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African development and indeed how that process has been 

perceived and interpreted in the l a s t one hundred or so years has 

been to a large extent been shaped by external forces, both 

co lonia l and p o s t c o l o n i a l , Consequently, the study and analysis 

of African condit ion has been dominated by the nc-eds of and theoriti-

cal frameworks developed in the metropolitan countries and 

ins t i tu t i ons of learning. Resistance and challenge to this 

Euro-centric approach to African real i ty has been at the 

periphery of the dominant western scholarship, and has mainly 

been part of African nationalism and struggles for national p 

l i b e r a t i o n . This counter-hegemonic movement in African development 

has been manifested ii> cultural nationalism, independent schools 

and churches, l i b e r a t i o n movements; and in most of the countries 

have led to p o l i t i c a l independence. However, this change has not 

led to any substantial transformation of the structure of 

supers true tual i n s t i t u t i o n s , forms and consciousness. The 

challenge f o r transformation at this level remains real in 

p o s t - c o l o n i a l Afr ica as i t was in colonial period two and 0 half 

decades ago. 

This tendency to challenge the dominant forms and consciousness 
f os tered b§"inherited cultural institutions is particularly notable 
in African l i t e r a t u r e . The novels and poetry of leading writers on 
the continent today portray this counter-hegemony and have a great 
deal of in f luence 011 what i s broadly defined as education. This 

2. Many African nat i ona l i s t s and intellectuals have challenge;, 
this perspect ive . Among them are Jomo Kenyatta, Kwame 1-Ikrv.. 
leopald Seughor, Julius Nyerere, Franz Fanon, Alinicar Cabral 
Chinua Achebe and others. 
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is particularly notable in the more recent works of Ngugi wa 
Thiong'o where he takes the p o s i t i o n that : 

, , , l i t erature cannot escape from the c lass power 
structures that shape our everyday l i f e . Here n writer 
hos 110 cho i ce . Whether or not he i s aware of i t his 
works r e f l e c t one or more aspects f o f the intense 
economic, p o l i t i c a l , cultural and ideo l og i ca l struggles 
in a soc iety , What he can choose i s one or the other 
side in the b a t t l e f i e l d : the side of the people , or 
.the side of those soc ia l f o r c e s and c lasses that try 

3 to keep the people down. 

This position i s a lso taken by many other African writers 
like Ayi Kwei Armah of Ghana, Serabene Ousmane of Senegal, Chinua 
Achebe of ITigeria, Alex La Gum a of South Afr ica and Nuruddin Farah 
of Somalia, These writers not only challenge the way the dominant 
forces view and interpret and perpetuate the African s i tuat ion , but 
hove also remarkably inf luenced the teaching and content of 
literature and theatre in u n i v e r s i t i e s and in schools . In some 
instances, this in f luence has gone beyond classroom to rural 
communities. 

The recent resurgence of in teres t in writings in the national 
languages of the Afr ican people , as well as introduct ion of oral 
l i t erature into school curriculum, ^ i s part and parcel of th is 
movement for transformation at superstructural l e v e l which has 
profound and far-reaching implicat ions to the ongoing debate and 
struggle for change of the content, methodology and or ientat ion of 
the education enterprise . 

3, Ngugi wa Thiong'o, Writers in P o l i t i c s , Heinemann Nairobi , 1981 
preface, ' » 

4, See Wonjiku M. Kabira, The Oral A r t i s t Heinemann, Nairobi 1983 
and Akiraga and Nandwa, Oral l i t e r a t u r e : A School C e r t i f i c a t e 
Course. Heineman Educational Books. Nairobi 1982, 



But i t i s not only in l i t e r a t u r e that this novenent is 
observable. In education sector a l ternat ives to inherited 
co lon ia l education have been experimented in Tanzania with 
Education f o r Se l f -Rel iance and the highly innovative adult 

r 

education." In Guinea-Bissau the ideas and approaches of the 
Brazi l ian educator. Paulo Freire have been experimented on a g 

widescale. "Elsewhere Freirean methodology have been tried rnd 
7 

interest ing resu l t s have been noted. The recent ly launched 
programme of Education with Production in Zimbabwe f o l l ows from 
this continental wide search f o r a l ternat ive structures and 
forms of inca l cu lat ing s k i l l s and consciousness among the Q 
people . The l i b e r a t i o n movements have been strong carriers of 
th is t rad i t i on , espec ia l ly in phase of struggle f o r l iberat ion . 
Once these movements assume p o l i t i c a l power, the implementation 
of lessons and ideas learnt during the struggle tend to become 9 problematic and in some cases ent i re ly ignored. 

5. Nicholas Kuhanga, "Education and Se l f -Re l iancc in Tanzania: 
A National Perspect ive" , Development Dialogue No.2, 1978. 
pp. 37-50; and ralco Jef f Unsicker, "Revolution by Adult 
Education: A Survey of the Literature on Rural Adult 
Education in Tanzania", (mimeo); and Joel Snuoff and 
Suleman Surmra, "Revolution by Education in Tanzania: 
A Reassessment" (nimeo), Jan. 1984. 

6. Carlos Di."S, "Education and Production in Guinea Bissau", 
Development kDialogue, No. 2, 1978. pp. 51-57; 
Paulo Frc i re , Pedagogy in Process : The Letters to Guinea-
Bissau, Seabury Presa, Now York 1978. 

7. Christian Development Education Service (Kenya) The ' 
Major Fvaluation of Development Education in Kenya,NNairobi 
1983. 

8. Patrick van Rensburg, "Education and Production as a Lever 
f o r Another Development", Development Dialogue No. 2, 
1978 , anc! "'The Foundation f o r Education with Production -
a New Force f o r Educational and Social Transformation", 
Journal of the Foundation f o r Education with Production, 
Vol 1, No. 1, 1981. pp. 7-19. " 

9. For analysis of Tanzanian experience in th is respect see 
Ei-gas Za.ki,"Can Education be Used as a Tool to Build A 
S o c i a l i s t Society in A f r i c a " ? The Tanzania Case "The 
Journal of I:odern African Studies Vol . 20 No. 4 1982, 
pp. 595-612. 
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From a t h e o r e t i c a l and p r a c t i c a l iperspect ivc , questions nay-
be raised as to whether these attempts to change the education 
system -nd trie re la ted innovations in cu l tura l f i e l d are based 
on a l t e r n a t i v e paradigms founded on a fundamentally d i f ferent 
soc ia l , economic and p o l i t i c a l s t ructure . From the available 
evidence these a l t e r n a t i v e s seem to be a r t i cu la ted and tried out 
within the same t h c o r i t i c a l framework and in context of a 
socio-economic structure which i s hardly transformed. The v 
second question that need to be addressed to i s why these 
experiments f a i l and the inher i ted systems tend to overshadow 
them. This i s c l e a r l y n o t i c e a b l e in countr ies l i k e Tanzania and 
Mozambique. The c o n f l i c t between those ' two ' educational systems 
has been observed in l i b e r a t e d countr ies l i k e Guinea-Bissau, 
where Carlos Bias wrote: 

A f ter the complete takeover of power in our country 
in 1974, there ex is ted two educational systems that 
were completely antagon i s t i c , namely the co lonia l 
system, t o t a l l y divorced from the process of the 
development of our product ive f o r c e s and the system 
p r a c t i s e d in the former l i b e r a t e d aon&s, which was 
or iented wtowards our r e a l i t y and the ob j e c t i ves oi 
nat ional l i b e r a t i o n . 1 0 

A c r i t i c a l evaluation of these experiences i s needed, and 
although th i s paper does not intend to go into these issues, i t 
needs to be pointed out they have an important bearing on the 
search f o r a l t e r n a t i v e p- radigms in the development and analysis 
of education in A f r i c a . 

The concerns which are shown ' in l i t e r a t u r e and education 
in Afr ica are a l so shown in other cu l tura l i n s t i t u t i o n s l ike 
the media and Christ ian Churches. The Churches arc particularly 
important in th i s respec t because in the c o l o n i a l period they 

10. Carlos Bias, O p . c i t , p . 53. 
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formed important i n s t i t u t i o n s f o r incalculat ing new values, 
a t t i tudes , morality and ideology which of ten was carr ied through 
the education .system dominated by missionaries . This dominant 
pos i t i on of Christian Churches was o f ten challenged by independent 
churches and schools . The independent churches movement have not 
only creat ive ly married African culture and Christian teach ings , 1 1 

but hns inspired and i n t e l l e c t u a l l y has been enriched and complimented 
by the emergence of l i b e r a t i o n theo logy . This trend i s p a r t i c u l a r l y 
strong in South A f r i ca , ' and tend to be informed by similar i n t e l l e -
ctual movements in Latin America, and Afro-American scholarship . 
Here, i t takes the form of Black Theology and emphasises a strong 
concern .ifor the l i b e r a t i o n of Africans from white racism and 

12 oppression. 

This paper does not intend to explore and evaluate these 
tendencies within cultural i n s t i t u t i o n s in A f r i ca , S u f f i c e to say 
that these trends represent an important c r i t ique and at the same 
time a search f o r a l ternat ive paradigms f o r analysis of cu l tural 
and education development in A f r i c a . By mentioning these broad 
counter-hegemonic movements we are in essence indicat ing the 
broad spectrur: that a comprehensive study of a l ternat ive paradigms 
in analysis of education (def ined broadly) should concern i t s e l f . 
The discussion which f o l l ows here i s therefore far from complete. 

11, Harold Turner, "African Independent Churches and Economic 
Development" World Development Vol. 8 Ho. 7/3 July August 
1980. pp. 523-533 

12. Adrian Hastings, "A History of African Christ ianity 1950-1975", 
Cambridge University Press, London, 1979; 
Allan A. Boesak, Farewell to Innocence: A Socio -Ethical Study 
on Black Theology and Power, Orbis Books, New York, 1981; and 
Gayrand S. V.'ilmoro and James H. Cone, Blnck Theology Documentary 
History, I9b6-1979, Orbis Books, New York, 1982 
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The paper s tarts by discussing the dominant theor i t i ca l -
frameworks in the soc ia l sc ience and education in part icular , and 
then discusses narx i s t and Noo-marxist approaches ' . which 
u t i l i s e c o n f l i c t pardigm, A few studies u t i l i s i n g c o n f l i c t 
paradigm in the study and p r a c t i c e of education change in Tanzania 
and Kenya are then b r i e f l y discussed. 
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Social Science Paradigms: 
1 

The development of s o c ia l science and the study of 
education in the West in general and Afr ica in par t i cu lar 
hassbeen dominated by two broad paradigms. These are the 

14 equilibrium and c o n f l i c t paradigms. 

The dominance of the equilibrium paradigm, under which 
theories of s tructural - funct ional ism, evolutionary, neo-
evolutionary and systems theory f a l l i s well-acknowledged 

14 
in most American and Western European soc ia l sc ience . 
Structural - funct ional ism has been by f a r the most i n f l u e n t i a l 
s o c ia l theory in th is category.. Theories that have challenged 
s tructura l - funct ional i s t ! have f a l l e n mainly under the category 
of the c o n f l i c t paradigm, which i s heavily indebted to the 
Marxist t rad i t i on in the soc ia l s c iences . Of l a t e , there 
has been a resurgence of th is t rad i t i on . 

These two paradigms, although exhibit ing var iat ions 
and emphases, have had a remarkable in f luence , not only in 

12>, G. Burrell and Gareth Morgan, Soc i o l og i ca l Paradigms 
and Organisational Analysis, Heinemann," London, 1979; 
Thomas Kuhn, The Structure of S c i e n t i f i c Revolutions, 
University of Chicago Press, Chicago, 1962 (2nd Ed i t i on ) ; 
Alvin W, Gouldner, The Coming Cr is i s of Western Soc io logy , 
Basic Books, New York, 1970, pp. 20-60; Aidan Pos ter -
Carter, "Prom Rostow to Gunder Frank; Conf l i c t ing 
Paradigms in the Analysis of Underdevelopment "World 
Bevelopment, Vol ,4 , No.3 (March, 1976), pp. 167-180. 

14. Gouldner, Ib id : Rolland G. Paulston, "Soc ia l and 
Educational Change: Conceptual Framework" Comparative 
Education Review, Vol .21, Nos. 2/3 ( june-October, 1977) , 
pp. 370-395; Talcott Parson, Structure and Process in 
Modern S o c i e t i e s , Free Press, Glencoe, I l l i n o i s , 1960, 
Talcot t Parsons, "The School Class as a Social System: 
Some of i t s Functions in American Soc ie ty " , Harvard 
Eclucation.al Review, Vol. 29 (Fa l l , 1959)", pp. 29^-510, 
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the development of soc ia l sc iences , but a lso in studios of education 
and the so c i e ty , In the f i f t i e s and s i x t i e s , most of the studies in 
education in the Afr ica and most of the underdeveloped countries were 
carried out from a s t r u c t u r a l - f u n c t i o n a l i s t perspect ive with i ts 

15 
various a o d i f i c a t i o n s . Studies carried from this perspective have 
aainly focused on education as an instrument o f s o c ia l mobility, 
inculcating values necessary f o r system maintenance and of influencing 
change in s o c i e t y . Equality of educational ppportunity in the 
society which has f igured strongly i s therefore seen as a aeons of 
opening channels of mobi l i ty to underprivileged individuals in the 
society and reducing overa l l inequal i ty . The emphasis here i s on 
school as an instrument of equalising opportunit ies through i ts 
inputs and e f f e c t s . 

In the sevent ies , however, there was an upsurge of interest in 
studies of education u t i l i s i n g theor ies that f a l l under the confl ict 
paradigm. The p o l i t i c a l and economic context in which this upsurge 
has flowered w i l l become obvious l a t e r on in our discussion, 
T7e would, however, l i k e to point out that studies of education 
which come under this category p lace l e s s emphasis on education 
in the process of change, mobi l i ty and a l i e n a t i n g inequality in 
the society. Rather, the emphasis here i s on the r o l e of education 
in reproducing the unequal r e la t i ons of production in the society. 
Thus, the school cannot be an instrument of equalising opportunities 
as long as inequal i ty in the production process- i s the main feature 
of the soc iet j ' . In such a s i tuat ion , the school con only re f lect 

16 and reproduce unequal r e la t i ons of production. 

15. All Halsey, Jean Houd and C.A. Anderson ( e d s . ) , Education, 
Economy and Soc ie ty ; A header in the Sociology of Education, 
Free Press, New York, 1961, Adam Curie, Educational Problems 
Societ ies , Praeger Publishers 1973; and James S, Coleman, 
Education and P o l i t i c a l Development, Princeton, New Jersey, . 
1965. 

16, Samuel Bowles and Herbert G-intis, Schooling in kCapitalist 
Anericc, Basic Eooks, New York, 197^; Rachel Sharp, 
Knowledge, Ideology and P o l i t i c s of Schooling, Routledge & 
Kegan Paid., London, 1980; and Pierre Bourdieu and Jean Claude 
Passeron, Reproduction in Education, Society and Culture, 
London, 1977, 
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Below we focus on theories that f a l l within these two 
paradigms and attempt to show how they are u t i l i s e d in the study 
of education in A f r i ca . Y/e start by a br ie f analysis of the . 
theories of modernisation and the human cap i ta l , which are o f f s p r i n g 
of s tructural - funct ional ism, Then we shall discuss c o n f l i c t theoriP 
and par t i cu lar ly dependency theories and their inf luence on 
research and analysis of education. Since this paper would l i k e to 
emphasize studies of education carried out from the perspect ive of 
c o n f l i c t paradigm, a review of these theories w i l l be attempted 
as a way of p lac ing underdevelopment in i t s proper h i s t o r i c a l 
context . 

The paper shal l then review a number of studies on education 
which have u t i l i z e d some elements of c o n f l i c t paradigm and see 
their prac t i ca l and theoret i ca l implicat ions to development in 
A f r i ca . Y.re have chosen to review a few research studies done in 
ICenyn and Tntiwnio -a o cm i i i u o M-uiiion of th is approach. The 
l imi tat i on of t ine makes i t d i f f i c u l t to attempt a more 
comprehensive review of the avai lab le materials and l i t e r a t u r e , 

3. Modernization Theory and Studies on Education: 

Until about f i f t e e n years ago, the dominant t h e o r i t i c a l 
framework u t i l i s e d in the descr ipt ion , study and analysis of 
education in the underdeveloped countries were various var iat ion 
of theories of modernization and human capita l which are o f f s p r i n g s 
of s tructural - funct ional ism. ' 

17. Y/e should, however, note that s tructural - funct ional ism i s 
not new to underdeveloped countr ies . In the heyday of 
co lonial ism, funct ional anthropology, which emanates from 
from-the equilibrium paradigm, was the dominant and 
fashionable method of studying the co lonised people . 
See Gouldner, ) o p . c i t . , pp. 1 2 5 - 1 3 4 . 
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Descite the numerous var iat ions in the d e f i n i t i o n of 
•odernis?t ion ,~ b the essence of the concept and, indeed, the 
underlying assumption 'of a l l the exist ing var ia t ions , i s a 
developmental model which envisages the transformation of under-
developed countries into the images of Western industr ia l i sed 
s o c i e t i e s in values, norms, i n s t i t u t i o n s and p o l i t i c a l 
or ientat ion . Daniel Lerner, one of the leading proponents of this.-
school of thought, has defined modernisation in more e x p l i c i t 
terms of Westernisation, where "he says modernisation i s "the process 
of s o c ia l change whereby the less -developed s o c i e t i e s acquire 
c h a r a c t e r i s t i c s common to the developed s o c i e t i e s " . He also gives 
the rat ionale f o r why this term has to be used when he argues that 
"we need a new name f o r the old process ' imperialismj because 
£he c h a r a c t e r i s t i c s associated with more-rdeveloped and l e s s -
developed s o c i e t i e s and the modes of communication between them 

I 9 
have become in our day very d i f f e r e n t fr*m what used to b e . " 

The concept of modernisation i s deeply rooted in the 
s tructural - funct ional ism of American so c ia l s c ience , which has 
developed in the concrete h i s t o r i c a l , p o l i t i c a l and i d e o l o g i c a l 
context of the United States becoming the dominant Western power 
and using i t s dominant x-ole in attempts at containment of communism 
and in maintaining i t s hegemony in the underdeveloped countries of 
Asia, Africa and Latin America. These power imperatives must be 
understood i f we are to grasp the concrete context of the r i s e and 
f lowering of theor ies of modernisation in the f i f t i e s and s i x t i e s . 

18.'' The var iat ions in modernisation theor ies range from those which 
emphasise c r i t i c a l var iables or dichotomy between tradi t ion and 
and modernity, or s tress economic, p o l i t i c a l , s o c i a l and/or 
psycho log ica l dimensions. See Dean C. Tipps, "Modernization 
Theory and the Comparatice Study of S o c i e t i e s : A C r i t i c a l 
Perspec t ive " . Comparative Studies in Soc i e t i e s and History, 
15 January, 1973. 

19 Daniel Lerner, "Modernization: Social Aspects" , in 
International Encyclopedia of Social Science, New York, 1969, 
p .387. 
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In other words, what we want to point out i s that so c ia l theories not 
only evolve out pf exist ing bodies of theory, but also in s o c i a l , 
economic and p o l i t i c a l contexts . The evolution of theories .' of 
modernisation a t t e s t to th is observation. 

After the Second World War, the United States became the 
dominant economic and p o l i t i c a l power in Western Europe and in the 
former European co lon ies in A d a , Afr ica and Latin America. The 
dominance of American and Western Finance capi ta l in the emerging 
p o l i t i c a l l y independent countries was re in forced by academic theor ies 
of modernisation and human c a p i t a l . In the l a t e f i f t i e s and early 
s i x t i e s , human capi ta l theory vras popularized to such an extent that 
i t was a guiding and dominant pr inc ip l e in drawing up of the development 
plans and educational p o l i c f e s . The emphasis at th is juncture, and 
particularly in the newly independent African s ta tes , was that of 
viewing education as an economic investment which had a v i t a l 
contribution to economic growth.^0 Investment in the development 
of human resources was seen as c r i t i c a l to overcoming underdevelopment. 
As Karabel and Halsey pointed out: 

The nations of the Third World, the theory suggested, 
were not poor because of the structure of intex-national 
economic r e la t i ons , but beacuase of internal " 
charac te r i s t i c s - most notable the ir lack of human 
c a p i t a l . As with the poor within the advanced 
countr ies , nothing in the s i tuat ion of the Third 
World Countries ca l led f o r rad i ca l , structural change; 
development was poss ib l e i f only they would improve 2 l 

the qual i ty of their woeful ly inadequate human resources . 

20. Frederick Harbison and Charles A. Myers, Education, Manpower and 
Economic Growth: Strategies in Human Resources Development, 
McGiaw-Hill, New York, 1964. 

21. J . Karabel and A. H.Halsey,, Power'and Ideology in Educatio: 
Oxford University Press, New York, 1977, p .15 , 
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The international agencies (The World Bank, ILO, UNDP, 
UNESCO), private foundations the Ford, the Rocke fe l l e r , Carnegie 
Foundations, etc. and aid agencies respond " to this perceived 
need by channelling Their resources into educational and training 
programmes in the underdev eloped countries and by provis ion 
scholarships and fe l l owships f o r advanced training overseas. 

In short, what American capi ta l (Marshall Plan) had done 
ir. the Western Europe in the years immediately a f t e r the war* was 
expected to happen in the underdeveloped countr ies , i f they invested 
more in the development uf the ir human resources, and allowed diore 
foreign investments and technology to be channelled in the ir 
countries. Lack of training manpower at this stage was viewed as 
n serious obstacle to proper u t i l i s a t i o n of'." f o re ign aid f o r 
development. Theorists of modernization and human capi ta l on the whole 
thrived during this h i s t o r i c a l , i d e o l o g i c a l and p o l i t i c a l 
conj ecture. 

q Although', these theorieS have been ser ious ly questioned 
and crit icised on the basis of their i deo l og i ca l or ientat ion , 

24 
empirical usefulness, and explanatory a b i l i t y the most devastating 
and faj-reaching challenge has been the events and concrete socio-
economic reality of the unde:>. developed countries in the l a s t twenty-
f ive years. F irs t , the f a i l u r e of economic growth oxchestrated in the 
so called f i r s t a id second development decade coupled with the 
failure of foreign aid and technology to transform the f a t e and 2 5 reality of most of the people in these countr ies . Secondly, the 

22. Edward H. Berman, "Foundations, United Nations Foreign Policy and 
African African Education, 1945-75", Harvard Educational Review, 
Vol.49 (l.la;, 1979), pp.145-155; and "The Extension of Ideology: 
Foundation Support f o r Intermediate Organisations and Forums", 
Comparative Education Review, Vol .26, No , l , Feb. 1902, pp.48-68. 

23. This position has been restated on several o ccas ions . See 
for instance Sir Bernard Braine, "A Marshall Plan f o r the Third 
World", Third World Quarterly, Vo l .1 , No.2, April 1979. 

24. Andre G-ur.der Frank, Latin America: Underdevelopment of Revolution, 
Monthly Review, New York, 1969, pp.21-94 and Tipps, op.cit,•; 

11 <=5. A. Shouries, "Poverty ond Inequa l i t i es , Foreign A f f a i r s : "Growth 
Without Development," UN Development Forum, June, 1973: and 
Dudley Seers, "The Meaning f o r Development", International 
Development Review, Vol .11, No.4, December 1969. 
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struggles of the people of Vietnan ani Cuba in conjunction 
v/ith the p o s i t i v e images that the Chinese model of development 
evoked in the sevent ies , posed a chal lenge to the Westernization 

2 
model v/hich p o s t - c o l o n i a l s ta tes were f o l l o w i n g . ~ Third ly , the 
current economic c r i s i s v/hich i s manifested by massive f o r e i g n 
debts , runaway i n f l a t i o n , and stagnation, and the ever r i s i n g 
unemployment of the educated, cas ts ser ious doubts to modernization 
model of development, F i n a l l y , the upsurge of r e l i g i o u s movements 
l i k e that of Iran has unleashed s o c i a l f o r c e s which are opposed 
to Westernizat ion, and which in the past tended to be g l ossed over 2 " by enthusiast i c modernizers. ' 

I t i s not our in tent ion here to go in to the s p e c i f i c 
c r i t i c i s m s which have been l e v e l l e d at theor i e s of modernization 
and human c a p i t a l , but we need t » po int out the tremendous impact 
and i n f l u e n c e these theor ies have had on Afr i can s o c i a l s c i ences 
scholarship and inpag^icul r s tud ies of education in the l a s t 
two and half decades. 

26 Aid.^n Poster -Carter , "Neo-Marxist Approaches to Development and 
Underdevelopment". Journal of Contemporary Asia, Vol . 3 , 
1 , 1973. 

27. Mohammed Ayoob, "'The .Revolutionary Thrust of Is lamic P o l i t i c a l 
T r a d i t i o n " , Third World Quarterly, Vol . 3. No. 2 , Apri l 1981 
Ibrahim A. Ragab, "Islam and Development" (pp 513-523) Earning 
Nash, I si, m in Iran, Turmoil, Transformation or Transcendence" 
(pp 555 - 562) S 'leem Oureshi, "Islam and Development: The 
Zia Regime in Pakistan" (pp 563 - 576) in World Development, 
Vol . 8 , Nos. 7 8 July/August 1980. 

28. Peter C.W. Gutkind ->nd Peter Waterman ( e d . ) Afr ican Soc ia l 
Htudiof . A u.-dical -leader Ileineman 1981 ( sec the a r t i c l e • in 
" p e r i o d i c - l a by Jean Copons). 
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Without attempting to o f f e r a comprehensive survey of the studies 
cf education carried out the modernisation and human capi ta l theor ies 
perspective in A f r i c a , we shall mention some of the well-known and, 
indeed, representative studies dealing with the development of 
human resources, educational change and socio-economic and p o l i t i c a l 
development from the perspect ive of modernization theory. 

Studies on education from th is perspect ive have been dominated 
by Western social s c i e n t i s t s par t i cu lar ly . those from ITorth 
American univers i t ies . In the s i x t i e s and to some extent in the 
seventies these scholars produced some of the best studies and which 
had a remarkable in f luence on scholarship in th is f i e l d . Some of 
the outstanding works in this f i e l d are James S. .-.Coleman, Education 
and Political Development (1965), Phi l ip Poster , Education and 
Social Change in Ghana (1965), Remi Clignet and Phi l ip Poster , 
The Fortunate Few: A Study of Secondary Schools and Students in 
the Ivory Coast (1966), David B. Abernathy, The P o l i t i c a l Dilemma 
of Popular Education: An African Case (1969), and Richard J o l l y , 
Planning Education f o r African Development: . Economic and 
Manpower Perspective (1969). In addition there are numerous a r t i c l e s 
on education which f o l l o w this t h e o r i t i c a l approach. 

In the la te s i x t i e s two changes were observable JLn the works in this 
f i e ld . First, the Africans started to make contr ibut ions in th is 
f i e ld , which i s a r e f l e c t i o n of the developments which were taking 
place in the education sec tor , and in par t i cu lar at the univers i ty 
level. The fo l lowing works, James S h e f f i e l d , Education, Employment, 
and Rural Development (1966), Idvlan N. Resv/ick (ed) Tanzania: 
Revolution by Education (19G7), James She f f i e ld and V,P. Diejoman, 
Non-formal Education in African Development (1972), and David Court 
and Dharat; Ghai (ed) Education, Soc iety and Development (1974), 
F. Chanpoin Ward (ed) Education zand Development Reconsidered 
(1974), represent this t rans i t i on where dominance of expatriate 
scholars start to g ive way to contr ibutions of African s o c i a l 
scientists. The second development that can be discerned during 
this period is the rethinking anf reformulation of the r o l e of 

1 
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education in the s o c i e t y which l e d to emphasis on rural development, 
second chance training i n s t i t u t i o n s , and adult education. In 
essence th is i s the per iod when need and search f o r new a l t e rnat ives 
in Afr ican education started to emerge, as a consequence of unemploy-
ment among school l e a v e r s . Education f o r S e l f - R e l i a n c e and Adult 
Education in Tanzania, V i l l age Polytechnic Movement in Kenya and 
Botswana Brigades are some of the well-known experiments in t h i s 
d i r e c t i o n , 

« 

This approach to the study of education and development in 
Afr i ca hajs had tremendous . impact on the development of human 

resources in the years immediately a f t e r independence and to a 
l a rge extent account f o r the rapid expansion of education achieved 
at a l l l e v e l s in the l a s t twenty f i v e years , Attempts "by Afr i can 
governments to r a t i o n a l i s e the; planning and expansion of the ir 
educational systems and increase manp6wer"output stems i r o n t h i s 
t h e o r i t i c a l perspec t ive and i s c l e a r l y evident in most p o l i c y s t a t e -
ments and development plans of the p o s t - c o l o n i a l p e r i o d . 

In the sevent ies i t can however be observed that the: i n i t i a l 
concern and emphasis on manpower development through the expansion 
of the schoo l ing system was modif ied to cope up with the emergence 
of school l eavers unemployment. The pre -occupat ion with manpower 
planning and education expansion per se there f o re tended to be 
rev ised to inc lude programmes f o r rural development and technica l 
education to cater f o r the r i s i n g ; unemployment which the 'modern' 
s e c to r could not g a i n f u l l y absorb. The aim of th i s p o l i c y add.the 
innovations which were i n i t i a t e d to deal with these problems 
was to change values , a t t i t u d e s and provide use fu l s k i l l s f o r rural 
s e c t o r , but not f o r any fundamental change to education or' the 
s o c i a l s t ruc ture . This approach did not deviate from the moderni-
zat ion and human cap i ta l framework. Mod i f i ca t i ons which were adopted 
were e s s e n t i a l l y meant to deal with the l i m i t a t i o n s and problems 
experienced within Afr i can Economies but not to chal lenge thc-
cond i t i ons of underdevelopment. 
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4. nnnflict Theory Paradigm: 

From this perspect ive , the soc i e ty and developmental process \ 
is characterised by c o n f l i c t s and struggle between nations, and within 
each notion: between so c ia l c lasses and f r a c t i o n of various c lasses , 
each with opposed aims, economic and p o l i t i c a l i n t e r e s t s , and 
ideologies. Conf l i c t paradigm has developed mainly within Marxist 
tradition and to a l imi ted extent under V/eberian soc i o l ogy . 

Conflict theory as developed and u t i l i z e d in Western soc io logy 
broadly shows three main tendencies. F i r s t , the tendency which 
attempts to incorporate some aspects of Marxists c o n f l i c t theory 
with the 'order' theor ies . This approach i s t y p i f i e d by the work 
of Lewis Coser (1954 and 1967) 2 9 and P.alf Dahrendorf (1959)^° 
The aajor flaws in th is approach i s what Barry Smart has termed 
'fragnented reading of Marx' which concentrates on elements of 
confl ict theory which are only port ions of the to ta l Marx's 

31 
theoritical framework f o r analysis of the s o c i e t y . The second 
tendency attempts to synthesize the Marxist nathodology of 
dialectics with ' s tructural funct ional ism. This • approach i s 

29 Lewis Coser, The Functions of Social C o n f l i c t , The Free Press, 
New York, 1959 and Confalnuitieq in the Study of Social C o n f l i c t , 
The Free'ProfcS, New Y o : " 1967; and Max Gluckman, Custom and 
Conflict in A f r i c a , The Free Press, Glencoe, I l l i n o i s 1955. 

20 Half Dahnendorf, Class and Class C o n f l i c t in Industrial Society , 
Stanford University press , Stanford, Ca l i f o rn ia , 1959, 

31, Bory Smart, Soc io logy , phenomenology and Marxian Analysis : 
A Critical Discussion of the Theory and Pract i ce of a 
Science of Soc ie ty : Routledge and Kegan Paul (London) 
1976. 
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observable in :;n a r t i c l e by Pierre van den Berghe entitled "Dialectic 
32 

and Functionalist. : Toward a Theorit ical synthesis". This approach 
however f a i l s to understand Marx's dialect ics end the controversy 
that surrounds that concept, and especially the important dimensions 
of c lass and c l c s s c o n f l i c t , A third approach attempts to .q&rry. 
Marxists c o n f l i c t theory with Weberian concepts of class, status 
and power. Randall 'Col l ins in h is persuasive book. Conflict 
Soc io logy; Towards and 011 Explanatory Science (1975) sees this as 
the real basis of s c i e n t i f i c so c i o l ogy . He has also utilised this 33 approach innovatively in the study of educational stratif ication, 

While these three tendencies attempt to be cr it ical of some 
aspects of ' order ' theor ies , they nevertheless fa i l to make a 
fundamental break with theories of structural-functionalisn or 
grasp the essence and t o t a l i t y of Marxist theory and nethodology. 
These tendencies in various forms have . '' 1 influenced and 
contributed to the study of education and development in Africa."^' 

At th is juncture i t i s necessary to point out some salient 
po ints of Marxist theory and how i t re lates to study of education in 
in so c i e ty . In c l a s s i c a l Marxism analysis of education starts from 
the theory of thi superstructure (consciousness and related 
i n s t i t u t i o n s education, culture , p o l i t i c s , 'law, etc , ) and i ts 
re lat ionship to the economic substructure (means of production 
and re la t i ons of product ion) . 

32. Pierre van den Berghe, " B i a l e t i c and Functionalist1.: Towards 
a Theor i t i ca l Synthesis" , American Sociological Review XXVIII, 
5 October, 1963, pp. 699-705. 

33. Rondall Co l l ins , "Functional and Conflict Theories of Educational 
S t r a t i f i c a t i o n 1971", in B,R, Cosin (ed) Education Structure and 
Soc iety , P enguin Books, Hammondworth, 197^ and ''"Some Comparative 
Pr inc ip les of Education S t r a t i f i c a t i o n " , Harvard Education. Re-/jew, 
Vol. 47, ITo.l, Feb. 1977. 

34. Although i t would be in teres t ing to follow up some of th<- -./or 
which have been done within the framework of Weberian do: 1' -
soc io logy , we have not done so because of time constrain: ' 
example of th is approach see John Anderson, The Struggle : 
Longman. 1970; Michael G. Schaltzberg, "Conflict and Cult-
African Education: Authority Patterns in Caaerooniai. Lyce. 
rat ive Education Review, Vol. 23. No.l , Feb., 1979; end 
Morgan, o p . c i t p, 365-377. 
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Ihie position is errpressed in the fami l iar passage ir. the preface to 
Contribution to the Critique of P o l i t i c a l Economy (1959). The 

relationship between the superstructure and the base in the process 
of societal transformation as stated in th is and other Ilarx' s writings 
has generated considerable debates and controvers ies ; t ie 5cey issue 
being whether the superstructure i s 'determined' by the sub-structure. 
This mechanical interpretation of what i s e s sent ia l l y a dynamic process 
interaction of between f o r c e s of production and cultural institutions, 
consciousness, and pract ice , has tended to make th is theory steri le 
and deterministic. In th is way the superstructure i s robbed of i t s 
anatomy to influence, even in a l imited way, the •economic structure 
of the society. The rea l i ty i s however, more complex than this and 
cannot be reduced to this determinist ic formulation. 

Without going into th is whole h i s t o r i c a l debate of the interaction 
and relationship between f o r c e s and structures and superstractural 
institutions, ideologies nnd consciousness, i t i s nevertheless 
necessary to point out some recent contr ibutions which have become 

35 more prominent in sociology of education in the West, 

The important contributions of Louis Althusser, Raymond Williams 
and Antonio Gramsci have attempted to abandone the use of the 
concept of a 'determined' super-structure and instead used the 
concepts which convey the rather complex in terac t i on and net work 
of relations between economic structures and super structural 
institutions, forms and ideas . For instance, Althusser uses the 
concept of 'deterministic in the l a s t instance of the base' to 
convey the meaning of the r e l a t i v e autonomy and rec iproca l native of 

' 5 . 'See fofr example Liichael F,D. Young, Knowledge'and Control: 
New Directions foy the Socio logy of Education, C o l l i e r 
MacMillan, London, 1971; Leu Barton and Roland Meighah (ed) 
Sociological Interpretation of Schooling and Classrooms: A 
Reappraisal, Naffer ton Books, 1978, Michael Apple, Ideology 
arC Curriculum, Routledge & Kegan Paul, London, 1979. 
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the superstructure. ' " lie however goes beyond this, to show the role 
of the state and state apparatuses in the reproduction of relations 
of production at economic l e v e l . This formulation is however limited 
to i d e o l o g i c a l forms of in terac t ion and reproduction. According to 
Althusser, the state maintains i t s control not lonly through direct 
instruments of coerc ion , but a l so through ideological state apparatuses 
such as the Church, the educational system and other cultural inst i -
tut ions . Antonio Gramsci has developed and refined this concept 
of domination, through what he terms hegemony. According to 
Gramsci the dominant c lass exerc ises i t s means of control not only 
through p o l i t i c a l and economic i n s t i t u t i o n s and mechanisms, but 
a lso through the process whereby the people experience and consciously 

37 
accept that c ont ro l . This acceptance of domination is legitimised 
through superstructural i n s t i t u t i o n s and forms of consciousness. 
The concept of dominant ideology therefore goes beyond the narrow 
d e f i n i t i o n s iof Althusser and others to include the totality of 
cu l tura l , p o l i t i c a l as well as economic, factors which shape the 
consciousness and processes of knowing in the society. 

This contro l i s however not always to ta l , particularly among 
the subordinate c lasses and at seme h i s tor i ca l moments. The 
dominant hegemony i s always contested through class struggles and 
through attempts to establ ish a counter-hegemony (consciousness, 
ideo logy , valuer, at t i tudes e t c . ) . This counter-hegemony is often 
manifested within the education, system. 

36. L. Althusser, ' Ideology and Ideo log i ca l state apparatuses' in 
Ilichael Young.and Goff Y/hitty, ( eds . ) Society, State and 
Schooling, The Palmer Press, Surrey, England, 1977, pp. 73-92. 

37. See Quia t in Hoare and Nowell G. Smith (ed.) Selections from 
t-hi.' Priaon -o^cboolcs 31 Antonio Gramsci, International 
Publishers, New York 1971. See f o r instance pp. 2, 375-377 • _-.d 
and 407 and 408. Tor c r i t i c i s m of Althusser see Goran 
T her born, The Ideology of Power and the Power of Ideoio,;- , 
Verseo edi t ions London 1980. 
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The Marxist tradition explored b r i e f l y above indicate three 
important tendencies regarding re lat ionship between education and 
a given social structure. F i r s t , the tendency to view the super* 
structural institutions and a c t i v i t i e s such as education and 
pol it ics as a ref lect ion o f , or determined by, the economic base 
of the society. This approach has been c r i t i s e d as mechanistic 
and deterministic and thereby unable to i l luminate the complex 
reality of education in s o c i e t y . The second tendency, views the 
state as having both repressive as well as persuasive ( ideological) 
apparatuses for maintaining i t s economic and p o l i t i c a l power. The 
education system is one of the ideo l og i ca l state apparatuses for 
inculcating dominant values, moves and at t i tudes , as well as know-
how and skills necessary f o r production process . The emphasis here 
is the role of ideology in education in i t s r e la t i on to economic 
structure. The third tendency views cultural i n s t i t u t i o n s and 
activities - education included - as integral parts of the forces 
of and relations of production under the control of the dominant 
group, and through which the dominant values, a t t i tudes , ideology, 
morality and meanings are exercised in the whole, s o c i e t y . This 
hegemonic task is therefore carried out by the whole range of 

38 
specialised societal ins t i tu t i ons . In this respect /Williams 
notes: 

Hegemony is then not only the a r t i c u l a t e upper l e v e l of 
' ideology' , nor are i t s forms of contro l only those ordinarily 
seen as 'manipulation' or ' i n d o c t r i n a t i o n ' . I t i s a whole body 
of practices and expectations, over the whole of l i v i n g : our 
senses and assignments of energy, our shaping perceptions of 
ourselves and our world. I t i s a l i v e d system of meanings 
and values constitutive and const i tut ing which as they are „ 
experienced as pract ices appear as r e c i p r o c a l l y confirming. 
It thus constitutes a sense of r e a l i t y f o r most people in the 
society, a sense of absolute bacause experienced r e a l i t y beyond 
which i t is very d i f f i c u l t f o r most members of the society 

53, Raymond Williams, Marxism and Li terature , Oxford University ' 
Press, London 1977, pp. 110, 
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to move, in most areas of their l i v e s . It is , that is to say, 
in the strongest s ense a ' c u l t u r e ' , but a culture which has 
to be seen as the l i v e d dominance and subordination of 
part i cu lar c lasses . - ' • . I 

/aid further points out an important aspect of the conoept where 
he wri tes : 

The r e a l i t y of any hegemony, in the extended pol it ical and 
cultural sense, i s that, v/hile by definition i t is always 
dominant, i t i s never either to ta l or exclusive. At any time, 
forms of a l ternat ive or d i r e c t l y oppositional pol i t ics and 

39 culture ex i s t as s i g n i f i c a n t elements in the society. 

Hence, within each country, domination and subordination can 
be manifested in terms of c l a s s , race , ethic groups or regions. 
All these forms of domination are part and parcel of African 
developmental experience. G-ramsci po ints at this important dimen-
sion where he says "every re lat ionship of 'hegemony' is necessarily 
cm educational re lat ionship and occurs not only within a nation, 
between the various f o r c e s of which the nation is composed, but 
in the international and worldwide f i e l d , be owe en complexes of 
national and continental c i v i l i z a t i o n s " . This international 
dimension i s p a r t i c u l a r l y a c r i t i c a l point of departure in the 
theory of underdevelopment which has emerged as a critique of 
s tructural - funct ional ism as applied in the developing countries in 
form of modernisation and human c a p i t a l . 

The main focus of the underdevelopment theory has been on two 
l e v e l s . F i r s t , the external re lat ionship which exists between the 
Western industr ia l i sed nations and the l e s s industrial Third World 
countr ies . The unequal re lat ionship which exists between the 
countries has been characterised as that of domination an." 

79. Ib id , p. 113, 
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exploitation of the sa te l l i t e countries of Asia, Afr ica and lat in 
America by the metropolitan c a p i t a l i s t countries of Western Europe 
and North /aaerica, and Japan. The second area of concern of 
underdevelopment theory has been the internal condit ions which 
prevail within the Third World Countries. Although most of the 
writers who have written in this area agree that the external 
relationship between the metropolitan countries and the sa te l l i t e 
countries has fundamentally conditioned the internal structure of 
these countries and thereby a f f e c t e d the whole process of internal 
development, there have been major disagreements and controversies 
on how to characterise the ex is t ing modes of production, and 
secondly, how to explain the dynamics which account f o r the internal 

4 0 structure which exists in each national economy. 

The emergence of the underdevelopment theory twos a reaction 
and, indeed, a much deserved c r i t i q u e of the theories of modernisa-
tion, economic growth and human c a p i t a l . Most of the cr i t ic isms 
and analyses carried from this perspect ive have been from a 
Marxist standpoint, but in many respects a standpoint which has 
used the Marxist tradition c rea t ive ly and innovat ive ly . Thus, while 
this approach has provided a c r i t i q u e of the modernisation theories 
originating mainly in the American soc ia l sc ience , i t .has also 
rescued orthodox Marxism from the uninformed appl i cat ion of concepts 
developed in Europe without serious regard to the d i f f e r e n t and 
concrete situations prevailing in the underdeveloped countries . 

Since the late s ixt ies , a great deal of work has been done 
and controversies have emerged regarding the meaning of 
underdevelopment and the dynamics of th is process . However, 
—spite the many differences that surround this concept, under-

40. This i s evident of writers 
Walter Rodney, Colin Leys, 
Jairus Banaji and Immanuel 

such -is Andre Prank, E, Lachau, 
Geof frey Kay, Aidan Poster-Carter, 
Wal lerste in . 
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development has come to mean the historical process in which the 
s o c i a l , economic and p o l i t i c a l conditions of the Third World are 
d i r e c t l y or i n d i r e c t l y contro l led and stunted by the dominant 
pos i t i on of international cap i ta l from the industrial countries. 
From this perspect ive , the underdeveloped countries are not in an 
o r i g ina l , or undeveloped, s tate , but their development has been 
h i s t o r i c a l l y conditioned ( f i r s t under direct colonialism and later 
through ind i rec t forms of p o l i t i c a l and economis domination) by 
extract ion of their resources and surplus value, init ial ly by 
merchant cap i ta l , and subsequently by industrial and finance 
c a p i t a l . The outcome of th is process is that the economies of 
these countries are now subordinated to the developed economies 

41 
of Europe and North America and Japan. Hence, the path of an 
autonomous c a p i t a l i s t development has been blocked and distrorted 
by the predominant and unequal re lat ions that have emerged from this 
world-wide phenomenon, by the f a c t that international division of 
labour a l l o c a t e s these countries the role of producers of raw 
m. t e r i a l s and/or semi-manufactured materials and a market for 
industr ia l goods. Although the situation in the Third World countries 
i s complex, d i f f e r e n t i a t e d and the l eve l , extent and nature of• each 
country ' s involvement in the c a p i t a l i s t world economy dif fers . in ? 

essence the development process i s conditioned and shaped in 
such a manner as to be an appendage of developed economies. These 
condit ions of underdevelopment do not disappear with the achievement 
of p o l i t i c a l independence, s ince an indigenous capitalist class 
emerges a f t e r p o l i t i c a l independence to manage and aid the continu-
at ion of this process by acting as the intermediaries of 
metropolitan bourgeois ie i n t e r e s t s . Underdevelopment, therefore. 

41. Geoffrey Kay, Development and Underdevelopment: A Marxist 
Analysis. I'acmillan Press , London, 1975; Colin Leys, 
"Underdevelopment and Dependency Notes." Journal of 
Contemporary ASia, Vol. 7, Ho, 1 (1977); and Ian 
Roxborough, "Dependency Theory in the Sociology of 
Development; Some Theoret ical Problems", West African 
Journal of Sociology and P o l i t i c a l Science, Vol. 1. "0. 
(1976) . 
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embraces the tot• i i t y of p o l i t c a l , economic, end soc ia l relations 
that are established at the internat ional l e v e l and which in turn 
penetrates and incorporates in diverse and complicated ways the 
societies of the Third World countr ies . 

The dependency theorists , p a r t i c u l a r l y those from Latin America, 
where this school of thought has f l our i shed , have emphasized, to 

large extent, the structural problems of underdevelopment as those 
of metropolis satel l ite p o l a r i z a t i o n . ''" A g lobal perspective has 
therefore, been the dominant mode of this approach, thereby paying 
less attention to problems within each country, such as c lass 
formation, nature and extent of c a p i t a l i s t penetration and articula- ' 
tion of different nodes of production which are c r i t i c a l internal 
dynamics in shaping the nature of underdevelopment in each country. 
Poster-Carter has observed a major weakness of the dependency theory 
in the early years in his c r i t i c i sms of Prank's formulations as 
extremely crude, Frank, argues Poster-Carter , "sees capitalism 
everywhere, because he does not d ist inguish a modes of production f 
from a social 1 ormulation, and he wrongly assumes that exchange 
relations dominate production r e la t i on s and that metropol is -

43 satell ite structures come before c l a s s e s . " ' 

The fact is that these problems have of l a t e received the 
attention they deserve as a resu l t of the debates and controversies 

4 4 which have surrounded the concept of underdevelopment. 1 ' Today, 

42: Andre Gunder Frank, Capitalism and Underdevelopment in Latin 
.timerica. Monthly iReview Press, New York. 1967. 

43. Aidan Foster-Carter, "Prom Rostow to Gurider Prank: Conflicting 
Paradigms in the Analysis of Underdevelopment." World 
Levelopment, Vol. 4, No. 3 (March, 1976). 

44. For an article which attempts to summarize some of the major 
theoretical issues in th is debate, see Pos ter -Car ter ' s "The 
Modes of Production Controversy," New Le f t lie view, No. 107 
(January February, 1978), pp. 47-77. 
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we can there fore argue that desp i te the f ru i t fu l debates that have 
eaerged in the l a s t ten yearsjj there is not a single formulation off 
dependency theory. The f i e l d i s characterised by revisions of 
e a r l i e r p o s i t i o n s (prank 1977) and attempts to cone up with theory 
t i c a l formulat ions v/hich explain the peculiar aspects of the 

45 
development of capital ism in the Third World countries, • Ian 
Roxborough has spe l l ed out the major areas of debate regarding the 
pecu l ia r internal cond i t i ons which distinguish dependent countries 
from advance c a p i t a l i s t c ountr i es , where he says: 

I t i s when we attempt to conceptualize these differences in 
s tructure that d i f f i c u l t i e s occur. There seem two basic choices 
e i ther there i s a mode of production in dependent countries 
which i s d i f f e r e n t from that of capitalism5 or, while the 
dependent countr ies have a cap i ta l i s t mode of production, 
the a r t i c u l a t i o n of the c a p i t a l i s t node of production with 
the other modes of production in the social formation and with 
the economies o.' the advanced countries results in a different 

46 manner of -.'unction of that mode of production. 

Underlying these two conceptualisations of the nature of 
in terna l s o c i a l formations ir: the Third World countries is the ' • 
problematic i ssue of explaining the dynamics behind the levelopment 
of Europe and .. Worth America and why these forces did not 
have the same impact in the underdeveloped countries of .Asia, 
A f r i ca and Latin America which were incorporated in the world 
economic system. Hamza Alavi and Jairus Banaji have sought the 
explanations of t h i s phenomenon within the context of what has 

45. Andre Gunder Prank, "Dependence is Dead, Long Live Depende 
and the Class Struggle : An Answer to Crit ics" , World Lev 
48, Vol , 5, ITo. 4 (1977) , pp. 335-370. World 

46 . Roxboro-gh, o p . c i t . , p . 129; and Gutkind and \7a terms; 
Afr i can Social. Studies : . 1.. 1 .c- - "A Radical 
op. c i t f o r a number of use fu l contributions in this :: 
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been termed a colonial node of production which s t ipu lates that 
the social formation in the co l on ia l and p o s t - c o l o n i a l soc ie t ies 
represent a distinct and f d i f f e r e n t node of production from the 
c a p i t a l i s t mode of production which emerged in Europe and later 1 r-J 

spread to North America/' ! This argument does not deny the 
relationship between the co l on ia l mode of production and the 
capitalist mode of production as i t w,as developed in Europe, 
Indeed, the latter mode of production has emerged and taken its 
distinct characteristics as a resu l t and consequence of the expansion 
of Western capitalism, Banaji argues th is point where he says 
that the "integration of a given area into a world market dominated 
by capitalist loc.-.l ins ta l la t i on of the c a p i t a l i s t mode of product-
ion - can only be established in terms of a theory of colonialism" 
and "must be understood in terms of a. s p e c i f i c mode of production, 
neither feudal nor cap i ta l i s t though 'resembling' both at 

A P 

different levels."'1 '" On the other hand, development- theor ists 
like Kay (1975) and Amin (1976), to mention only two, have argued 
that the predominant mode of production in the Third World 
countries i s capitalist which has developed d i f f e r e n t l y from that 
of Europe, Kay has emphasised the r o l e of merchant capital and 
later industrial capital and how i t a f f e c t e d the development or 49 
productive forces which were essent ia l f o r c a p i t a l i s t development,1' 
Amin'e argument revolves around the concept of unequal international 
specialisation and exchange between the central economies and the 
peripheral economies, :The unequal development which ex is ts in 
the international cap i ta l i s t economy i s d ic tated by the 

47. Hamza Alavi, "India and the Colonial Mode of Production," 
Socialist Register, London (1975); and Jairus Banaji , 
''For a Theory of Colonial Modes of Product ion," Economic 
and Polit ical Weekly, Bombay, Vol. VII, No, 92 (1972), and 
''Backward Capitalism: Primitive Accumulation and Modes of 
Production," Journal of Contemporary Asia, Vol, 4 (1977). 

48. Banaji, "For a Theory of Colonial Modes of Production". 

49. Kay, Development and Underdevelopment, o p . c i t . 



_ 2 8 - IDS/WP 424 

"Autocentric" economies of Europe and Forth . :Anerica on the extra-
verted Third World economies. This process hinders the emergence 
of inward-oriented markets with the potential of capitalist 

50 
development in the Third World countries. Hence, capitalism in • 
these countries 'cakes a c l ear ly dist inct form from that of auto-
centr i c economies. Amir, has termed this peripheral capitalism. 

Other theor i s t s have argued that the predominant mode of 
production in the underdeveloped countries is capitalist, which 
on one l eve l a r t i c u l a t e s with the pre-capitalist modes of produc-
tion in the soc ia l formation where i t is situated and conditioned-

5' 
and incorporated into the advanced capitalist mode of production. 
Thus, while r e j e c t i n g the argument that there is a distinct colonial 
mode of production, i t i s accepted that the penetration of 
capitalism in the peripheral countries produced different results 
from those experienced in developed countries. To account for thes 
d i f f e r e n c e s , however, remains one of the areas of major controversy 52 in the underdevelopment debate. 

In recognising that the incorporation of pre-capitalist modes 
of production into the world cap i ta l i s t system did not involve 
mere simple d i s t i n c t i o n of the pre-existing forms of production, 
we are in essence accepting the complexity of the social formations 
which emerged in co l on ia l and postcolonial societies, Ly 
admitting, there fore , that the cap i ta l i s t mode of production is 

5~>. Amin, Unequal Hevelopment, op. c i t . For a cr i t ical view on 
Samir Amin ^see Jonathan Sch i f f e r , "The Changing Post-v/ar 
Pattern: The Accumulated Wisdom of Samir Amin," World 
Development, Vol 9 Ho. 6 June 1981 pp. 515-537. 

51. For a summary of the major formulations in these terms, see 
Foster-Carter , "The Iloder of Production Controversy", op,c it . 

52. I b i d , , pp. 75-67. 
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dominant in these soc ia l formations, we are also saying that the 
nature of capitalist penetr t i o r in these s o c i e t i e s and the 
resultant mechanisms and re la t i ons of production thereof are 
conditioned by the irt iculr ; ion of the c a p i t a l i s t modes of produet-
tion and the pre -capi ta l i s t modes of production. This process of 
articulation sets into motion complex economic and soc ia l relations 
which are Mediated through the state and evident in the organisation 
of state apparatuses, including the educational system. 

5. Education and the Underdevelopment; 

Despite the recent in teres t in the internal dynamics of 
peripheral capitalism, the underdevelopment theory has, on the 
whole, inspired very few studies on education. This phenomenon 
might be attributed to the f a c t that th is approach has been 
dominated by Marxist or the so - cn l l ed Neo Marxist theories which 
are strongly oriented to the analysis of the economic structure, 
thereby paying scant attention to the superstructures, and, i:̂  

53 
particular, the educational sec tor . We therefore f ind that 
there i s no definit ive study of education u t i l i s i n g the insights 
that have been gained in the recent debates on underdevelopment 
theory, Carnoy (1975) attempts to do th i s but f a i l s becausc his 
analysis of •'underdevelopment in the Third World i s mainly limited 
to the level of the interact ion of the c a p i t a l i s t world economy 
and the national economic structures and does not adequately 
address himself to the analysis of internal dynamics of a given 

53, A clear ' example of th is approach i s Colin Leys' Underdevelopuent 
in Kenya (1975), which leaves out education in the discussion 
of the underdevelopment process in Kenya, This i s not unique, 
as most of the l i t e r a t u r e on underdevelopment i s characterised 
by this neglect. 
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54 soc ia l formation and how i t a f f e c t s the development of education. 
In general, there fore , h is analysis of the development of education 
I s not l inked to 'uhe internal development of a capitalist .mode of 
production and I10w this mode of production articulates with other 
modes of production to produce different patterns .'of education - f 
within the underdeveloped countries. The internal structure 0 f 
education in India and West Africa, as analyzed by Carnoy, is not 
v/ell l inked to the internal linkages which developed as a result of 
the establishment of the cap i ta l i s t mode of production. Analysis 
that l inks education and 'development in the politico-economic 
structure, we b e l i e v e , i s essential i f i t is to go.beyond mere 
•aosertion s of the interconnections. However, Carnoy's observation 
that the development of Western education was involved in bringing 
a few of the co lonised people out of the traditional hierarchical 
structure , while 91 the same time incorporating them into a capita-

55 
l i s t hierarchy, •' ; i s important but needs to be demonstrated in 
each s p e c i f i c context of co lonial and postcolonial social formation, 
Proposals f o r any a l ternat ive development or education should 
emerge from this concrete analysis and not generalities. 

The concept of incorporation can be utilised and developed to 
show how in concrete and s p e c i f i c instances the educational 
apparatuses mediate and f a c i l i t a t e the articulation of different 
modes of production in a s o c ia l fromation, Marjorie Mbilinyi in her 
analys is of education reform in Tanzania has attempted to show 
the inter -connect ions and l inkages between the production process 

54, Martin Cainoy, Education as Cultural Imperialism, David Mackay 
Company, Hew York, 1974. However, a more recent article 
attempts to come to terms with this problem. See I-Iartin 
Carnoy, "Education f o r Alternative Development", Comparative 
Education dcview, Vol, 26, No. 2, 1982, pp. 160-177. 

55. I b i d . , (1979) p. - 3; and calso Dickson A Mungazi, Tnc. ~ . • 
development of African Education. A Black Zimbabwc-sr: 
Perspect ive , Washing to. B.C. University Press of Aneri . • , 1 ... 
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56 
and the development of education. Y/e shal l say more about her 
work later on„ 

At this juncture i t i s important to mention two African scholars 
who have been • ^pioneers in u t i l i s i n g the c o n f l i c t paradigm in 
analysis of the development of Western education in co lonia l and 
post-colonial Africa. The]'' are Abdou Moumouni in his pioneering 
work, Education in Africa (196a) and Walter Rodney in 'his popular 
book, How Europe Underdeveloped Africa ( l974 ) . ">'' The two scholars 
have attempted to show the l inkages between the development of 
education and the underdevelopment of c o l on ia l A f r i c a . They have 
emphasised the need of analysing the t o t a l i t y of f o r e i g n domination 
on the economy, p o l i t i c s and culture of subordinated people. 

Rodney has argued that the " c o l o n i a l schooling was education 
for subordination, explo i tat ion , the creat ion of mental confusion, 

58 
and the development of underdevelopment" , His contention revolves 
around three key elements of co lon ia l education. F i r s t , and most 
important, is the economic funct ion of education in .the colonial 
division of labour. The second aspect was the way education encour-
aged and implanted c a p i t a l i s t individualism, thereby destroying 
collective ethics which existed in the p r e - c a p i t a l i at c o mmun a 1 
societies of Africa. 'This individualism i s contrasted with that 
which developed in 3Q. Europe, loading to entrepreneur ship and 

56. Karjorie Sjjbilinyi, "Contradictions in Tanzania Education 
Reform" in A, Coulson (ed) African Socialism in pract i ce : 
The Tanzania Experience, .Nottingham, England Spokesman, 
1979, pp. 217-227, 

57. Abdou Moumouni, Education in A f r i ca , Andre Deltsch, London, 
1968 and Y/alter Rodney, How Europe Underdeveloped Africa, 
Howard University Press, Washington B.C. 1974-

58. Rodney, Ibid, , p. .241; See also A Bujra and T, Mkadawire, 
The Evolution 0:. Social Science in A f r i c a : Problems and 
Projects African Development, Vol, V, No. 1, 1980, 
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adventurism, which was ult imately realised in conquest of the rest 
of the world. "In A f r i c a , h e argues, "both the formal school system 
and the informal value system of colonialism destroyed social 
so l idar i ty and promoted the worst form of alienated individualism 
without s o c ia l r e s p o n s i b i l i t y " thus delaying the pol i t ical process 

'39 
of regaining independence. The third element of colonial education 
was that i t was an instrument of cultural imperialism. This was 
done through the language of i nstruotion, the curriculum, content 
and generally the values and behaviours rewarded and encouraged. 
In some of the c o l o n i e s , Christian missionaries played a leading 
role, through the schools and outside the school system, in the 
systematic destruction of l o c a l culture and inculcating the 
metropolitan cul ture . I t . ' is important, however, to note that these 
jt, vx lj >i v-i v no-t 0*1° nnp nnnthpi", but were rather 
intertwined and interacted in producing the supers true ture of 
und erd evelopment, 

6. An Analysis of Tanzania Education Experience: 

Walter Rodney's approach to education and underdevelopment is 
followed by H i r j i in his analys is of education in Tanzania,"0 There 
arc a number of ways in which H i r j i 1 s analysis complement and go 
beyond Rodney's. F i r s t , h i . analysis deals with the concrete 
situation of .Tanzania and provides a detailed historical analysis 
which connects c o l o n i a l education po l i c i es with those of the 
post - co lon ia l per iod . Secondly, h is analysis deals with some of 
the contradict ions of the development of education in the post-

59. Rodney I b i d , , p . 254-255 

60. K.F. H i r j i , "School Education and Underdevelopment in 
' la j i Maji 12 (September, 1973), pp. 1-22. 
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color.ial period, such as the unemployment of ^chocl l eavers . His 
attempt to locate this problem within the context of underdevelop-
ment is one of the strong points of this essay, Thirdly, his 
analysis has incorporated c lass structure and the nature of the 
colonial and post-colonial state in the formulation of the 
linkages between school education and underdevelopment. To do so, 
Hirji has utilised Althusser's theore t i ca l scheme which distinguishes 
the character of the state, state power and the apparatuses of 

61 

repression and ideological c o n t r o l . " Using the concept of state 
ideological apparatuses, H i r j i character ises the educational 
system as one of the ideo log ica l apparatuses and proceeds to 
analyse i t as such. This, combined with ins ights gained from 
Shivj i 's class analysis of Tanzania's s o c i e ty , provides the basis 62 
on which education in the context of underdevelopment i s discussed. 
The analysis, however, concentrates too much on - -"ideological aspects, 

to the-exclusion 0-£ other issues , such as c lass and regional 
disparities in education. This i s dictated by the need to contribute 
to the debate on Tanzania's education and confront the idea l i s t i c 
tendencies in the conception of education p o l i c i e s , V.'o need however 
to point out that Hirji takes Al thusser ' s formulation wholesale 
without sujecting i t to'1 any c r i t i c i sms an Lhe grounds that i t over-
emphasises the role of ideology in reproduction and leaves out any 
active role of people in the reproduction of the i r so c ia l conditions 
of existence in a given soc ia l formation. 

Recognising this problem, Llarjorie Mbil inyi has located the 
analysis of education reforms in Tanzania in the context of an • 
underdeveloped capitalist soc ia l formation which i s characterised 

61, Louis Althusser, "Ideology and Ideo log i ca l State Apparatuses," 
in R, Coain, (ed,) Education: Structure and Soc iety , Penguin 
Books, Hannondsworth, 1972, 

62. I.G, Shivji, Tanzania: The S i lent Class Struggle, Monthly 
Review, New York, 1975, 
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by heavy dependency on peasant household production of agricultural 
63 

commodities. She attempts to avoid v/hat < hshe cal ls 'functionalist! 
of i deo l og i ca l determinism, that i s evident in Hirj i and her earlier 
wr i t ings^ and which i s heav i ly indebted to Althusser, . She .argues: 

Although the economic l e v e l ultimately determines the very 
cond i t i ons of ex is tence which 'allow' for po l i t i ca l or 
i d e o l o g i c a l l e v e l to be determinant at a given moment, 
the p o l i t i c a l and i d e o l o g i c a l levels are never simple 
r e f l e c t i o n s of the economic l e v e l . The relationships 
between the three l e v e l s must be examined at the speci f ic 
l e v e l of the given s o c i a l formation conceived of in a 
dynamic sense. 

. . . t h e ru l ing c l a s s struggles to establish and 
reproduce i t s hegemony with respect to al l levels of the 
s o c i a l formation, and these struggles are obviously 
against the ' o p p o s i t e ' s t ruggles of the exploited classes. 

From th i s t h e o r i t i c a l p e r s p e c t i v e Mbilinyi analyses Tanzania 
education reform p o l i c i e s s ince 1967, their implementation, and 
the outcomes. She observes how these reforms on one hand enhances 
cap i ta l i s t penetrat ion in the countryside , while at the same time 
sharpens cont rad i c t i ons within the education system and in the 
relationship between education system and other societal", 
inst i tut ions and p r o c e s s e s . Her ana lys i s shows the n-ture of 

63. Marjorie L b i l i n y i , "Contrad i c t i ons in Tanzania Education Reform 
op. c i t . 

64. In p a r t i c u l a r see, "Peasants Education in Tanzania", mineo, 197 
Also sec E.S, Kisanga, " I d e o l o g i c a l State Apparatus Reproduces 
Existing Production R e l a t i o n s : The Case of Ndonda Educational 
I n s t i t u t i o n " in Papers in Education and Development. IT0, 5, 
University of Dar es Salaam, 1978, 

65. Mbi l inyi , o p t c i t . , p , 217. 
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conf l icts and struggles which have emerged in schools end the 
education sy?tem as a resu l t of the reforms ar t i cu la ted and 
implemented by the post—colonial s ta te of Tanzania. In 
conclusion she observes: 

Tanzania policy statements are c l e a r l y contradic tory given 
the structure of decision-making, power and contro l develop-
ing within the schools and within the production system 
and the fundamental r e l a t i o n s of production between capital 
and peasant labour -which appear to be strengthened by the 
implementation of the very same p o l i c y statements. The 
ideas of MYo,,gozo, of D e c e n t r a 1 i s a t i on , of huso 1.1a. and 
Education for Sel f Reliance have contributed to the 
growing struggles by workers and peasants and students for 
control over state instruments l i k e . schools and over 
production and d i s t r i b u t i o n enterpr i ses , and ovei a 
greater share of the surplus produced by themselves,J 

Tanzania i s one of the few Afr ican countr ies that attempted 
at transforming education and the s o c i e t y in ' general . This experience 
need to tbe cr i t i ca l ly evaluated not only from the standpoint of 
practice and implementation, but also from t h e o r i t i c a l perspective 
which guided i ts formulation and p r a c t i c e . The debates which have 
ranged in Tanzania since the Arusha Declarat ion in 1967 form a good 
basis of a search for the analyt i c paradigm that can c'.irttill lessons 
from this tantalizing but f r u s t r a t i n g developmental experience. The 
class basis of Tanzania development strategy and i t s supposed 
failure has unfortunately not been analysed as c r i t i c a l l y as i t 
should be, 0" Jeff Unsicker surveying the s i tuat i on in adult 
education has indicated what perhaps s t i f l e s th i s a t t en t i on , that 

66. Mbilinyi, op . c i t . , p. 226, 

67. For an interesting analys is of • why Tanzania' Social ism has fai led 
see James H, Weaver and lcAlexander Kronemer, "Tanzania and 
African Socialism" World Development, Vol. 9 Ho. 9/10 pp, 839-849, 
1981, 
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is the predominance of "the ujamaa ideology of the national 
leadership that authors most of the l i terature" and "the functionalist 
social science models of western consultants and academics who have 
authored most of external l i t e r a t u r e . ^ 8 This points at the question 
of the way research environments ( internal and external) can have 
tremendous impl icat ions to the pradigms ut i l i sed in the analysis of 
education and-development process as a whole not only in Tanzania 

69 but in A f r i ca . 

7. Challenges to the Dominant Hegemony in Kenyan Education: 

Kenya o f f e r s interest ing experiences which challenge the 
dominant , -hegemony, and at the same time attempt to provide an 
alternative paradigm f o r the analysis of formal and informal 
education. This phenomenon i s p a r t i c u l a r l y striking in that i t 
does not come from the narrow conf ines of scholarly discipline 
of education or research and studies thereof , but has rather 
emerged from l i t e r - . ry writ ings and community development efforts 
t the graesroot l e v e l . The contr ibutions here have developed 

despite and insp i te of the state p o s i t i o n on education. This i s 
an instance of counter-hogemony, which reinforccs Raymond Williams1 

observation that "the r e a l i t y of any hegemony,,,,while by 
definit ion i s .always dominant, i t i s never either total or 
exclusive, . i f o r u s of a l ternat ive or d i re c t l y oppositional pol i t ics 

70 and culture 'ex ist as s i g n i f i c a n t elements in the -society", 1 

68, Jef f Unsiclcer, "Revolution by Adult Education?: A Survey of 
the Literature on Rural Adult Education in Tanzania", nimeo, 
1984; and f o r writ ings which represent these two tendencies 
see, Papers in Education Development No s. 1-5 (1975-1981), 
Department of Education, University of Dar es Salaam, 

69, Sheldon Shaeffer and John A. Hkinyangi, Educational Research 
Environments in the Developing World, IDRC, Ott-wa, 1983. 

70. Raymond Williams? 0;?. c i t. p .113. 
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The Granscian concepts of hegemony in analysis of the soc ie ty i s 
therefore pertinent in th is s i tuat ion . 

Two broad trends ore notable in the way these educational 
experiments have emerged in the l i t e r a t u r e . The f i r s t thrust is 
represented by Ngugi wa Thiong'o and has had i t s i n t e l l e c t u a l base 
at the Department of l i t e rature of the University of Nairobi . . This 
thrust has manifested i t s e l f on the l e v e l s of s o c ia l analysis , 
teaching and involvement at grassroot l e v e l which has produced 
a socially committed l i t erature and theatre movement in Kenya. 

The contribution at the ana lyt i ca l l e v e l owes much to the 
T1 essays' and novels by Ngugi wa Thiong 'o . Through characters 

ryp T-1 

l ike Munira, Karega and• Gatuiria, in Petals of Blood (1977) and 
Devil on the Cross (1980), Ngugi provides a powerful c r i t ique 
of the dominant (colonial and p o s t - c o l o n i a l ) education and attempts 
to indicate a radical nat iona l i s t type of education. At t ines 
analysis becomo polemic almost to the extent of robbing h i s novels 
their literary qualities which he ^ad displayed in e a r l i e r works 
like :A Grain of Wheat (1964). These works, however, display a 
radicalised writer who i s d i s i l l u s i o n e d by various forms and 
institutions, neo-colonial education, which he would . ' l i k e to 
see transformed in the i n t e r e s t s of subordinated c l a s s e s . The 
contribution in form of teaching has occured at the Literature 
Department and then di f fused • into schools . I t i s also possible 
that works emanating from these sources have had an educational 
value in the-society far beyond what i s sometimes r e a l i s e d . It 

71. Ngugi wa Thiong'o, 'writers in P o l i t i c s Heinemann Nairobi, 1981 
and Lducation and Culture, Zimbabwe Publishing House, Harare, 
1982. 

72. See Petals of Blood, f o r these two characters see pp. 52-53, 
116-173, 192-200, 223, 236 and 246-247. 

73. See Devil on the Cross - f o r Gaturia 's on education. see 
pp. 35, 56-68, 132-134, 204-205, 208-209 and 224; and 
Waringa pp, 184-190, 
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is d i f f i c u l t , though in te res t ing , to assess the impact of the 
writings o f f e r e d in nat.Xhal languages of vc-rious ethnic groups. 
The educational and cultural value of these works i s s t i l l 
to be realised,, And so i s the resurgence of African oral 
literature which has been incorporated in the secondary schools 
literature curr i cu lum Equally important i s the emergence of 
theatre at grassroot l e v e l and in the schools. The experience 
of Kanirithu Educational and Cultural Centre, the University 
Travelling tTheatre and the Secondary Schools Theatre activities 
are educational experiences which are inspired by a different • 
world view based more on c o n f l i c t rather than 'order1 paradigm. 

The emergence of the Development Education Programme (1972-1983) 
within the framework of the Roman Catholic Church is another 
interesting education phenomenon in Kenya. There is limited 
scholarly materials 011 th is programme,^ although i t is by far the 
most successful , in teres t ing and far-reaching education innovation 
ot the grassroot l e v e l in the l a s t ten years. 

/ 

The Development education programme lias been action-oriented 
community based education programme v/hich has b?en inspired by 
and indebted to the writ ings of Paulo Preire , There hove been 
also l imited in f luences from theor ies of human relations, 
organisations and Cramscian analyt i ca l model. These influences have 
come through church re lated i n s t i t u t i o n s and have been creatively 
utilised to develop a consc ient i ra t i on process for peasants and 
rural workers,. 

The Kenya experience, l i k e that of Tanzania, i s represented 
brief ly and in general terms, but l e f t at this juncture with-
the hope that a deta i led analyt i ca l work wil l be forthcoming. 

74. ®vo M»A, theses have been written on this programme, and a Ilr.jor 
Evaluation was completed in 1983. These efforts have not 
yet received wide attent ion outside religious circles, 
A book which t e l l s the story of th is programme is in prepare"' 



- 39 - I D S / Y F L ? 424 

We are of the view that a systematic and detai led analyt i ca l 
work of educational experiences of these two countries in 
teras of the emerging alternative paradigms would go along vray 
to inform and provide an important interpretat ive model f o r 
education and development in A f r i c a . 

8. Conclusion 

There are some interesting experiments and innovations in 
education process which are .going on a l l over A f r i c a , from 
Botswana to Ethiopia and from Mozambique to Senegal. These " 
alternative forms of schooling and education ore in some 
instances fostered by the state while in others they represent 
a movement of the subordinate c lasses to change the dominant 
hegemony. These efforts are at the same time challenging 
social scientists in the way they study, analyse and interprete 
the prevailing reality. Increasingly this challenge i s being 
posed from a Neo-Mr.rxist standpoint and thereby challenging 
the dominance of the structural funct ional is t ! in African soc ia l 
sciences. This search is inspired by both internal and 
external circumstances which have conditioned and stunted 
African development. 

This paper is therefore an exploratory attempt to l o c a t e 
the study of education and development in the soc ia l sc ience 
paradigms. We have noted the dominance of theories emanating 
from 'order' paradigm, and thereby have attempted to bring 
out the emerging studies inf luenced by c o n f l i c t paradigm, 
We have utilised some of the current formulation of c o n f l i c t 
theories which we feel have a d i r e c t relevance to our• s i tuat ion . 
The search of alternative paradigms, we have observed, has to 
go beyond the narrow confines of education to f i e l d s l i k e economics 
pol it ical science, sociology, theology and l i t e r a t u r e . 
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