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. _Abstract

Vocattonalzsatton of the school currzcu/um partzcularly at secondary

" school, level,-is vzewea’ as one way of makzng the curriculum, which is a’

cricial instrument “for human development, relévant to the needs of a
- nation. ‘Since attaining independence in 1980, Zimbabwe has been

LR striving.to: :vocationalise. the school:curriculum, especially after the

demise of the pre-independence vocatzonally oriented F2 clirriculum.
-~-Recently-in 2001, the Ministry of ] ‘Ediication, Sport and Culture re-

-+ affirméd its questto vocationialise'the cuiviculum by Czrculatznga minute

to all schools which, among other things, directed that all pupils should

o™ at least one. technzcal/vocatzonal subject. at ‘Qrdinary level

(Secretary's Circular Minute No 2 of 2001). The Presidential
Commission of Inquiry into Education and Training Report (1999) also
recommended a secondary school curriculum with a strong vocational
component. Despite efforts made so far, the vocational thrust in the
secondary school curriculum seems not to bear much fruit. This article
seeks to examine the justification of vocationalisation within the preview
of human development, and to analyse the problems which Zimbabwe
has encountered in its attempts to vocationalise the secondary school
curriculum. Recommendations on the way forward are also made which
other African countries may benefit from in their quest to enhance the
development of a total human being through offering relevant curricula
to secondary school pupils.
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Introductlon

Among the major,problems, facmg post-mdependence Zunbabwe is that
- of high rate of unemployment which currently stands at about 50% of the
adult population (The Sunday Mail, 6 August 2000). The bulk of those
failing to, secure, jobs .are the school leavers.:One of the fundamental
reasons proffered for the unemployment problem is that the Zimbabwean
school curriculum is failing to “...reward with jobs the majority of those .
who went through it,” (The Sunday Mail; 15 June 1997): The. argument .
' bemg advanced is that the school curriculum is too'academically oriented’
"and,- therefore, deficient as. an  instrument. to foster .total.human
development Against this background there is a school of thought which’
bélieves that what is needed is more skills training to address manpower
shortages in techmcal categones of labour. (ON ESCO Monograph 1994,
Ndawi, 1997) These sentiments have a direct. beanng on the issue of
curriculum relevance The crucial question that springs to the mind is,
What fundamental knowledge is of most worth? (Herbert Spencer in
Barrow, 1976). One can go further and ask; Does vocational education
constifute . worthwhlle knowledge within the context of human
development which schools are supposed to foster? If it does, why have -
-efforts made by Zimbabwe to vocationalise the secondary school
curriculum failed to gather the envisaged momentum and what can be
done to ameliorate the situation? What lessons can other African,
countries draw from the Zimbabwean experience in their attempts. to
. fashion out relevant curricula for the development of a total human being
through the education system? These quiestions, among others, shall form’
the basis of the discussion in this paper, w1th1n the context of ever shlftmg
paradigms in education and training. :

Vocationalisation Defined . |
Vocationalisation of the school cumculum may mean different things to
different people deperding on the context; herice the'need to define the
term in the context of this ‘paper. Bacchus (1988) (cited in Museva
1989: 13) gives a deﬁmtlon of vocatlonahsatlon which seems to
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adequately capture the essence of vocational education. He says: .- .. -

Vocationalisation has been defined as efforts by schools to include in
their curriculum those . 'practical' subjects which are likély to
generate among the students some basic knowledge, skills and

- dispositions that might prepare them to-think of becommg sk1lled
workers or to enter other manual operat1ons

. The 1mpress1on orie gets from the deﬁn1t1on given above is 'that
vocational education prepares recipients for the world of work. Itis a-
programme of education which, accordmg to Good (1959), is organ1sed
to prepare the learner for entrance ifito a particular vocation by equipping.
them with relevant- practlcal skills; knowledge ‘and attifudes. Inthe
school system, vocational-education is the type of- educat1on carried .
through such pract1cal/techn1cal sub_]ects as- Metalwork Woodwork
Agnculture Garment Construction, Cookery, Computers Atft; to name’

' justa few. Skills" acqu1red through such a’cutriculim should render

“school products readtly employable in the formal and non-formal sectors

“of 1ndustry and commerce as ‘well as'b "ng ;able ‘to, créate the1r own’
employment The Z1mbabwean secondary school’ cumculum 1ncludes
such sub_] ects 1n an attempt to vocat1onallse it ;

However it must be noted that some author1t1es argue that: academtc
sub_]ects also lead to- ‘some vocations such . as theology, med1cme

teachmg, law,, etc. (Maravany1ka, 1989) Ttiis:discussion adop’ the~
rather natrrow viewas propounded by Bacchus (in M 89) that: -
" vocational: education is’ carried” through practwal subjects in, the'
curriculum; leading to occupations of'a menial taturé and not the broad

view g1venbyMaravany1ka(1989) .,:_:__&,.A "

Just|f' cat|on of Vocational Educatlon as a Tool for Human
Resources Development '

Vocationalisation of the ‘secondarys_;school curriculum in Z1mbabwe isa
post-independence curriculum innovation introduced to replace the
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1mmensely unpopular F2' vocat1onal curriculum for blacks dunng the.
colonial era: It was criticised for being a del1berately watered down and

- inferior curnculum as compared to what was being offered to whites. The

intention was to develop cheap manpower which did not have thh level
skills thaf would make them eli gible for techmcal jobs that were reserved
for whites. Naturally, this kind of curriculum was rejected by blacks ds

~ they fought for their liberation (Zvobgo, 1994). Come mdependence in

1980, the F2 curriculum was dropped and fresh efforts to vocationalise
the curriculum started as an Innovation, focusmg on human resources’
development atschool level. : .

The success of any educational. innovation - programme ‘is largely
determined by its relevance to the needs of the user-system (Havelock &
Huberman, 1977). If a programme. lacks adequate justification, it risks .
being rejected by the user system and implementation is bound to falter,

.hence the need to make an analysis of whether vocational education is
. justifiable both from a philosophical and a practical point of view, as an -
_'effectwe toolin fostenng the development ofa total be:ng

The debate on whether vocat1onal educatron provrdes worthwh11e

knowledge to the learner or not is on-going. While: some academics,’

reality definers of the day, captains of industry and commerce, and the
general public argue that it does, others say it does not. Basing" his
analysis on an epistemological point of view, Maravanyika'(1982) gives
two opposing philosophical positions as the bases or: which curriculum
propositions are made, namely the absolutist and the relativist positions.

" The discussion briefly focuses on these two positions in relatlon to

vocational education.

- The Absolutist Position

. The absolutist view can be traced to the classical 1deallst Plato whose
" idea of a good educat1on was one of an academic nature. Absolutists

argue that there are certain 'time-honored truths' which schools should
transmit to pupils. 'Good education’, they posit, is an-end in itself. It
should not serve any instrumental purpose. It should be an education for
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" its own sake and:should be academlc in nature. Those who:do not go.
A through ‘academic eduéation are not 'educated', they argue (Stenhouse

" +.1975). The kind of ¢urri¢ulum advocated for by -absolutists is one of a
‘liberal nature, featurmg academlc subj ects. This view rejects vocational

' -education as a.formti of worthwhile knowledge, based on the argument

~ thatthereisno philosophical justification for it and, therefore, should not
be part of the school curricilum. In Zimbabwe- today, as is the case in
many other countries, there are people still holding on to this absolutist
-+ and elitist view and this has had"a negative impact on the. efforts to
vocatlonallse the cumculum as shall be seen later inthe d1scus51on

B The Relat/ylst Pos:tlon

- The opposmg V1ew as glven by Maravany1ka (1982) is the relat1v1st

. _,p0s1tlon ‘which- espouses that members of the s001ety ‘enter - into-

° agreééments as to what counts; as facts, truth and; ‘therefore knowledge
’ ‘Worth,whlle knowledge is basedonthe needs of soClety NN

"-"'fThe relat1v1st posmon encapsulates the pragramatlc view that what

' ‘f"worksus what' is. right:/(Kneller1971), Baséd on this position,- the

Nt curnculum should-be made: up-of what 5091ety pereeives'as worthwhile
sl knowledge On; thls 'scoré; it can be -argued . that the relatlvxst view®

f:.accommodates both ‘academic-. and vocatlonal education. since both:

atternpt to'meet the needs-of: soctety as! determmed by society itself. The:
Zimbabwean view' of worthwhile knowledge seems.fo fall'within this
perspective. The Pres1dent1al Commlssmn of Enguiry into Educatlon.'
and Training(1999).found out that the maj jority of Zithbabweans are it

* favour of an integrated curriculum which offers both: academic -and-
‘vocational subjects becaiise both’ are:relevant for the development of
what Rousseau calls 'the hand, the heart and the mind* (Rusk, 1979),ie
the development of a total being. This, relativists argue, augers well for.
the development ofa well-balanced individual who is well-prepared to
take up his socio-economic position in society. Attempts to vocationalise '
the secondary school curriculum are,. therefore, Justlﬁable from a
relativist philosophical pomt of view.
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Practlcal Cons:deratlons

Along* similar ™ relat1v1st-' lmes of argument Bray et al (1986),
: Maravanylka (1989); Oxtoby €1993); among~others -have.advanced the- .-
following as some of the practical “considerations .for- the:
- vocationalisation of the school curriculum:

.‘,‘ e
I IR

.—To .equip ; school leayers with __knowledge and techmcal and vocatlonal

*To frafisthit knowledge att1tudes -ahd; sskills useful “in
R employment sitiations.” This- ‘cémes: in:- the wake of
unemployment among school leavers; especmlly in developing
4T . COUNtTIES. Ty T -
EINRTATY L B allev1ate unemploymen;,:through equ1pp1ng pup1ls w1th
L practlcal sk111s thatwould aid. self-employment
- Tore-orientate students attltudes towards rural s001ety, thereby
- Faltingthe fide towardstirban migration.” - < |
T F ’1To link schdol<Work to the world of work.

I,The Treasons; . given. above ﬁnther Justlfy vocat1onal educatlon from an -
+instrumental-and -practical point of view,- wh1ch is encapsulated in the
relativist view given earlier. Vocationalising the, curnculum is done in
response to the needs of a nation, malnly those caused - by
i industrialisation, -technological ‘advancement _and -increasing levels of
~unemployment. :Schools,: as part: of their human development mandate,
.‘should develop skilled manpower for commerce.and industry, as well as
for. self—employment it is- argued (Pollard, Purv1s & Walford 1988):
-Findings of the Presidential Commission of Enquiry into Educatlon and
: -Training Report:(1999) indicate that the Zimbabwean school curnculum
- is.largely:-academic, and. recommends ‘a,_. major. thrust towards
vOcationalisation of the.- secondary school cnm'culum to .cater for the
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recommendation is a further endorsement of the government's position at
independence, which advocated for.the vocationalisation of the
secondary.school curriculum, In this vain, vocational education, offered
alongside academic. educat1on, is believed to have -a positive. 1mpact on
the overall development oftheleamer. .

Modes of Provision

In spite of the sound Just1ﬁcat1on for vocationalisation given so far, there

are a numbér of questions’ about the rode through which’ vocational

‘education should be prov1ded The following are a few questlons posed ‘
by Oxtoby (1993) in this regard: ~ S

.= . .:1s vocational .education best. located in mainstream. secondary
.. schools, specialist centres such-as polytechnlcs or some form of
employment based provision?

- If it isto be based in mainstream secondary schools (like is
being attempted in Zimbabwe) how best can it be organised in
terms of provision andassessment strategies? -

- What links with the world. of work will these links have interms
of provision of resources and orgamsatlonal as well as logistical
issues? -

- Is it most cost effective for the individual to acquij'e job related
~ skills in school, after completion of school but before takmg a
Jjob, orafter secunng a Job? ) -

These are pertinent quest1ons thch have a bear1ng on the success of
vocationalisation. A rational, well structuréd mode of presentation is a
pre-requisite for successful 1mp1ementat10n of any curriculum project:
Zimbabwe has adopted a multi-pronged approach in which skill§ training
is taking place at secondary school level, at technical and polytechnic
colleges and of late, at vocational training centres. This paper focuses on
vocational skills training at secondary school level. Since independence;,
the Zimbabwean Government policy has been that every secondary
“school pupil is required to undertake at least two vocational subjects at
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the' Zimbabwe:Jimior Certificate! 1ével:and-at least -one’subject at .the

‘Ordinary level: (Zvobgo; 1986):This position:was recently. reiterated by :
the Mlmstry of Educatlon through‘ClrcularNo 2 of 2002 c1ted earller

The Preszdenttal Commzssz of inguiry into Educatton and Trammg '
Réport (1999) ‘recommends’* afmore ‘radical ‘mode-of provision :of the
vocational 'programme witha'view to- strengthen it. In‘the proposed

Striictire; thé:vocational/fechnical ‘subjects:would-form ‘one of the three

pathways whicha pup11 couldelecttofollow at senior (secondary) school

1evel! The other pathwaysiare the busmesslcommerclal pathway.and the.,
: general (academlc) pathway:Onié major advaitage in this:approach cited

inthe report is that a pupil can make a choiceto follow apurely vocational

Gurriculim’ out” f personal interést-based ‘ofi‘one's aptitude; unlike the

coloma F2'vocational: catriculum wh1ch wds ‘tiiéant- for the so-called

academlcally weak black puplls a mode Whlch, as seen earller Was Very

In a b1d to systematu‘ally vocat1ona11se the secondary school cumculum

‘'the Zimbabwean Ministry’ of Education and Culture set up an evaluation
team led by B.C.-Mashingaidze. to conduct a, front erd analysis of the
situation on the ground interms of the extept to. wh1ch schools were ready
to. offer vocat10na1 subJects and to suggest the way, forward A deta11ed
repori - produced by Mashlngaldze (1990) recommended a- phased
" approach to the vocationalisation of the 1532 seconda.ry schools in
existence then, starting with 40 schools which were almost ready to
vocationalise in terms of . 1nfrastructure then 140°schools i in phase two
and then ‘the remaining 1352, 1n the thlrd ‘and final phase Details of
requirements and costing for the programme whrch was 1ntended to take
five years at most to complete were carried i in the report However for
some reason, the vocat10nal1sat1on pro gramme proceeded in a wholesale
approach without follow1ng the phased approach as recommended and
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~thishas become:a source: of one:of the major. problems. Somé schools
which were not ready to-offer somevocational subjects'due to manpower
shortages -«in " the = form -'of : qualified: teachers,.: lack:: of :. physical
infrastructure such as specialist rooms and lack of equipment and
consumables:- .were:: '¢coerced" into : 1mplement1ng ‘the  innovation.
Consequently some schools, .especially those in .disadvantaged rural
-areas are failing to. cope with the demands of offering vocational subjects
~and; as: a-result, observations have been made; indicating that, of late,
provision of practical (vocational) subjects in secondary schools may-be
on‘a downward trend; with-subjects such as Food: and Nutrition, which
.»requlre expenswe consumablesbelng dlscontlnued -

A tracer study carr1ed out by Mukabeta at al (1997) 1nd1cated that as

: _..many:as:5% of graduates.of Chinhoyi Technical Teachers College who

- were trained to teach vocational subjects were found teacthg academic _
. subjects bécause they could not-find vocational cldsses to teach.in the =~

. secondary school system.. In another study, Munowenyu (1999) reports
. that in=1996; -there were -only 167-937 'O" level candidate, entries for
. .vocational subjects, as compared to 682 090 entries for academic

subjects, a difference of 514 153. This indicates that despite efforts to

vocatonalise the curriculum, the education system: in- Zrmbabwe is still
negatlvely skewed against’ vocat1ona1 subjects in the currlculum as
compared to academlc subjects

""A study by. Maravanyrka (1988) i in Zimbabwe and Botswana based on
“the Education with Production programme which has a vocational thrust
revealed some. of the fundamental problems besetting the new
vocatronal thrust These are summarised below:

- Occupations forming the target for vocational training tend to
carry the stigma that they are both arduous and unremunerative.

- Power elites are dominated by men (and women) whose
background is academic, and yet they are responsible for
making decisions to vocationalise. They may lack the inward
conviction that vocationalisation is the way forward.
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- . . The public tends to exclude, vocational - fields * from their

N definition of*valid knowledge'.
<+ 7 Vocational options have tended to be assoc1ated with 'fa1lures in
‘L. the academic’ Selection process +In schools;, vocational subjectsf
- are’ well - down“the " status ‘ranking, * wrth vocatlonal subJect
Sor vteachersbemg generallylookeddownupon S -
=+ Schools lack suitable teaching/learning resources to effectively
<= teach-Vocational subjects ‘Where equlpment exists, it is. usually .
s old, obsolete and 1nappropr1ate to technology in 1ndustry Most '

T oofit ly d

In short problems 1dent1ﬁed by Maravanylka (1988) g1ven above hmge

. on ‘negative:.attitudes .towards .vocational: education. by . various
stakeholders 1nclud1ng reallty definers, employers, the s¢hool itself; and-
society .in.general. They. tend to ‘perpetuate thie. colonial attitude that - .
-vocational subjects are-infetior to academic subjects because they lead to . -
blue collar as opposed to white collar jobs. To:them, these are subjects
‘which should be preserved for the less gifted children. Further, schools.
are ‘ill- equrpped and- under-funded to handle vocat10nahsat1on in a,

' 'meamngful mariner in terms of fundmg the construction of the requlred

- specialist rooms in some cases, and the procurement of equ1pment and.

consumables' for- the ‘vocational . subjects. Also to_ blame .is the’
examination’ system which has largely failed to ‘comé up with a reliable
approach to fevaluate vocational subj ects. The natur¢ of assessment and .
examiination :continies: to' -follow the trad1t1onal theoretlcal approach -

which is best su1ted for academic subjects as opposed to continuous ‘
assessment of pI‘O_] ects and practical activities wh1ch is more relevant to
“vocational subjects because of their practlcal nature, These problems :
among others;, threatén to- derail the vocational thrust in Zrmbabwean'._
secondary schools, notw1thstand1ng its noble cause in terms of producmg .
a total be1ng for the soc1ety ' ;
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Recommendatlons and the Way Fo rward

The Pleszdentlal Commission of Inqutry mto Educatton and Trammg

L Report (1 999) whichis highly critical of the present curriculum accusing

it of encouraging a ¢“white, collar mentahty because .of its :academic
thrust, recommends a secondary school curriculum with a strong

.vocational thrust. This is not a new.thrust, as stated .earlier. What is of
intcrest is the proposed structure for the secondary, school; where -

‘students could opt to follow either the . . general (academlc),
business/commercial or techn1cal/vocat1onal paths.. One major
advantage in the proposed structure is that students who opt for the

vocational path have an opportunity to graduate from school with .

National Diploma (ND) qualifications which are recognised by industry
and commerce. Also; students wishing to procéed to umversrty after

attaining an“ND qualification have the opportunity:to do-so in the-

proposed structure; thereby dispelling the fiotion that vocational Sllb_] ects

are inferior to academic subjects because they do not lead to'a umversrty‘_

qual1ﬁcatlon Thisis commendable

However a number of issues also need to be. tackled apart. from the .
proposed change in the structure in terms of provrsron There is need for,

change in the mind-set, of all stakeholders in education and trammg

Positive attitudes need to be adopted so that. words are matched with,

action. At the moment, the, vocational thrust has largely. remamed at the
rhetonc level, casting doubt on the genuineness and comm1tment ofthose

advocating: for it.- The study by Mashmgardze (1990) cited ezclier.-
indicated that vocational education’ is expensive in.-terms of. the..
equrpment specialist rooms, consumables, among other thmgs requ1red~
to offer effective leammg It, therefore, calls for a strong sustained .
' comrmtment from all stakeholders partlcularly government, commerce.

and industry in the provision of funds. and .other. resources if
vocationalisation of the secondary school curriculum is to- succeed. A
phased approach, as recommended by Mashingaidze (1990) seems to be
the most feas1b1e bearing in m1nd thecost factor.

The “schools on'the shop-ﬂoor”'idea adopted by Zimbabwe in the'early%
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nineties, which attempts to link’ schools with the work-place should be

_ revived and strengthened. This gives learners an ‘opportunity to relate .
theory to practice within the.real work situation, as they take time off -

_ their studies usually during school vacation to go and work in industry on
some aftachment arrangement. However, the programmié needs: somie.
refinement, clearly stating the objectives of the attachment period. The
.- modusoperandi of the programre also needs to be clearly speltoutfothe - .. :
users, ie schools and industry as well as- prov1d1ng for a funding structure -

tocater for the needs:of the pupils while they-a areon attachment. Industry
too needs:to be'motivated by rewarding them eg: through tax rebates for

o thexr effortin trammg the puprls durmg attachment . e
: Lessons cdn be drawn from success stories elsewhere and Sweden isoné’
.good examplé. According to Green (1991) Sweden has; sinée1971; hada
successful system of integrated upper secondary schools which combme".
“vocational and ‘academic 'lines' of stiidy.'Only-one'third of the puplls in.
Sweden; according to Green (op- cit); opt for-more academic course§™
while the rest, including bright ones, opt for the vocational tracks ThlS is’
* an indicator:to ‘the successés realised by Swedén in' its thrust to
‘vocationalise the school ¢arriculum. As part of the study g programme “the

Swedish. puplls spend part of their 35-penod week in ifidustty, gaining’

'hands-on" experience: This arrangement ensures that the gap'betwéen.
what Gilbert Ryle calls 'knowing that' (theoretical knowledge) a.nd,, -
"'knowing how' (practical knowledge) is reduced. Vocational -skills

acquired at school are immediately tried out and reinforced through
practical apphcatxon in industry. The ‘'schools on the shop~ﬂoor

: pro gramme in Zimbabwe attempts to do the same:

. The Pres:dem‘tal Commission of Inquzry into Educatzon and Trammg
. Report.(1999) recommends prows1on of secondary education along the
Swedish lines and this is commendable. As thé Zimbabwean "

Government grapples with efforts to implement the new vocational

thrust; some formative evaluations need te Be carried out along the way .

so that problems are identified ‘and réctified: iminediately: in order to
ensure the successful implementation of the curriculum innovation. That
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way, it may become a success story, and a model for other African.
countries in their endeavour, to_foster. the development of an all round
human. being through educat1on and tra1n1ng ~

Conclusuon

Ithas been argued in the paper that Zlmbabwe s thrust to vocatlonahse the
K umculum has phllosophlcal and practlcal bases for

That way, the curnculum would be 1nstrumental to'
total belng, -one who i is funcuonal in: soc1ety The- ,

: vocat1ona11satlon are requlred especmlly in the area of fundmgt Other
Afncan countnes can_ also learn from - Zlmbabwes effonts and
expenences : s : =
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