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THE SOCTIAL FUNCTION OF FORMAL SOH00LING IN TANZANIA+

We are making great sfforts to promote & new ettitude in our schools,
Everything possible must be done to replace the discredited velues of
competitive individualism by the coopereative socielist ideal,

CeYa Mgonja, Minister for Netiomal Educetion, Tenzarda.

essssssssseit is utoplan to expect schools to underge & mejor
transformation of sociel function at the present stage of African
development.

Philip Foster.

The Problemt Social Transformation and the Structure of Schools

The explicit and visible function of formzl schooling is to
trensmit knowledge end skills by means of classroom instruction and to
ellocate those treined to eppropriete employment. Schools however heve
e wider function in that they are vehicles of social mobility and also
the setting where students learn broed principles of social conduct.
Implicit 1in educational policy statements in East Africe is the view that
these three functions ere mutuelly reinforcing end iointly subordinate.to
the fundamentel purposss end velues of the emerging national societies.
Thus it is widely procleimed that educetion should be "relevent™ not merely
to self advancement and to the ecguisition of individuel expertise but elso
to fostering those ettitudes end commitments appropriete for future sociel
roles. In even more grendiose terms educetion is promounced to be the
vehicle of "rurel trensformetion™ and “sociel end economic development.'2
Yet despite this comprehensive objective schooling in Emst Africe continues
to be perceived end esvclusted exclusively in terms of e single instructionel
function.3 Associeted with thlis concentretion upen instructional outcomes
is & tendency for the responss to the urgent demand for redicel educationsl

change to be concentreted in the ares of curriculum content.4



There is certainly little indicetion that change in this frea mokes
o contribution to say & more just, egquitable or less colonial
society, but squally lacking is much evidence of achievement .

of the narrow technical objective of curriculum change itsolf.s
This letter point is particularly important because it suggests that
the instructional and socinl outcomes of schooling &rc.mech more
closely inter—relcted than hns perhaps becn recognized, It may be
that part of the key to educaticnal innovation lies in greater -« -«-»
understanding of the social function and structure of schools,

On the basis of this assumption this peper examines one aree of
continuing uncertaeinty, nemely the extent and mechanisms of the

impact of formal schooling upon the attitudes end vslues of students,

Two distinct and seemingly contredictory lines of thought
arc apperent in theoreticnl discussion of the socicl effects of
schooling, One view—polint sees thc school as the single most
important instrument of socialization and stresses the influence
of curricula and organizationzl features as the major determini-
nants of student dispositions, A contresting hypothesis
suggests that student socialization is determined by adult expecto-
tions rooted in the wider social and rconomic context which are
lergely beyond the control of the schoo".6 An analogue of this
theoreticel debate 1sprovided by the educntion2l scene in |
Fest Africa. Educators ley increcsing stress on curricula,
tenchers and organizational chonge as means of inculcating
appropriate attitudes, Students by contrast seem to be influenced
exclusively by external factors such as their perception of the
emoloyment market and the ability of their school to promote their
ctetus mobility. This parsdox raises & fundamental ouestion
regerding the relationship between schocls end society,

To what extent end by what means are schools able to influence
the outlook of their students, and hence lezd in the diffu-~ion
of new attitudes and values, end to whzt extent are they bound
to simply follow and reflect the dictates and priorities of the
wider scciety? It is importent to sttempt tec enswver this
auestion because of the fzith of eg,cstors that schools can
influence sttitudcs ond values, and hecausc the.prospects for

educctional change are bound un with the answer,



Nowhere in-Africa has faith im the.troneformetive
potential of formal schooling been more explicitly demonstrated

than in Tanzania. -

What is being ettempted there is thc adaption of the inherited
western—shaped school system to achicve radical chenges in the
outlook of Tarzanian youth, Educational policy gives pre-
eminence to eltering the sociel function of schooling so that
students come to regerd it not merely as & means of skill
treining and personal advance but.as & preparction for socielist
service to the nationad community., The student 1s expected

to go out into his socliety and personify end diffuse the new
values acquired in schoooling, Thus the goal of creating
socialist citizens merges into the gosl/trensforming society,
Tanzania is the latest of those countries which have attempted
to use thelr schools for massivc directed culture chenge,

The 1line of descent includes the ettempt to crezte 'New Soviet
Man'; the continuing trensformation of political eulture in
Quba, and educational policy in China? Educational policy in
Tenzenia as in the three other countries is based on the
assumption that undesirable ettitudes e8re e consequence of
particular charecteristics of western schooling and that more
eppropriate cdispositions can be achieved by mcans of the
restructuring of schocl experience. Yet the reorganizetion of
the school system in Tenzania is proceeding on the basis of very
little empirical evidence to confirm that schools can be effectively
adapted for sociel transformction on the scale erwvisaged end by the

means suggested,

The centrazl essumption of this paper is that systematic
exarination of Tenzanie's ettempt to get schools to perform e new
sociel function car provide importent insights intc the wider
conditions of successful educationsl change, As & stert in
this direction the peper ettempts to epply what is known about
gducational effects in generse)l to Tenzanie's specific ettempt
to use schozls to creete socielist citizens, The purpose is
firstly to permit & tentative assessment of the reletive
influence of schocl and society in determining student ettitudes
and secondly to identify some structural festures of schonls

which mey be importont in this impact. The overarching objective
is to derive implicetions far moiiov =2 of edcattSast



Schools and the Orocetion of Socialist Citizens,

The extent of education2l innovetion intended in
Tanzenia is best 1llustreted by e description.of the type of
citizen which schools are expected to produce, Outstanding
characteristics of the officlel citizenship role are the
explicitness with which its desired querlities have been
specified, the wide range of curlities involved end the whole
heartedness with which their rapid inculation is being
sttempted, . Examinntion of policy statements r-verls that two
distinct types of individual copaecity are implicit in the
officially expected citizenship role, Firstly citizenship in
Tanzania assumes the acouisition of qualities necessary for any
netional polity. In this -espect the role demands copacities
permittimg participrtion in, end prior allrciance to,institutions
which extend beyond the confines of kinship, tribe nnd church, Thes
ere the guslities which are promirment in the voluminous
literature on nation building and modernizetion,” ~However
officiel criteria of citizenship in Tanzania go far beyond these
capacities and suggest c more encompessing reloticnship between
the individuel and the nation than 1s usuelly treated in the
literature., A particilarly explicit statement of thesc criteria
can be founcd in the cpening peges of the primary school syllabus
for political education.g Listed in parnllel colums are the
twenty four qualities nf the 'good' ond the 'bed'! citi-ens,
The 'goopd citizzn' has not conly the familiar duties of obeying
the law, paying his taxes oand understanding nationel pnlitics,
He 1= also expected tn work herd at cooperetive tasks, to be
conscientious at seeing jobs through to their conclusion, to
ert sensible fond, and to eschew gambling and lazinessl!
It is thus clear from thg officiel model thet citizenship in
Tanzeria doze not simply, dcscribelggiimum civil righte and
saclal responsibilities of new mationzls, The concept
Ymwanenchi' is an inclusive call to ection inviting people
to merge individu=l guzlities with mational purposesz in elmost
every aspect of their deily liFe.lO The deofining principle
of the socielicst strend of Tenzanian citirenship is the notion
of socinl service! the willingness to yield self.interess
for the collective cause of mationnl development., The dieti-

ncticn betwoen the two types of citizenship which has been made



is important becouse, es will be shown, they may be differentielly
emenable to the impact of the school. However it 1s an erticle

of faith among Tanzanien educetors thet schools can inculcete both
types. This faith has beenproclsimed in Education for Bclf
Relience and in & number of subsequent policy statements

Bchools are expectecd pot oriy to:

Lesssssssinculcate a sense of comitment to the total community
and help the pupils to accept the velues eppropriate to our kind
of future, not those eppropriate to our colonial past' but elso....
to 'emphesize cooperetive endeavour, not individual edvancement....
stress concepts of eauelity end the responsibility to pive

SEYV1ICE,es s

Heving outlined Tenzania's faith in the social
function of formzl schooling we can turn to consider some

factors relevant to its implementation,

The '"Inevitable' Effect of Schoolino

It is one of the best documented principles of
sociel science that an individuel's educationel attainment is
one of the strongest single predictors of some of his most
fundemental ettitudes end velues. The cyoss metionel studies
o K=hl and Inkeles go beyond this to conclude that education
has e substantielly.similar effect on its participanmts in
dgggggégiigggntries,}z In summary their arcument is that
formal schooling induces an.ettitudinel syndrome which they
characterize as *modernity'. On the one hand this principle
lends support to Tanzenia's assumption that.schools are
important in the formation of socisl velues, 0On the other hend

by postulating a common and universal effect of schooling the

principle implies e limitatiorn on the possibility of controlling
thzt impect,.

Two different explanations have been edvanced to
mccount for the ellegedly common impact of education., The
first suggests thet the commpn effect 1s due to the unioue
pattern of orgenizetionel properties end derivstive sociel
experience which is provided by ell schools in 8)1 pleces.

In other words schools as a distinctive type of institution
may provide certain collective experiences which shape their
members' expectetions in e common wey. Yhe generel principle

behind this view has becen ernunclated thus:



........

sesrsesemen's environments, as expressed in thé institutional
patterns they adopt or have introduced to them, shape their
experiences and through this their perceptions, attitudes
and values, in standardized ways which are manifest from
country tec country, despite the countervailing and
rendomizing influence of_traeditional cultursl petterns,
The 4mplications of this viewpoint have been synthesized
intec an apocelyptic creed by Iven Illich., He proclaeims that
all types of institutional schooling have e 'hidden curriculum'—
whereby knowledge 1s valued as property associated with stetus—
which overwhelms the possibllity of any other significent

learning teking place.

A glance at Tanzanian schools suggests thet whatever
impact is bound up with the universal institutional neture
of formal schooling 1s a feature in some measure of the Tanzanian
variety., Tanzaenlen schools share with schools everywhere
e distinctive pattern of organizationsl properties: schools are
buildings in which pupils are contained for the major portion’
of each day: pupils of similer age are assembled in
groups of between thirty and fifty in a classroom where
they are under the euthority of a certified adult; they ere subject
to & regular rcotatioral sequence of daily and weekly activities
and at the end of a year ere promoted to the next level of
activities; above all the classroom 1s e place of public performance
and ccllective sanction where students are differentiated in
terms of their ecademic aciiievement. There cen be little
doubt that the modsl characteristics and seguential nature
of formal schooling in Tanzania, as elsewhere, provide a unigue
type of experience. Precisely what i1s leerned from the invarieble
structure of the school beyond the acquisition of knowledge
and skill is an empirical question,. Fortunately we have

Tanzanien dete pertaining to this guestion and they aere presented

in table 1 below. That the pettern demonstrated in table 1 can be
attributed to educetionel exposure and not sge is confirmed by the fact
thet the differences remain when age is controlled against yeasrs of
schooling and disappear when smount of schooling is held constant and

=,
the indspendent effect of age is examined.}”



The Oumuletive Effect of Formal Schooling
uson aspects of the Citizenship Role,

Ferm
11 4V ¢

9 who believe that & student mey sometimes ’
know more than his teacher _ _ . _ ... 5% 65% 85%
% who report @ low dogrec of civic ideelism 568% 4% 75
». who report fregquent participation in
politicel discussion >F 34% 51%
9 who favour the idea of student community
service 70%  64% 568%
% with social rether than individualistic
orientation 7 66% 549

who prefer to live in & rural area rether
than in a town or city 45% 31% 23%

( N,100%) (a11) (380) (242)

A pattern of cumulative school impect across a range
of attitudes and reported behaviours is apparent, The longer a ,
student stays in schocl the more intense do dertain dispositiogps,
releting to both types of citizenship value identified easrlier,
become, Prolonged,exposure to formal schooling intensifies qualities
of self-confidence, 1ndspendence and participeation as indicated in the
pattern of responses to questions asking respondents about the amount
of their perticipation in pcliticel discussion, their assessment of
the fallibility of teachers and theircivic idealism, This pattemn
summarised in the first three lines of the table implies school
inducement of some typical gualities cf the alleged 'modernity!
syndrome which are also part of official expectation in Tanzania,
However the remaining pattern of responses summarised in ths
tzble suggest a school effect which is much less supportive of
Tanzaniae's socialist aespiretions, Exposure to westermn schoolimg is |,
associated with decreased willingness to engage in community service,
to live in rurel eress and tc include the promotion of national
welfare as a criteriorn in career motivation, Buch oytcomes
conflict with the principles of devotion tc eguality, self
sacrifice and rurel development which are part of socielist
citizenship in Tanzanla, The important pcint being illustreted
is that to the extent that the institutional effect is ineyitable,
and its lessons are not congruent with Tanzania objectives, there
is 8 limitetion on the achievement of these objectives, Education
may indeed meke men 'modern®, but "modermity' et least as identified

by westerr social scientiste,is no oo o -
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of Tenzania policy. .-The extreme implicatinn of this point is
that eny different objective cen only be achieved by the dis-
establistwmant of, formel schooling,

The Unzontrolleble Influence of Social ontext

The view gdvenced in the.previous sectign, precludes the
possibility that schools may differ elong significent dimensions or may
effect different members in different ways, A(égg;nd)broad explanation
for the substantially common effect of educetion ellows for
differences between types of school but still rules out the
possibility that this impsct can be controlled from withkin the school,

This approach stresses that the effect of education is not so much e
_—

product.  of any organizationsl features of schools but rather the I

result-efstatus conslderations conseguent upon attainment of a {f

giver. Ievel afd type. An educated or rether a certificated person

has different social expectetions and hence a different outlook on
society and his role in it than his uncertificeted or less

certificated fellow, This_wview peint stresses society as a whole rether

than the schools themselves as the source of studern* attitudes,

Empirical eviden;e is beginniﬁg—zzriiiagfrate this view point by
showling ways in which the impact of schools on student attitudes is
conditioned by the naeture of socletal expectations which apply to

the education.system end within it to perticuler schools and types

of individual, Somerset for instance has shown how the social
reputation of certeln schoole in Kenya overrides the influence of
individual ability in determining -8 student's occupational
aspiretions.16 Mearmwhile Mbilinyi's work in Tanzania implies that

the effect of schools on the aspiretions of girls 1s largely a
function of the constricting social definition of femeles in -Tenzanian.
society.17 Speculation beyond the East African evidence sucgests

thet the impact of e given school on member attitudes is a deriviative
of the.type of future which the school is generelly perceived to

confer.le

Philic Foster is pertaps the most erticulete advocate

of the view thet schoois must follow their society and cannot be used

instrumertelly to initiate changes of socicl attitude as envisaged

. o . 19 e .
in Tenzania, Writing with specific reference toc Tanzanie he argues

thet schools cannct be expected to transmit notions of sociel

duty in e soclety where elite privileges eccrue to education,
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In such & situation he cleims society and school inevitebly
complement each other in transmitting notions of individualism and
competitive effort and that these inevitably subvert eny egaliterian
objectives of the educationel progremme., He cltes his West Agrican
studies and the inability of Russian education to create 'New.Soviet
Man® in prophesying feilure for Tanzanie's educetional policy, His
prophesy is based on the view that Tenzanie's schools have become
functionally interwoven in & largely irreversible pattern of
development,innaugurated by colonial rule, 'YUnder these clrcumstances,
he contends, Yettempts to effect e me jor transformaetion -of the
functionel reletionships between the schools end the broader

soclal structure are likely to meet with limited success.'20

Agaln in the Tanzanien scene one can identify much to
support the Foster thesis, in that vestiges of colonial society have .
hed, and continue to heve, a strong influsnce on student expectetions,
For examle educationzl demand is still & demand for the kind which
in colonial times was percejved to provide its recipients with
the best meterial prospects, i.e.,, academic schooling certified
by examinsition, Furthermore there are signs that perentsal

expectetions of financlel and status returns to educstion have a
significant influence upon student outlook, The plea of urdversity
students who demonstreted egainst the reguirements of national
service in 1966 was thelr need to gein what they sew as thelr

Juet reward for thelr yesrs of school, in order to pay.badk the
investment, of thelr parents in them, Mtilinyi's study, referred

to earlier, shows how en investment philosodﬁy still guides

petental decisions on the allocation of scarce school fees

between boys and girls, The manifest interest which parents
cortinue to attach to nationel exeminations implies that schooling
is still perceived in, terms of sociel mobility, These perceptions
erc hardly surprising, es they reflect e feirly acourate response to
the prevalling rewerd structure which continues to fevour the most
educeted,, Ocoupations are still defined lergely according to
education, end income increases geometricelly with level attainsd,
Nysrere has drewn attention to the power cf societal expectation

in Teanzezie:

veeesshe (the student) will often find thet hie parents and
relatives support his own conception of his difference and
regard 1t as wrong thet he should live and work es the ordinery
persori ho really is, For the truth is that meny of the people
in Tanzanie heve come to regard education as meaning that & man
is too precious for the rough and hard 1ife which the masses of
our peocle still live.



Part of the picture which is visible in Tanzanis is
thet of stridently excliclt Govermment expectetions set.off agcinst
tocit but strongly held family end student expectations,

The BGovernment assumes that schools will inculcate ettitudes of
socialist commitment and rural orientation. Many parents

still treat the seme schools as vehicles.of individusl mobility
for their children end famlily investment, In this situeation

the contimuing task before the Tanzanien government becomes that
of changing the terms of educational demend by eltering the status
expectations associaeted with levels of schooling or certification,
As expectations tend to reflect the reelity of opportunities

open to students their alteration seems more likely to come from
manipulation of the wage end prestige differentials associeted
with particular occupations than through direct action in schools,
The reduction of civil servant szlaries after the 1965 student
demonstretion was an eerly recognition of this fact, GSubsequent
messures making income tex more progressive, the Lesdership Code
and the curteiling of private property ownership are similerly
aimed at the reduction of elite privileges, The ultimste objective
is to develop sociel incentivee to educetion which replace the

conventional expectetions of wage employment and its associated stetus,

The argument 8o fer supports the conclusion that the
instrumentel use of schools vor soclelization is limited by their
existing institutionel properties end by the nature of the soclietzal
expectations which epply tc them, For Foster the inequalities cf
sccess and elltist mentelity consegquent upon & highly selective
colonlial-iospired education system are inevitable and indeed
functional, He therefore holds out little encourngment to,Tanzanie's
attempt to promote egeliterdan dispositions among students, because
he does not belleve thet forme. schocling cam ba used independertly
to alter student expectztions, Yet Tanzernia continues to pursue &
policy cf edaptimg schocl structures for the purpose of transforming
sociel ettitudes., The outlook for this stretegy would seem to
depend on the extent to which Foster's aenelysis has overstateZ the
inflexibllity of schocle, OCritical scrutiny of this analysie gives

a rnumber of grounde for the view thet schools are not entirely powerless

to contribute tu soczicl charge.
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Verizbility in School Social Structurc end Impact

Thosc who conclude that schooling has an inevitable and
uncontrollable impact — plece great emphasis upon a single
aspect of school socialisation 1,e,, its impact on occupationel
and status expectatlons, From a demonstrated associetion
between such expectetions and educationel ettainment they have
inferred a general and uncontrollable impact upon student wvalues,
However while stetus expectations constitute an important arez
of self-image there is yet no empiricel reason for believing thet
they ere entirely encompessing of & student?!s outlook, There may
be a8 range of soclalizing consegquences of schools which cannot
be subsumed under e particular status expectstion effect and
which furthermore may be subject to the internal influence cf the
school sociael structure, A given status expectastion is compatible
with & variety of orientations, . For example the desire,
engendered by schooling, to occupy &n important position in the
Stete Trading Cerporetion is compatible with both a sense of social
responsibility or irresponsibility elong e dimension which is centrel
to the officiel citizenship role in Tanzania, As e conseguence
of the decision to use the inherited formal school system for
soclalization Tanzsnian students are inevitably an elite in the sense
that.they are given speciel trezstmant and sinjled out for & speciel
task, However the content of the citizenship concept which students
take with them to elite positions is not wholly a function of
particular status espectations, Thus for Tanzanis 'the reslly
cruciel question facing schools is how to develop an elite that hes

not got & corresponding elitist mentality'.22

A releted criticism of the Yinevitable effect” thesis
concermns 1ts underestimation of students?! ability to reconcile
seemingly oppossd expectetions in their definition of an integreted
rClc, tWE heve impliez thet Tenzanian students are subject tc
conflicting demands, For example thc officiel citizenship demend
stresses eguality and the otligations of service while the lessons of
the economic reward, structure, reinforced by the fundamentel nature
of formal schocling, empheeize individual elitism and competitiverness.,.
Yet there is some resson for believing thet Tanzaniar students have
e much preater abllity to tclerete different perspectives in a .
single view than 1s allowed by Foster, although 1ittlc is known



about the extent to which the inmterncl soclel structures of -

echools are significant in this process.?'3

Foster tends to invest his predictions with & stamp
of global or at least oontinental inevitability. To argue that
the ability of schools to initiete sociel trensformation
is contingent upon their socicty reaching & certein stage of
development is, at the national level, to raise legitimste
ouestions mabout the neture of & society and its schools., But
to assumc & 'present stage of African development! and thet the
pace of advance from it is determined by & common colonisl
ipheritance seems to be invokins & continental determinism by assigning
all African countries a common destiny.za The success of Tanzaenie's
divergent course is & test of the hypothesis., But the extent of
present differences in schocl structure st least &mplies thet the
lattitude for successful nationel experimentation may be greater
than mallowed by Foster.

At the national level thec view that schools can only
follow and reflect thelr society implies a static and one way
relationship between the educetional and social systems of a
country. Even if thc dircction of the reletionship 1s conceded
the extent and rapidity with which schools are atle to follow
the priorities of the wider socliety arc not absolutc or incvitable
functions. At the very least the speed of response to societal
imperatives is contingent upon features of school organizetion,
procedure end sociel structure. GStatus expectations are the type of
social attitudes most subject toc the reality of the opportunity end
prestige patterns outside the school, Yet even in this arez, as
Somerset eas shown, student preceptions of reality ere subject to

factors opereting within the school, namely the naeture of the careers
=

guidance service,

One cen agree with Foster thet the use of schooles %o
achieve certsin types of sociel objective is unlikely to be succeszful
unless the objectives are rooted in corresponding socliel chenge
outside the schozl. It may well be that sccielist society in
Tan-anis hes to resch & threshold of stremgth, institutionzlizetior
or acceptence before schools can begin to complement or supplement
the socielist course, Our srgument is thet when thie state is
reeched what bhappens inside schools hes an important effect upon

student attitudes end hence on eocisl cha~gs. Foster's aralysis
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has 1ittle to sey about the response of schools when thc society
itself begine to change. In Tanzenle social trensformation is
underwey. Socielist objectives have been defined and & socielist
institutionel framework established, If, as seems the case,
achools are already lagging behind thelr society in Tanzanie the
important issue becomes not that broached by Foster of why they are
unable to lead, but in what respects they need to be restructured

s0 that they are better able to follow. .,

It is important to emphasize that the existence of
unigue structural chenges in the schools of Tanzania is not itself
evidence for any correspondingly distinctive impact., Foster does
not deny the possibility of major structural chenges in Tanzanian
schools, He simply questions that they can have the egelitarian
consequences hoped for. JIndeed the centrally directed changes in
the organization of Tenzanian schools = compered with those of
Kenya = provide a continuing example of what is possible in terms
of changing the inherited structures of colonial education. They
do not however define the conseguences of thosc charges. 1In
guestioning some of Foster's arguments we have implied that there
is an area of school impact which i1s not an inevitable effect of
basic 1institutional charecteristics or external societal
expectations, but 1s & product of systemetic elteeable features
of schobl eocial structure., Howevsr it is easisr to prodvce
marginal criticisms of en ocherwise significant statement, than it
is to identify which aspects of school social structure have what
effects. The welght of evidence seems to support the universalist
case which has been outlined, but it is important to ask if there
is any evidence to suppocrt the prospects of Tanzenia as a successfully

divergent case,

Bociel Structure end Citizenship in Tenzanien Schools.

The second part of the paper introduces gsome dimensions
of school social structure relevant to Tanzanie¥s objective of
creeting sociealist citizens and presents some evidence appropriate
to an assessment of thelr significance, Five aress are discumsedi-

a) the formel instructionel setting including the rcle of
teachers and curriculum,

b) the social isolation of schoale

c) the composition of istudent membership .



These dimpnsions ere chosen becalise they are prominent
in the theoretical litereturc on school impact and because they arec
all dimensions which are within the control of educational- policy
mekers in Tanzania, Furthermore they are arees on which some descri-
ptive ant empirical evidence for Tanzania 4s available, The empirical
findings presented here are drawn from a continuing study of sdutation
and sociel transformation in Tanzania, It is important to emphasize
that thoy aro ussd hore simply. to 1llustrate speculation and not to

build a comorehensive case which is the objective of the study
from which they derive.26

Formal Btructure

The clarity of Tanzanlals gosls and the vigour of her
educetionel policises over the past five years tend to give &
misleading impression of the extent to which relationships between
specific school practices end student outcomes are understood,
Changes intended to implement YEducrtion for Self Reliance' are
familiar, They initially centred on currioula aspects of school
experience and aimed to eliminate the colonirel character of Tanzanlan
education, They have included the more intensive use of Swehili, the
achievement of virtual self sufficiency in pre-university teachers,
the removal of foreign references from school names, the localizetion
of the syllabus content,at all levels and the introduction of
cooperative agriculture, political education, paramilitary drills and
defence treining, These changes undoubtedly amount to a mejor
nationelization of education in Tanzania in the sense of .removing the
most visible excressences of inherited coloniael practice, It is likely
too that they have contributed to & corresponding metiomelization in
the freme of reference of students, Less certain however aere the
ways in which changes in the instructionel settimg contribute
positively to.the new sociel function intended for schools in
Tenzenis, i,e., the creation of a sense of socielist serviecs, The
achievement of a sense of culturel autonomy end of socialist

commitment are rmot synonomous products although the first is probebly
e pre-reguisite for the eecond,

That there i1s less certeinty than i1s often implied in
policy rhetoric over what changes contribute to what results is
suggested by a number of recent educational debates, Examples are
the debate over whsther there can be 'eoclalist! met‘t:hemeu'c:[t:s,?7 the

nature of socialist leadership treining following the renaming of
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the former Tebore 6chool, and the issue of whether prizes for
individusl academic achievement are a useful spur.to intellectual
excellence or foster en undesireable individualism, Similarly the
nature of opposition tc the former Development Studies course at

the University of Der Es Salaam 1s perhaps.indicative of limitations
tc the mobilizing potential of exhortation;2?1~1n short it is difficult
amid the welter of innovation in formal structures to distinguish
those changes.which contribute to nationsl awareness and self
confidence, i.e., aspects of national citizenship and those which.
l1ead to & strengthening of ths socia;lgﬁ character of citizenship,
The recent decision on examinations is 8 particularly good example
of this point. The removal of Cambridge from any influence over the
content of study and the allocation of students in Tanzania is a
significant step towards national self reliance in education, The
more difficult guestion which remains is the role of examimations
themselves and criteria of selection.which are relevant to the
development of socialist aspirations.30 Since access to successiye
levels of education is restricted, and the rewards of access high,
selection examinstions have an ell pervasive influence in -schools
which 1s independent of the content or national origin of: the
examinations, Their purpose as presently constituted.is. to
differentiate people on one particuler criterion — i,e,, ecademic
achievement — and the lesson they tend to inspire Is that rewards
go to those.whose individual achievement in this restricted sphere
is greetest, It is interesting to note that in China formal
examinations ere castigated as !launohing sudden ettacks on the

students! mentality! and are dispensed with as a basis of selection.al

The mein conclusion of the theoreticsl literature on
school impact is that the informel features of sochooling experience
ere more important than formel instruction in the development of
sociel values.32 Thus while it is widely believed ‘that teachers
transmit soclal values to their students there is very little evidence
to document this notion, A similar jnconclusiveness eherecterizes
research attempts to link exposure to specific curricula with
subsequent student sttitudes., There.is yet no indication from Tanzenis
to contradict these genersl findings, This is not to conglude that
political education and curricilu~ cherae ere undmcortant, but simoly
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nationelist eitizenship — may be misplaced, At the same time 1t
raises the possibility tbat the mejor sources of socialist citizenship
values lis.outside the classroom in the complex social structure of

the school.33

The informal soclal structure

The formal structures of colonial schooling are relatively
amenable to central fiet, but thosc which ere strategic in the
achievement of socialist citizenship are perhaps less formal and less
sccessible, The Minister of Natlionel Education acknowledges this
fact when he points out thet the inculcation of socialist orientations
requires the achievement df an entirely new socialist environment in
schools:

It remains for us %o ensure not only thet our courses

reglly provide the expertise needed, but alsn that the

school itself is a 1living model of the ideal community

to which we wish trained students to return,>

As formal schooling -~ the chosen weapon of social

transformation in Tanzania ~— is its~1f c priduct of the cnlonial
inhsritonce the conseguent stretegy of adeption must be prediceted
on & distinction between the importenmt and the superficisl charao-
teristics of the inherited social structure of schools,

1), Socisl Isolation

Prominent among theories of school impact is the notion
that the more isolated students are from surrounding society the
greater the ability of the school to socialize them in = given
direction, The argument has been summerized thuss:

The intensity of eny socielization éxperience is probably
reclated toc the degree of separation, for secasreted
scttings are eble to reduce potentislly conflicting
influences,

Meny of Tanzanie's schools at the secondary level are
boarding schools and share meny . of the charscteristics of the
"toteal institution,"35 Hovever, 1f physical isolaetion is itself
e significant fezture one would expect that students from boarding
schools would differ markedly in thelr attitudes from day school
students, A compardison of the two found very little difference

acress £ wide ramce ofF Ettitudnz,3/ TE weild dbhor amemar dhetd
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residence in school is not itself the significant factor which is
often claimed. Probably much more important in its impact on nascent
sociaelist citizenship is the extent to which school experience,
whether boerdint or day, is inteqgrated into & range of meaningful
community activities., There is Jittle evidence tc suggest what

types of integretive activity aere cruciel, but the example of

Chine is persuasive. In Chine educational institutions are .
conceived es intrinsic segments of the sociel infrastructure.
Attempts are made to implement this conception by insistence that
throughout the educational tiers all students spend some time

working on the land or in factories.38 In Tanzeniaen it appears

that despite interesting intentions, attempts to integrate school

and community especially at post primary levels - have got little
beyond such token measures as open days and brief vacation stints

in Ujamaa villanes. There is little to suggest that such experiences
make any inroad into the cverwhelming impact of the conventicnel

regularities of formal schooling,

2). Socisl Composition of Schonls

It is a well documented principle of social psychology that
attitudes and values are nourished and sometimes created through

group membership.

The importance of student peer groups in the development.
of individual attitudes is familiar to teachers and researcher alike.
Particularly influential in the leerning of important sociel values
is the degree of homogeneity of school peer groups on & significant
background characteristic such as sex, sociazl class, tribe and
religious affilietion. The process has been described thus:

A persons contacts with other individuels affect his

way of viewing the social and politicel world. The
composition of & student body canm aid in the development
of comnunity identification or prevent it.’ It can help
create inter—group cooperetion and harmony, or isolation
end confiict, &7

Tenzanian schools continue to differ markedly in both
ethnic and religious homogeneity. To the extent thet either of these
ascribed cherecteristics is aszsocieted with dispositions inimical
to the aquelities of socia’ist citizenship we would expect such
oualities to be.less strongly held in homogensous thean in hetero~
geneous schools, In order to investigate this issue the study L

&

of Te-ze-ien studente corczrs? twe oravns of Catholic studemts who
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were similer in all respects except that ome group hed attended
exclusively Catholic schocls while the -other had attended schools
which were religiously heteroééneous in their membership.41

A similer comparison was made for Protestsnt students. Responses

to three guestions from the study can be used to illustrate the point
we are making., The first asked students to indicate on a four

point scale how.imortent it was for them tc marry someone of their
own religion, 1.e., &n issue which 1s close to their religious
identificetion, The second question osked whether they thought
students should assist in self help projects durina theirvyacation
i.e., & cuestion not directly relevant to their religion but

bearing centrally on the service ethic of Tenzanian socialist
citizenship. A third guestion similarly probed students' sense

of self reliance by esking them to weigh dependence upon

government assistance amminst personal effort es means of improving
their standard of life.a? The table below summarises the responses:

The effect of Religious Composition of Schools upon
three espects of Citirenship

Egtho]ics Protestnants
Schonl compositien Schoo? composition
Homo— Hetero- Homo- Hetero-
geneous grneous geneous geneous
% who attach little
or no importence to
marrying & co-reli-
gionary 1% any 209, 39
% who favour the
ides of student
community service 5% 65% 64% 72%
9 who rank high
on self reliance 50% 639 SV A 604
(N. 10M%) (267 {72) (s8) (10°)

As one might expect both Crtholics and Protestants
in the religiously homogenecus schools attach significantly oreeter
importance to marrvinc a2 co-religionary than thkeir fellows in schoolc
where the religious compositien is more varied., Much more interesting
however is the fact thzt & similer pasttern of responses is found

for the ouestions bearimm on socie) service and self reliance,
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The strong inference is that thz socie) compocition of & school
influences a student's emerving concept ot a socizlist citizencship

role,

The evidence of tkis and cther tables not presented here
would appeer to confirm the wisdom of current policies in
Tanzarnia which eim to estabtlish greater religious and.ethnic

balance in school composition thar previously existed.

3). Extra curricular participetion

Another iype of experience inside schools which is
thought to relate to a student’s concept of citizenship is the extent
to which the school provides opportunities for participation im
activities which require cualities they are expected to assume,

The process has been described thus:
Attitudes and beliefs leading to both extensive and diffuse
behavioral change are best shaped by participation in
those institutions where direction soclal suggestion and
peer gqroup pressures ere greatest,43

Yet again despite the substantial faith of educators in
the socially redeeming cuality of verious types of extrs curricule
activity there is 1ittle s21id evidence to connect specific
types.or participation with & subsequent attitude or
value, Mazrui has procleimed that in East African schools
participation in the debating society.is an important wey of.
acguiring the gualities of 'team work, tolersnce and toil'aa.

This assertion seems to ove more to sutobiographicel fervour than
to representetive evidence. In the Tanzenian study the effect cf
student participastion in the debating society and the Tanu Youth
League vas examined. The interesting conclusion from analysis

is thet the influentiel factor in predicting certeain selient
citizenship sttitudes is not individual participetion but the formel
politicel atmosphere of the schonl, The psint can be illustrated
by guoting the distribution of resporses on & social trust scale
which was intended as & meacure of the extent to which respondents
felt able to trust and therefore co-opersete with werious identifiable
groups of fellow citizens in the (.:ourﬁ:r'y.a5 It cen be taken to-be
en indicetor of Mezrui's notion of 'tolerence' and of a virtue

montrs) do the yis mF moms s mem mcksann Sl T o0 CT =L L Tk,



Debatirg  TANU Youth  Both Neither

Society Leaque _
Social Trust
High 31% 55% ey a3%
Low 6% aa¥. 61% 575!
(N. 100%) (190) (160) (s5) (205)

The significant percentage difference between the TYL and the
Debating Society members seems to suggest that the school organization
to which & student belorngs mey be an important determinent of certain
citizenship dispositions or vice versa, Commitment to and participation
at the school level in the natiocnalist political organization may
inculcate & stronger sense of citizenship.then participation in the more
academic pursuits of the Debating Society., However the relatively high
scores of members of neither orgenization counsel against unguestioning
acceptance of this interpretation., Closer examination of the membership
paettern for each school in the sample revealed that TYL membership wacs
concentrated in e number of schoole, The possibility implicit in this
fact is that the epparent influence of TYL membership is in reelity the
impact of the formal political atmosphere of the school where the TYL is

prominent,
By dividing schools between those where the TYL is strong and these
where it is non-existent or relatively wesk, and looking egain at individu

membership, it i1s possible to investigate this alternative hy;:;t:r‘t:hesis.a5

The relationship between incividual membership in the TANU Youth League an

Gocial Trust when strencth of School TYL is teken into account,

Membership in TYL

Hember Non Member
School stremath of TYL
Stronc 57% 579
(154) (8&)
Weak_ (38%)
(21 ) (115)

As is clezr from the sbove table the effect of individual membershij

disappears when the strentth 2F $he TV 2o g cobne? e dalier rbn



in schocls where the TYL 1s strong members do not differ from

non members in their socie? trust. It seems reasonable

to conclude thet membership of the orrenization is not itself

a determing influence. A vertical reading of this table reveals

the corollary that the strength of their TYL seers to be en important
factor distinguishing schools. 1In other words the important

varisble is e school culture factor rether than en individuel level

factor,

Probebly the presence of an active TYL bas itself a
casual influenced upon students' citizenship role but neither this
table nor other evailable evidence permits this inference. We cannot
separete the effect of the TYL es a specific casual factor and as
an indicetor of the level of politicization of the school.,
Knowl edge of the individuel schools involved suggests that & strong
TYL is the most important among & number of inredients of
politicization, Other factors might be & vigorously socialist
Headmaster, contacts with the outside Party, Self Help schemes
within the school and Netion Building schemes outside it, Further
work is needed to specify which factors combine to raise the politici-
zation level of a school and what the relative effect of each is
on student cutlook, The scanty deta presented here at least
does not refute the view of Tanzanian policy mekers thet a politicized
school is the appropriate environment for the development of

committed citizens or the utility of e vigorous TYL in such a task,

. The edministrative and authority structure of schools

As Tanzania's schools are intended to exemplify the
self-relient socielist community it is clearly important to
distinguish which fectures of the edministretive and authority
structure are most congruent with sccialist objectives. The point
hcs been strongly mede with regard to the university of

Dsr ec Selaam:

what kind of sociel structure exists at the University?

How do decision get mede? Who makes them? What velues
ouide them? Are &ll the different strete of the

social structure involved in making the decisions?

What is the neture of the hiring and the promotions policy
with regards members of steff, (i.e., what kind of

behaviour is rewarded within the University system?)

What kind of reward-punishment system operetes for students?
In 211 this investipetion the essentiel guestion must be,



Similer questions epcly to the edministrastive structure of
Tanzenian schools, One might sk for example what effect the
World-Bank inspired introduction of student lockers is having
on the concept of property of budding student sociclists., Two
very visible features of the inherited system seem to be
particulerly relevent to the attempt to.echieve & socimlist
schonl enviromment: Prefects and Houses. The House end Prefect
systems are the twin pillars of the administretive and suthority
structure of the inherited colonial model, It is concelivable
thet thry have e correspondinaly sicnificant influence in the
development -of a student's senss of t::lt:’zenship.a8 The puestion
which arises is whether s hierarchice’ and authoritarian prefect
system is the most approgriate form of self govermnment for an
embryonic socialist community. A similar ouestion is whether the
House or similar administrative divisions do not promote exclusiveness
and fragmentation rather than the corporste spirit of unity and
responsibility which is beimg sought from students in Tanzaniae,
In the absence of eny suggestive date on this dimension we can

do little more here than reise what seem to be pertinment auestions,

The foremping section has identified four broacd
dimensions nf school sorciel! structure in Tanzenia and mssembled some
evidence suncesting that differences between schools on these
dimensions may be essociated with particular student dispositions.
As these dimensions ere all within the control ,of policy mekers
they would seem to be stretegic srees of.'leverece' in the drive

to create a school socislist environment.

Conclusion: Social Structure and Educetionel Change

.The obiective of this peper has been, by examining the case
of Tanzenie, tn incresse understending of the capacity of schools
for performing a new social function, TIts method hes been to
contrast two distinctive views abnut the extent end means of
the social impact of schnols, The one view, exemplified in
the writing of Foster, proclaims thet es schools are pert of an
elaborate economic end sociel cnntext they cernot have en
independent effect upon the ettitudes end values of their students.

The elternative vies is evident in the faith of Tanzanian educators



thet schooling can bc used to initiste comprehensive sociaelizetion,
1n Tarnzanie the two hypotheses have their reference points in the
two main types of expectetion to which students &re subject. On the
one hand e student's perception of his future role is influcnced by
expectations engendered by the social and economic context and
expressed most forcibly by perents and relatives, Pitted aceinst
these arc expectations emanating from Govermment, defining &
comorehensive set of attitudes and behaviours reauired of socialict

citizens, which are intended for inculcation through the school .,

Intellectusl perversity alone would suggest that the
actuel cepsbility of schools for performing & prescribed sociel
function lies somewhere between the instrumental view of.Tanzanien
policy makers and the Educetionsl Darwinianism of Foster. Our
survey of Tanzanian experience suggests that reslity and hence
complexity is being obscured by the extremism of the alternstive view
points. In both obscurity stems from an over-simplified view of the
social structure of schools and from their perception of the social
outcomes of schooling as an all-inclusive packsne of attitudes
values and commitments. For Foster the contents of the package
are &l]l derivatives of externally inspired status expectations,

For Tanzanien policy mekers the social structure of the school is
infinitely malleable while for Foster it camn be manipulated

but not controlled. The evidence assembled in this paper is
sufficient to challenge belief in & one way and all-inclusive
pattern of interection between schools &nd their society. We have
sugrested that the two main types of expectetion to which a student
is subject are perheps not as mutually exclusive as hes been
claimed. Beyond this our principal point of emphasis hes been

that the socielization process in which these expectetions are
foraed into & perception of & future role is determined in

lerge measure by the variesble socisl structure of the school.,

The srgument that sociel leerning is determined by a school
structure which csn be.eiterec is to coniure up Orwellian possibilitiecs
of sociel manipulstion. However it is importent to emphasize thet ar
influentiel schocl socimrl structure is just as much e product of
action as of inection. Inaction in the Tanzanie case implies. the

perpetuation of an interited structure of educetion besed on premises



The essumption of this peper has been.thet change based on maximum
knovledge 1s the desiresble situation. It is appropriate to conclude
cnnsidering & few implicetions of what has been seid for gener=l

educational change,

In the first place the assumption thet the sociel
structure of schools haes a dectermining influence on their impact
places the burden of responsibility for educational innovaetion
inside rether than outside the school, Educatione? pelicy mekers
gre not at the mercy of immutable institutiona) forms or intanmgible
economic and social forces. This is not to say thet educetionsl
innovations merely awaits the necessery will, The sad history
of most educetional imnovstions testifies to the presence of powerful
factors inhibiting chenge. Our main conclusion is thet tQ%oERE%QE%FtY

the school social structure ies grester than 1S readily ac
and that this is & major fector impedino successful! charae,

Tanzenie is one of the only Africen countries which is
attempting serious sducationel chanae, It is confronting the fect
thet the inherited way of doing things reflects consideraetions thet
have 1ittle or nothing to do with the intended object of creating
socielist citizens, It is daring to imarine elternative meens to
the echievement of its ne«ly defined objectives, Successful change
recuires that intended outcomes are clear, that accepteble criterie
exist for assessing whether these ouvtcomes have been achieved, and abov
all that & cleer concept exists of the relationship between.a
desired outcome and the process of. chamge which leads to it,
As shown at the beginmnima of this peper the obiectives and priorities
of educetionel policy in Tenzania ere clearly defined and acceptable
criteria of eveluation ere elmost self evident, The anelysis of this
peper leeds to the conclusion that what is most ledking is understandin
of the reletionship betwern 2 desired outcome and the process of charge
which can produce it, The reesor for this vulnerebility in Tenzania,
as elsewhere, ic because not enough is known about the realities
of the sociel structure of schools and the weys in which it conditione
the ettemps at so iel and technicel innovetion. In this respect
the clerity of Tanzanie's objectives constitutes e denmmer in suggestinc
that there is & correspondingly simple and simale rocvte to given goals.
To have eny chance of success educetional policy has to teke into accour
the complexities of the schoo! sociel structure — its informal as well

as its formel aspernts — some of whick have beer pmarecr =md 4 +H-7 -



paper. Brcause knowledge anc understanding of their working are
limited policy cannot be 'clean' and simgle chennelled, but must be
flexible to unfolding understending. The danger is that faith, good
intentioncand administrstive fiat become substitutes for the objective
monitoring O7 educationel change and the implementetion of a flexible

course towards well defined objectives.

This paper has attempted to illustrete the utility of
combining even sketchy theory end experience es & wey of increesing
understanding of the complexity of school social structures. Although
only the surface has been scratched attention hes drawm to four of the
more visible dimensinns of the school social structure. The maore
general lesson to be drawn from this illustretive excrcise is the
need for policy itself to infuse experience with a theory of
educetional change. The elements of such a theory for the Tanzanian
context ere not complex esoteric abstractions but simple prectical
guidelines. On the besis of what hes been szid four elements of such
e theory. or framework scem particularly important: a) the need to take
maximum possible account of unfolding knowledge of the social structure
of schools, b) the need to formulate chenges in such a way thet availeble
criterie can be applied to Aassess whether and when they realise their
intended outcome, c) the need to base structural changes on some concept
of the relgtionship betyecn that change end the outcome it is {ntended
to produce, d) the necd, implicit in the previous three points, to teke
account of all possible alternative routes to the desired outcome,
Operatirg within such & fremewvork is perhaps one of the best ways of
minimizing the extent to which educetional policy is determined by

personel opinion, poiitical rhetoric or good intentions.

Implicit in almost everything that has been seid is an
assertion of feith in the utility of sociel science research for
educetional policy and & sugnested arez of needed research. The
genere] need stems from the recuirement that the theory of. educational
change Jjust mentioned be rooted in empirical fact and be open to e
constant flow of careful research evidence on what is actuslly
happening in schools. The point has been summarised elsewhere:

'The behaviorel study of en institutionel situation must precede
deciding whether or not that situation accomplishes the desired

0
ends'. The more spscivic research required is acain fairly



evident from the preceding argument and the very tentetiveness of
our substantive conclusions, It is clear that little is known
about the range of social outcome of schocling and the relatior-
ship of different outcomes to each other, For instance it is

clear thaet status and occupationel expectations are a conseguence
of schooling. To the extent that they are important in a student's
self image they are likely to relate to & wider renge of attitudes
and values, 1In deciding exactly what is learned in school we can
begin to specify what aspects of school social structure are
particulaerly relevant and what types of structurasl change relate to
given objectives., Becsuse Tanzania is engaged in change much can be
learned fros the eccumuletion of systematic dzta on its experience.
By tracing the history of individual and aggregete innovations
important understending should emerge concerning the conception,
initietion and implementetion of change and more generally the
potential of Fast Africen schools for bresking away from the
inherited colonicel mould to perform & new and constructive social

function.
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See the report by Rerinald Mhango 'From & school of scandel to a
breeding around for Socielist Revolytion', The_Standard, October
14, 1971, .end rasponding article by Pnilip Ochieng.

This issue received prominent coversge in the Tanzania press
between mid March and mid April 1971.

This point is implied in the editorial of The Standard of June 11
1971 following the decision on examinetions.

Reqinald Hunt *Beyond the Cultural Revolution' (1971).

The bulk of the work on the effect of educational institutional
refers to the American Colleqe. For e summatry of this work

see Kenneth A, Feldman and Thomes ¥, Newcomb, 'The Impect

of Collenc on Students, Vol, I, Sen Francisco, Jossey Bess
Inc., 1596S.

Bome eerly anc productive thinking on thie subiect is contained
in a recently published series of essays; Kenneth Prewitt,
Education and Political Values (1971) See particulerly the
essays by Lionel Cljiffe eno George Von der Muhll,

C.Y. Mgonia, Annugl Report of the Minister of Educetion to the
National Assembly, 1965,

Stanton Whegler, 'The Structure of formslly Orgenized
Socielization Settinas' in Or¢ville Brim and Stanton wWneeler,’
Socialization After Childhood, New York John Willey, 1966, p.84.

For e discussion of the 'Totel Institution' see Ervino Goffman,
'The Cherecteristics of Totel Institutions' im a Etzioni (ec.; )
Cormplex Organizetions, 'A Bociologicel Reader, New York, Holt,
Rinehart & Winston 1961, For an sttempt to epply the concept
to the English Public Schonol see Iah Weinberg, The English
Public Schools, Mew York, Atherton, 1967,
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3% Reg Hunt 'Beyond the Cultural Revolution' (1971)

See for example Thomas ¥, Newcomb and Everett K, Wilson, Colleqe
Peer Grouss, Chicago, Aldine, 1966,

Richard Dawson &nd Kenneth Prewitt, Political Sociali»etion,
Boston, Little Brown, 1968,

41 A more thorough discussion of the rationzle behind this notion

is contrined 4n Kenneth Prewitt, Grorme Von der Muhll and Devid
Court, 'Schoc) Experiences and Political Sccielirations A Study
of Tanzenian Secondary Students, OComparetive Politicel Studies,
July 1970,

az The actual wuestion was:

Which sentence is more true?

It i1s difficult for e man to improve his Jife unless the
government makes conditions better.

A man who works hard enough can do much to improve his 11ife,
even 1f government does not meke conditions better.

Richard R, Fagen, The Transformetion of Politicel Oulture in
tubs. (1988).

Ali Mazruil, "Netionzl Goels and politicel philosophies in
Africa, The Implications for Teacher Education' Education in
East Africe Vol, 2, No,1, 1971,

The oroups identified included: Teaschers, BGovernment leaders,
Army, Tex collectors, classmztes, Africons, Asians, Religious
leaders.

Schools were trested as highly politicized if their proportion
of TYL members exceeded forty per cent,

a? Marjorié Mbiliny2, *Whats Wrong At the Ki11?' Sunday News,

June 13, 1971,

That this 1s belleved in Tanzanie i& indiceted by the fect thet
in some schools e community dining hzll 'has replaced separete
Houses &s the eating place for students, end by various
experiments varying the selection end size nf the Prefect body,

This finzl section draws on some ideas contained in Seymour B, Sareson.
The Dulture of the School end the Problem of Chance (1971).

Jon Vorls, 'The Impact of Secondary Educetion Upon Studen*
Attitudes Toward Agriculture; Some Preliminary Considerations,
Kampele,”Proceedings 'of the Esst African Institute for Socie:
Research, 1967, p. 2,



