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by
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1.  INTRODUCLION

The title of this paper, derived from the sessional
theme:‘”Effect of economic and educational policies on
Societies®, presents the concept of environment as a
principal source, and determinant, of the Uype ond level
of economic and social activities of any given society; it
also introduces the concept of social justice as on index,
and a measure, of the manner and extent to which thece acti-
vities, as a reflection of policy, respond to the needs and
espirations of the neople towards whose interests and wel-
fare these development activiiies aie supposed o be directed.
The implicity assumption is, of course, that conflicts arise
when the economic and social actvions, and the manaer in which
they are pursued, do not appear to Qofr65pond to whaf the
people thensclves pefceive as their rights, thelr desires,
their wills, and their ultimate fulfilment,

Both the title of the paper, and the tuéme from which
it is derived, are meant to encompass the basic idens to be
examined by the Working Group on 'THE ROLE o) ED@CETION AND
TDEQLOGY 'Y, with special reference to the thematié discussion
on “Imprct of Bducation in Uganda Society®. Ilere education
is ascumed to be, not a totally sutonomous social 1a8 bitum
tion, hut one thet is conditioned by tﬁe eéonomic bwéis 6f

society, which can be shown to have political and ideologicsl



dimensions, Our reflections and znalyses should therefore

be perceived énd inﬁ&npﬁeted within s framework incorporating
the fundsmentsal causes, ahd isgsues related to conflicts in
general, but more especially in the context of INTERNAL
CONFLICT IN UGANDA."

~he environment of which man ig an in%egralfpér%, is
to be seen as g system of interacting components, brogdly
comprising bio~physical and socio~cultural elements., These
elements congtlitute the resources required for human
existence, development and survival. 4s a regource base
therefore, the environment, with its potential .and limitations,
provides the means by which the basig needs for food,
shelter, heglth, educgtion gnd productive work may be met.

It is often in the pursuit of these goals that oonflicﬁs
can be shown to arise.

The major environmentai problems of the World are now
nown to be rclated to development gctivities on the one "
hand, and to lack of development on the other. In the
carlier days when envivonment was narrowly equated with
nollution abgtement and conservation, and developmentiequally
narrowly'equab@d with economic growth of GIIP, environmentgl
concexrns, and development goals were generally viewed as
mutually exolusive, and both were not seen to be relgted to
the basis causes of nationgl and internétional gonflicts,

Yoday, however, the definition of environmental issues
has broadened to include, for example, a series of problems
specific to lack cf development, poverty and backwardness;

and environmentzl problemg are incregsingly seen in terms of



-3 -
thelr socio-—-acononic caguses.

It is the purpose of this paper 1o show that while the
human environment is undeniably the.source of hope for the
future existence of mankind, and is in fact the principal
determinart of the quality of life, it is al the same time
the chief source of internal and international oonflicts.

The natural (bio-physical) and man-made (socio~—cultursl)
environments reflect very congidergble differcnces which

range from the obvious considerations of size and'pqpulation,
wealth and economic resources, governmental systems, political
ideologies and internmtional outlook, to cven more fundamental
distinctions of culture and social nrganizatibn. These
latter factoers are deeply rooted in urlong history of African
evolution in which the coloniagl experlence was a'reiatively
ghort-lived, but profoundly disturbing, episode.

ji=

ironment-Development Interactions

IV Sy v T -~ —

The 1972 Stockholm World Conference on the Humen

TFnvirvonment identified and established the olose Link

between society and environment; it precscnted the role of

education to be that of promoting new perceptiois to guide

Tew patterng of behgviour between man and environment and

between man and man, this being required by the emergence.
of man's capacity to use and alter his environment on a sc@ﬂe
hitherto unknown. It is this context that development
beeomes a common faotor which links educgtion with environ-
ment in a variety of ways.’

LDevelopment is defined as a multi~dimensional concept
encompassing the economie, social, cultural, bLechnical and

political aspeccts of humgn socicty; the environmental impact



of development is therefore inescapable. TFor us in the

- developing world, the concept of development which has

1.3

relevance today, includes that which is g humap-centred

-process, alming at gztisfying human needs, both mgterial

and non-material, Hhmough melf-reliance, endogy, and harmony
with the environment,

Indeed the difference between the developed and develop-—
ing countries is that the former, using the knowledge and
techniques derived from the applications of science and
technology, have been gble to mobilize effectively the
resources at their disposal, in order %o pursue the goals
of their development. On the contrary, African &eVelopmenﬁ,

handicapped by eur people!s inability to mobilize their wich

~environmental resources, hgs been plaguéd by such inimicgl

factors as poverty, illiteracy, ignorance, superstition,
corruption, mismanagement, gnd the virtual ahsence of

a viable indigenous scientific and technological capacity.
These realities, individually and collectively, contribute

to the oonilicts which afflict our people.

Indices of Social Justice
The princlpal thrust of Hhis paper is tha® & major

factor in the cxistence of interngl and internal oconflicts

is the abgence or denial eof social Justice in a comprehengible

form. The environment has glready been described'as providing

the basis for social and economic activities. Ifh the develop-

ment process, a number cf-inequalities exist in our communities,

which are the sources cf conflict; these includei—
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a) unequal accéss to educabion:
t) Tack of economic opportunities for all
) uneveﬁ}participation by‘the péoplé in both the
developmdﬁt and demobrgﬁic.processes
d) instances of human.rigﬁtsﬂabuse,:
e) deprivation of intellectual freedom
?) 1loss of cultural identity )

g) at the international level, an inequitous world
economic gystem, gggravated by the forces of rgeism,
imperialism gnd neo—ooloniglism,

Thess elements, in turn, producevdisadvantaged‘grqups, the
victims of a discriminatory gystem and of society‘g
indifference and ineptitude:—

(1) “HE ECONOMICALLY DISADVANTAGED

-~ who may be unemployed or mgy have uot self-
reliant means of gencrating income for the
sugtainance of themselves, their Lamllies and
other. dependghts., It is g vicious oirecle in
which these:beople are. oo wealt or too poor o
fisht the injugtices of the sgooio~economic
gystem gnd too politically powerless to penetrate
the economice bgrricrs created by those who
control capital for antreprencural initiatives,

(ii) THE EDUCATIONALLY DEPRIVED

— who may be.illiterate, with no functiongl skills
and without basic education. Access- to
educatinnal hpportunitieS'is 1imited, very
selective and favours the privilegéd classes.
Thisg particular handicap renders peonle”
functilonally impotent and prohibits them from
effective: papticipation in development.
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(iii) THE SOCIALLY AND CULTURALLY NEGLECTLD

~ who are the victims of the soclal sygtem and
the product of gociety's neglect and indifference.
IThe gtreet boys and girls, the young prostitutes;
the thieves, violent robbers, rgpists, murderers,
drug addicts, etc., are gmong the soclally and
cul turglly neglected.

In some oountries, these digparate groups may include
minorities, inolud;ng etthnic minorities or religious groups
whosge geographical location or. philosophical orientation cuts
them from the meinstream of nationalvdevelopment. Addition-
ally, dichotomous considerations such as rural versus urban,
ete. accentugte this undemocratic phenomenon of inequality.

When education liberates the hﬁman mind from the terrors
of ignorance, prejudice, superstition, and intellectual
“poverty, then the conditions can be morc. easily oreated for
mobllizing human cnergies and capacities for orecative and
fruitiul activities towards elimingting poverty and establi-
shing favourable climgte for develnpment. 1% has been shown
that mismanaoment of our natural envirvonment has aggravated
the poverty o our people and plunged them into fragile
conditionns of life which are not favourable to the attain-
ment o soelal justice.,

Dovelenment which addrcsses itself to the proper mangge-
ment of the hwnan environment, would facilitate the pro-
tection, preoservation and congervation of environmental
resources which are required for humer necds to be met, and
would be frec of the economice and socisl inequelitiecs, =nd
Injustices, as well as the poverty and backwardness which

lead tec tensions and conflicts in a peace~frce mcciety.
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2. 3 ROLE OF EDUCATIQN AND IDEOLOGY
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mducation exists, inAdﬁe:form cr another, in every
séciety, wiatever itS'level-af-developmenﬁ. Lducation is
here sgocn as a preocess, and a to&l, by which soclety
guarantees itg gelf-sustaining exigstence by the prdﬁiSién of:
2) Social instituticn
1) the extent and nature of knowlodeo

c) the system of valuoé which gffects the behaviour of
individugls and the community in rclation to the
envi;onment.

Thus, iﬁ the context ol personal. developuent, the
educationgl process is ecxpected to create and utilize
approvriate learning environments wilthin which the physical,
biological, scclial and intellectual growth of an individual
will be enhanced, to the maximum extent pessibie, gliving
adequate ppporﬁunity for development w;thin thne linits of
his potential as a person. and as a member of society.

Lducation is also now considered ao a basl.e need
(l1ike food, shclter, clothing, health, cte.) which must be
satisficd for mental, spiritual and intcllectual nourishment.
Indeed basic education for all has been universally accepted
as a valid goal; and the kind and type of education which
soclety chooses to magke avallable fto its citizens is a
reflection nf the development-goals and aspirations of thagt
socliety.

In the aontext »f ngtionalvdevolopmentgleduoation is
seen as g powerful factor in the -establislument of democracy,
end 1s defined in relation tn the type of person it.is

expected to gliapes



A member of society who will be decply rooted’

in the environmentzl conditions of the society,
aware of his political and civic responsibilities,
of hig duty to his family, and be prepared to
play a useful role as a producer and as a cltizen
in the -economic and ‘socigl development of - the
oommunlty "

2.1 Historical Perspect%__gh

The las® quartex of a century has seen very fundgmental
changes worldwide regnging from rapid scientifioc and techw
nological pragress which in furn has had a profound effect
on economic, gocizl and political lifey decolonization and
the attginment of political independence; after much struggle,
of mgny developing countries, glong with the oalling into
question of the coloniagl system of international eéonomic
relgtions; to the irmevergible procéss of ecgnomio’inﬁ&gration,
the most nbvious signs of which were the creatlon of regional
gconomic groups (e.z. EEC, TAC, BCOWAS, cto.) and fhe emergence
of a new powor, that of multinational corpomations.

This was a period of beth fierce competition on a world-
wide mcale between opposing soclal gystems, and, for most of
the period, detente in internaﬁionallrelations. Mgny wmocieties,
particularly in<deve10ping countries, were to-experience
goclal tensionsg and change in théir politicel regimes. ATl
these phanomena necessarily had repefcussions on educgtion,
oﬁo of the oldcst institutions, which has never been untouched
by the evelution of society.

During the period just before and aftoer independence
for moat African countries, devélopment strategies, as
reflected In colonial policy, were based on the need for

‘quantitatively defined economic growth, and so educational
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policies gave priority.to the types and levels of education
hat seermed necsth likely‘tofcontribute toﬁards guch grpwth,
mainly secondary and highex gduoation, Onec of the mosﬁ f"
widespread notions in the 19608 was that of "invesiment in
human capital®, and educational policies weréwfrequently
1ittle more than policies for tralning the labour force.

When new conceptions of development cmerged, in the
1960s and 1970s (e.g. integrated development based on mg@),
oducational policies were called into question, a sitﬁétion
-accentuated by a marked increase in socicty's demand for
education. Hducational policies began to be based on the
ides that socicty as z whole (and not: just the educated @lite)
ghould participate in development and reap its benefits.

Hence the need to provide averyone with anjdducation to
a certain level aznd the acknowiedgement of the importance of
mass education, literacy teaching and adult education. The
democratization of educgtion and lifelong cducation were
galient features of the new educationgl policics. This
inevitably led educators to seek solutions to guestions such
as qow education and work are related, how to cnsure '
flexibility and eoherence of cducational systems, how to
maintain the quglity of education and how to make it relevant

to the necds of socio—cconomic}develqpmcnt.

2.2 Educational, ,O.ﬁ_é.ris.&f. ,.'ia‘c.er,n.al;.@b.nﬂi_qt.sa
~ Formal edﬁcatioh in Afiica:'dufing the'preufhdependénce
period, devaloped reiatiVelyAindefendent of the social 3nd
écbnomic‘needé of ouﬁ ssciety;' io that’exﬁent; the

inherited eduQatiohal_aystems Teft over from the colonigl



period do not correspond to the political options of the
African states, to our. geographical, physicel and human
situations, to our culturé and traditions, to the require-
‘ments of indigerious development, or to our resources. Ih
order. to end the social and economie isolation of the school
and to make sducation mere relevant to the needs of our people,
we now advocate the integration of the school with the
environment; thig implieg mgking the sehool a motive forece
in the grassroots community. The sghool should no longew be
s foreign body within the community, but an emanation of it,
organizing 1tself for the community's development.
‘The school gystems in Africa have been oriticized for
their failure to achieve many of the goals which have bedn
get for them, and for the harmful nature of much of thelix
impact upon their societies. The ourricula are said to be.
booklgh, oriented towards hizher levels of education which
are beyond the reach of the majority of their pupils,
divorced from the life agnd culture of the loecal peoplea and
consequently unsuited for prepazring the child for life in hisg
own commnity. This inevitgbly leads to one tyne of sonflicts,
The method of teaching in use are said to be examination
oentred, autheritamian, restrictive of the growing child,
failing to produce eriginal thinking or problem—golving
abillity on the one hand, and genuine. commiltment to the servige
of the dormunity on the sther. The selecﬁibn and alloca%igﬂ“
functions performed by the school, 1% is argued, have
encouraged g selfish elitism and individualism alien to the

traditions of African society, and at variance with the
egalitarian principles which are being esprused by the new
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national societies. This élso results in the d@nditionsA
favoursble te the emergence of frustration and 6onflicts.

Furthermore, educatioﬁ'in the current ﬁorld'encounages,
a 'white collar mentslity' and = contemptijr manugl labour,
is responsible for a profou?d<cleavage*beﬁween sducated
elites and the masses had ensouraged a drift of young people
to the towns, the loosening.of moral standards, and the decay
of much that is valued in traditionsgl soclety. ~The mos?t
complete critique of many school sgystems 1s probably to be
found in Nyercye's "Educagtion for Self-Reliance.’

A basic assumption of this paper is that an imvontant
cause of internal conflicts is inextricably tied up with, or
is a consequence of, prevailing social inequalities, which
in turn determine, and ig perpetuated by differences in the
levels ol educationgl cpportunity. Access to formal
education 1s very limited indeed, and it is very surprising
that in spite of officisl rhetoric, and the efforts of Non-
governmental Organizations .(NGOs), opportunities for adult
or. continuing sducgtion are grossly inadequate in most
African countries. A recent World Bank publication revezled
that 250 million children and 600milliion adults in developing
couniries laclk basic education, It has been suggested by
political analyats that corrupt and incompetent politicigns
in gome of cur countries are reluctant to extend educagtiongl
opportunities to the masses whose ignorance and.vulnerability
they exploit, taking advepntage of their goodwill gnd
cullibility, A gelf-reliant and educated citizenry would
have enough knowledge, indepemdence gnd insights to become

an enlightened slectorgte; the evil pblitioians5would no longer



be gble to corrupt. and mislead the people.with falsehoodsa

2.3

Equeation for all would therefore strengthen the possibilities

for democracy, and minimize the prohgbility of a major cause

of conflictes in magny Africgn countries.

The Tdeological dimension
The purpose of this paper is to introduce limited

aspects of ldeological orientations which have relevance in

" tnying to understand the mole which ideology plays in deter—

mining educgtional policies and practices. This is important

if we are to understand and interprete the educational

" edperiences which relate to the internal conflicts in Uganda.

Most African Bducationists have been bnéught’up in

Jestern tradition; to that extent they are often resentful

of any manifestations of political control or 'interference!,
as it is often termed. This is largely because in the former
multi-party democracies (most Affican countrics are now one
varty states) 1t was argued that schools shbuld not be used
as pawng in the pursuit of electoral advantage or'edﬁcational
policies, subjected to frequent changexaccordiﬁg to the party
in power. Education, it is grgued, is a bagio human ﬁighﬁ
and that its function is to develop the talents of the
individual to the fullest extent possible to engble him to
participate frecely within a free scciety. Advocates of this
approach further argue that the school systems seck 0
ineulcate certain basic values and attitudeé,rsuch'as honesty,
respect for truth and for ether individuals, Selfudisciplinef
and the ocapacity to identify ﬁight from wrongvacodrding to
criteria of principle and not of expediency; nevertheless,

the idea that the individugl ‘should be indecetringted with



party-political creceds cr moulded in highly speclxlo casts
has also becn resisted, recognizing the dar ger that guch a
: Lunotlon may Ppe abused.
Hewever, educagtion is now .seen as a poliitiocal agenﬁ
and in dcveloping countries lt 10 recognized as g fundamental
lever for social ohang&; that investment in cducation is an
essential fezture of national development, and that where
regources ars scarce the ngiture of that investment must be
carefully planncd together with other agpeets of nagticnal
development plamming. Gonsequently; the amounts znd kinds
0f education which are to be provided muist be largely
determined by those who have the overall resvonsibility fox
deciding what form national development is tn take. Indeed
as Michael Manley, formerly Primc Minister of Jamalca pul it:
evan in g maltl—party 81tuaclon, the central
truth remazins that education is a political
agent beeause: 1t mugh, in its very nature,
cither tend o preserve the status quo or pro-
mote change, depending on how it is organized,
wno organizes it, and the purpose to which it
is put. ’
For purpose of ideological reflections, twe contrasiing
gystem~ caplitalism and sociglism - gre discussed in the
restricted context nf Education and Productive labour; the
interconnection between schooling and work will be examined
as they exist in capitslist and socialist countries. The
justification for these reflections lies in the fact earlier
in this paper, we hagve mentioned as part of_thé probiems
related to internal corflicts, the unequal accegs to education
in our countries, and the fact that exisfing educzgtional
syster:s do not equip i1ts products with'the'ﬁeéessary |

vocational siills to make them functionally productive in
the community.
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" In capitalist societies, virtuslly ne direct comnection
is made between schooling and work except, of course, in
times of economlc recession when schools are victimized
and gubjected to outbacks), gecording to Collins and Gillespie.
Schooling is usually viewed ag g time in whlch the young,
1solated from the 'rezl' life of work and gdulthood, study
gubjects in a theoretical manner, acquire mainly theoretical
dcillos and are encoumaged to develop their own personglities
(in the more progressive schools).

On the other hand, there is hegvy emphasis given to the
connection between educztion, life-gnd lgbour in socizlist
gocieties. The literature suggest thalt the young are
gncouraged to relate theory Yo pragetice, intellectual o
manual pursults, snd to enggge in pumoductive lgbour while
gtill at school. A further elaborztion of the differences
between the two systems or zpproaches is that wheregs for
the children in a capitalist system werk takes the form of
a free individual enterprise, to be ghosen, with gppnopriate
held from.oounsallorsy'teachers and pgrenté alter school 1is
gompleted, for the socialist children, iabour, whether it is
maiual or intellectual, is both the life-~blood of theiw
goclety and the centre of an individual's getivity; i.e. 1t.
permeaies both school and the wider society.

An experience which is similar to our own, and from
which, valuable lcssons may be learnt, describes how pupils
Imomodifferent social backgrounds move through the schooling:
gystems, how, they are affected by it, and how they get certain
jobs becanse of the way in which they present themselves
to employers in a free market oompetition situgtion. 'In such
a competltive world, those who have lenefitted from the

gchooling system gets the best jobs - aided by, naturally
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enoulh, the ocoupaticnal status of their fothers, Those who
do not oome within these. categories end up sltheR in lew ”
paid megnuagl jebs if assisted in career guidance, or tranéia
tiongl school to work programmes or, if nowt, remgin unemployed.

Concerrning the question of inequaliiy, research. suggests
that the children of highly pald profes@iongl fatherS’are
likely to end up in gimilar professions, an& that the game
matel: gpplies to those students whqse'fathers are Low~pgld
manugl workers, Marxdigts establicsh the main cause of
inequality as being due to the mocial division of Ilgbour.
within capitalist societies. Different classes have:
differentigl access to the means of production. In genengl,
thoge who nwn and manage the mesns of production have. greater
access to wealth, whereas those who have to sell their labour
and more especially those who dn thg_l@gst gkilled manual
formg of labouxr have the least barggining power and therefore
the least access to wealth. Thig bj 1teelf can be a sourece
of jension and conflicts.

An important fgctor which distinguishes between socialést
and capitalist societies is that in the former, the mesns od
production sre communzglly owned, while in the lgtter they
are owned by individuals. .As movement towards olasslessness
implies soclal growth~ towards narrowing the gap between high
and low status positions, wnrk and remunerstion, between
Antellectusl and manual labour. and between elitist soecial
ingtitutiong and society, it féllnws that schooling should .
not, in sociglist temms, be removed from ether social
institutions. It follows in particular, thaﬁ gchools should

be the promoters of classlessness, of fthe ideology of
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elgsslessnesgs and that they should produce fully rounded persone-

alitses whoTgre able to theorize aswell as work.

3. SOCIAL CHANGE — THE UGANDA SCELNARIO

., v e ek

It¥ is highly unlikely that any human society has ever been
completely static, treugh some have experienced substantiglly
less or different kinds of change from others. All our countries
heré in Africa are undergoing far~reaching processes of social
change. Thig ig sometimeg a consequence of congciods planning,
but is alse to a very considergble extent independsnt of (and
indeed in spite of) planning. These processes through their
lncoherence, and the veritable nature and speed of thelr impact
upon various gections of the nationsl population,” are tending to
crealte new conditions of tension and strain between them, resulting
in inescapable confliets,

In certain respects, change magy be occuring which damgge the
capaci-ly of our countries to develop, and which may even run
sounter to national develapment policy. Socigl change #lso”
ariginates from many different sources. Some of these may derive
from external forces, from the impact of ocontact with othex people,
and other oultures, which tzkes many forms;;others from internal
forces such as populatior growth or. decline, natural disasters
(famine, floods, pestilence, eto.), conflict between indivi dual
members of society, and the like’

In our African countries, colonialism was the origin off many
aurrent changes; for example, the establishment of larger
politifal units, arbitrarily curved out boundaries ascross previcus::
separate groups and communities was significantly different in

bagioc essentials fuwom the process which had been going on in Afr
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since the besginning of:time, and is therefore a source of

cenflicis, as ig evident in many parts of the continent.

e ——am—

Lhe prerlenge of. Uganda

“he conflict.in Uganda,_which has been.qharaterized by
nrotracted political instabiiity, économic decline,
educatloral deterloratlon, VlOlean, social debeneratlon
end the gbuse of humgn ri hts, 1s glmost unique in the
>continent of Africa. This is so, nat ﬂnly beocauge of the
period of time involved, but also because U@qnda'was made
to decline from probagbly the most promising fContre.of
bxoellence' in Africa during the‘1960s, to thé most devgs—
tated country, in gll respects, in the 19808.‘:

The eduoationgl system in the country (with éil its
colonial limitgtions) was undoubtcdly the best in black
Africg at that time: Makerere University, for example, is
a true testimony of this faof, h@ﬁing been ﬁhe(mosﬁ
prestigeous institution in the whole conﬁinent,"brodueing_
gcholars of the highest possible calibre, and research of
the most profound significance. The econonmy of the country
was buoyant, with @ good clima:te, gnd rich soil beyond
compa:fison anywhere: in the cont;i.nénf. The people .Jdoo have.
7 ngays reflceeted that radiance andvbeauty whiohrondearedA
them to many, especially tho se of us from fhe West Coast.
. The decline nf which we speak are:obser#abié in at least
four distinct a,reavs.:v (i) PEOPLE, (ii) THE ENVIRONMENT,
(1i1) ECONOMY, and (iv) EDﬁCATION.‘ The penple have been
denied, aS.aYailabie evidence indicatas, SOGlal Justloe,

human rights, free: gccess Lo ecucgtion gnd peaee, they hgve
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been abused, demoralized and subject to the most agonizing
 formg of human degradation; in short, they have been denied
the right to live memaningful lives in an env1ronment whlch
ghould improve. the qualit y of 1ife.’ | e
' THE ENVIRONOMENT (which inoludes the people) has been
devastated, not only by'the effecté éf war and incesssnt
strife, but also by criminal negléct; inoluain&"such criminal
actp as poaoching of wuldllfe, irresponsible destructlon of
trees and irrationsl exploitation of natural resouxces.
The country's brain power. was dLSSlpated either through
indiscriminate killings;oi driven into éxile.‘ Somé of the
country's wealth disappeared through S):nuowrf:l.lrl'T aﬁd othexn
degpicable forma of banditry. o
THE ECONOMY could not be sustained in ¥he face of poor
political leadership without adequate direction and planning.
With unending conflicts, punotuéted'by horrid violence, the
onvironmental resources upon whioﬂ a viable eoonomj‘coul&
be built either stagnztzd or were destroyed. The infrazst-
ructure for aconomic development Qas almostbtdféliy destroyed;
public money was syphnned nut by crimingl elemants in the
political leadership; and the country Wwas left Wluh an inter~
national debt of over two bllllon dollars. _ | '
EDUCATION, in splte of neglect and consequent’&écline,
~surprisingly survived! But its éocial feundgtions Qere
soﬁerely’undermined. In an enVironment-devoid of peace and
seourity, the principgl actors i# the educaticnal sector hagd
te suocomb; teachers for examplé, afflicted Wy theAsame
unhappy'SymptomS'aé other meﬁbers or éociety, frugtrated

and Inseoure, lost the will to agt professionally, and like
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other vrofessionagl groups either left for exile or capitulated
te. the political, social and culturagl realities of the time,
Curricular revision, methodological innovations and research
were merely cogmetic gffairs; and the educaticnal gystem in
such cirounstances could nct possidly be expected to respand

to the needs and asgpirationg ol the people.

Why?

Political analysts and Economists would probgbly provide

‘alvariety of reasons for the conflicts in Uganda, and the

Social changes which have resulted. An Envirommental
Science Educator ﬁho perhaps ig aiéo partl& a participant
observer, would perhaps bé only able to mgke general
observation and,lan a speculative basis.prbvide gome
elementary anélyses. Hewever, there are obvious indicators,
and elements of‘empiriCal evidence‘on which soms oconclusiong
may be drawn:-—

Firgtly, it is clear #hat gll of the indlceg and
causes described in the earliexr chapiers of this paper,
equally apply to the Ugandan situation., Tor example, -
basic issues related to: azccess to education, eceonomiec
epportunitles, envirvonmental neglect, popular particis
pation in development and the interngtional economic
congpiracy, are all equally true of Uganda. And there
is-undeniagble evidence of  human rights abusge and the
withdraval of eertain basic freedoms.

Secondly, the edueational nrigins of interngl
conflicts (see section 2,2 of this paper) ocorrespond

very much to the historiczl experienoce of Uganda,
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although one should hasten to add that the immedicate
pogt colonial educationgl gystem in the country, with
high agoademic standards and elements of impressive
educationgl innovations (e.g. the Namutamba Project),
showed promlige of exciting developments, but were
handicapped by the prevailing socio-economic gnd
politicsl situztion in the oountry. Howeven, shqrt
of admltiing ﬁhaﬁithe educationagl system reflacfgd
gome of the bigses of Western Gdlonial éduoéfion, it
1s Qiffioult, without. adequate. data, bo ans;L:y'z"a»ithe

- gystem as it has been, in terms of ideological-

orientgiviong or effects.

Thirdly, there are g number of gther related
factors or causes for the conflicts in Ugands which
have 1not been dinectly discussed within the fore-

golng Tramework. Thesae include, for examplet—

(a) Inapproprigte pelitiocsl leadership:
~ It would appear from the evidence at ouxr

dlsposal, that previous leaders in Uggnda
failed to provide the kind of Ieadership ihat
would unite the psople and previde a sound
and scientific basis for national development.
Suoch leaders it would meem, were elthen
oblivious of, ar indifferent tc, the sufferings
ol the people; in gome ceses, they wera
actually: accused of perpetrating some of e
very acts of cruelty, barbarism and sagvagery.

It i9 obvious also that such leadershin was
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incagpable of planning, developing gnd
Anplementing economic polici@s which would

facilitate national development.

(p) Institutionslized corruption

45 1s the casc with many other African
countries, Uganda appcars to have suffered
from the chronic prbblcm of corruption on

a Mgssive scale., This becamec a national
phenomenon which secmed to permcate the

whole of societvy, Bribes werc demanded
unashamedly; pconlc, including high officiagls
plundered the exchcecquer énd looted public
property, without comeciencejand the concept
of accountgbility sgccemed to disappear.
completely from the scene., All of these are
of course symptomatic of the decline in moral

gtandgrds and ethical valuces.

(e) Mismgnggement and Admini strative Inefficigency

—

The ebservagble decline in standards at all

operational levels, in general, was a key
factor which rendered many scrvices, both
public and pfivate inefficient.' Even people
vho were supposed to be highly trained in:the
best traditions of administration gnd
mgnggement, werc seen to be performing badly,
and the system gllowed them To continue: in
%his way. Govermment offices, education snd

training institutions were scen to be among
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the worst celprits. Even commerciazl ventures
when not frustrated by undue political interference,
digplayed that lack of standards of efficiency which

. gre required for progress.

w-w e e w o m e W

~ much of the rich nztural enviromment of Ugands has
heen neglected over the years. Invironment-develop-—
ment interactiona which were discussed in the opening
chapter of this papexr, accounts for the lack of
proper development in the country. IThe noticeable
absence of a comprehensive programme of envinonmental
eduocation at. all levels, together with the internal
conflicts from which these problems arise, has
deprived the people of Ugands of a valugble process
whioh would engble them to understand, gppreciate and
generate commitment to the principles of ecology and
offective enwironmental management,
To this list we may include the problems caused by inappro—
priate external interventions, ineluding political inter-
vhich gecem to have created deep di visions among people in
gome African countries, and diluted the spirit gnd substance

we
of what/would like to call genuine African ligtionalism,

How?

A major purpnse of this paper i1s not only to identify
some o the ocauses of internal conflict in Uganda, within
a defined framework, znd from the social and environmentsl

perspectives, but also to provide some guidelines concernir -



strategies for addressing, at their roots the relevant which
may help in preventing and resolving such conflicts. .

Yhe final chapter will deal with those aspects which
are considered important to this task. However, some pye-
limingry remarks concerning the basic issues outlined in
the preceding section may bs relevant; In the first place,
it is obvious that many of the problemg identificd are
related in one way or another, to education. A convenlent
reference point is the Addis Ababa Plan of Lducation for
Africa (1961) which was developed and inspired by two socio-
economic objectivegi— - |

(1) to give conerete expression to the fundamental

human right to education, and through it to the
democrgtic principle of equglity ol opportunity

for the citizens of an independent Africs;:

(1ii) to modernize the eéonomy and gcceloerk its growth
by educating and training the labour foroce.
Two major educational ebjectives which were derived from
the fnre~golng objectivegim
(a) inoreased rate of educational participation ef
the populationg
(v) renewal and reform Af the educational delivery
sy gtem.. |
The gecond sducgtiongl objective.was éssential to +the
achlievement of the first, and through that, the socio-
economic objectives. Thus both quantitative and qualitative

improvements were recommended in the outline plan.
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The specigl circumstances of the country over the years
has made it diffiocult for Ugandz tio attain these objectives.
- More specifioaglly, and with reference to. the principal

problems outlined in the preceding section, educagtion has
failed to produce the enlightened and effective politicel
leaderchip which could have averted the disasters of which
we are all aware; furthermore, the enlightened citizehry’
-which was anticipated In the first educational objective,
.wilth full participgtion of the mgsses in economic planning
ond soclio=political decision-making was not forthcoming.
Secondly, the educational system fgiled to provide the
'egprd de corps! which was necessary for nationgl unity,
and to instil in the citizens the standards of integrity and
moral attitudes which could have resisted the 'ingtituitien—
alized corruniion' which threatened the very moral fgbric
and foundotions of the mociety. Indeed the sysvem failed
to reflect the cultural values gnd trazditions of which
Ugﬁnda was once famous; and could not promote the standards
of aoccountability which are necessary to guide personal
private and public behaviour.
) Thirdly, training which produced specialigts and
tachniclans for national development, appears to have
neglected the affective: dimensions in terns of attitudes,
values and ocommitment which were required to excellence
which the countyy nceded for its survival and vigbility.
lgnagement and adninistrative capabilities were dimemnishegd
by thess factors, in the face of strife and conflicts.-
Finally, the educational system did not prepare the

citizens to improve upon their productive capacities; it
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did not prepare them with the gbility to vope in the face
of problems, difficulties and internal/external conflicts.
Yo address these issues, fundagmental changes are
needed In the content gnd pedagogical approaches o national
development. Strategles must be developed whlch make‘
education eav1ronmcntal, whlch makes learning g continuous,
lifelong process; which introduces education for ppo&uoﬁion;
vhich pursues poliﬁ;oal education for national unity agnd

personal integrity; and which focusses on Peace.

4. LQWARDS CONFLICT RESOLUTION AND PLACL

The internal and internatioﬁ@l conflicts which affeg#
people throuzhout the world hawe been‘shown.to ariga from
a wide variety of causes. Ineviﬁably,'pQOplé are at the
e¢cntre of these oonflioté; in many c;ses, they arc the
sources of the problém, but.in'élmosﬁ gll cases, people
‘are also at the receiving ond, the onéé who ruffer the
conoequcnoos which may range from hunpcr, dlsea e, poverty,
v1olence to even death. -

Invariably, these éﬁnfiiots can'bé frqééd'bédk to thelr
goclo—econonic cguses: The searoh for the means to satisfy
basitc heeds; the quest for peroonal fulfllment and fon a
etter quallby of 11fe, in some Gaoeo, human,greed and
selfighness, net Satlsfled with the ba510 nocds alone, but.
zlso for extravagant wants, lncludlng wealuh over and above
what is needed. |

Traditionally, education hag'pléyedlé central ﬁole in
bringing ebout change,by shaping new pexoeptlons and values

in people., The’ resolvtlon o; OOHLllCtS, and . the regtorgtion
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or establishment of pegce requires a new undergtanding of
mzn, and g re-~orientztion of;our educagtional systems to mazke
the more relevant, more- just, more democratic and more

responsive to the problems and lssues of our times.

E&d.qr.s.’c.a.n.d.i.r.lg the ngture of Man

Since man is at the eentreléf conflicts, it is desizrgble
to seek gcourate and diverée}knnwiédge about man and his
properties and possibilities. ~We-need thig knowledge not
only for scientific pumposes, bu%faléo for purpoées of
undergtanding and control; we need to know more then what
psychology, sociolngy =mnd anthropology have so far offered,
in order to understgnd gnd interprete the mechanics of human
interaotiong. |

The tack ef creating the righﬁ:cdnditions and environ-
nent fior peaco, of .erganizing community life in a scientific
and technological age, of ralising the productivity of Lagbour,
the dcvelopment of technology and production techniques,
nanagement services, education and heglth services and,
finglly, moulding a new person who would be useful b

himeglf, to the environment and to society in all the social,

- biological and spiritugl aspects, require an in~depth

scicntific study of the problems of man.

The amount of infermation about man, aoccumulgted in
varigus solcnces and through religion, is falrly large,
but the experts have failed seo far to draw an integral,
logically comiccted gnd coherent picture on the basis of
evidence; forxr one thing, much of the data avesilable agre

either contradictory or inconclusive. The need to synthes
all available knowledge gbout man is very greatb,
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A comprehensive approach to a problem means that this

“problem is studied from every sngle and in relation to other

protlems, In the sciences gbout man: this aPProaéh implies
that the problem should be studied from two aspedts — man's
relation 4o sociedy, and man's relation to nature. It should
be noted that mgn's relgtion to society largely depends ol
the socizl system in which he lives,

“he problem of conflicts may be related to the problem
of social charagcterigtics of man, resulting from'hiS'being
part of a society. ‘A number of péychologipal sciences must
be ingelvod in the Process, such as sociél, histcorical,
pedagogical; and ethnic psgychology and psycholdgy personality.
In any case, man's relatiion to society is a problem that
requires comprehensiwe gnglysis, which may yet provide

a basis for -conflict. resclution,

Environmental Educatlon for. Pegce

It has been established earller that the . onvironmenﬂ,

ln both 1ts b1o—physloal and soclomculturql perspechlves,

1s the resource bgge for human devclOpment Soine of the
env1ronmgntal problems such as the poor social and economic
condiftions in gome fural and‘ufban‘ageas, aggravated by

the ooccurence of ngtural diSasﬁers,.haVG been related to
the causcs of internsl (and sometimés international)
conflicts. Such g situaghkion egodes the regource base from
whlch economic developmenﬁ can be promotcd

The need for Z common underqtandlng of the nature aznd

causes of env1ronmental problemp in order to clarify the

role of cduzation has led.tf the evolutlon and developmentd
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Aof a new dlmen81on 1o educational experience. - Education
| becomes 9nv1ronmental when 1t adaquately reflects ths
Aenvironmontal problems and issues of society, in uhe local,
nationsl and global contexts, Invironmental Bducation (ER)
is therefore a dlmen51on to be lncnrporaued into educational
systems, programues gnd prooesses;flts objec tLVes are to be
determined in the light of specific conditions and problemss
1ts ultimate QOai is to produce an environmentally Iiterate
citizenry that is aware of, and concerned about, the environ-~
ment and its assoqiéted problems, and which has the knowledge,
gkills, attitudes, moﬁiwations‘and commi tment to work
individually and collecti?ely towards a.golution of current
problems and the prevention of neW’ones;

Education strategieg aie.nqiuired té reflect, thmough
differcent ways and mé@ns; a Variéty of situations; political
cholces, and availability of resoufces. These are to be
aimed at achicving the same purposes:— | ‘

glving zocess to education for all; elcminating.exm

reducing disparitics between gocisl grdupé, between
men and women;j relating education to the world of work, to
manpower rcquirements, to the environment, <o thé cul ture:
and the valucssel the community. o

In this way, envinonmental education &spouses equality
of opportunity for -.all, guarantees'thevprOSpegts of a better
quality environment, a better quélity of 1ife, and thus
aontributes inmeasurably to the attainment of Peace, at the
community level, nationzlly, and at the Global level.

A recent development ig the introduction of Peace Edueationr

ag a separate dimension te De incorporated into cducationz
Sy goems .
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“he purpose of Peace Bucation is t6>§fovidél%he kind
of learning experiences which will bring to people (gll ages,
includirg adult/continuing education) the known facts of
wars and other forms of conflicts, their causes, and methods_
and ptrategics fo¥ preventing them, Gonerating consciousness
in people concerning the haxmful and degeheraﬁé\effects of
the conflicts will, it is hoped, create in them the awareness
of these problems gnd comi tment %o Peace as a stiaﬁegy for
human survival. |

Political Education has also been introduced Into
curriculs at various levels of gducation. This could include

“he elements of pmace edueation, in view of the close

. . .
‘relaticnship between political action and tho emergence of

conflicts in many cases. The goals of politiocal education

~include congidergtions of National Unify and Politicgl.

Participation, T+ has the pofeﬁtial for oreatihg a_fuller
undergstanding of the necessity for establishing.é stable. =nd
healthy system which will unify the couﬁtfy and mobilize agll
the potontials-of the nation in gz co~operative effort for

progress.

Lducation for sSelf-Reliance
_ Lducation for sel{—reliance is that form of education
which ig directed gt developing the potentiéls of the
members of a community or nation go that they may be enabled
to meet their bagsie needs, on the basis of the Pesources

available to them, @nd in cooperation with ethers. Such an

education must necessarily be conducted without institutionsl
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“1ife outside. The guiding principles should be to combine
theory with practice, learming by doing and ‘growing by
experience.

Lducgtion with Production is a relatively new concept

~ which has been applied %o the introduction of werk fo
schooling, fThe combination of education and production is
vhus vart of a process of transforming education within g
wider strategy for soclael change. In the gontext of
Vocational Trgining, this approach provides a basis for
aésisting thoge pupils who, under the traditional gystem,
terminatse school early without any functional .gkills, In
countries like Zambia whera food production by the psople
themselves, for themselves is still a vital necessity, the
inclusion of production in gchools is justified on voeztiongl
grounds. Another adwantage is that because of the -shortage
of rcogourocs, there is the necegaity for educational
ingtitutions to ber~gs gelf-reliant gs possible.

self-roliance means to rely on your own resources for
the development of your ewn potentizl. And this brings us
to the fingl dimension of education which, it is hoped, will
provide the basis for a new sirategy for addrcssing some of
the problans which give rise o internal confliots. Fhe
ooncept of ;;jgg@gggiggggggﬁg, which congiders the individual
to be educable at every Stage in hig 1ife, has been shown to
have many facts; but its pfincipal purpose ia to extend the
benefits of ¢ducation to the whole population, irrespective
of agev;r social statug, It is therefore a democratic

conocpt. Bduoation is seen. as the concern not only of scho-
children, bu¥ also workers, retired pecple, and #ll othex
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citizens, I3 is a question of ‘survival for men and women
today to Le able to keep abreast of new kmowledge and tech~

Nneleogy.

AL-&J@&Q@&@A@LE&H@&&@@E
In the pursuit of'Peace,-educétion has the responsi-

bility of maintaining the bglance between:

(a) the scquisition of knowledge and skills; and

(b) reconstructing attitudes and establishing values .

It is much more difficult to change basioc attitudes than

to teach fundamentzl facts; for gttitudes are determined

by feelings and motivation, which are often a%b the sub—

conscious 1eve1. Yet these suboon cious influences deter-

mine our gself-definition as well as our impact upon others.

sny new orientation for education in Uganda must take
into account the demographic, political, socigl, cultural
and envirommentzl characteristics of the country. It must
develop educational strgtegies which are suited to an
endogenous. development aimed at sgtisfying the necds of the
neople. The new.educgtional orientation must reflect, and
take account of, the issues and concerns which mgke the
present gystem less than satisfactory, and attempt posi-
tively to address the problems which have produced conflicts
in our society.

For example, a new system of education must include.
the following elements:-—
1. Understanding of, and appreciation for, the need for

MATIONAL UNITY,

2. GePeTﬁtan nationglistic feelings of COhu+TMEWT and

ICYALTT to Uganda, and PRIDE in belnr a, UGANDAN
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Understanding of, and appreciation for the CULTURES,

VALUES, and TRADITICNS of Uganda;

Making education FUNCTIONAL at both the formal -and
non-formal dimensions, to the extent that its products,
at whgtever level, will come‘out with shllls that
would magke them pr oductlve and useful

Maklng use of modern LDUCATIONAL TECLHOLOGY, and local
resources (1nclud1nﬁ Communlty Resouroes), and
stressing INNOVATIOL- o ,
Emphagis on GUIDANCE AND COUNSELLING in order to help
students overcome the problems of 1life and llVlng,
Belng ULLP—SUSTAINING, mglcing economles as fan as
possible, and siress‘the operatlonal ideg of SELF=
RELIANCE3 | |

Rosponding to the NEEDS of Uganda, both technically
ond socially; J

Being DEMOCRATIC in its range of options, and in its
SELECITON PROCEDURES;

leing EFFICIENT and EFFECTIVE in its training
procedures for producing qualified Manpower not only
in terms of knowledge and skills, but also generating
Tavourable ATTITUDES;

Malking the CURRICULA more FLEXIBLE and RELDVANT +to

the Ugandan environment;

Creating conditions for education to be both CONTINUOQUS

and LIFELONG,

Tinglly, I would like tc ond with z pleas for PEACE; the

following quotation is g true reflection of my views:=—

YPEACE ON BART:H BEGINS IN YOUR LEBEARTS I‘ S““AJS TO

OTHLRS 0Y ESTABLISHING JLSLIO:; IT LAS“S ORTVER BY
PRACTISINC LOVo. M

e R e s e s

-
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