ level or that the schools could not follow the instructi ons 
(refer to Figure 8.5).
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It appears that more district-level offi  cers than upazila offi  cers (who are more directly engaged 
with schools and teachers) believed that the implementati on of guidelines was done properly. 
However, the crucial point to note is that overall, about half of the educati on offi  cials expressed 
the view that there were problems and defi ciencies in carrying out the guidelines at the school 
level. Signifi cantly, a large proporti on of district offi  cials for primary and secondary educati on 
(25% and 40%, respecti vely) could not recall the key points of the guidelines or did not wish 
to comment. These proporti ons at the upazila level for primary and secondary educati on were 
12.5% and 25%, respecti vely.
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Empirical evidence - Classroom  
and school observati on

The primary data collected for this study was based on surveys conducted with various 
stakeholders, including students, teachers, parents, and educati on offi  cials, to assess the post-

pandemic situati on in schooling. The perspecti ves provided by these stakeholders have off ered 
valuable insights, as presented earlier. In additi on to the surveys, the study methodology included 
visits and observati ons of a sample of classrooms and schools.

Pairs of research team members visited a total of 68 primary schools and 68 secondary schools 
selected randomly and through a lott ery system. These schools were chosen to represent primary 
and secondary educati onal insti tuti ons across eight districts, encompassing rural, urban, and city 
corporati on neighborhoods. This selecti on process aimed to approximate the overall distributi on 
of schools in the country.

During these classroom observati ons, a predefi ned checklist was uti lized. This checklist focused 
on assessing the physical conditi on and seati ng arrangements within classrooms, observing 
communicati on and interacti on between students and teachers, and evaluati ng the management 
of instructi on within the classroom setti  ng.

Classroom physical conditi on

Figure 9.1: Physical conditi on and cleanliness of the classroom 
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In approximately half of the primary schools observed, the classroom conditi ons were deemed 
good, while they were rated as ‘fairly good’ in 41.5% of the schools. However, the study team 
observers found that the classrooms in 10% of the schools were not sati sfactory. Similarly, at the 
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secondary level, the conditi on of classrooms mirrored that of primary schools, with 57% rated as 
‘good,’ 33% as ‘fairly good,’ and 10% deemed unsati sfactory.

In evaluati ng the conditi on of classrooms, the study team uti lized basic criteria focusing on 
adequacy and safety. Factors such as venti lati on, natural light, overall cleanliness, seati ng capacity 
for enrolled students, and safety measures were taken into considerati on.

Figure 9.2: Classroom decor and furniture 
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The adequacy of classroom furniture was primarily determined by whether there was enough 
seati ng to accommodate all enrolled students. Observers noted that approximately 90% of both 
primary and secondary schools provided long benches and desks capable of seati ng four or fi ve 
students in a row, all facing in one directi on. Less than 10% of schools allowed for face-to-face 
seati ng arrangements, which off er more fl exibility for group work.

Additi onally, it was observed that some att enti on was given to classroom decor, such as educati onal 
charts and pictures on the walls, at the primary level. However, secondary schools tended to pay 
litt le att enti on to such ‘niceti es.’

Teacher-student communicati on and managing lessons by teachers 

Figure 9.3: Teacher-student communicati on in classroom
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The classroom observati ons conducted by the study team provided insights into teacher-student 
communicati on in both primary and secondary schools, categorized as good, fairly good, or not 
sati sfactory. It is important to note that one class was observed in each school (refer to Figure 9.3).

Primary level
Most primary schools (69%) were observed to have good communicati on between teachers and 
students, while 26% fell into the fairly good category. Observers noted opportuniti es for students 
to ask questi ons, with teachers encouraging such interacti on, albeit within the constraints of 
the fi xed lesson durati on of 35-40 minutes. Only 5% of primary schools were categorised as not 
sati sfactory.

Secondary level 
Similarly, at the secondary level, more than two-thirds (67%) of schools demonstrated good 
communicati on between teachers and students, while one-fi ft h (21%) fell into the fairly good 
category. However, 13% of secondary schools were rated as not having sati sfactory teacher-
student communicati on by the study team observers.

Challenges
Nearly 9% of schools in urban areas and around 12% in rural areas faced major challenges (not 
sati sfactory level) ineff ecti ve communicati on between teachers and students.

Classroom management
Observers delved deeper into classroom management of instructi on beyond general teacher-
student interacti on. This practi ce involves controlling the pace and ti ming of acti viti es, signaling 
transiti ons between stages of the lesson, adjusti ng the classroom layout to support learning, 
responding to unexpected events, uti lizing resources eff ecti vely, giving instructi ons clearly, and 
checking to understand. The study found that around half of primary and secondary school 
classes observed (46% and 51% respecti vely) demonstrated what may be described as ‘good 
lesson management’ by teachers. The remaining proporti ons of classes faced varying lesson 
management challenges that impaired eff ecti ve instructi on (refer to Figure 9.4).

Use of Supplementary Learning Materials: Approximately 28% of primary and 33% of secondary 
school classes were observed to use various supplementary learning materials. The majority, 
around 48% of primary and 36.5% of secondary schools, fell into the fairly good category. However, 
a quarter of primary and 30% of secondary schools did not uti lize any supplementary learning aids 
in the classroom. The remainder of the classes occasionally used such aids in a limited manner. 
Larger city schools were found to be more advanced in using learning aids compared to rural and 
small-town schools (refer to Figure 9.4).
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Figure 9.4: Lesson management by teachers and use of learning materials 
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ICT uses in classroom
Teachers’ views about availability and use of ICT faciliti es and use were presented earlier. Study 
team observers att empted to examine empirically the situati on in the classroom.

Figure 9.5: ICT system availability and use in the classroom
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In the classrooms visited, the presence of ICT systems (including multi media projectors, internet 
access, and projecti on screens) was observed to be limited. Only 11% of primary schools had 
these ICT faciliti es, whereas a quarter (25.4%) of secondary schools were equipped with such 
materials. The availability of ICT resources was more common in urban areas (22.2%) and City 
Corporati on areas (20.8%), while rural schools (13.6%) lagged behind (refer to Figure 9.5).
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Among the primary schools with ICT-equipped classrooms, a very small proporti on (1.5%) was 
observed uti lizing ICT in their teaching practi ces. In contrast, 11% of secondary schools were 
observed to use ICT equipment to some extent during classroom instructi on. These observati ons 
on the ground indicate a signifi cantly lower availability and uti lizati on of ICT faciliti es than what 
was reported by teachers, as previously presented.

School observati on
In additi on to observing classroom conditi ons and practi ces, the study team observers assessed 
the overall physical and learning infrastructure and environment in the schools they visited. They 
examined the structural conditi on of the buildings, the hygiene, sanitati on, and water supply 
faciliti es, and the premises, including playgrounds, laboratories, and libraries, and determined 
whether an overall learning-friendly and child-friendly physical space was present.

Physical infrastructure

Figure 9.6: Physical infrastructure and structural conditi on of the school 
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The fi ndings off er a general overview of the infrastructure and quality of primary and secondary 
schools across rural, urban, and city corporati on areas of the country (refer to Figure 10.6).

Primary schools
- Approximately three-quarters (73%) of primary schools possess a building. Among the 

remaining schools, some have a building alongside a ti n-roofed shed to accommodate all 
students, while others solely rely on sheds for classrooms.

- Nearly 94% of primary schools are classifi ed as either good or fair, with just over 6% falling into 
the category of not sati sfactory regarding safe and adequate space for students and teachers.

Secondary schools
- Around 58% of secondary schools have a building, while the rest generally uti lize a 

combinati on of buildings and sheds.
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- About 87% of secondary schools are rated as either good or fair. However, one in eight 
schools (12.5%) is deemed unsati sfactory in terms of providing safe and adequate space 
for students and teachers.

The presence of a boundary wall around the school premises is considered crucial for safeguarding 
the school premises and assets, preserving its integrity, and ensuring the safety and security of 
children. It was noted that 58% of primary schools and 73% of secondary schools visited had 
boundary walls. Urban areas and citi es showed higher rates of boundary wall implementati on. 
The absence of a boundary wall in nearly half of primary schools and a quarter of high schools 
indicates insuffi  cient investment in educati onal infrastructure (refer to Figure 9.7).

Figure 9.7: Boundary walls in schools 

57.8
73.4 75

53.1

83.3

42.2
26.6 25

46.9

16.7

0

50

100

Primary Secondary Urban Rural City Cor.

Boundary wall in schools 

Yes No

An essenti al considerati on is the accessibility of physically disabled individuals to school buildings 
and classrooms. According to observati ons made by the study team, less than half of primary 
schools (45%) and two-thirds (67%) of secondary schools off er accessible faciliti es. Among schools 
with such ameniti es, only a minority (28% primary and 45% secondary) have made provisions to 
assist individuals with disabiliti es in parti cipati ng in school acti viti es (refer to Table 9.1).

Table 9.1: School accessibility of students with disabiliti es

School type & 
Region

Yes No
If yes, special arrangements for this student

Yes No
Primary 45.3 54.7 28.1 71.9
Secondary 67.2 32.8 45.3 54.7
Urban 72.5 27.5 40 60
Rural 50 50 32.8 67.2
City Corporati on 45.8 54.2 41.7 58.3

The tables and fi gures presented above clearly depict a geographical disparity in terms of 
school faciliti es. Though there are excepti ons, primary and secondary schools in urban and city 
corporati on areas generally perform bett er. Approximately 95% of both primary and secondary 
schools in urban areas are classifi ed as good or fair according to the basic criteria used for 
evaluati on. However, in rural areas, one in eight schools requires signifi cant improvement to 
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ensure they provide a safe and conducive learning environment. Additi onally, there remains a 
considerable distance to cover in making faciliti es accessible to children with physical disabiliti es.

Sanitati on, toilets and water supply
Adequate sanitati on, toilets and water supply are basic essenti al faciliti es in a school. The study 
team looked into the availability and conditi on of these basic requirements.  

Table 9.2: Availability of WASH block in school  

School type & Region Yes No
If yes, present conditi on

Functi onal Out of order
Primary 75 25 95.8 4.2

Secondary 87.5 12.5 100 0

Urban 85 15 97.1 2.9
Rural 75 25 100 0

City Cor. 91.7 8.3 95.5 4.5

A WASH (Water, Sanitati on, and Hygiene) block denotes the provision of fl ush toilets for both boys 
and girls, water taps, and a clean water supply integrated as a physical infrastructure. It was noted 
that at least three-quarters of schools at both primary and secondary levels were equipped with 
WASH blocks. Urban areas and citi es exhibited a higher prevalence of such faciliti es compared to 
rural areas, as shown in Table 9.2. The functi onality of WASH blocks was observed to be high, with 
over 95% of them operati ng eff ecti vely. However, issues were identi fi ed concerning the availability 
of separate toilets for girls, with approximately a quarter of primary schools encountering this 
challenge.

Playground, open space, gardens
Sports and playgrounds as well as gardens and open space are essenti al features of a school 
off ering a child- friendly learning environment. Observers looked into these aspects in schools 
visited (refer to Table 10.3). 

Table 9.3: Availability of playground and open space in school 

School type & Region Yes No
If yes, Is it useable

Yes No

Primary 71.9 28.1 95.7 4.3

Secondary 87.5 12.5 96.4 3.6

Urban 77.5 22.5 96.8 3.2

Rural 89.1 10.9 94.7 5.3

City Corporati on 58.3 41.7 100 0
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Overall, the majority of schools at the primary level (approximately 72%) and secondary level 
(nearly 88%) possess a playground or open space. However, in City Corporati ons, only 58% of 
schools had this facility compared to 89% in rural areas. It is concerning that even in rural areas, 
more than 10% of schools did not have an open space or playground within their premises. In 
some instances, the available open space or ground, when present, was not suitable for children 
to play.

A school garden can off er a means of bringing children out of the classroom into the outdoors 
for hands-on learning experiences. It was observed that about one-third of both primary and 
secondary schools provided this opportunity to students, even in rural areas (not depicted in the 
fi gure).

Even in schools with playgrounds, were there supplies of sports materials for students? It was 
observed that approximately 58% of primary schools and 69% of secondary schools provided 
sports materials for their students. Urban schools are leading in this aspect compared to the 
other two clusters (refer to Figure 9.8).

Figure 9.8:  Availability of sports material for students 
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Science laboratory and library in school
Separate science laboratories are not typically expected to be present in primary schools, but 
they are considered essenti al in secondary schools. In the schools visited, just over two-thirds 
(67.2%) had a laboratory. However, only 28% of rural high schools were equipped with laboratory 
faciliti es, which usually consist of one room furnished with science experiment and study materials 
(refer to Table 9.4).

Only a third of primary schools had a library, typically comprising one or two shelves or cabinets 
where books are stored for student borrowing. At the secondary level, over 80% have a library, 
oft en consisti ng of a few cabinets or shelves rather than a separate room with reading and 
browsing faciliti es. Citi es are ahead in off ering library faciliti es compared to rural and other urban 
areas (refer to Table 9.5).
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Table 9.4: Availability of science laboratory in school  

School type & Region Yes No
If yes, present conditi on

Functi onal Out of order

Primary 0 100 0 0

Secondary 67.2 32.8 95.3 4.7

Urban 32.5 67.5 92.3 7.7

Rural 28.1 71.9 94.4 5.6

City Corporati on 50 50 100 0

Table 9.5: Availability of library in school 

School type & Region Yes No
If yes, do students use it 

Yes No
Primary 32.8 67.2 81 19

Secondary 81.3 18.8 98.1 1.9

Urban 60 40 95.8 4.2

Rural 50 50 93.8 6.3

City Corporati on 70.8 29.2 88.2 11.8

Other observati ons
A few other observati ons of the study team from their school visits may be noted which have a 
bearing on students’ eff ecti ve engagement in learning. 

School uniform: in the schools visited, nearly all primary schools require students to wear a 
school uniform. However, observati ons revealed that in two-thirds of primary schools, all students 
complied with the uniform policy. In 30% of schools, the majority wore uniforms, while in the 
remaining schools, adherence to the rule was not enforced, and most children did not wear the 
uniform. At the secondary level, in almost 60% of schools, all students wore the uniform, while 
the majority did so in a third of the schools. In the remaining schools, the use of uniforms by 
students appeared to be opti onal.

School meal: School meals have been off ered as part of a development project in a small proporti on 
of government primary schools. While the government has agreed in principle to expand the 
provision to all primary schools, implementati on has not yet begun. In the schools visited, it 
was found that nearly 5% of primary schools and 8% of secondary schools have a mid-day meal 
program, initi ated by the schools themselves. The meal program is supported by contributi ons 
from parents through arrangements made by each school.

Sti cks in classroom teachers’ hands:  Although, physical punishment of students by teachers is 
prohibited by law, in 9% of primary schools and 16% of secondary schools, some teachers were 



106

Educati on Watch 2023

observed to be carrying sti cks to the classroom. Actual use of the sti ck for punishing students was 
not observed, but the old atti  tudes and habits about discipline in classroom sti ll persist. 

Assembly to begin the school day: Beginning the school day with students and teachers gathering 
in an assembly where oft en a brief physical training routi ne is carried out, the nati onal anthem is 
sung, a short inspirati onal speech is delivered or an important announcement of common interest 
is made. It was observed that around 97% of primary and secondary schools regularly practi ced 
the assembly. The practi ce was observed across geographical regions

In order to ensure quality educati on for all, rigorous eff orts need to be taken considering the level 
of learning across multi ple students, the quality of teaching-learning methods, the quality of 
educati onal content and resources, the quality of assessments, the quality of teacher professional 
development, use of digital literacy, the quality of inclusive infrastructure, greater access and of 
course, adequate allocati on.

Bangladesh has experienced signifi cant socio-economic achievement over the years, followed by 
various nati onal milestones and development goals. Several key factors have shaped the country’s 
progress, challenges, and vision for the future. In the wake of unprecedented global challenges 
posed by the COVID-19 pandemic, educati on has emerged as a crucial pillar of resilience and 
sustainability in a rapidly changing world. The Educati on Watch Study 2023 delves into the 
transformati ve journey of educati on post-pandemic, spotlighti ng the innovati ve strategies and 
enduring lessons that have shaped the sector. As nati ons worldwide grappled with disrupti ons, 
lockdowns, and uncertainti es, the educati on landscape underwent a profound metamorphosis. 
This study sheds light on how educators, policymakers, and learners have adapted, evolved, and 
reimagined educati on to foster resilience and sustainability in the face of unforeseen crises. In 
this era of fl ux, where digitalizati on, social equity, and environmental awareness converge, the 
2023 Educati on Watch Study explores the ways in which educati on has become a beacon of hope 
and a catalyst for building a more resilient and sustainable future.

The COVID-19 pandemic has also accelerated the adopti on of digital technology in educati on. 
As Bangladesh conti nues its journey towards an educated and skilled workforce, the educati on 
system remains criti cal in shaping its future.
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Conclusions and policy 
recommendati ons

The COVID-19 pandemic presented unprecedented challenges to Bangladesh’s educati on 
system. In response, there was a strong emphasis on resilience, adaptability, and innovati on, 

as the educati on sector swift ly transiti oned to remote learning despite obstacles such as the 
digital divide. Initi ati ves like “Amar Ghore Amar School” (My Home My School) provided televised 
lessons, addressing the lack of online access. To ensure the resilience of the educati on system, 
there is a pressing need for conti nued investment in technology, extending internet access, and 
providing aff ordable devices, parti cularly for marginalized communiti es.

During the recovery phase, it is imperati ve to redefi ne the curriculum, placing emphasis on criti cal 
skills for the 21st century and prioriti zing vocati onal and technical educati on. The mental and 
emoti onal well-being of students and educators must be a focal point, with the incorporati on 
of social and emoti onal learning. Collaborati on among stakeholders – including government, 
NGOs, educators, parents, and the private sector – is essenti al for craft ing a comprehensive and 
sustainable educati on response. As Bangladesh transiti ons from crisis management to recovery, 
there lies an opportunity to transform the educati on system, making it more inclusive, adaptable, 
and forward-looking, ulti mately bett er serving the needs of its citi zens in the post-pandemic era.

Based on the data analysis and fi ndings presented in chapters 3 to 9, the following key conclusions 
emerge. These conclusions are followed by recommendati ons regarding policy and acti on 
prioriti es to address post-pandemic challenges in basic educati on.

Conclusions

Where the students are
The fi ndings at the primary level indicate that, on average, 95.5% of the cohort of students who 
were in school in 2020 were enrolled (as reported by parents) in the 2023 academic year, with 
girls exhibiti ng bett er enrollment rates than boys. The percentage of boys out of school was 
higher (7%) compared to girls (1.9%), resulti ng in a total average of 4.5%. At the secondary level, 
6% of both boys and girls who were in school at the onset of the pandemic in 2020 were no longer 
enrolled in any school by 2023.

Dropout
It’s important to clarify that the dropout esti mates of 4.5% and 6% for primary and secondary levels 
respecti vely pertain to the student cohort of 2020 for grades 2 and 6 who were not enrolled in 
school in 2023, rather than representi ng the total dropout rates for primary and secondary levels. 
Total dropout rates were reported as 14.15% in 2021 at the primary level, 36% for secondary level 
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(grades 6-10), and 22.7% at the higher secondary level (grades 11-12) as documented by BANBEIS 
and the Directorate of Primary Educati on (DPE), according to sources such as the DPE Primary 
Educati on School Census, 2022 and BANBEIS Bangladesh Educati on Stati sti cs 2022.

The cumulati ve dropout for the 2020 cohort of grade 2 and grade 6 over three school years, as 
reported in this study, is likely infl uenced by the eff ects of the pandemic, as indicated by the 
reasons for dropout cited by parents. These reasons include the low income level of families, 
exacerbated by the pandemic, out-of-pocket costs for schooling, the prolonged closure of schools, 
and inadequate instructi on in schools.

Transiti on
Of the students who were in grade 5 of primary educati on (excluding the 4.5% dropout), 70% 
transiti oned to regular government-assisted and government secondary schools. Approximately 
21% were enrolled in private schools, known as kindergartens (some of which off er primary and 
secondary level schooling), and schools run by NGOs. Notably, this percentage of non-government 
and private school enrollment rises signifi cantly to 35% in the city corporati on area, contrasti ng 
with rural and other urban areas. Approximately 3% of parents chose to send their children to 
madrasahs (both Quaumi or non-government religious schools and Aliya or government-assisted 
madrasas). Just over 3% of the students transiti oned to technical and vocati onal schools, with a 
higher proporti on in urban and city slum areas than in rural areas. Additi onally, a litt le over 3% 
of children remained at the same primary school or transferred to another government primary 
school, not certi fi ed to be completi ng grade 5.

A small but noti ceable trend of shift ing to madrasahs was observed from both primary and 
secondary school 2020 cohorts. Notably, the move from the primary level (6.4%) to madrasas was 
signifi cantly higher than that from the secondary level. Typically, students enrolled in mainstream 
secular schools conti nued in these schools. When asked about reasons for choosing madrasas for 
their children, almost two-thirds of parents menti oned religious reasons as a major considerati on, 
while a fi ft h cited proximity to home or because madrasas remained open during the pandemic 
while mainstream schools were closed.

Bringing the dropouts back
Can the dropouts be brought back to school? The majority, 57%, of the respondents at the 
primary level and an overwhelming 79% at the secondary level expressed no interest in returning 
to school. Among the minority who expressed willingness to return, it was conditi onal upon the 
availability of fi nancial support and an increase in their families’ awareness and willingness to 
support their educati on. A smaller proporti on suggested off ering mid-day meals and educati onal 
materials as incenti ves (Figure 3.8).

What did the out-of-school children do? Forty-one percent of primary-age children and 49% at 
the secondary level reported being engaged in work or child labor. Additi onally, over half of the 
out-of-school children at both primary and high school levels were forced into child marriages. 
A small proporti on reported engaging in household acti viti es, while others stated that they were 
mostly idle.
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Key Conclusions: Where the students are
- 4.5% of the grade two cohort in 2020 and 6% of the grade six cohort were no longer 

enrolled in school by 2023. These dropout rates can be att ributed, at least in part, to 
the eff ects of the pandemic on schooling and the socioeconomic circumstances of the 
students’ families.

- Of the primary completers, 70% transiti oned to mainstream government-assisted 
secondary schools, 21% enrolled in private “kindergarten” schools or other private 
insti tuti ons, approximately 3% enrolled in vocati onal-technical schools, another 3% 
transferred to madrasas, and 3% repeated the primary grade. The choice of madrasas 
may refl ect a trend infl uenced by the pandemic’s impact on families.

- Dropout students expressed reluctance to return to school unless they received fi nancial 
support and their families became more aware of their prioriti es and were able to support 
them, thereby addressing the conditi ons that led to their dropout. The fact that a majority 
of dropout students were engaged in child labor and a signifi cant number of girls were 
forced into child marriage lends support to their reasons for leaving school.

How students coped with the learning challenges
The fi ndings revealed that more than half of the students at both the primary and secondary 
levels expressed positi ve senti ments regarding their classroom experiences post-pandemic. 
However, nearly half reported encountering diffi  culti es in understanding lessons, with a smaller 
percentage indicati ng a complete lack of comprehension. It is common for students to be hesitant 
in expressing negati ve views about teaching or their own abiliti es. Nevertheless, the fact that 
about half of the students admitt ed to having diffi  culti es in following lessons is a matt er of concern.

A signifi cant majority of students expressed a desire for more classroom ti me and detailed 
explanati ons of lessons. They also expressed a need for more interacti ve teaching methods, the 
incorporati on of ICT-based learning, and opportuniti es for peer-to-peer learning. Nearly three-
quarters of students at both levels reported engaging private tutors, as reported by both parents 
and students. Additi onally, there was widespread reliance on commercial guidebooks among the 
student populati on.

Key conclusions: How students coped with learning challenges
- Just over half of the students, 56.5% at the primary level and 52.6% at the secondary level, 

expressed positi ve views regarding their new classroom experiences post-pandemic. 
However, close to half reported diffi  culti es in following and keeping up with lessons.

- A signifi cant majority of students, comprising 69% of primary students and 63% of 
secondary students, expressed a desire for more classroom ti me and detailed explanati ons 
of lessons. Additi onally, more than half expressed a need for increased opportuniti es to 
ask teachers questi ons, engage in group work and peer learning, and uti lize ICT-assisted 
learning.

- Almost three-quarters of students at both primary and secondary levels relied on private 
tutors or att ended coaching centers, as reported by both parents and students.
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- Just over half of the students received study assistance from family members, including 
parents, indicati ng that educated families had a parti cular advantage in this aspect.

- There was a notable reliance on guidebooks to compensate for poor classroom instructi on. 
A large majority of students, comprising 92% of primary students and 93% of secondary 
students, depended on commercial guidebooks.

- Just over 41% of primary students and over 58% of secondary students reported having 
internet access, primarily through smartphones. However, the access data does not 
provide insights into the quality of connecti vity or the actual level of usage. Only a small 
proporti on, comprising 8% of primary students and 17% of secondary students, menti oned 
uti lizing this mode of learning.

Technology, ICT, teachers’ skills
A signifi cant majority of schools at both primary and secondary levels reported having internet 
connecti ons and multi media faciliti es, according to teachers’ reports. However, teachers also 
noted inadequate provisions for maintenance and budget, which hindered the actual uti lizati on 
of these faciliti es in teaching and learning. Overall, there was a disparity in the provision of 
multi media faciliti es and internet connecti vity between urban and rural areas and between 
primary and secondary schools, adversely aff ecti ng rural areas and primary schools in parti cular.

Furthermore, a large majority of teachers at both primary and secondary levels, approximately two-
thirds, admitt ed to not having a clear understanding of the “blended approach.” They expressed 
the need for a wide range of support and assistance, especially in the form of in-person training. 
Additi onally, around three-quarters of teachers emphasized the importance of bett er preparati on 
and equipping of classrooms, including provisions for electricity, space, and venti lati on.

Teachers perceived various negati ve impacts of the COVID-19 pandemic on schools, creati ng 
new challenges in the teaching and learning process. They themselves faced a wide range of 
challenges, such as technology issues, resource limitati ons, or personal factors aff ecti ng their 
teaching experience. Although teachers menti oned guidance and instructi ons from the central 
level and initi ati ves at the school level, they were unsure of their eff ecti veness and called for 
various additi onal supports.

It is worth noti ng that the support needs expressed by teachers relate to acti viti es and resources 
that are being provided to some extent by educati on authoriti es or through schools’ own 
initi ati ves. However, the demands for support in these areas suggest that the support and 
assistance provided so far have been insuffi  cient, and the quality and consistency of such support 
may have been inadequate. All of these factors indicate a need for substanti al improvement in 
the existi ng support structures. Additi onally, it is noteworthy that the kinds of support requested 
are within the existi ng patt ern of support from the educati on authoriti es. Innovati ve ideas, such 
as closer partnerships with NGOs, community organizati ons, professional teacher bodies, or the 
private sector, have not been menti oned.

In summary, the COVID-19 pandemic has presented signifi cant challenges to the teaching and 
learning process. The negati ve impacts observed by teachers underscore the need for multi faceted 
strategies to address these challenges and ensure the conti nued success of all students.
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Key conclusions: Teachers, technology, ICT, teachers’ ICT skills
- Approximately 77% of primary schools report having internet access, slightly lower 

than the 79% reported in the APSC 2022. Similarly, 82% of primary schools have access 
to multi media faciliti es, compared to the APSC’s higher fi gure of 91%, which includes 
computer access. (See DPE, Annual Primary Sector Census (APSC) 2022 report).

- Further investi gati on into the availability and uti lizati on of faciliti es revealed that three-
quarters of primary schools and 87% of secondary schools reported having multi media 
classrooms.

- A minority of primary and secondary teachers (33% and 47% respecti vely) expressed 
sati sfacti on with the maintenance and operati on of the multi media faciliti es. Regarding 
connecti vity budget, two-thirds of primary teachers and 43% of secondary teachers 
considered it to be “inadequate” (Figure 6.2).

- Inadequate budget allocati on for the internet may hinder schools’ ability to provide online 
resources, access educati onal content, and support digital learning initi ati ves. The data 
highlights challenges faced by rural schools with internet budget allocati on, suggesti ng a 
lack of allocati on for this purpose.

- A large majority of teachers, both at primary and secondary levels, around two-thirds, 
admitt ed they did not have a clear idea about the “blended approach” (Table 6.2). This 
was despite teachers reporti ng training on basic computer operati on, content creati on, 
use of multi media devices, and conducti ng online lessons.

- Most teachers (over 95% at both primary and secondary levels and across geographical 
regions) desired more in-person training; around 90% emphasized having adequate ICT-
based learning content; approximately three-quarters of teachers stressed the importance 
of properly preparing and equipping the classroom; and more than half (ranging from 41% 
to 62% across levels of educati on and geographical regions) sought regular online updates 
of methods and materials.

Teachers’ percepti on of post-pandemic eff ects on schools and students 
The most frequently cited negati ve impacts of the pandemic disrupti on and its aft ermath are 
noted below. 

Key conclusions: Teachers’ percepti on of post-pandemic eff ects on schools and challenges
- Reduced engagement and moti vati on of students in class room
- Learning defi cits and knowledge gaps. The transiti on to remote learning and the associated 

challenges created dispariti es in learning outcomes, with some students struggling to 
keep up with the curriculum. 

- Other problems noted were Digital distracti ons and mobile phone addicti on of students, 
and problems of behavioral changes and emoti onal well-being noti ced among students. 
Low att endance in school indicated challenges of ensuring consistent student parti cipati on 
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in in-person classes aft er the pandemic. Some teachers expressed concerns about an 
increase in dropouts. 

- Teachers themselves faced a wide range of challenges, such as handling technology issues, 
resource limitati ons, or personal factors, such as centralized and top-down management 
limiti ng teachers’ initi ati ves.

- The uniform class-routi ne of 35 to 40 minutes of lessons for all subjects and classes 
throughout the year as prescribed by the central authoriti es in the school curriculum 
and the detailed syllabus restricts the possibiliti es of group-work, projects and opti mizing 
teachers’ and students’ learning ti me. Roughly half of the teachers at primary and 
secondary levels considered the rigid rules a problem; others, accustomed to the fi xed 
routi ne and centralized management, saw litt le or no problem in it (Table 7.3).  

Family costs for children’s educati on
Overall, out of approximately 44 million students (excluding the Qawmi Madrasah stream) in 
2021, 42% att end insti tuti ons fully supported by the state, 38% go to non-government insti tuti ons 
assisted by the state, and 20% are served by private insti tuti ons without support from the state. 
However, even in state insti tuti ons, there is a high non-government contributi on, mainly in the form 
of household expenditures for children’s educati on (Brac Insti tute of Educati onal Development, 
“Non-State Actors in Educati on: Exploring State/Non-state Collaborati on in Bangladesh,” Paper 
commissioned for the 2022 Global Educati on Monitoring Report, South Asia - Non-state actors in 
educati on, 2022).

The current trend of escalati ng infl ati on has further raised the costs associated with educati on, 
including formal and informal fees, private tutoring, transportati on, educati onal materials, and 
stati onery.

Key conclusions: Family costs for child’s educati on and what families can aff ord
- The average annual family cost of educati on for a primary school student in Bangladesh 

during the period of January-December 2022 was BDT 13,882 with some rural-urban 
variati on. The out-of-pocket family cost for a secondary level child in 2022 was BDT27, 
340. The major cost item at both level is private tutoring and purchase of commercial 
guidebooks and notebooks. 

- Family expenditures for the fi rst six months of 2023 escalated on annual basis by 25% 
from 2022 at primary level and by 51% for secondary level.

- Approximately 41% of parents at primary level and 17% parents at secondary level said 
most they could aff ord per child no more than BDT 2000 per year, much less than the 
average costs incurred in 2022 and 2023.

- Poverty as a dropout cause highlights that children involved in child labor contribute 
to their families through their earnings. Removing the causes of dropout and eff ecti ve 
parti cipati on in schooling would require making schooling of acceptable quality aff ordable 
for parents. (Figure 3.7).  
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Educati on offi  cers’ percepti ons of challenges and acti ons taken
In a highly centralized management structure for the school system, the role of educati on offi  cers 
at the district and upazila levels is important. They are responsible for conveying policies and 
decisions to schools and teachers, as well as assisti ng and supervising the applicati on of policies 
and regulati ons.

Span of responsibility
The number of schools overseen by UEOs varied signifi cantly, ranging from a minimum of 38 to 
a maximum of 285 primary schools (outside city corporati on areas), and from a minimum of 9 to 
a maximum of 104 secondary schools. This wide range of responsibiliti es for UEOs highlights the 
challenges they face in managing tasks related to assisti ng teachers and schools.

District and Upazila primary educati on offi  cers echoed many of the challenges identi fi ed by 
teachers, parti cularly in implementi ng ICT-based blended methods and bridging learning gaps. 
They emphasized the nature of central guidelines in this regard and how these guidelines were 
implemented in schools. Upazila offi  cers, who are closer to schools and teachers, shared similar 
percepti ons to those of teachers. Meanwhile, district-level offi  cers, who have overall supervision 
responsibiliti es and guide the upazila personnel, generally had a more positi ve view of the eff orts 
made and guidelines provided. However, a larger number of district offi  cers than upazila offi  cers 
were either unwilling to respond to study team queries or had no opinion on these matt ers.

Challenges in implementi ng ICT/blended learning 
- Insuffi  cient training: Teachers lack adequate training in uti lizing blended methods 

eff ecti vely.
- Material shortages: There is a lack of necessary materials for implementi ng blended 

learning.
- Classroom space limitati ons: Inadequate classroom space hinders the successful 

implementati on of blended learning initi ati ves.
- Electricity Shortage: 9% of offi  cials reported issues related to electricity shortages.
- Understanding challenges: More than a quarter of offi  cials admitt ed to lacking a proper 

understanding of the challenges associated with using ICT-based blended educati on.

Offi  cial’s views about acti ons to bridge learning gaps
- The most commonly suggested remedial acti on considered crucial was involving parents 

by organizing parent meeti ngs at schools. Approximately one-third (31.3%) of offi  cials 
highlighted the importance of providing additi onal classes to help students catch up on 
missed content and receive extra support. However, 12% of primary-level offi  cials and 
nearly double that proporti on at the secondary level couldn’t recall the major guideline 
points and acti on prioriti es (See Table 8.3).

- Offi  cials, parti cularly at the upazila level, noti ced various negati ve changes among 
students, such as decreased concentrati on in class, diminished att enti on to studies, and 
unfriendly interacti ons with peers. They att ributed these changes to the mental health 
eff ects of COVID-19 isolati on and disrupti ons to social life.
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- Analyzing the percepti ons of Upazila Educati on Offi  cers (UEOs) at both primary and 
secondary levels regarding the implementati on of key guideline points to bridge learning 
gaps, about half of the offi  cers believed the implementati on was carried out properly. This 
situati on refl ects a scenario of judging whether the glass is half-full or half-empty.

- When asked about general instructi ons from the central level regarding bridging learning 
gaps and implementi ng recovery measures, acti ons menti oned earlier were reiterated. 
Interesti ngly, 25% of district primary educati on offi  cers couldn’t specifi cally recall the 
points considered as general central guidelines. At the secondary level, 40% of district 
secondary educati on offi  cers either declined to comment or couldn’t recall specifi c points 
(See Table 8.8).

Empirical evidence from school and classroom visits
Classroom physical conditi on

- Classroom conditi ons were deemed ‘good’ in approximately half of the primary school 
classrooms observed, while the fi gure rose to 57% in secondary schools based on basic 
criteria. The assessment of classroom conditi ons relied on minimal or basic criteria for 
adequacy and safety, including venti lati on, natural light, general cleanliness, seati ng 
capacity for enrolled students, and safety considerati ons.

- The adequacy of classroom furniture, primarily seati ng capacity to accommodate enrolled 
students, was examined. Observers noted that around 90% of primary and secondary 
schools provided long benches and desks seati ng four or fi ve students in a row, all facing 
in one directi on. Less than 10% of schools allowed for a face-to-face sitti  ng arrangement, 
which permits fl exibility for group work. Some att enti on was given to classroom décor, such 
as educati onal charts and pictures on the wall, at the primary level, whereas secondary 
schools paid litt le att enti on to such ‘niceti es’.

Classroom learning management
- The majority of primary schools (69%) demonstrated a good level of communicati on 

between teachers and students, while 26% fell into the fairly good category. Similarly, 
more than two-thirds (67%) of secondary schools exhibited good communicati on 
between teachers and students, with one-fi ft h (21%) categorized as fairly good. The study 
also noted that around half of the primary and secondary school classes observed (46% 
and 51% respecti vely) displayed what may be described as ‘good lesson management’ by 
teachers.

- Approximately 28% of primary and 33% of secondary school classes were observed to 
uti lize various supplementary learning materials. However, a quarter of primary and 30% 
of secondary schools did not use any supplementary learning aids in the classroom.

- The presence of an ICT system (including multi media projector, internet, and projecti on 
screen) was noted in only 11% of the primary schools visited, while one-fourth (25.4%) 
of secondary schools had ICT and related materials available. These resources were more 
prevalent in urban (22.2%) and City Corporati on areas (20.8%), while rural schools (13.6%) 
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were lagging behind. However, out of the primary schools with equipped classrooms, a 
very negligible proporti on (1.5%) was observed uti lizing ICT in the classroom. Similarly, 
only 11% of secondary schools were observed using ICT equipment to some extent in 
the classroom. These fi ndings indicate a signifi cant gap between reported availability of 
faciliti es and their actual uti lizati on on the ground, as reported by teachers earlier.

School infrastructure
- Just under three quarters (73%) of primary schools have a building – of the remainder 

some have a building and a ti n-roofed shed to accommodate all students or only sheds for 
all classrooms. 

- Around 58% of secondary schools have a building; the remainder generally have a 
combinati on of buildings and sheds. 

- Boundary walls existed in 58% primary and 73.% of secondary schools. Urban areas and 
citi es were ahead in this respect (Figure 9.7).

- Less than half of primary schools (45%) and two-thirds (67%) of secondary schools 
provided accessible faciliti es for people with physical disabiliti es. Where such faciliti es 
existed, a minority of schools (28% primary and 45% secondary) made arrangements to 
assist people with disabiliti es to parti cipate in school acti viti es (Table 9.1)

Water, sanitati on and hygiene in schools 
- At least three quarters of schools at both levels were observed to have wash blocks. 

Urban areas and citi es had an advantage over rural areas in this respect (Table 9.2). 
The functi onality of WASH blocks was observed to be high with over 95% functi oning.  
Problems were observed regarding separate toilets for girls in about a quarter of primary 
schools.

Playgrounds and open space
- Overall, majority of the schools at primary (nearly 72%) and secondary level (nearly 88%) 

have play ground or open space. However, in City Corporati on only 58% had this facility 
compared to 89% in rural areas, though even in rural areas more than 10% of schools did 
not have an open space or playground within the premises. In some cases, such open 
space or ground, when it existed, were not suitable for children to play. 

- Even if there was a playground, were there supplies of sports material for students? It 
was observed that approximately 58% of primary schools and 69% of secondary schools 
provided sports materials for their students. Urban schools are ahead in this respect of 
the other two clusters (Figure 10.4).

Laboratory and library
- Separate science laboratories are not expected to exist in primary schools, but these are 

considered essenti al in secondary schools. In the schools visited, just over two-thirds 
(67.2%) of secondary schools have a laboratory. However, only 28% of rural high schools 
have a laboratory facility – which is usually one room equipped with science experiment 
and study materials (Table 9.4).
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- Only a third of the primary schools had a library which consists of one or two shelves or 
cabinets where books are stored which can be borrowed by students. At the secondary 
level, over 80% have a library – mostly a few cabinets or shelves rather than a separate 
room with reading and browsing faciliti es. Citi es are ahead in off ering library faciliti es than 
rural and other urban areas (Table 9.5). 

Other observati ons
School uniform. Primary schools require students to put on school uniform. However, it was 
observed that in two thirds of primary schools visited, all students put on the uniform. In 30% of 
schools, the majority wore uniforms, and in the remainder, the rule was not enforced and most 
children did not have the uniform.  At the secondary level, in almost 60% schools, all students put 
on the uniform, the majority had it in a third of the school, and in the remaining schools use of 
uniform by students seemed to be opti onal. 

School meal. School meals have been off ered as part of a development project in a small proporti on 
of the government primary schools. The plan for expanding the provision to all primary schools 
has been agreed in principle by the government, but the implementati on has not begun. In the 
schools visited, it was found that nearly 5% primary school and 8% secondary schools have a mid-
day meal program, undertaken by the schools at their own initi ati ve. 

Sti cks in classroom teachers’ hands.  Although, physical punishment of students by teachers is 
prohibited by law, in 9% of primary schools and 16% of secondary schools, some teachers were 
observed to be carrying sti cks to the classroom. Actual use of the sti ck for punishing students was 
not observed, but the old atti  tudes and habits about discipline in classroom sti ll persist. 

Assembly to begin the school day. Beginning the school day with students and teachers gathering 
in an assembly where oft en a brief physical training routi ne is carried out, the nati onal anthem is 
sung, a short inspirati onal speech is delivered or an important announcement of common interest 
is made. It was observed that around 97% of primary and secondary schools regularly practi ced 
the assembly. The practi ce was observed across geographical regions

It is evident that a geographical disparity prevails in respect of school faciliti es. Both primary and 
secondary schools in urban and city corporati on areas fare bett er, though there are excepti ons. 
About 95% of both primary and secondary schools in urban areas fall into the good and fair 
category by the minimal criteria applied for rati ng. In rural areas, one in eight schools is considered 
to be in need of major improvement to make them safe and friendly space for learning.  There is 
a long a way to go to make faciliti es accessible to children with physical disabiliti es. 

Recommendati ons
Recommendati ons regarding policies and strategies to overcome the post-pandemic consequences 
on children’s learning and to move forward with recovery and renewal are provided below. These 
are based on the fi ndings and conclusions from the analysis of the multi ple learning challenges 
presented above.  These relate to seven major themes discussed in the fi ndings and the conclusions 
presented above. 
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- Not letti  ng children giving up on their educati on – bringing back the dropouts and the 
excluded;

- Helping students coeg with post-pandemic learning challenges; 
- Supporti ng and off ering incenti ves for teachers; 
- Lesson and ti me management in class and teachers’ autonomy;
- Miti gati ng the educati on cost burden of families; 
- Initi ati ng ICT-based learning and the blended approach; and fi nally, 
- Nati onal level enabling measures to create conditi ons for implementi ng other measures. 

Recommendati on 1: Addressing dropout and exclusion
The global pandemic and its aft ermath have starkly highlighted existi ng educati onal dispariti es, 
leading to the exclusion of a signifi cant number of underprivileged children from accessing 
schooling. To confront this challenge and foster inclusivity in basic educati on, it is imperati ve 
to implement comprehensive policy and strategic interventi ons. The primary objecti ve should 
be to identi fy and miti gate the specifi c circumstances and root causes of dropout among these 
vulnerable populati ons. This endeavor should encompass the following key elements:

- Financial support: Extend sti pends and targeted fi nancial assistance to miti gate the 
economic barriers preventi ng children from re-engaging with educati on.

- Eliminate discriminati on: Eradicate provisions that discriminate against married girls from 
accessing sti pends, thereby ensuring equitable access to educati onal support for all.

- Academic assistance: Off er additi onal academic support to returning students, leveraging 
the assistance of local volunteer teachers to complement regular teaching staff  and 
address learning gaps.

- Parental engagement: Establish eff ecti ve communicati on channels with parents to 
culti vate their involvement and support in their children’s educati onal journey, fostering a 
conducive home-learning environment.

- NGO partnerships: Forge strategic partnerships with local educati on-focused non-
governmental organizati ons (NGOs) to mobilize resources and support for diverse 
educati onal initi ati ves aimed at addressing dropout rates.

- Local planning: Develop comprehensive plans at the upazila and school levels, fostering 
collaborati on with educati on NGOs, local government enti ti es, school committ ees, and 
teachers’ organizati ons. This collaborati ve approach will enable the assessment of the 
situati on and the designdesigninterventi on strategies aligned with local needs and contexts.

- Resource allocati on: Ensure the allocati on of adequate budgets and resources to schools 
and upazila levels, including provisions for partnering with educati on NGOs. This will 
facilitate the eff ecti ve implementati on of interventi on programs aimed at addressing 
dropout and exclusion, ensuring equitable access to quality educati on for all children.
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Recommendati on 2. Meeti ng post-pandemic learning challenges
The persistent repercussions of the pandemic and subsequent disrupti ons to life, the economy, and 
educati on conti nue to loom large and must not be underesti mated. It is crucial that policies and 
acti ons are devised and executed at the central, local, and school levels to address learning gaps 
and implement recovery measures eff ecti vely. Key elements of this strategy should encompass:

- Assessment of learning gaps: A thorough evaluati on of students’ learning lags should be 
conducted, comparing their current profi ciency levels against established benchmarks for 
grade-level competence in core subjects such as Bangla and Math at the primary level, 
and including Science and English at the secondary level.

- Tailored support for students: Students should be provided with appropriate support 
based on the severity of their learning gaps, with interventi ons including additi onal classes 
and targeted assistance.

- Development of assessment tools: A user-friendly tool for assessing grade-level learning 
gaps in core competencies should be developed. Selected teachers from schools should 
receive training on uti lizing this tool eff ecti vely and organizing remedial learning sessions.

- Engagement of volunteer teachers: To bolster the teaching-learning capacity of schools, 
local volunteer teachers should be enlisted in collaborati on with educati on-focused NGOs.

- Allocati on of budgets and resources: Adequate budgets and resources must be allocated 
to schools, with additi onal provisions to support initi ati ves aimed at reintegrati ng dropout 
students into the educati onal system.

- Integrati on of ICT-based learning: ICT-based learning methodologies should be leveraged 
to enhance teachers’ skills and facilitate the learning process for students as part of the 
broader learning recovery and renewal eff orts.

Recommendati on 3. Providing support and incenti ves for teachers
Workload and adequacy of the number of teachers should be assessed and the policy adopted for 
compensati ng teacher shortages, providing  inceti ves for extra work and assisti ng teachers with 
the employment of volunteer teachers as required. The specifi c steps may include:

- Evaluati on of teacher roles and workload: Teachers’ responsibiliti es and workloads should 
be evaluated in light of various recovery and remedial acti viti es, such as reintegrati on of 
dropouts, addressing learning gaps, and engaging with parents.

- Financial incenti ves: Teachers should be off ered fi nancial incenti ves for undertaking 
additi onal tasks such as conducti ng extra classes, maintaining communicati on with parents, 
making home visits, and parti cipati ng in additi onal training and orientati on programs.

- Engagement of local volunteers: Local volunteers can be enlisted to support teachers 
in their supplementary acti viti es. This could involve selecti ng, orienti ng, and supervising 
volunteers in collaborati on with local NGOs, thereby enhancing teachers’ capacity to fulfi ll 
their roles eff ecti vely.
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Recommendati on 4: Enhancing classroom learning management and teacher autonomy
Eff ecti ve classroom learning management and empowering teachers with autonomy are crucial 
factors in addressing dropout rates and overcoming ongoing learning challenges. Att enti on must be 
directed towards addressing longstanding pedagogical issues within the school system, including 
teacher skills, moti vati on, professional development, and classroom conditi ons conducive to 
eff ecti ve teaching. An example of the top-down, highly centralized school management approach 
is the infl exible class routi ne of 35-40 minute lessons, which restricts variati on and hampers 
eff ecti ve teaching and learning, parti cularly in acti viti es such as group learning and project work, 
essenti al components of experienti al learning emphasized in the new curriculum.

- Flexible ti me and lesson management: A shift  towards fl exible ti me management and 
lesson planning in classrooms is necessary to promote eff ecti ve teaching and acti ve 
student engagement. Departi ng from rigid, centrally prescribed ti me slots will allow for 
more dynamic and interacti ve teaching-learning experiences.

- Teacher autonomy: Teachers must be provided with orientati on and support to exercise 
autonomy in the classroom, facilitati ng eff ecti ve learning and student engagement. 
Empowering teachers to make instructi onal decisions tailored to their students’ needs 
will enhance the overall quality of educati on delivery.

Recommendati on 5: Supporti ng families and alleviati ng economic burdens
The escalati ng costs associated with private tutoring, coaching services, commercial guidebooks, 
and various school fees havesignifi cantly strainedn families, exacerbati ng dispariti es and exclusion 
in educati onal opportuniti es. To address these challenges and alleviate the economic burden on 
families, while ptargeted measures must be implemented while promoti ng equitable access to 
educati on steps include:

- Monitoring and guidance: Implementi ng monitoring mechanisms to ensure classroom 
acti viti es eff ecti vely reduce the need for private tutoring and guidebook reliance. 
Collaborati ng with parents and teachers to steer students away from memorizati on-based 
learning towards more comprehensive understanding.

- Additi onal support for lagging students: Providing extra lessons and personalized 
assistance for students who are falling behind in their studies, ensuring they receive the 
necessary support to succeed.

- Fee regulati on: Enforcing regulati ons to control and eliminate both formal and informal 
fees charged by schools, thereby easing the fi nancial burden on families and fostering 
greater accessibility to educati on.

- Expansion of school meal programs: Introducing and expanding school meal programs 
in primary schools, and ofering subsidized, nutriti ous meals at the secondary level with 
support from public budgets. This initi ati ve aims to address food insecurity among 
students and promote their physical and cogniti ve well-being.
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Recommendati on 6: Advancing ICT-based learning and implementi ng the blended approach
Signifi cant investments have been made in ICT-based learning and multi media devices, with 
distance learning emerging as a vital tool for maintaining student engagement during the 
pandemic-induced school closures. Experience has shown that the blended approach, which 
seamlessly integrates both distance and in-person modes of learning with teachers serving as 
mediators between learners and technology, yields superior outcomes and helps bridge the 
digital divide. However, the anti cipated results from these investments in technology and training 
have yet to materialize fully. To eff ecti vely expand the blended approach, the following measures 
are imperati ve:

- Increased investment: There is a need for larger investments in expanding the blended 
learning approach, encompassing connecti vity, hardware, digital learning content, 
maintenance, technical support, and comprehensive teacher preparati on and support as 
facilitators between technology and learners.

- Coordinated planning and implementati on: Rather than the current disjointed and 
fragmented approach to integrati ng digital technology in educati on, there is a necessity 
for cohesive planning and implementati on strategies. This involves integrati ng hands-on 
teacher preparati on with digital content aligned with the curriculum, alongside provisions 
for connecti vity, appropriate hardware, and technical support for system maintenance. 
This coordinated approach is crucial for achieving improved learning outcomes.

Recommendati on 7: Facilitati ng nati onal-level policies and acti ons
The recommendati ons outlined above for acti ons at the school, community, and local levels, 
involving various stakeholders, can be eff ecti vely implemented within a supporti ve framework 
of nati onal-level policies and conducive conditi ons set by decisions at the highest level of 
governance. These policies and acti ons must receive politi cal endorsement at the highest echelons 
of leadership. Key measures include:

- Increased public budgetary support: It is imperati ve to allocate larger public budgetary 
support to enable schools to cover the costs of additi onal acti viti es and alleviate the 
economic burden on disadvantaged families. Reversing the declining trend in real terms of 
available public educati on resources is essenti al, ensuring that resources are distributed 
to schools based on their enrollment size.

- Promoti ng teacher autonomy: Nati onal-level policy decisions should promote greater 
teacher autonomy and fl exibility within the classroom, allowing educators to manage 
lessons and learning ti me eff ecti vely while adhering to the curriculum framework. Schools 
and teachers demonstrati ng superior outcomes should be empowered with increased 
authority and responsibility.

- Fostering partnerships: Nati onal policies and the mindset of policymakers and decision-
makers must evolve to facilitate and encourage partnerships between the government 
and non-state actors, parti cularly educati on-focused NGOs. Collaborati on between 
these enti ti es can drive the implementati on of collaborati ve acti viti es outlined in these 
recommendati ons.
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- Prioriti zing digital initi ati ves: Within the overarching policy framework of “Digital 
Bangladesh” and “Smart Bangladesh,” priority should be given to expanding connecti vity, 
hardware accessibility, digital content, ICT-based learning, and the blended approach, with 
a focus on effi  cacy and outcomes. Measures may include establishing free Wi-Fi hotspots 
in educati onal insti tuti ons, providing subsidized devices and Internet connecti ons for 
students, and fostering collaborati on with private sector technology and digital service 
providers to promote widespread adopti on of ICT-based learning.

In conclusion, enabling nati onal-level policies and acti ons is essenti al for the successful 
implementati on of the recommended strategies at various levels of the educati on system. 
By allocati ng adequate resources, promoti ng teacher autonomy, fostering partnerships, and 
prioriti zing digital initi ati ves, we can create an enabling environment conducive to achieving 
educati onal equity, excellence, and innovati on.
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Annex – 1: Additi onal tables and fi gures

Annex- 1.1 Time or year educati on stopped 
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Annex-1.2 Educati on related expenditure for the period of January-December 2022

Division
Average cost (January-December 2022)

1 2 3 4 5 6 Overall

Barishal 3,126 15,545 5,088 2,818 4,663 94 27,516
Chatt ogram 3,543 15,973 4,481 3,170 5,374 44 28,519

Dhaka 5,685 14,223 4,621 2,090 2,393 95 23,846
Khulna 2,193 7,583 4,091 2,480 2,872 68 17,312

Mymensingh 3,128 5,568 3,007 1,843 1,624 62 12,953
Rajshahi 1,569 7,032 4,258 1,951 2,988 - 16,432
Rangpur 1,387 6,822 3,996 1,784 2,533 - 14,947

Sylhet 3,204 9,492 6,261 3,212 3,754 49 23,076

1. School related cost
2. Private/coaching center cost
3. Educati on support cost

4. Educati on materials cost
5. School commute and meal cost
6. Extracurricular acti viti es cost



136

Educati on Watch 2023

Annex-1.3 Educati on related expenditure for the period of January-December 2023 

Division
Average cost (January-June 2023)

1 2 3 4 5 6 Overall
Barishal 2,777 10,375 4,356 2,093 2,689 135 19,147

Chatt ogram 2,868 10,388 4,507 3,284 3,227 45 21,640

Dhaka 4,107 9,872 4,264 2,441 1,280 95 18,795

Khulna 1,639 5,687 3,034 1,837 1,689 62 12,099

Mymensingh 2,599 3,184 2,717 1,538 918 44 8,753

Rajshahi 1,195 3,967 3,811 1,199 1,658 400 10,305

Rangpur 1,184 4,106 3,312 1,395 1,314 - 9,714

Sylhet 2,414 5,756 5,213 2,839 2,575 46 16,730

1. School related cost
2. Private/coaching center cost
3. Educati on support cost

4. Educati on materials cost
5. School commute and meal cost
6. Extracurricular acti viti es cost

Annex- 1.4 Expenditure on guidebook purpose for grade – 5 & Grade – 9 
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Annex-1.5 Expenditure on private tuiti on/coaching centre for grade - 5 for the period of Jan-June 2023
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Annex-1.6 Expenditure on private tuiti on/coaching centre for grade - 9 for the period of Jan-June 2023

Annex-1.7 Number of multi media classes taken per week

School type & 
Region

Number of classes per week

0-1 2-10 11-20 21+

Pri. Sec. Pri. Sec. Pri. Sec. Pri. Sec.

Urban 20.6 13.6 70.6 72.7 8.8 10.6 0 3

Rural 29 1.7 70 69.2 1.4 25.8 - 3.3

City Corporati on 11.5 0 85.6 26.7 3.8 25.0 0 48

Annex-1.8 Other initi ati ves to address learning loss

School type & Region
Teachers’ opinion

1 2 3 4 5 6 7 8 9 10 11

Primary 24.0 18.9 11.7 10.7 8.2 2.6 9.2 2 3.6 13.8 10.2

Secondary 20.9 20.3 11.3 11.9 7.8 1.6 4.1 4.1 4.7 4.4 11.9

Urban 20.9 20.3 9.5 9.5 7 2.5 3.2 0 7 5.7 10.1

Rural 22.7 18.8 13.8 13.1 5.4 1.5 7.3 3.1 3.1 8.5 12.7

City Cor. 21.6 21.6 7.2 10.3 16.5 2.1 7.2 9.3 3.1 10.3 9.3

1. Raising awareness among parents
2. Arranging extra classes
3. Introducing multi media-based classrooms
4. Arrange for teacher recruitment and training
5. Provide supplementary educati onal materials
6. Improving school infrastructure
7. Taking special care in identi fying weak students

8. Providing fi nancial assistance to economically 
insolvent students

9. Ensuring adequate number of digital classrooms
10. Arrange mid-day meal
11. No comments
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Annex- 1.9 Opinion on internet, multi media and technology based teaching and learning and 
budget allocati on for this purpose
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 Annex-1.10 Initi ati ves taken to miti gate the learning loss 

Respondent
Educati on offi  cials opinion

1 2 3 4 5 6 7 8 9

Primary Educati on  Offi  cer 21.2 6.1 30.3 66.7 42.4 15.2 9.1 30.3 6.1

Secondary Educati on  Offi  cer 12.9 16.1 16.1 51.6 25.8 22.6 6.5 48.4 6.5

1. Syllabus has been shortened
2. Training provided to teachers
3. Special att enti on is given to weaker students
4. Additi onal classes are arranged
5. Conduct parent assembly and mother gathering

6. Arrange blended classes
7. Home visits have been extended
8. Monitoring has been increased in schools
9. Proper att endance at school and classes is 

ensured

Annex-1.11 Recovery of learning gap  
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Annex- 1.12 Government guidelines provided to fi ll learning gap and Teachers’ 
ability to follow them in the classroom 

Respondent
Educati on offi  cials opinion

1 2 3 4 5 6 7
Primary Educati on  Offi  cer 63.6 78.8 30.3 6.1 9.1 0 12.1

Secondary Educati on  Offi  cer 48.4 83.9 32.3 6.5 3.2 3.2 22.6

1. Teach accordingly by identi fying weak students 
and weak subjects

2. Parent meeti ng has been organized
3. Instructi on was provided for additi onal classes

4. Instructi ons for creati ng the worksheet
5. Classes are arranged online
6. Group work
7. Can’t remember

Annex- 1.13 Government guidelines followed by teacher on learning gap 
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Annex-1.14 Type of offi  cials who received training on using blended methods in classroom 

Respondent

District educati on offi  cials opinions 

Upazila 
Educati on 

Offi  cer

Head 
Teacher

Other 
Teacher 

Other 
Offi  cers No one 

got it

District Primary Educati on Offi  cer 68.8 62.5 62.5 31.3 31.3

District Secondary Educati on  Offi  cer 37.5 56.3 56.3 25.43.8 0
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Annex- 1.15 Initi ati ves to bring the drop out students back to school? 

Respondent
Types of initi ati ves

1 2 3 4 5
District Primary Educati on Offi  cer 50 56.3 31.3 18.8 0

District Secondary Educati on  Offi  cer 50 37 31.3 18.8 31.3

1. Communicati on with parents/guardians for 
their awareness

2. Home visit

3. Mother/guardian’s gathering
4. Commitment of providing sti pend/additi onal class
5. Others

Annex- 1.16 Diffi  culti es faced by teachers due to long breaks

Respondent
Educati on offi  cials opinion

1 2 3 4
District Primary Educati on Offi  cer 50 37.5 25 25

District Secondary Educati on  Offi  cer 62.5 6.3 25 37.5

1. Less att enti on of students
2. Absenteeism

3. Others
4. No problem

Annex-1.17 Instructi on for using blended methods in the classroom

Respondent Yes  (%) No  (%)
If yes, types of instructi on

1 2 3 4 5
District Primary Educati on Offi  cer 81.25 18.75 23.1 23.1 7.7 30.8 23.1

District Secondary Educati on  Offi  cer 81.25 18.75 38.5 7.7 7.7 30.8 30.8

1. Normal assessment
2. Conti nuous assessment
3. Assignment

4. Short test
5. Others

Annex-1.18 Recovery of learning gap at present 
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Annex- 1.19 Negati ve impact on teaching/learning process aft er long break

Educati onal level
Types of instructi ons

1 2 3 4 5

District Primary Educati on Offi  cer 37.5 43.8 37.5 31.3 6.3

District Secondary Educati on Offi  cer 37.5 31.3 37.5 43.8 12.5

1. Inatt enti veness of students
2. Absenteeism
3. Learning loss

4. Mobile phone addicti on
5. No such issue

Annex- 1.20 Initi ati ves taken by the school to address the learning loss during Covid

Educati onal level
Types of instructi ons

1 2 3 4

District Primary Educati on Offi  cer 50 25 50 18.8

District Secondary Educati on  Offi  cer 62.5 18.8 25 15.5

1. Communicati on with parents
2. Identi fi cati on of weak subjects

3. Additi onal class
4. Review of previous lesson

Annex-1.21 Venti lati on system and classroom capacity 
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Annex-1.22 Student sitti  ng arrangement in the classroom 
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Annex-1.23 Student parti cipati on in lessons and checking of lesson

School type & 
Region

Student parti cipati on in lessons Checking of lesson

Good Fairly good Not 
sati sfactory Yes No

Primary 58.5 40 1.5 90.8 9.2

Secondary 46 36.5 17.5 81 19

Urban 48.9 33.3 17.8 82.2 17.8

Rural 41.1 49.2 6.8 84.7 15.3

City Corporati on 79.2 20.8 0 95.8 4.2

Annex-1.24 Questi on delivery in classroom and lesson enjoyable to the students 

School type & 
Region

Questi on delivery in classroom Lesson enjoyable to the 
students

Selected Overall Both Yes No

Primary 36.9 12.3 50.8 93.8 6.2

Secondary 41.3 27.0 3.7 79.4 20.6

Urban 35.6 15.6 48.9 75.6 24.4

Rural 37.3 23.7 39.0 91.5 8.5

City Corporati on 50.0 16.7 33.3 95.8 4.2

Annex-1.25 Student acti veness in the classroom and student abiliti es 
to respond to the teacher’s instructi on 
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Annex- 1.26 Overall cleanliness of school 
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Annex- 1.27 Availability of digital devices (laptops/computers) in school

School type & Region Yes No
If yes, present conditi on

Functi onal Out of order
Primary 96.9 3.1 90.3 9.7

Secondary 93.8 6.3 90 10

Urban 92.5 7.5 94.6 5.4

Rural 95.3 4.7 83.6 16.4

City Corporati on 100 0 100 0

Annex- 1.28 Availability of projectors, screens in school 

School type & Region Yes No
If yes, present conditi on

Functi onal Out of order

Primary 89.1 10.9 73.7 26.3

Secondary 84.4 15.6 87 13

Urban 85 15 76.5 23.5

Rural 82.8 17.2 79.2 20.8

City Corporati on 100 0 100 0
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Annex- 1.29 Availability of digital screen in school 

School type & Region Yes No
If yes, present conditi on

Functi onal Out of order
Primary 37.5 62.5 75 25

Secondary 29.7 70.3 89.5 10.5

Urban 32.5 67.5 76.9 23.1

Rural 26.6 73.4 82.4 17.6

City Corporati on 54.2 45.8 84.6 15.4

Annex- 1.30 Availability of garden in school
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Annex- 1.31 Availability of toilet faciliti es for student 

School type & Region Yes No
If yes, present conditi on

Functi onal Out of order

Primary 100 0 96.9 3.1

Secondary 100 0 95.3 4.7

Urban 100 0 95 5

Rural 100 0 95.3 4.7

City Corporati on 100 0 100 0



145

Annexures

Annex-1.32 Availability of separate toilet facility for girl student

School type & Region Yes No
If yes, present conditi on

Usable Unusable

Primary 78.1 21.9 92 8

Secondary 96.9 3.1 88.7 11.3

Urban 92.5 7.5 86.5 13.5

Rural 85.9 14.1 89.1 10.9

City Corporati on 83.3 16.7 100 0

Annex-1.33 Availability of sports material for student 
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Annex- 1.34 Status of school uniform use 
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Annex- 1.35 Mid-day meal/ti ffi  n provided by the school 
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Annex- 1.36 Sti ck carried by teacher in classroom 
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Annex- 1.37 Regular practi ce of assembly in school 
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  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

cÖkœcÎ †mU 1: wkÿv_©x Uª¨vwKs (2020 mv‡j 3q I 6ô †kÖwY‡Z fwZ©K…Z wkÿv_©xi AwffveK) 

AwffveK‡`i Rb¨
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Awffve‡Ki bvg: …………………………………………….…………………………………………..   wj½:  cyiæl          bvix           
wkÿv_©xi bvg: …………………………………………………………….…………………………………  wj½:  cyiæl          bvix                         
wVKvbv: ……………………………………….……………………………………………………………………………………………………………

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

wkÿv_©x eZ©gv‡b †h †kÖwY‡Z c‡o :                                               

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1kni GjvKv

MÖvgxY GjvKv

kn‡ii ew¯Í GjvKv

2

3

1 2 3

4

6

5

7
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1. wkÿv_©x‡`i †jLvcov welqK

1. Avcbvi †cvl¨ wK eZ©gv‡b ¯‹z‡j/ K‡j‡R hvq?          nu¨v          bv 

cÖkœ 1 Gi DËi ÔbvÕ n‡j cÖkœ 2 G P‡j hvb|

1.1 DËi nu¨v n‡j,          wbqwgZ              AwbqwgZ    

1.2 DËi nu¨v n‡j, †Kvb wkÿvcÖwZôv‡b hvq?     

     2020 mv‡j †h ¯‹z‡j co‡Zv †mLv‡b          Ab¨ †Kv‡bv miKvwi cÖv_wgK we`¨vj‡q        miKvwi/

 GgwcIfz³ gva¨wgK we`¨vj‡q          K‡j‡R          KIwg gv`ªvmvq        Avwjqv gv`ªvmvq  

        Ab¨‡Kv‡bv cÖv_wgK/†emiKvwi gva¨wgK we`¨vj‡q            Ab¨vb¨ (mywbw`©ó K‡i wjLyb)

1.3 gv`ªvmvq ¯’vbvšÍwiZ nIqvi KviY Kx?

K‡ivbvKv‡j †Lvjv wQj         LiP Kg A_ev webv †eZ‡b cov‡jLv nq            evmvi Kv‡Q

cwiev‡ii B”Qvq (ag©xq Kvi‡Y)         Ab¨vb¨ (mywbw`©ó K‡i wjLyb) 

cÖkœ 1 Gi DËi ÔbvÕ n‡j, 

2.  wkÿv_©x eZ©gv‡b Kx K‡i? 

A‡_©i wewbg‡q wkïkÖ‡g hy³          we‡q n‡q †M‡Q          N‡ii Kv‡R mvnvh¨ K‡i         

 wKQzB K‡i bv              Ab¨vb¨ (mywbw`©ó K‡i wjLyb)

3.  Avcbvi Lvbvi Avi †Kv‡bv wkï 2020 mv‡j ¯‹z‡j cov‡jLv KiZ Ges Zviv eZ©gv‡b cov‡jLv Pvwj‡q hv‡”Q? 

nu¨v bv   

4. Lvbvi m`m¨ msL¨v: 

5. Lvbvi gvwmK Avq (mKj m`‡m¨i †gvU Avq):                                     UvKv

Awffve‡Ki †dvb b¤^i: ..........................................................................................................

Z_¨ msMÖnKvixi bvg:  Awffve‡Ki bvg:   mycvifvBRv‡ii bvg:

ZvwiL: ZvwiL: ZvwiL:

1

1

1

1

1

4

4

5

5

4 5

7

6

7

2

2

2

2

2

3

3

3

1 2
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  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

GWz‡Kkb IqvP 2023GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

   

  

cÖkœcÎ †mU 2: we`¨vj‡q Aa¨qbiZ wkÿv_©xi Z_¨ (eZ©gv‡b 5g I 9g †kÖwY‡Z Aa¨qbiZ wkÿv_©x)

wkÿv_©x‡`i Rb¨

Awffve‡Ki bvg: …………………………………………….…………………………………………..   wj½:  cyiæl          bvix           
wkÿv_©xi bvg: …………………………………………………………….…………………………………  wj½:  cyiæl          bvix                         
wVKvbv: ……………………………………….……………………………………………………………………………………………………………

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

wkÿv_©x eZ©gv‡b †h †kÖwY‡Z c‡o :

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1kni GjvKv

MÖvgxY GjvKv

kn‡ii ew¯Í GjvKv

2

3

1 2 3

4

6

5

7

1 2

1 2

1 2 3 4 5

6 7 8

1 2 3 4

6 7 8 9

11 12 13 14

5

10

15 16

1 2

1 2 3 4

65 7 8 9

1110

1615

2120

26

31

25

30

12

17

22

27

13

18

23

28

14
19
24

29
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2. wkÿv_©x‡`i cov‡jLv welqK

1.  MZ GK gv‡m Zzwg KZw`b ¯‹z‡j hvIwb?               w`b      
2. K‡ivbv-i Kvi‡Y `xN©w`b ¯‹zj eÜ wQj| GLb bZzb K¬v‡mi cvV`vb †Zvgvi †Kgb jv‡M?    

fv‡jvfv‡e eyS‡Z cvwi         wKQz eyS‡Z cvwi, wKQz eyS‡Z cvwi bv          †ewkifvM †ÿ‡Î eyS‡Z cvwi bv  

3.  bZzb K¬v‡mi †Kvb †Kvb welq †Zvgvi Kv‡Q KwVb g‡b nq? 

4.  wkÿKMY K¬v‡m wKfv‡e cvV`vb`vb Ki‡j eyS‡Z myweav n‡e? (GKvwaK DËi n‡Z cv‡i)

†kÖwYK‡ÿ AviI †ewk mgq wb‡q cvV e¨vL¨v Ki‡j

†kÖwYK‡ÿ cÖkœ Kivi I Av‡jvPbvi my‡hvM _vK‡j 

†kÖwYK‡ÿ BbUvi‡bU I gvjwUwgwWqv e¨envi Ki‡j 

`j wn‡m‡e cv‡Vi wel‡q KvR Kivi my‡hvM _vK‡j 

Ab¨vb¨

5.  †kÖwYK‡ÿ wkÿK‡`i cvV`vb †Zvgvi †Kgb jv‡M?

AvšÍwiKfv‡e hZœ wb‡q covb

gv‡S gv‡S AvšÍwiKZv I h‡Zœi Afve †`Lv hvq

AwaKvsk mgq AvšÍwiKZv I h‡Zœi Afve †`Lv hvq

Ab¨vb¨

6.  cov‡jLvi ÿwZ cywl‡q †bIqvi Rb¨ ¯‹z‡ji cvkvcvwk cwievi †_‡K wK wK D‡`¨vM †bIqv n‡q‡Q? (GKvwaK DËi n‡Z cv‡i)

cÖvB‡fU wkÿK wb‡qvM

e¨vP/†KvwPs †m›Uv‡i fwZ©

evwo‡Z evev-gv, fvB-†evb KZ…©K mnvqZv

GKB †kÖwY‡Z _vKv

†Kv‡bv D‡`¨vM †bIqv nqwb

7.  cvV¨ eB‡qi evB‡i Zzwg wK MvBW eB e¨envi K‡iv?            nu¨v           bv  

8.  evwo‡Z B›Uvi‡bU e¨envi Kivi my‡hvM i‡q‡Q?             nu¨v          bv  

9.  cov‡jLvi Rb¨ Zzwg evwo‡Z B›Uvi‡bU/AbjvBb/wWwRUvj DcKiY e¨envi K‡iv?            nu¨v           bv  

10.  ¯‹zj mg‡qi evB‡i evKx mgq evwo‡Z Zzwg wK K‡i _v‡Kv? (GKvwaK DËi n‡Z cv‡i)

 evwo‡Z wbqwgZ cov‡jLv Kwi

 cÖvB‡fU wkÿ‡Ki Kv‡Q cwo

 †KvwPs †m›Uv‡i co‡Z hvB

 AbjvB‡b †jLvcovi †Póv Kwi

 gv‡V †Ljvayjv Kwi

1

1

1

1

1 2

1 2

1 2

1

2

2

2

2

3

3

3

3

4

4

4

4

5

5

5

2 3
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wUwf †`wL

†gvevB‡j †Mg †Lwj/wfwWI †`wL

wKQzB Kwi bv

Ab¨vb¨

wkÿv_©xi †dvb b¤^i (hw` _v‡K): ......................................................................................................

Z_¨ msMÖnKvixi bvg I ¯^vÿi:                                                            ZvwiL:

mycvifvBRv‡ii bvg I ¯^vÿi:                                                              ZvwiL:

6

7

8

9



152

Educati on Watch 2023

  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

GWz‡Kkb IqvP 2023GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

   

  

cÖkœcÎ †mU 3: wkÿv_©x Uª¨vwKs (S‡icov) [2020 mv‡j 2q I 6ô †kÖwY‡Z co‡Zv Ggb wkÿv_©x]

wkÿv_©x‡`i Rb¨

Awffve‡Ki bvg: …………………………………………….…………………………………………..   wj½:  cyiæl          bvix           
wkÿv_©xi bvg: …………………………………………………………….…………………………………  wj½:  cyiæl          bvix                         
wVKvbv: ……………………………………….……………………………………………………………………………………………………………

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

wkÿv_©x eZ©gv‡b †h †kÖwY‡Z c‡o :

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1kni GjvKv

MÖvgxY GjvKv

kn‡ii ew¯Í GjvKv

2

3

1 2 3

4

6

5

7

1 2

1 2

1 2 3 4 5

6 7 8

1 2 3 4

6 7 8 9

11 12 13 14

5

10

15 16

1 2

1 2 3 4

65 7 8 9

1110

1615

2120

26

31

25

30

12

17

22

27

13

18

23

28

14
19
24

29
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3.  S‡icov wkÿv_©x welqK Z_¨ 

1.  †Zvgvi ¯‹z‡j bv hvIqv ev cov‡jLv eÜ nIqvi KviY wK? (GKvwaK DËi n‡Z cv‡i)

`wi`ªZv            evj¨weevn         wkÿv_©xi cov‡jLvq Awbnv          †g‡q wkï‡K wk¶v bv †`Iqvi cÖeYZv    

we`¨vj‡qi mgqm~wP         we`¨vj‡qi `~iZ¡           AbybœZ hvZvqvZ e¨e¯’v          cwiev‡ii/N‡ii Kv‡R 

mvnvh¨ Kiv          cwiev‡ii Avqg~jK Kv‡R/wkïkÖ‡g hy³ nIqv            fvlvi mgm¨v            hvZvqv‡Z  

wbivcËvnxbZv          Ab¨vb¨ (mywbw`©ó K‡i e‡jv)             

2.  †Kv‡b mgq ev mvj †_‡K †Zvgvi ¯‹z‡j hvIqv eÜ i‡q‡Q?     

†KvwfW cieZ©x ¯‹zj ¯‹zj †Lvjvi ci (†m‡Þ¤^i 2021)             Rvbyqvwi 2022            Ryb 2022 

Rvbyqvwi 2023

3. Zzwg eZ©gv‡b wK K‡iv? .................................................................................................................

4. Avqg~jK KvR/wkïkÖ‡g hy³ _vK‡j ˆ`wbK KZ NÈv KvR K‡iv?    NÈv       

5. cvwikÖwgK/gRywi wn‡m‡e gv‡m Zzwg KZ UvKv Avq K‡iv?                              UvKv  

6. Zzwg wK ¯‹z‡j wdi‡Z AvMÖnx?           nu¨v            bv

6.1 DËi nu¨v n‡j, G Rb¨ Kx ai‡bi e¨e¯’v †bIqv cÖ‡qvRb e‡j Zzwg g‡b K‡iv? (m‡e©v”P 3wU)

1. ..............................................................................................................................................

2. ..............................................................................................................................................

3. .............................................................................................................................................

7. Lvbvi m`m¨ msL¨v : 

8. Awffve‡Ki †ckv: 

9. Lvbvi gvwmK Avq KZ? (Lvbvi mKj m`‡m¨i †gvU Avq):                               UvKv

Awffve‡Ki †dvb b¤^i: .............................................................................................................

Z_¨ msMÖnKvixi bvg:   Awffve‡Ki bvg:    mycvifvBRv‡ii bvg:

ZvwiL: ZvwiL: ZvwiL:

1

1

1

4

5 6

9

12

7

10 11

8

2

2

2

3

3

4
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cÖkœcÖÎ †mU-4: wkÿvLv‡Z cvwievwiK e¨q

Awffve‡Ki Rb¨

Awffve‡Ki bvg: …………………………………………….…………………………………………..   wj½:  cyiæl          bvix           
wcZv/¯^vgxi bvg: …………………………………………………………….………………………………                         
wVKvbv: MÖvg/GjvKv: ...........................................Dc‡Rjv: .........................†Rjv: .............................

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

wkÿv_©x eZ©gv‡b †h †kÖwY‡Z c‡o :

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1 2 3

4

6

5

7

1 2

1 2

1 2 3 4 5

6 7 8

1 2 3 4

6 7 8 9

11 12 13 14

5

10

15 16

1 2 3 4

65 7 8 9

1110

1615

2120

26

31

25

30

12

17

22

27

13

18

23

28

14
19
24

29

GjvKv
1kni GjvKv

MÖvgxY GjvKv

kn‡ii ew¯Í GjvKv

2

3

  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

GWz‡Kkb IqvP 2023GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 
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1. Lvbvi m`m¨ msL¨vt

µg bvix cyiæl †gvU
cÖvß eq¯‹
wkï

 †gvU

2. Lvbv cÖav‡bi †ckvt

 1) PvKwi  2) K…wl 3) w`bgRyi/ kÖwgK  4) ¯^-wb‡qvwRZ e¨emv  5) WªvBfvi/ cwienb Kg©x  6) wiKkv/
f¨vb/†VjvMvwo PvjK  7) Mv‡g©›Um Kg©x  8) cÖevm Kg©x  9) AwbqwgZ w`bgRyi/kÖwgK  10) M„nKg©x    
11) M„wnYx  12) †eKvi 13) Ab¨vb¨   

3. Lvbvi †gvU gvwmK Avq (cwiev‡i †h KqRb m`m¨ Avq K‡ib Zv‡`i †gvU Avq wjLyb)                      UvKv
4. wkÿvLv‡Z e¨q - we¯ÍvwiZ (cÖv_wgK I gva¨wgK ch©v‡qi wkÿv_©x cÖwZ e¨q)

µg e¨‡qi LvZ Rvbyqvwi-wW‡m¤^i 2022 Rvbyqvwi-†g 
2023

†eZb
fwZ© I †mkb wd
cixÿvi wd
Ab¨vb¨ wd 
we`¨vj‡q Abycw¯’wZRwbZ Rwigvbv
†Kv-KvwiKzjvg Kvh©µg (¯‹vDwUs, Mvb, Ave„wË, BZ¨vw`) 
wewfbœ w`em D`hvcb
cÖvB‡fU cov
†KvwPs †m›Uvi wd
cvV¨eB µq
MvBWeB µq
LvZv, Kjg, †cwÝj, ivevi, K¨vjKz‡jUvi I R¨vwgwZ e· µq

¯‹zj e¨vM, wUwdb e· I QvZv
¯‹z‡ji †cvlvK I RyZv
hvZvqvZ (¯‹z‡j, cÖvB‡fU cov I †KvwPs †m›Uvi hvIqv Avmv)
wUwdb LiP
we‡bv`bg~jK LiP
B›Uvi‡bU wej/†gvevBj WvUv µq
d‡UvKwc
†Ljvayjv
Ab¨vb¨ (we¯ÍvwiZ ejyb)

 †gvU
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5. Avcwb Avcbvi mšÍv‡bi wkÿvi Rb¨ mvg_© Abyhvqx gv‡m KZ UvKv ch©šÍ e¨q Ki‡Z AvMÖnx Av‡Qb?

6. MZ Rvbyqvwi-†g 2023-Gi g‡a¨ KZ UvKvi MvBWeB †Kbv n‡q‡Q?  

7. Rvbyqvwi-†g 2023 ch©šÍ cÖvB‡fU wUDUi/ †KvwPs †m›Uvi/¯‹z‡ji wkÿK‡`i Kv‡Q cÖvB‡fU wUDk‡b †gvU KZ 
UvKv e¨q n‡q‡Q?                                UvKv

Z_¨ msMÖnKvixi bvg I ¯^vÿi:               Awffve‡Ki bvg I ¯̂vÿi:                  mycvifvBRv‡ii bvg I ¯^vÿi:

ZvwiL:              ZvwiL:                     ZvwiL:
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cÖkœcÎ †mU 5- cÖv_wgK I gva¨wgK we`¨j‡qi wkÿK‡`i Rb¨

Awffve‡Ki Rb¨

wkÿ‡Ki bvg: …………………………………………….…………………………………….....……..   wj½:  cyiæl          bvix           
we`¨vj‡qi  bvg: …………………………………………………………….……………………………                 
wVKvbv: ……………………………………….……………………………………………………………………………………………………………

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1 2 3

4

6

5

7

1 2

1 2

1 2 3 4 5

6 7 8

1 2 3 4

6 7 8 9

11 12 13 14

5

10

15 16

1 2 3 4

65 7 8 9

1110

1615

2120

26

31

25

30

12

17

22

27

13

18

23

28

14
19
24

29

GjvKv
1kni GjvKv

MÖvgxY GjvKv

kn‡ii ew¯Í GjvKv

2

3

  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

GWz‡Kkb IqvP 2023GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 
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1. †eø‡ÛW jvwb©s

1.1  Avcbvi ¯‹z‡j wK B›Uvi‡bU/IqvBdvB ms‡hvM i‡q‡Q?               nu¨v           bv  

1.2  Avcbvi ¯‹z‡j wK †kÖwYK‡ÿ AvBwmwUÕi gva¨‡g cvV`v‡bi Rb¨ gvjwUwgwWqv Av‡Q?          nu¨v            bv 

  nu¨v n‡j, KqwU

1.2.1 Avcbvi ¯‹z‡j †gvU KqwU gvwëwgwWwqv K¬vmiæg Av‡Q? 

1.3  Avcbvi ¯‹z‡j w`‡b KqwU gvjwUwgwWqv wbf©i K¬vm nq?           nu¨v              bv

1.3.1 Avcbvi ¯‹z‡j mßv‡n KqwU gvjwUwgwWqv wbf©i K¬vm nq?

1.3.2 †Kvb †Kvb †kÖwYi gvwëwgwWqv K¬vm nq?          

1.4 Avcwb wK Blended learning ev wgkÖ c×wZ m¤ú‡K© Avcbvi aviYv wK? (GKvwaK DËi n‡Z cv‡i)

                  GwU GKwU †jKPvi c×wZ       GwU GKwU AbjvBb wkÿv c×wZ        GwU †jKPvi I AbjvBb Gi 

mgwš^Z           wkÿv c×wZ             AeMZ bB             Ab¨vb¨ (we¯ÍvwiZ ejyb)...

1.4.1 Avcwb wK Blended learning wel‡q †Kv‡bv cÖwkÿY †c‡q‡Qb?       nu¨v           bv  

1.4.2 cÖwkÿYjä Ávb/`ÿZv Avcwb wK Ab¨ wkÿK‡`i m‡½ †kqvi K‡i‡Qb?        nu¨v           bv 

1.4.3 cÖwkÿYjä Ávb/`ÿZv Avcwb †kÖwYK‡ÿ e¨envi Ki‡Qb wK?           nu¨v           bv 

1.4.3.1  DËi nu¨v n‡j, wKfv‡e? (GKvwaK DËi n‡Z cv‡i)

 K‡›U›U WvDb‡jvW K‡i          wfwWI †`wL‡q             wWwRUvj K‡›U›U ˆZwi K‡i

 cvIqvi c‡q›U Dc¯’vcb          BDwUDe e¨envi          AbjvBb cvV`vb            Ab¨vb¨         

1.4.4 GB Ávb/`ÿZv e¨env‡ii †ÿ‡Î Avcwb Kx ai‡bi mgm¨vi m¤§yLxb n‡”Qb? (m‡e©v”P 3wU)

  1..........................................................................................................................................

  2.........................................................................................................................................

  3.........................................................................................................................................

1.4.5 Avcwb wK ICT learning welqK †Kv‡bv cÖwkÿY †c‡q‡Qjb?             nu¨v           bv    

1.4.6 ICT learning welqK cÖwkÿ‡Y Kx Kx wel‡qi Ici Av‡jvPbv Kiv n‡q‡Q?  

 1.........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................      

1.5  we`¨vj‡q gvwjUwgwWqv Pvjy ivLv I iÿYv‡eÿY e¨e¯’v †Kgb?  (GKwU DËi wbe©vPb Kiæb)

         h‡_ó fv‡jv             †gvUvgywU fv‡jv            †gv‡UB fv‡jv bq 

1 2

1 2

1 2

1

1

1

1 2

1

1

4

2

2

5

3

3

6 7

2

2

2

3

5 64

1 2
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1.5.1 B›Uvi‡bU Pvjy ivLvi e¨q eivÏ †Kgb? (GKwU DËi wbe©vPb Kiæb)

            ch©vß A‡_©i eivÏ i‡q‡Q             ch©vß eivÏ †bB            ev‡R‡Ui Afve me‡P‡q eo evav  

1.6 †kÖwYK‡ÿ cvV`v‡b wgkÖ (†eø‡ÛW) c×wZ e¨env‡ii Rb¨ †Kv‡bv wb‡`©kbv †`Iqv n‡q‡Q wK?

               nu¨v           bv    

1.7  wkÿv_©x‡`i Rb¨ AvBwmwU-wfwËK (AbjvBb, wWwRUvj) wkÿv‡K Avcwb wKfv‡e †`‡Lb? (GKwU DËi wbe©vPb Kiæb)

       fv‡jv         †gvUvgywU fv‡jv          fv‡jv bq

1.8 Z_¨ cÖhyw³ I fwel¨‡Zi m‡½ mvgÄm¨ †i‡L †kÖwYK‡ÿ cvV`v‡bi †ÿ‡Î wkÿK‡`i Kx ai‡bi mnvqZv †`Iqv 
cÖ‡qvRb? (GKvwaK DËi n‡Z cv‡i)

                 cÖwkÿY (mivmwi)           Ab-jvB‡b wbqwgZ Avc‡WU Kiv            ch©vß DcKiY cÖ`vb

                 Dchy³ †kÖwYKÿ ˆZwi              Ab¨vb¨ (mywbw ©̀ó K‡i ejyb)   

1.9 eZ©gv‡b wbw`©ó K¬v‡mi mgqmxgv 35-40 wgwbU m¤ú‡K© Avcbvi gZvgZ| (GKwU DËi wbe©vPb Kiæb) 

                wbw`©ó mgq ch©vß bq         †e‡a †`Iqv mgq Kvh©Ki cvV`v‡b eo evav         

                 †e‡a †`Iqv mgq †Kv‡bv mgm¨v bq   

2. wkÿK wkÿv_©x‡`i Ae¯’v 

2.1 Avcbvi we`¨vj‡q wkÿv_©x msL¨v: 2020 mv‡j:   --------- Rb       2023 mv‡j     --------- Rb

2.2 †KvwfW cieZ©x mg‡q †kÖwYK‡ÿ wkÿv_©x‡`i g‡a¨ wb¤œwjwLZ wel‡q Kx cwieZ©b jÿ¨ K‡i‡Qb? 

cov‡jLvq g‡bv‡hvM 
†kÖwYK‡ÿ AskMÖnY
wkÿK I Ab¨ wkÿv_©x‡`i m‡½ †hvMv‡hvM 

2.2.1 wkÿv_©x‡`i Dch©y³ cwieZ©b m¤ú‡K© Avcbvi †Kv‡bv gZvgZ/civgk©| (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

2.3 `xN© weiwZi Kvi‡Y cwiewZ©Z cwiw¯’wZi m‡½ Lvc LvIqv‡Z wkÿK wn‡m‡e Avcbvi wb‡Ri wK ai‡bi mgm¨v n‡”Q? 

            nu¨v             bv 

1 2 3

1

1

1

1 2

3

4

1

2

2

2

5

3

32
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2.3.1 DËi nu¨v n‡j, Kx ai‡bi mgm¨v n‡”Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................
 2.........................................................................................................................................
 3.........................................................................................................................................  

2.4  Dch©y³ mgm¨v †_‡K DËi‡Yi Rb¨ wkÿK‡`i Kx mnvqZv †`Iqv cÖ‡qvRb e‡j Avcwb g‡b K‡ib? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3. wkLb cybiæ×vi

3.1 †KvwfWKvjxb `xN© weiwZ eZ©gv‡b cvV`vb/ wkÿv Kvh©µg ev¯Íevq‡b Kx ai‡bi †bwZevPK cÖfve †dj‡Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3.2 †KvwfWKvjxb wkLb NvUwZ c~i‡Yi Rb¨ we`¨vjq †_‡K Kx Kx D‡`¨vM †bIqv n‡q‡Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3.3 Av‡iv Kx Kx D‡`¨vM †bIqv †h‡Z cv‡i e‡j Avcwb g‡b K‡ib? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3.4 eZ©gvb mg‡q †KvwfWRwbZ Kvi‡Y m„ó wkLb NvUwZ KZUzKz c~iY n‡q‡Q e‡j Avcwb g‡b K‡ib?
1      2     3      4    5     6      7     8      9      10                                

DËi`vZv wkÿ‡Ki †dvb b¤^i: ............................................... B-†gBj: .................................................. 

Z_¨ msMÖnKvixi bvg: ………………………………………….………………… AvBwW b¤^i: ……………… ZvwiL: …………….…………..

mycvifvBRv‡ii bvg: ……………………………………………………………… AvBwW b¤^i: ……………… ZvwiL: ………………………..

me‡P‡q Kg 1 Ges me‡P‡q †ewk 10 b¤^i 
wn‡m‡e we‡ePbv K‡i b¤^i w`b
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cÖkœcÎ †mU 6- Dc‡Rjv wkÿv Kg©KZ©v

wkÿv Kg©KZ©vi bvg : ………………………………….…………………………………….....……..   wj½:  cyiæl          bvix           

c`we: Dc‡Rjv cÖv_wgK wkÿv Kg©KZ©v              Dc‡Rjv gva¨wgK wkÿv Kg©KZ©v         

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv  gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ
 †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1 2 3

4

6

5

7

1 2

1 2 3 4 5

6 7 8

1 2 3 4

6 7 8 9

11 12 13 14

5

10

15

16

1 2 3 4

65 7 8 9

1110

1615

2120

26

31

25

30

12

17

22

27

13
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23

28

14
19
24

29

GjvKv
1kni GjvKv

MÖvgxY GjvKv

kn‡ii ew¯Í GjvKv

2

3

  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

GWz‡Kkb IqvP 2023GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

1 2
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1. †eø‡ÛW jvwb©s

1.1 Avcbvi ZË¡veav‡b KZ¸‡jv we`¨vjq i‡q‡Q?

1.1.1 Dchy©³ we`¨vj‡q KZRb wkÿv_©x i‡q‡Q? 

1.2 Gi g‡a¨ KZ¸‡jv we`¨vj‡q gvwëwgwWqv I B›Uvi‡bU/IqvBdvB ms‡hvM i‡q‡Q?                      

1.3 KZ¸‡jv we`¨vj‡q gvwëwgwWqv wbf©i K¬vm nq?   

1.4 †kÖwYK‡ÿ wgkÖ (†eø‡ÛW) c×wZ e¨envi Kivi Ici wkÿK‡`i †Kv‡bv MvBWjvBb/wb‡`©wkKv †`Iqv n‡q‡Q wK?   

                 nu¨v           bv 

1.4.1 †kÖwYK‡ÿ wgkÖ (†eø‡ÛW) c×wZ e¨envi wel‡q KZ¸‡jv we`¨vj‡qi wkÿK cÖwkÿY †c‡q‡Qb? 

         we`¨vjq msL¨v               wkÿK msL¨v                                 

1.4.2 Avcbvi Kg© GjvKvi KZ msL¨K we`¨vj‡q wgkÖ (†eø‡ÛW) c×wZ e¨envi Kiv nq? 

1.5 †kÖwYK‡ÿ †eø‡ÛW c×wZ e¨env‡ii P¨v‡jÄmg~n Kx Kx (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

1.6 B›Uvi‡bU, gvwëwgwWqv I cÖhyw³ wbf©i wkÿY-wkLb m¤ú‡K© Avcbvi gZvgZ| (GKwU DËi wbe©vPb Kiæb)

           h‡_ó fv‡jv               †gvUvgywU fv‡jv                †gv‡UB fv‡jv bq       

1.7 B›Uvi‡bU Pvjy ivLvi e¨q eivÏ †Kgb? (GKwU DËi wbe©vPb Kiæb)

               ch©vß A‡_©i eivÏ i‡q‡Q             ch©vß eivÏ †bB             ev‡R‡Ui Afve me‡P‡q eo evav                

2. wkÿK wkÿv_©x‡`i Ae¯’v 

2.1 Avcbvi Dc‡Rjvq †KvwfWKvjxb KZRb wkÿv_©x S‡i c‡o‡Q? 

 2020 mv‡j --------- Rb

 2021 mv‡j --------- Rb

 2022 mv‡j --------- Rb

2.2 †KvwfW cieZ©x mg‡q we`¨vj‡q wkÿv_©x‡`i Dcw¯’wZ, †kÖwYK‡ÿ g‡bv‡hvM, AvPiY, †kÖwYK‡ÿ g‡bv‡hv‡Mi 
Afve, †kÖwYi Kv‡R AskMÖn‡Y mgm¨v Ges wkÿK I wkÿv_©x‡`i m‡½ AvPiY-GB wel‡q Avcbvi gZvgZ| 
(GKwU DËi wbe©vPb Kiæb)

                  we‡kl †Kv‡bv cwieZ©b nqwb        wKQz wKQz †ÿ‡Î cwieZ©b n‡q‡Q       A‡bK †ewk †bwZevPK cwieZ©b n‡q‡Q

1

1

1

1

1

2

2

2

2

2

3

3

3
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2.2.1 GKRb wkÿK wn‡m‡e wkÿv_©x‡`i GB mgm¨v¸‡jv‡K Avcwb Kxfv‡e †`‡Lb? (m‡e©v”P 3wU)       

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

2.3 `xN© weiwZi Kvi‡Y cwiewZ©Z cwiw¯’wZi m‡½ Lvc LvIqv‡Z wkÿK wn‡m‡e Avcbvi wb‡Ri †Kv‡bv mgm¨v n‡”Q? 

  nu¨v           bv 

2.3.1 cwieZ©xZ cwiw¯’wZi m‡½ Lvc LvIqv‡Z Avcbvi Kx Kx mgm¨v n‡”Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

2.4 Dch©y³ mgm¨v †_‡K DËi‡Yi Rb¨ wkÿK‡`i Kx mnvqZv †`Iqv cÖ‡qvRb e‡j Avcwb g‡b K‡ib? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3. wkLb cybiæ×vi

3.1 †KvwfWKvjxb `xN© weiwZ eZ©gv‡b cvV`vb, wkÿv Kvh©µg ev¯Íevq‡b wK wK †bwZevPK cÖfve †dj‡Q?

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3.2 wkLb NvUwZ c~i‡Yi Rb¨ eZ©gv‡b Dc‡Rjv wkÿv Awdm †_‡K Kx Kx D‡`¨vM †bIqv n‡q‡Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................  

3.3 eZ©gvb mg‡q †KvwfWRwbZ Kvi‡Y m„ó wkLb NvUwZ KZUzKz c~iY n‡q‡Q e‡j Avcwb g‡b K‡ib?

1      2     3      4    5     6      7     8      9      10                                me‡P‡q Kg 1 Ges me‡P‡q †ewk 10 
b¤^i wn‡m‡e we‡ePbv K‡i b¤^i w`b

1 2
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3.3 wkLb NvUwZ c~iY I cybiæ×vi wel‡q Kx Kx ai‡bi miKvwi wb‡`©kbv/MvBWjvBb cÖ`vb Kiv n‡q‡Q Ges Zv 
wkÿKMY †kÖwYK‡ÿ KZUzKz AbymiY Ki‡Z cvi‡Qb? 

wb‡`©kbv/MvBWjvBb Gi aib wKfv‡e AbymiY Ki‡Qb

1. ...  ...  ...  ... ... fv‡jvfv‡e AbymiY cvi‡Qb

†gvUvgywUfv‡e AbymiY cvi‡Qb

AbymiY Ki‡Z cvi‡Qb bv

2. ...  ...  ...  ... ... fv‡jvfv‡e AbymiY cvi‡Qb

†gvUvgywUfv‡e AbymiY cvi‡Qb

AbymiY Ki‡Z cvi‡Qb bv

3. ...  ...  ...  ... ... fv‡jvfv‡e AbymiY cvi‡Qb

†gvUvgywUfv‡e AbymiY cvi‡Qb

AbymiY Ki‡Z cvi‡Qb bv

         

DËi`vZv wkÿv Kg©KZ©vi †dvb b¤^i: .............................................. B-†gBj:............................................. 

Z_¨ msMÖnKvixi bvg: ………………………………………….………………… AvBwW b¤^i: ……………… ZvwiL: …………….…………..

mycvifvBRv‡ii bvg: ……………………………………………………………… AvBwW b¤^i: ……………… ZvwiL: ………………………..
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  µwgK b¤^i ...................

MYmvÿiZv Awfhvb
GWz‡Kkb IqvP 2023

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

DËi`vZvi mKj Z‡_¨i †MvcbxqZv iÿv Kiv n‡e| cÖ`Ë Z_¨ ïay M‡elYvi 
Kv‡R e¨envi Kiv n‡e, Kv‡iv bvg ev cÖwZôv‡bi bvg D‡jøL Kiv n‡e bv| 

cÖkœcÎ †mU 7- †Rjv wkÿv Kg©KZ©v

1 2

1 2 3 4

85 6 7

1 2 3 4

6 7 8 9

11 12 13 14

5

10

15

16

1 2

wkÿv Kg©KZ©vi bvg : ………………………………….…………………………………….....……..   wj½:  cyiæl          bvix           

c`we: †Rjv cÖv_wgK wkÿv Kg©KZ©v              †Rjv gva¨wgK wkÿv Kg©KZ©v         

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv

 gqgbwmsn ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ

 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv

 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ

 †gŠjfxevRvi       
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1. †eø‡ÛW jvwb©s

1.1 GB †Rjvq Avcbvi ZË¡veav‡b KZ¸‡jv we`¨vjq i‡q‡Q?  

1.1.1 Avcbvi ZË¡veav‡b KZRb KZRb wkÿK i‡q‡Qb?      

1.2 †kÖwYK‡ÿ Blended learning c×wZ e¨envi Kivi Rb¨ miKvwi †Kv‡bv wb‡`©kbv Av‡Q wK?

       nu¨v            bv

1.2.1 DËi nu¨v n‡j, Kx ai‡bi wb‡`©kbv i‡q‡Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

1.3 Blended Educati on Pvjy Kivi Rb¨ Kx Kx D‡`¨vM †bIqv n‡q‡Q? (GKvwaK DËi n‡Z cv‡i)

                 cÖwkÿY (mivmwi)           Ab-jvB‡b wbqwgZ Avc‡WU Kiv           ch©vß DcKiY cÖ`vb

                 Dchy³ †kÖwYKÿ ˆZwi            Ab¨vb¨ (mywbw`©ó K‡i ejyb)   

1.4 †kÖwYK‡ÿ wgkÖ c×wZ (†eø‡ÛW) e¨envi wel‡q Avcbvi Kg©GjvKvq Kviv cÖwkÿY †c‡q‡Q? (GKvwaK DËi n‡Z cv‡i)

       Dc‡Rjv wkÿv Kg©KZ©v         cÖavb wkÿK          Ab¨vb¨ wkÿK          Ab¨vb¨ Kg©KZ©v         †KD cvq wb

1.5 Avcbvi †Rjvi KZ¸‡jv wkÿv cÖwZôvb Blended Educati on Pvjyi Rb¨ cÖ¯‘Z Av‡Q e‡j g‡b K‡ib? 

2. wkÿK wkÿv_©x‡`i Ae¯’v 

2.1 Avcbvi †Rjvq †KvwfWKvjxb KZRb wkÿv_©x S‡i c‡o‡Q? 

 2020 mv‡j --------- Rb

 2021 mv‡j --------- Rb

 2022 mv‡j --------- Rb

2.1.1 Zv‡`i ¯‹z‡j wdwi‡q Avb‡Z wK †Kv‡bv c`‡ÿc †bIqv n‡q‡Q?            nu¨v             bv

2.1.2 nu¨v n‡j, Kx Kx c`‡ÿc †bqv n‡q‡Q?

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

1

1

1

4

2

2 3 4 5

2

5

3

1 2



167

Annexures

2.2 Avcbvi Kg©GjvKvi Dc‡Rjv wkÿv Kg©KZ©v/Ab¨vb¨iv †kÖwYK‡ÿ wkÿv_©x‡`i wb¤œwjwLZ cwieZ©b m¤ú‡K© wK 
wi‡cvU© K‡i‡Qb?

†kÖwYK‡ÿ AvPiY

cov‡jLvq g‡bv‡hvM

†kÖwYK‡ÿ AskMÖnY

wkÿK I Ab¨ wkÿv_©xi m‡½ †hvMv‡hvM

2.3 `xN© weiwZi Kvi‡Y eZ©gv‡b wkÿKMY Kx Kx mgm¨v †gvKv‡ejv Ki‡Qb? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

2.4 Dch©y³ mgm¨v †_‡K DËi‡Yi Rb¨ wkÿK‡`i Kx ai‡bi mnvqZv †`Iqv cÖ‡qvRb? (m‡e©v”P 3wU) 

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

   

3. wkLb cybiæ×vi

3.1 wkLb NvUwZ c~iY I cybiæ×vi wel‡q Kx Kx ai‡bi miKvwi wb‡`©kbv/MvBWjvBb cÖ`vb Kiv n‡q‡Q Ges Zv 
wkÿKMY †kÖwYK‡ÿ KZUzKz AbymiY Ki‡Z cvi‡Qb? 

wb‡`©kbv/MvBWjvBb Gi aib wKfv‡e AbymiY Ki‡Qb
1. ...  ...  ...  ... ... fv‡jvfv‡e AbymiY cvi‡Qb

†gvUvgywUfv‡e AbymiY cvi‡Qb
AbymiY Ki‡Z cvi‡Qb bv

2. ...  ...  ...  ... ... fv‡jvfv‡e AbymiY cvi‡Qb
†gvUvgywUfv‡e AbymiY cvi‡Qb
AbymiY Ki‡Z cvi‡Qb bv

3. ...  ...  ...  ... ... fv‡jvfv‡e AbymiY cvi‡Qb
†gvUvgywUfv‡e AbymiY cvi‡Qb
AbymiY Ki‡Z cvi‡Qb bv
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3.2 †KvwfWKvjxb wkLb NvUwZ KZUzKz c~iY n‡q‡Q Zv wK g~j¨vqb Kiv nq?           nu¨v           bv

3.2.1 DËi nu¨v n‡j, Kxfv‡e g~j¨vqb Kiv nq? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

3.3 eZ©gvb mg‡q †KvwfWRwbZ Kvi‡Y m„ó wkLb NvUwZ KZUzKz c~iY n‡q‡Q e‡j Avcwb g‡b K‡ib?

         1      2     3      4    5     6      7     8      9      10                                

3.4 †KvwfWKvjxb `xN© weiwZ eZ©gv‡b cvV`vb, wkÿv Kvh©µg ev¯Íevq‡b Kx Kx †bwZevPK cÖfve †dj‡Q?        

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

3.4.1 GB cÖfve `~i Kivi Rb¨ Kx Kx e¨e¯’v †bIqv n‡q‡Q? (m‡e©v”P 3wU)

 1..........................................................................................................................................

 2.........................................................................................................................................

 3.........................................................................................................................................

DËi`vZv wkÿv Kg©KZ©vi †dvb b¤^i: ......................................... B-†gBj: ...............................................

Z_¨ msMÖnKvixi bvg: ………………………………………….………………… AvBwW b¤^i: ……………… ZvwiL: …………….…………..

mycvifvBRv‡ii bvg: ……………………………………………………………… AvBwW b¤^i: ……………… ZvwiL: ………………………..

1 2

me‡P‡q Kg 1 Ges me‡P‡q †ewk 10 b¤^i 
wn‡m‡e we‡ePbv K‡i b¤^i w`b
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MYmvÿiZv Awfhvb
GWz‡Kkb IqvP mgxÿv 2023

School Educati on in Bangladesh: Post pandemic resilience and sustainability

      cÖkœcÎ †mU 8                          †kÖwYKÿ ch©‡eÿY

mbv³KiY b¤^i: ...............................                                          ch©‡ÿ‡Yi ZvwiL: .............................................
we`¨vj‡qi bvg: ....................................................................................................................................................................................
¯‹z‡ji aib:          cÖv_wgK             gva¨wgK                       we`¨vjq cÖwZôvi mvj:..........................
MÖvg:....................................................................................................................... BDwbqb: .............................................................
Dc‡Rjv:........................................................................................... †Rjv: .....................................................................................

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1 2 3

4

6

5

7

1 2



170

Educati on Watch 2023

†h †kÖwY ch©‡eÿY Kiv n‡q‡Q: ....................................

wkÿ‡Ki bvg:.....................................................................................................................................

eqm:................................ wj½:............................. wkÿvMZ †hvM¨Zv: ...................................................

wkÿ‡Ki AwfÁZv (eQi):.......................... K¬vm ïiæi mgq:................... K¬vm †k‡li mgq:..........................

wk¶‡Ki cÖwk¶Y: ...............................................................................................................................

†kÖwYi wkÿv_©xi msL¨v:..................................... †Q‡j: ............................... †g‡q: ..................................

AvR Dcw¯’Z KZRb:............................... †Q‡j: .............................. †g‡q: .................................

1. wkÿv_©x‡`i m‡½ wkÿ‡Ki m¤¢vlY/Kzkj wewbgq n‡q‡Q?     nu¨v            bv

2. wkÿv_©x‡`i m‡½ wkÿ‡Ki †hvMv‡hvM (A½fw½, wkÿv_©x‡`i cÖwZ AvPiY, cÖ‡Z¨K wkÿv_©x‡K bvg a‡i WvKv, AvB 
KÛv±, BZ¨vw`) †Kgb?            fv‡jv               †gvUvgywU              m‡šÍvlRbK bq

3. †kÖwYK‡ÿi Ae¯’v:          fv‡jv              †gvUvgywU              m‡šÍvlRbK bq

4. †kÖwYK‡ÿi cwi®‹vi-cwi”QbœZv:           fv‡jv               †gvUvgywU              m‡šÍvlRbK bq

5. †kÖwYK‡ÿ Av‡jv-evZv‡mi PjvPj e¨e¯’v     fv‡jv               †gvUvgywU            m‡šÍvlRbK bq

6. †kÖwYK‡ÿ aviYÿgZv:           ch©vß              ch©vß bq            Lye †QvU

7. †kÖwYK‡ÿ gvjwUwgwWqv, cÖ‡R±i, w¯Œb, wWwRUvj †evW©, B›Uvi‡bU e¨envi K‡i cvV`v‡bi e¨e¯’v-     
   Av‡Q          †bB 

8. †kÖwYKÿ ch©‡eÿ‡Yi mgq wkÿK †kÖwYK‡ÿ gvjwUwgwWqv, cÖ‡R±i e¨envi KiwQ‡jb?         nu¨v         bv

9. †kÖwYKÿ wK mw¾Z? (iwOb †cv÷vi, Qwe BZ¨vw` w`‡q †`qvj I wkÿv_©x‡`i wPÎKg© w`‡q mvRv‡bv)    
      nu¨v           bv

10. †kÖwYK‡ÿ Avmevec‡Îi (eø¨vK‡evW©, †Pqvi, †Uwej, gqjvi Szwo, BZ¨vw`) mevB cÖ‡qvRbg‡Zv e¨envi Kivi 
my‡hvM i‡q‡Q wKbv)           nu¨v            bv

11. †kÖwYK‡ÿ wkÿv_©x‡`i emvi e¨e¯’v †Kgb?       cÖPwjZ mbvZbx c×wZ        gy‡LvgywL        `jwfwËK        Ab¨vb¨

12. cvV cwiPvjbvi aib (wkÿv_©x‡`i AskMÖnY, `ye©j wkÿv_©xi cÖwZ AwaK g‡bv‡hvM, wewfbœ c×wZ‡Z cvV 
cwiPvjbvi †ÿ‡Î mKj wkÿv_©x‡`i cÖwZ mgvb g‡bv‡hvM cÖ`vb, BZ¨vw`) †Kgb? 

            fv‡jv               †gvUvgywU              m‡šÍvlRbK bq

13. cv‡Vi ai‡bi wfwË‡Z wkÿv-DcKi‡Yi e¨envi (cÖ‡qvR‡b †kÖwYK‡ÿi evB‡i cvV cÖ`vb)

             fv‡jv            †gvUvgywU              m‡šÍvlRbK bq

1

1

1

1

1

1

1

1

1

1

1

1

2

2

2

2

2

2

2

2

2

2

3

3

2

2 3 4

3

3

3

3

3

1 2
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14. cv‡V wkÿv_©x‡`i AskMÖnY          fv‡jv               †gvUvgywU              m‡šÍvlRbK bq

15. wkÿK cvV hvPvB/aviYv hvPvB/welqwUi Ici cÖkœ K‡iwQ‡jb?           nu¨v            bv 

16. cÖkœ Kivi Rb¨ wkÿK wKfv‡e wkÿv_©x wbe©vPb K‡iwQ‡jb?   

   cÖ_g †eÂ †_‡K           gvSvgvwS †eÂ †_‡K           †kÖwYK‡ÿi †h †Kv‡bv ¯’vb †_‡K

17. wkÿK wKfv‡e cÖkœ K‡iwQ‡jb?            mK‡ji D‡Ï‡k¨         GKKfv‡e            Dfqfv‡e

18. wkÿ‡Ki cvV cwiPvjbv wkÿv_©x‡`i Kv‡Q Avb›`gq wQj wKbv?            nu¨v           bv

19. wkÿv_©xiv †kÖwYK‡ÿ ¯^Ztd‚Z© wQj wKbv?            nu¨v           bv

20. wkÿv_©xiv †kÖwYK‡ÿ mwµq wQj wKbv?           nu¨v             bv

21. wkÿv_©xiv wkÿ‡Ki cÖ‡kœi DËi w`‡Z †c‡iwQj wKbv?           nu¨v             bv

22. wkÿv_©xiv wkÿ‡Ki m‡½ †hvMv‡hv‡M mÿg nw”Qj wKbv?         nu¨v             bv

23. cv‡Vi D‡Ïk¨ Abymv‡i wkÿv_©x‡`i wkLbdj AR©b KiwQj wKbv           nu¨v            bv

Z_¨msMÖnKvixi bvg: ....................................................................................................................

1 2 3

1

1

1

1

1

1

1

2

2

2

2

2

2

2

3

3

1 2
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MYmvÿiZv Awfhvb
GWz‡Kkb IqvP mgxÿv 2023

School Educati on in Bangladesh: Post pandemic resilience and sustainability

      cÖkœcÎ †mU 9                          we`¨vjq ch©‡eÿY

mbv³KiY b¤^i: ...............................                                          ch©‡ÿ‡Yi ZvwiL: .............................................
we`¨vj‡qi bvg: ....................................................................................................................................................................................
we`¨vj‡qi aib:           cÖv_wgK             gva¨wgK               GK wmdU ¯‹zj             `yB wmdU ¯‹zj

wkÿv_©x msL¨v :     †Q‡j:                 †g‡q:                   †gvU:
we`¨vjq cÖwZôvi mvj:.................................
MÖvg/gnjøv/cvov:............................................................................................. BDwbqb/IqvW: ........................................................
Dc‡Rjv/ _vbv:..................................................................................... †Rjv: ..................................................................................

wefvM †KvW: ewikvj PÆMÖvg XvKv Lyjbv gqgbwmsn
ivRkvnx iscyi wm‡jU

†Rjv †KvW: ewikvj †fvjv PÆMÖvg  XvKv  bvivqYMÄ
 jÿxcyi h‡kvi †g‡nicyi gqgbwmsn  †bÎ‡KvYv
 ivRkvnx  bIMuv KzwoMÖvg MvBevÜv  nweMÄ †gŠjfxevRvi       

Dc‡Rjv †KvW:  ewikvj m`i ev‡KiMÄ  †fvjv m`i  Pi-d¨vkb  

PÆMÖvg wm:K:  XvKv D:wm:K: XvKv `:wm:K:  bvivqYMÄ wm:K:  jÿxcyi m`i 

ivgMÄ  h‡kvi m`i wSKiMvQv  †g‡nicyi m`i gywRebMi 
gqgbwmsn m`i  nvjyqvNvU †bÎ‡KvYv m`i LvwjqvRyix  ivRkvnx wm:K: 

Zv‡bvi  e`jMvwQ wbqvgZcyi KzwoMÖvg m`i ivwRecyi 

MvBevÜv m`i  dzjQwo nweMÄ m`i PzbviæNvU †gŠjfxevRvi m`i  

kÖxg½j  iv½ywbqv

¯‹z‡ji aib:  cÖv_wgK   gva¨wgK

AÂj: mgZj f‚wg  Pi GjvKv  nvIo GjvKv 

 DcK‚jxq GjvKv Pv evMvb GjvKv

 Avw`evmx Aay¨wlZ GjvKv kn‡ii ew¯Í GjvKv

1 2 3 4 5

6 7 8

1 2 3 4

6 7 8 9
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1. wkÿK c‡`i msL¨v                 Kg©iZ wkÿK msL¨v                            k~b¨ c‡`i msL¨v 

2. cyiæl wkÿ‡Ki msL¨v            bvix wkÿ‡Ki msL¨v 

3. AvR‡K Dcw¯’Z wkÿ‡Ki msL¨v 

4. we`¨vj‡qi †fŠZ AeKvVv‡gv          wU‡bi Ni          `vjvb            `y‡UvB 

5. we`¨vj‡qi †`qvj/Qv`/`iRv/Rvbvjv/†g‡Si eZ©gvb Ae¯’v          fv‡jv        †gvUvgywU         m‡šÍvlRbK bq

6. we`¨vj‡qi mvwe©K cwi®‹‹vi-cwi”QbœZv?            fv‡jv           †gvUvgywU           m‡šÍvlRbK bq

7. we`¨vj‡qi j¨vcUc/Kw¤úDUvi Av‡Q?          Av‡Q          bvB, _vK‡j            mPj          APj  

8. we`¨vj‡qi cÖ‡R±i, w¯Œb Av‡Q?           Av‡Q          bvB,  _vK‡j            mPj          APj  

9. we`¨vj‡qi wWwRUvj ¯Œxb Av‡Q?           Av‡Q          bvB,  _vK‡j            mPj          APj 

10. we`¨vj‡qi IqvmeøK Av‡Q?             Av‡Q          bvB,  _vK‡j            mPj          APj

11. we`¨vj‡q evMvb Av‡Q?          nu¨v             bv 

12. we`¨vj‡q weÁvb M‡elYvMvi (j¨ve‡iUwi) Av‡Q?          nu¨v           bv

DËi nu¨v n‡j, j¨ve‡iUwi _vK‡j Zv wK          mPj          APj

13. wkÿv_©x‡`i Rb¨ Uq‡jU e¨e¯’v Av‡Q?             nu¨v            bv

Uq‡jU _vK‡j, Zv          e¨envi Dc‡hvMx              e¨envi Dc‡hvMx bq

14. †g‡q wkÿv_©x‡`i Rb¨ Avjv`v Uq‡jU e¨e¯’v Av‡Q?              nu¨v             bv

Avjv`v Uq‡jU _vK‡j, Zv            e¨envii Dc‡hvMx            e¨envi Dc‡hvMx bq

15. we`¨vj‡q wkÿv_©x‡`i Rb¨ cvbxq R‡ji e¨e¯’v Kx?            wUDeI‡qj             mvcøvB‡qi jvBb

             †Kv‡bv e¨e¯’v †bB           wkÿv_©xiv evwo †_‡K cvwb wb‡q Av‡m

16. we`¨vj‡q wbR¯^ †Ljvi gvV ev Db¥y³ RvqMv Av‡Q?           nu¨v            bv

16.1  DËi nu¨v n‡j, †Ljvi gvV ev Db¥y³ ¯’vb wkÿv_©x‡`i †Ljvi Dc‡hvMx             nu¨v            bv

16.2 we`¨vj‡q wkÿv_©x‡`i Rb¨ ch©vß †Ljvi DcKiY Av‡Q?           nu¨v             bv    

17. wkÿv_©x‡`i BDwbdg© civi Ae¯’v -   mevB          †ewkifvM          A‡a©‡Ki Kg          LyeB Kg  
wbw`©ó BDwbdg© †bB

18. we`¨vj‡qi mxgvbv cÖvPxi ev †`qvj Av‡Q?             nu¨v            bv

19. we`¨vj‡qi cÖwZeÜx wkÿv_©x Av‡Q?          nu¨v            bv

20. cÖwZeÜx  wkÿv_©x‡`i PjvPj I †kÖwYK‡ÿ emvi Rb¨ we‡kl e¨e¯’v Av‡Q           nu¨v           bv

11

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1

1
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2
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5
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21. we`¨vj‡q jvB‡eªwi Av‡Q?             nu¨v            bv

 DËi nu¨v n‡j, jvB‡eªwi wK wkÿv_©xiv e¨envi Ki‡Z cv‡i?         nu¨v            bv

22. we`¨vj‡qi wgW- †W-wgj/wUwd‡bi e¨e¯’v Av‡Q?           nu¨v            bv

23. wkÿK wK K¬v‡m †eZ wb‡q hvb?            nu¨v            bv

24. ¯‹z‡j G‡m¤^wj nq         nu¨v            bv

ch©‡eÿYKvixi gZvgZ

• GB wkÿvcÖwZôv‡bi wewfbœ w`K (†fŠZ AeKvVv‡gv, wkÿY-wkLb cwi‡ek, wkÿK-wkÿv_©x m¤úK©, †kÖwY 
Kvh©µ‡g wkÿv_©x‡`i AskMÖnY, wkÿK KZ©©„K gwbUwis I mycviwfkb cÖf…wZ) we‡ePbv K‡i GB cÖwZôvbwUi 
¸YMZ gvb m¤ú‡K© Avcbvi mywPwšÍZ gZvgZ e¨³ Kiæb|

1

1

1

1

1

2

2

2

2

2
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Annex – 3: List of fi eld coordinators, 
supervisors and research assistants 

List of fi eld survey staff 

Sl # Name Designati on

1 Joya Rani Sarker Field Coordinator

2 Md. Sizul Islam Field Coordinator

List of fi eld supervisor and research assistant 

Sl # Name Designati on

1 Md. Morshed Alam Supervisor

2 Md. Shahin Howlader Supervisor

3 Md. Salim Hossain Supervisor

4 Shaiful Hasan Supervisor

5 Bappi Mea Research Assistant

6 Faria Research Assistant

7 Farid Ahmed Research Assistant

8 Maksudul Hasan Rabby Research Assistant

9 Md. Alamgir Research Assistant

10 Md. Imran Khan Pathan Research Assistant

11 Md. Minhaz Hossain Research Assistant

12 Meherun Nesa Research Assistant

13 Mobashsherul Islam Research Assistant

14 Moshraful Islam Research Assistant

15 Mst. Afroza Khatun Research Assistant

16 Mst. Selina Khatun Research Assistant

17 Razzak Hossan Research Assistant

18 Sarwar Kamal Research Assistant

19 Sayed Abu Al Taufi que Research Assistant

20 Sazedur Abedin Santo Research Assistant

21 Towhid Iqbal Rakib Research Assistant
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Annex – 4: List of partner NGOs
supporti ng this study

SL No Name

1

ASED HABIGANJ
House # 5422, Rajnagar South
Judge Bari Road, Rajnagar R/A, Habiganj Sadar
District: Habiganj

2

Barendra Development Organisati on (BDO)
Vill: Dadrail, PO: Hathazari
Via: Nacholl, Upazila: Niamatpur
District: Naogaon

3

Gashful
House # 62, Road # 03, Block # B
Chandgoan R/A, Chatt ogram Sadar
District: Chatt ogram

4

Grameen Jano Unnayan Sangstha (GJUS)
Altajer Rahman Road
Char Noabad, Bhola Sadar
District: Bhola

5
Manab Unnayan Kendra (MUK)
Hat Road, Amjuhupi Bazar, Meherpur Sadar
District: Meherpur-7101

6
PARIBARTAN
Sultanabad, Ghoromara 
Rajshahi - 6206

7
Rural Reconstructi on Foundati on (RRF)
C&B Road, Karbala, Jashore Sadar
District: Jashore 

8
SAINT Bangladesh
C&B Road, Barishal Sadar
District: Barishal
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9

Seba Foundati on
Vill & PO: Niz Banail
Upazila: Nandail
District: Mymensingh

10

SERAA 
SERAA Kunja, House # 235/41, Parking Road
South Katli, Netrokona Sadar
District: Netrokona

11
Sinnomul Mohila Samity (SMS)
South Dhangora, PO & Upazila: Gaibandha Sadar
District: Gaibandha

12
Solidarity
New Town, Khalilganj, Kurigram Sadar
District: Kurigram
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Annex-5: List of Educati on Watch Studies

Campaign for Popular Educati on (CAMPE)
List of Educati on Watch Studies

1999-2023

Sl # Title Year of 
Publicati on

1 Educati on Watch Report - 1999
Hope not Complacency: Sate of Primary  Educati on in Bangladesh

August
1999

2 Educati on Watch Report - 2000
A Questi on of Quality: State of Primary Educati on in Bangladesh

December 
2001

3
Educati on Watch Report - 2001
Renewed Hope Daunti ng Challenges: State of Primary Educati on in  
Bangladesh

June 
2002

4 Educati on Watch Report - 2002
Literacy in Bangladesh: Need for a New Vision

June 
2003

5 Educati on Watch Report - 2003-4
Quality with Equity: The Primary Educati on Agenda

February 
2005

6 Educati on Watch Report - 2005
The State of Secondary Educati on: Progress and Challenge

April 
2006

7 Educati on Watch Report - 2006
Financing Primary and Secondary Educati on in Bangladesh

December 
2007

8 Educati on Watch Report - 2007
The State of Secondary Educati on: Quality and Equity Challenges

October
2008

9 Educati on Watch Report - 2008
The State of Primary Educati on: Progress Made, Challenges Remained

November 
2009

10 Educati on Watch Report - 2009-10
Exploring Low Performance in Educati on: The Case of Sylhet Division

April
2011
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Sl # Title Year of 
Publicati on

11 Educati on Watch Report - 2011-12
Skills Development in Bangladesh: Enhancing the Youth Skills Profi le

April 
2013

12
Educati on Watch Report - 2013
New Vision Old Challenges: The State of Pre-primary Educati on in 
Bangladesh

May 
2014

13
Educati on Watch Report - 2014
Whither Grade V Examinati on: An Assessment of Primary Educati on 
Completi on Examinati on in Bangladesh

June 
2015

14
Educati on Watch  Report - 2015
Moving from MDG to SDG: Accelerate Progress for Quality Primary 
Educati on

December 
2015

15 Educati on Watch - 2016
Literacy, Skills, Lifelong Learning SDG4 in Bangladesh: Where Are We

December 
2016

16 Educati on Watch Report - 2017    
Ethics and Values in School: Capturing the Spirit of Educati on

April 
2018

17 Educati on Watch Report - 2018-19    
Secondary School Teachers in Bangladesh: In the Light of SDG4

October 
2019

18
Educati on Watch Report - 2020
Educati on and Covid-19 Response: Bringing Schools and Learning Back 
on Track 

March 
2021

19
Educati on Watch Report - 2021
Covid-19 Educati on Response: To Recover and Build Bett er

May 
2022

20
Educati on Watch Report - 2022
Post-Pandemic Educati on: Recovery and Renewal of School Educati on

April 
2023

21
Educati on Watch Report – 2023
Post-Pandemic Resilience and Sustainability

March 
2024
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