








of development i s therefore inescapable. For us in the 
•.developing world,' the concept of development which has 

relevance today, includes that which i s a humaji-centred 
:process, aiming at satisfying human needs,' both material 
and non-material, through self-reliance, endogy, and harmony 
with the environment, 

- Indeed the--difference "between the developed and develop-
ing countries i s that the former, using the knowledge and 
techniques derived from the applications of science and 
technology, have been able to mobilize effectively the 
resources at their disposal, in order to pursue the goals" 
of their development. On the contrary, African development., 
handicapped by §uir people-'& inability to mobilize their: rich 
environmental resources, has been plagued by such inimical 
factors as poverty, i l l i t e racy , ignorance, superstition, 
corruption, mismanagement, euid the virtual absenoe. of . : 
a viable indigenous sc ient i f ic and technological capacity. 
These real i t ies , individually and collectively,., contribute, 
to the oonflicts which a f f l i c t our people. 

1 • 3 Indices of Social Justice 
The principal thrust of this paper i s that a ttiajor 

factor in the existence of internal and internal oonflicts 
i s the absence or denial of social justice in a comprehensible 
form. The environment has already- been described as providing 
the basis for social and economic activit ies . lift the develop-
ment process, a number of-inequalities exist in our communitie 
which are the sources of conf l ict ; these" include:-





( i i i ) THE SOCIALLY AND CULTURALLY NEGLECTED 

- who are the -victims of the social- system and 
the product of soc iety 's neglect and indifference* 
The street "boys and gir ls , the young prostitutes* 
the thieves,- violent robbers, rapists, murderers, 
drug addicts, etc. are among the social ly and 
culturally neglected. 

In some oountries, these' disparate groups may include 
minorities, including ethnic minorities or rel igious groups 
whose geographical location or. philosophical orientation cuts 
them from the mainstream of national development. Addition-
al ly, dichot'ornous: considerations such as rural versus urban, 
etc- accentuate this undemocratic phenomenon of inequality. 

When education l iberates the human mind from the terrors 
of ignorance, prejudice, superstition, and intel lectual 
poverty, then the conditions can be more, easily oreated f o r 
mobilizing human energies and capacities for oroative: and 
f ru i t fu l act iv i t ies towards eliminating poverty and es tab l i -
shing favourable climate f o r development. I t has been shown 
that mismanagement of our natural environment' has aggravated 
the poverty of our people and plunged them into f r a g i l e 
conditions of l i f e which are not favourable to the attain-
ment of social justice. 

Development which addresses i t s e l f to the proper: manage-
ment of the human environment, would f a c i l i t a t e the pro-
tection, preservation and conservation of environmental 
resources which are required for human needs to be met, and 
would be free of the economio ana social inequalities, and 
in just i ces , as well as the poverty and backwardness which 
lead to tensions and con f l i c t s in a peace-free society. 





11A member of society who will be deeply rooted" 
in"the environmental conditions of the society, 
aware of his pol i t ical and civic responsibilities, 
of his duty to his family5 and be' prepared to 
play a useful role as a producer and as a citizen 
in the economic and -'social development of- 'the. 
community, 

2.1 Historical Perapeetivea1 

The la3t quarter of a century has seen very fundamental 
changes worldwide, r&nging from rapid scienti f io and tech-
nological progress which in turn has had a profound effect-
on economic, social and pol i t ical l i fe$ decolonization and 
the attainment of pol i t ical independence,' after much struggle, 
of many developing countries, along with the oalling inter' 
question of the colonial system of international economic 
relations; to the irreversible process of economic integration, 
the most obvious signs of which were the creation of regional._ 
economio groups (e.g. EEC, EAC, ECOWAS, etc . ) and the emergence 
of a now power, that of. multinational corporations. 

This was a period of both f ierce competition on a world-
wide iffcalo between opposing social systems, and, for most, of 
the period, detente in international relations. Many societies 
particularly in developing countries, were to experience 
social tensions and change in their po l i t i ca l regimes. All 
these phonomena necessarily had repercussions 011 education, 
one of the oldest institutions, which has never been untouched 
by the evolution of society. 

During the period just before ana after independence 
for most African countries, development strategies, as 
reflected in colonial policy, were based on the need~ for 
quantitatively defined economic growth, and so educational 
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national soc iet ies . This also results in the conditions 
favourable to the emergence of frustration and conf l i c t s . 

Furthermore, education in the current world encourages 
a 'white co l lar mentality1 and a contempt for manual labour, 
i s responsible for a profound. cleavage between educated 
e l i t e s and the masses had encouraged a d r i f t of young people 
to the towns, the loosening-of moral standards, and the decay 
of much that i s valued in traditional society. . The most 
complete crit ique of many school systems i s probably to be 
found in Nyerere*s "Education for Self-Reliance,n 

•A basic assumption of this paper i s that an important 
cause of internal con f l i c t s i s inextricably tied up with, or. 
i s a consequence of , prevailing social inequalities., which 
in turn determine, and i s perpetuated by differences in the 
leve ls of educational -opportunity. Access to formal 
education i s very limited indeed, and i t i s very surprising, 
that in spite of o f f i c i a l rhetoric, and-the e f f or ts of Non-
governmental Organizations -(NG-Os), opportunities for. adult 
or. continuing education are grossly inadequate, in most 
African- countries. A recent World Bank: publication revealed 
that' 250 mill ion children and 600million adults in developing 
countries lack basic education. I t has been suggested by 
po l i t i ca l analysts that corrupt and incompetent po l i t i c ians 
in some of our countries are reluctant to extend educational 
opportunities to the masses whose ignorance and.vulnerability 
they exploit , taking advantage, of their' goodwill and 
g u l l i b i l i t y , A sel f -rel iant, and educated citizenry would" 
have enough knowledge., independence and insights^ to become 
an enlightened electorate;; the. ev ir politicians-would no longer 
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b e abl e t o oo rrup t.. and mi si e ad the people, wi th £si seho o d s> 
Education for all would therefore strengthen the possibilities 
for democracy, and minimize the probability of a major cause 
of conf l icts in many. African.-countries. 

2.3 The Ideological dimension 
The purpose of this'paper, i s to introduce limited' 

aspects of ideological orientations which have relevance in 
trying to understand the role which ideology playS" in deter-
mining educational pol ic ies and practices. This i s important 
i f we are to understand and interprete. the educational 
experiences which relate to the internal confl icts in Uganda. 

Most African Educationists have been brought up in 
Western tradition; to that extent they are often resentful 
of any manifestations of po l i t i ca l control or 1 interference1 , 
as i t i s often termed. This i s largely because in the former 
multi-party democracies (most Affican countries are now one 
party states) i t was argued that' schools should not be- used 
as pawns in the pursuit of electoral advantage or educational 
pol ic ies , subjected to frequent change according to the par-try 
in power. Education, i t i s argued, i s a basic human 2±ght: 
and that i t s function i s to develop the talents of the 
individual to the ful lest extent possible to enable him to 
participate freely within a free society. Advocates of this 
approaoh further, argue that the school systems seek to 
inculcate certain basic values and attitudes, such as honesty, 
respect for truth and for other individuals, self -discipline, 
and the capacity to identify right from wrong according to 
criteria of principle and not of expediency: nevertheless, 
the idea that the individual 'should be indoctrinated with 
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party-polit ical creeds cr moulded in highly 'specific casts 
has also "been resisted., recognizing the- danger that such a 
function may he abused* 

Hpwever, education i s now seen as a po l i t i ca l agent.; 
and in developing countries "it i s recognized as a furidajnental 
lever for...social change, that investment in education i s an 
essential, feature of national development, and that-where 
resources, are scarce- the nature of that investment must be 
carefully planned together, with other aspeets of national 
development planning. Con 

sequently* the amounts and kinds 
of education which, are to be provided must be largely 
determined by those- who have the overall responsibility for 
deciding what form national- development i s to take. Indeed 
as Michael Manley, formerly Prime Minister of Jamaica put" i t : 

•even in a multi-party situation, the central 
truth remains that education i s a..political 
agent because: i t must, in i t s very nature, 
either tend to preserve the status- quo or pro-
mote change, depending on how i t i s organized, 
who organizes i t , and the purpose to which i t 
i s put, 

Por purpose of ideological reflections, two contrasting 
•system- capitalism and socialism - are discussed in the 
restricted context, of Education and Productive labour; the 
interconnection between schooling and work will be examined 
as they exist in capitalist and socialist countries, Ihe-
just i f icat ion f o r these ref lect ions l i e s in the fac t earl ier 
in this paper, we. have mentioned as part of the. problems 
related to internal confl icts , the unequal access to education 
in- our countries, and the fact that existing educational 
systems do not equip; i t s products with the necessary 
vocational skil ls"to make them functionally productive in 
the communi ty• 
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In capital ist soc iet ies , "virtually no direct connection 
i s made- between schooling aJid work except, of course, in 
times of economic recession when schools are victimized 
aJLd subjected to outbacks), according to Collins and- Gil lespie, 
Schooling i s usually viewed aS a time in which the young, 
isolated from the 'real1 l i f e of-work and adulthood, study 
subjects in a theoretical manner., acquire mainly theoretical 
sk i l l s and are encouraged to develop their own personalities 
( in the more progressive schools). 

On the other hand, there i s heavy emphasis given to the 
connection between education, l i fe-and labour in soc ia l i s t 
soc iet ies . The l i terature suggest that the young are 
encouraged to relate theory to practice, intel lectual to 
manual pursuits, and to engage i n productive labour, while 
s t i l l at school, A further elaboration of the dif ferences 
between the two systems: or approaches i s that whereas f o r 
the children in a capital ist system work taJces the form of 
a free individual enterprise, to be chosen, with appropriate 
held from counsellors-, teachers and parents after school is 
completed, for "the soc ia l is t children, labour, whether i t i s 
manual or intel lectual , i s both the l i f e -b l ood of th®Lr: 
society and the centre of an individual 's act iv i ty ; i . .e, i t • 
permeates both school and the wider society. 

An experience which i s similar to our own, and from 
which, Yaluable lessons may be learnt, describes how pupils, 
fr^m di f ferent social backgrounds move through the .schooling' 
systems, hownthey are affected by i t , and how they get certain 
jobs because of the way in which they present themselves 
to employers in a free market competition situation. -In such 
a competitive world, those who have benefitted from the 
schooling system gets the best jobs - aided by, naturally 



~ 15 - -
enough, the occupaticnal status of their fathers,. Those. fchor 

do not oome within these, categories end up eithet. in law; 
paid manual jobs i f assisted in career guidance, or trainsi-. 
tional school to work -programmes or.f i f not, remain unemployed. 

Concerning the question of inequality, research, suggests 
that the children of highly paid professional fathers are 
l ike ly to end up in similar professions, and that the same 
match applies to those students whose fathers are low-paid 
manual workers. Marxists establish the main cause of 
inequality as being due to the social division of labour., 
within capital ist soc iet ies . Different classes have 
d i f ferent ia l access to the means of production. In general, 
those who own and manage: the means of production have, greater 
access to wealth, whereas those who have to se l l s the i r labour 
and more especially those- who do the .least skil led manual 
forms of labour, have' the least bargaining power and therefore 
the least access to wealth. This by i t s e l f can be a «ourc& 
of ;fcansion and con f l i c t s . 

Ah important factor which distinguishes between soc ia l i s t 
and Capitalist societ ies i s that in the former, the means od 
production are communally owned, while in the lat ter they 
are owned by individual's. . As movement towards olasslessness 
implies social growth- .towards narrowing the gap between high 
and low status positions, wnrk and remuneration, between 

.-intellectual and manual labour, and between e l i t i s t social 
inst i tut ions and society, i t fellows that schooling should .. 
not, in soc ia l i s t terms,, be removed from either social • 
inst i tut ions . I t fol lows in particular, that schools should 
be the promoters of dasslessness, of the ideology of 
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since -the beginning of-lame, and-is-therefore a source o f 

con f l i c t s , as i s evident in many pa£ts ox the continent* 

3• 1 The Experience of Uganda 
,:he confl ict , in Uganda? which has been oharaterizred by 

protracted po l i t i ca l instabi l i ty , economic decline, 
educational deterioration, violence, social degeneration 
.yjid the abuse of human rights, i s almost unique in the 
continent of Africa. This i s so, not nnly beoause of the 
period of time involved, but also because Uganda was made 
to decline from probably the most promising 1 Centre of 
Excellence1 in Africa during the 1960s, to the most devas-
tated country, in all respects, in the 1980s. 

The eduoational system in the country (with al l i t s 
colonial limitations} was undoubtedly the best in black 
Africa at that time: Mgkerere University, for example., i s 
a true testimony of this fact, , having been the most; 
prestigeous inst itution in the whole continent, producing, 
scholars of the highest possible calibre, and research o f 
the most profound signif icance. The economy of the country 
was buoyant? with a good climate, and rich so i l beyond 
comparison anywhere in the continent. The people too have; 
always ref lected that radiance and beauty which endeared 
them to many? especially those of us from the West Coast# 

The decline of which we speak are observable in at l eas t 
four dist inct areas: ( i ) PEOPLE, ( i i ) THE ENYIROKENT, 
( i i i ) ECONOMY, and ( iv) EDUCATION. ' The people have been 

• • » ' 

denied, as available evidence indicates, soaial justice , 
human rights , free; access- to education and peaee; they have 



"been abused, demoralized and mxbject to the most agonizing 
forms of human degradation; in short, they have been denied 
the right to l i v e meaningful l ives in an environment which 
should improve the qualit y of l i f e . ' ' 

THE ENVIRONOMENT (which inoludes the people) has been 
devastated, not only by the e f fec ts of war. aAd incessant 
s t r i f e , "but also by criminal neglect, including ouch criminal 
acts as poaohing of w i ld l i f e , irresponsible destruction of 
trees and irrational exploitation of natural resources. 
The country's brain power, was dissipated either through 
indiscriminate kill ings, or. driven into ex i l e , Some: of the 
country1 s wealth disappeared' through smuggling and other 
despicable forms^ of banditry. 

THE ECONOMY could not be sustained in the face of poor 
po l i t i ca l leadership without adequate direction and planning. 
With unending conf l i c ts , punctuated by horrid violence, the 
environmental resources upon which a viable eoonomy could 
be bui l t either stagnated or were, destroyed. The in f ras t -
ructure for economic development was almost total ly destroyed; 
public money was syphoned nut by criminal elements in the. 
po l i t i ca l leadership; and the country was l e f t with an in ter -
national debt of over two b i l l i on dollars, 

EDUCATION, in spite of neglect and consequent decline, 
surprisingly survived I But i t s social foundations were 
severely undermined. In an environment devoid of peace and 
security, the principal actors in the educational sector had 
t« suocomb; teachers for example, a f f l i c t e d by the same 
unhappy symptoms as other members of society, frustrated 

"N 

and" insecure, l os t the wil l to aQ't professionally, and l ike 
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•the worst c c lpr i t s . Even commercial venturer 
when not frustrated "by tm&ue; p o l i t i c a l interference, 
displayed thati lack of standards of e f f i c iency which. 

• are required for progress. 

(d) Environment^ Degradation 
-'much of the rich natural environment of Uganda has 

been neglected over, the .years. Environment-develop-
ment interactions, which were discussed in the opening 
chapter of this^ paper, accounts for the lack of 
proper development in the country. The noticeable 
absence of a comprehensive- programme of environmental 
eduoation at. al l l eve ls , together with the internal 
con f l i c t s from which these problems arise, has 
deprived the people' of Uganda of a valuable process 
whioh would enable them to understand, appreciate and 
generate commitment to the principles of ecology and 
e f fec t ive environmental management. 

To tias l i s t we may include the problems caused by inappro-
priate external interventions, including po l i t i ca l i n t e r -
ference, from outside, and attempt^ a t ideological impositions 
which seem to have created deep div is ions among people in 
some African countries, and diluted the spir i t and substance 

we 
of what/would l ike to cal l genuine African Nationalism,. 

3.3 How? 

A major purpose of this paper i s not only to identi fy 

some of the causes of internal conf l i c t in Uganda? within 

a defined framework, and from the social and environmental 

perspectives, but also to provide some guidelines concern!r 



strategies for addressing, at their roots the relevant which 
may help in preventing and resolving such conf l i c ts . . . 

The f ina l chapter wil l deal with those' aspects which 
are considered important to this task. However, some pre -
liminary .remarks concerning the basic issues outlined in 
the preceding section may be relevant; In the f i r s t place, 
i t i s obvious that many ,of the problems identi f ied are 
.related in one way or another, to. education. A convenient 
reference point i s the Addis Ababa Plan of Education •for: 
Africa (1.961) which was developed and inspired by two soc io -
economic ob j e c t ives : - . -

( i ) to .give concrete expression to the fundamental 
human, right to education, and through i t to the 
democratic principle of ©-quality of opportunity 
f or the citizens of an independent Africa; 

( i i ) to modernize the economy and acceler& i t s growth 
by educating and training the labour foroe . 

Two major educational objectives which were derived from 
the fore-going objectives:— 

(a) increased rate of educational participation «f 
the population; 

(b) renewal and reform ftf the educational delivery 
system.. 

The second educational objective, was essential to the 
achievement of the first. , and through that, the soc io -
economic objectives. Thus both quantitative and qualitative 
improvements were, recommended in the outline plan. 
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Ihe special circumstances of the country over the years 

has made i t d i f f i c u l t for Uganda to attain these objectives. 
More specif ically* and with reference to. the principal 

problems outlined in the preceding section, education has 
fa i led to produce the enlightened and e f fect ive po l i t i ca l 
leadership which, could have averted, the disasters of which 

we are a l l aware; furthermore, the enlightened citizenry 
which was anticipated in the f i r s t educational objective, 
with f u l l participation of the masses in eoonomic planning 

and soc io -po l i t i ca l de<ri si on-making was not forthcoming, 
Secondly, the educational system fa i led to provide the 

1 espri de corps1 which was necessary for national unity, 
and to i n s t i l in the. c it izens the standards of integrity and 

moral attitudes- which could have resisted the 'institutLatn-
alized corruption1 which threatened the very moral fabric. 
and foundo/bions of the society. Indeed the system fa i led 
to r o f l e c t the cultural values and traditions of which 
Uganda was once famous; and could not promote the standards 

0 

of accountability which are necessary to guide personal 
private and public behaviour. 

Thirdly, training which produced special ists and 
technicians for national development, appears to have 
neglected the affective; dimensions in terms of attitudes, 
values and commitment which were required to excellence 
which the ooimtry needed f o r i t s survival and v iab i l i ty . 
Management and administrative capabil it ies were dimenished 
by these factors, in the face of s t r i f e and con f l i c t s . • 

Finally, the educational system did not prepare the 
cit izens to improve upon their prodtictive capacities; i t 
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did not prepare them with the abil ity , to :oope in the face 
of problems, d i f f i c u l t i e s and internal/external conf l i c ts . 

To- address these issues, fundamental. changes are 
needed in the content and pedagogical approaches to national 
development. Strategies must be developed which mate 
education environmental; which makes learning a continuous, 

* • 

l i f e long process; which introduces education for production; 
. • • 

which pursues po l i t i ca l education for national unity and 
personal integrity: and which focusses on Peace, 

TOWARDS CONFLICT RESOLUTION AND PEACE 

The internal and international conf l i c ts which affeg-ff 
people throughout the world hsosro been shown to arise from 

a wide variety of causes. Inevitably, people are at the 
* 

centre of these conf l i c ts ; in many cases, they are the 
sources o f the problem, but in almost al l cases, people 
are also at the receiving end, the ones who suffer, the 
consequences which may range from hunger, disease, poverify, 
violence to even death. 

Invariably, these conf l i c ts can be traced bade to their 
socio-economic causes: The search for the means to satisfy 
basic needs; the quest for personal'fulfilment and f o r a 
better quality of l i f e ; in some cases, humâ i greed and. 
selfishness, net satisf ied with the basic needs alone, but. 
also for extravagant wants, including wealth, over and above 
what i s needed. 

Traditionally, education has: played a central ro le in 
bringing about change by shaping new perceptions and values 
in people. The'resolution of conf l icts , and-the restoration 
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A comprehensive' approach to a problem- means that this 

"'problem i s studied from every' angle and in relation to other 

problems. In the sciences about- man-this approach implies 

that the problem should be studied from two aspects - man1 s 

relation to society, and man1 a relation to nature. I t should 

be noted that man1 s relation to society largely depends on 

the social system in which he l i v e s . 

.:he problem of con f l i c t s may be related to the problem 

of social characteristics of man, resulting from h i s being 

part of a society. :A number of psychologioal sciences must-

be in"Ct>lvod in the process, such as social , h istor ica l , 

pedagogical,1 and ethnic psychology' and psychology personality. 

In any case, -man's re lat i ion to society i s a problem that 

requires comprehensive analysis, which may yet provide 

a basis f o r conf l i c t . reso lut ion, 

4• 2 Environmental Education for P_eace 
I t has been established earlier that the .environment, 

in both i t s bio-physical and socio-cultural perspectives, 
i s the resource, base for human development. Some of the 
environmental problems such as the poor social and economic 
conditions in some rural and urban areas, aggravated by 
the occurence of natural disasters, have been related to 
the causcs of internal (and sometimes international), 
c on f l i c t s . Such a s i t u a t i o n erodes the resource base from 
which economic development can be, promoted. 

The need for a common understanding of the nature and 
causes of environmental problems in order to c lar i fy the-
role of education has led to the. evolution and development 
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of a new dimension to educational experience. • Education 
"becomes environmental when it : adequately ref lects the 
environmental problems: and issues of society., in the local , 
national and global contexts. Environmental Education (EE) 
i s therefore a dimension to be. incorporated into educational 
systems, programmes and p r o c e s s e s i t s objectives are to be 
determined in the light, of specific conditions and problems; 
i t s ultimate goal i s to produce an environmentally literate. 
citizenry that is. aware of , and. concerned about, the environ-^ 
ment and i t s associated problems, and which has iihe knowledge, 
skil ls , attitudes, motivations and commitment^to work 
individually and collectively towards a. solution of current 
problems and the prevention of new ones. 

Education strategies are- required to reflect., through 
different ways and means, a. variety of, situations; pol i t ical 
choices, and availability of resources. These are. to be 
aimed at achieving the same purposes:-

giving aocess to education for a l l ; eleminating»r 
reducing disparities between social groups, between 

men and women; relating education to the world of work, to 
•manpower requirements, to the environment, to the culture. 
and the V a l u e s t h e community. 

In this way, environmental education espouses equality 
of opportunity for -al l , guarantees the prospects of a better 
quality environment, a better quality of l i f e , and thus 
contributes immeasurably to the attainment of Peace, at the 
community level , nationally, and at the Global level . 
A recent development iap the introduction of Peace Education 
as a separate dimension be incorporated into educational 
systems. 
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Trio purpose of Peace Sucation i s to provide the kind 
of learning experiences which will bring to people (all ages, 
including adult/continuing education) the known facts of 
wars, and other forms of conflicts, their- causes, and methods 
and strategies for preventing them. Generating consciousness 
in people concerning the harmful and degenerate effects of 
the conflicts will, ' it i s hoped, create in them the awareness 
of these problems and commitment to Peace as a strategy for 

human survival. 
Polit ical Education has also been introduced Into 

curricula at various, levels of education. This could include 
the elements of peace education,' in view of the olose 
relationship between political, action and the emergence of 
conflicts in many "cases. The goals of pol it ical education 

-.include considerations of National Unity and Political. 
Participation, I t has the potential for creating a fu l ler 
understanding of the necessity fnr establishing a stable, and 
healthy system which will unify the country and mobilize, a l l 
the potontials-of the nation in a co-operative e f for t for 
progress. 

4 • 3 Educa;'cion fojr 
Education for self-reliance is. that form of education 

which i s directed at developing the potentials of the 
members of a community or nation so that, they may be enabled 
to meet their basic needs, on the basis of the resources 
available to them,, and in cooperation with others.. Such -an 
education roust necessarily be conducted without institutional 
or theoretical barriers between formal school education and 
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l i f e outside,' The guiding principles should Joe to combine 
theory with practice, learning by doing, and -growing by 
experience. 

Education with Production i s a relatively new concept 
which has been applied to. the introduction of work to 
schooling. The combination of education and production i s 
uhus part of a process of transforming education within a 
wider strategy for social, change* In the context' of 
Vocational Training, this approach provides a basis for 
assisting those pupils who, under .the traditional system, 
terminate school early without: any functional .alcills. In 
countries likeo. Zambia where, food,production by the people 
•themselves, for themselves i s s t i l l a vital necessity, the 
incluoi'on of production in schools i s . justi f ied on ..vocational 
grounds. Another advantage i s that because of the -shortage 
of rcsouroos, there, i s the necessity for educational 
institutions to be-as self -rel iant as possible. 

.;elf~reliance means to rely on your own resources for 
the development of your <ywn potential. And this brings us 
to the f inal dimension of education which, i t i s hoped, wil l 
provide the basis for a new strategj^ for addressing some of 
the problem which give rise to internal oonfliots. The 
concept of Ii_fclong .,educg,_tio_ny which considers the individual 
to be educable at every stage in his l i f e , has been shown to 

c 

have many facts ; but i t s principal purpose i3 to extend the 
benefits of education to the whole population, irrespective 
of age or social status. I t i s therefore a democratic 
conoept. Education i s seen, as the concern not only of schoc!" 
children, but also workers, retired' people, and all other 
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3. Understanding of, and appreciation for the CULTURES, 
.. VALUES, and TRADITIONS of Uganda; 

4. Making education FUNCTIONAL at "both the formal and 
non-formal dimensions, to the extent that, i t s products, 
at whatever, level, will come out with skil ls that 
would make them productive- and useful; 

5. Making use of modern EDUCATIONAL TECHNOLOGY, and local 
resources (including Community Resources), and 
stressing INNOVATION; 

6. Emphasis on GUIDANCE AND COUNSELLING in order to help 
students overcome the problems of l i f e and l iving; 

7. Being SELF-SUSTAINING, making economies as far as 
possible, and stress the operational idea of SELF-
RELIANCE j 

8* Responding to the NEEDS of Uganda, both technically 
end socially; 

9. Being DEMOCRATIC in i t s range of options, and in i t s 
SELECTION PROCEDURES; 

10. Being EFFICIENT and EFFECTIVE in i t s training 
procedures for producing qualified Manpower not only 
in terms of knowledge said skills," but also generating 
favourable ATTITUDES; 

11. Making the CURRICULA more. FLEXI3LE and RELEVANT to 
the Ugandan environment; 

12. Creating conditions for education to be both CONTINUOUS 
and LIFELONG. 

Finally, I would like to end with a plea for PEACE; the 
following quotation i s a true reflection of my views:-

"PEACE ON EARTH BEGINS IN YOUR HEART; IT SPREADS TO 
OTHERS BY ESTABLISHING JUSHCE; I? LASTS FOREVER BY 

PRACTISING LOVE." 
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